PROBLEMS AND PROSPECTS OF ELEMENTARY
TEACHER EDUCATION CURRICULUM

RAMYAPRABHA M.K.

Dissertation Submitted to the University of Calicut
in Partial Fulfilment of the requirements
for the Degree of

MASTER OF EDUCATION

FAROOK TRAINING COLLEGE
UNIVERSITY OF CALICUT

2017



DECLARATION

I, RamyaPrabha M.K., do hereby declare that this dissertation PROBLEMS
AND PROSPECTS OF ELEMENTARY TEACHER EDUCATION
CURRICULUM has not been submitted by me for the award of a Degree, Diploma,

Title or Recognition before.

Farook Training College

Date : RAMYA PRABHA M.K.



CERTIFICATE

I, Dr. T. MOHAMED SALEEM, do hereby declare that this dissertation
PROBLEMS AND PROSPECTS OF ELEMENTARY TEACHER
EDUCATION CURRICULUM is a record of bonafide study and research carried
out by RAMYA PRABHA M.K, under my guidance and supervision. The report
has not been submitted by her for the award of a Degree, Diploma, Title or

Recognition before.

Farook Training College Dr. T. MOHAMED SALEEM

Date: (Supervising Teacher)
Assistant Professor of Education
Farook Training College



Acknowledgement

The investigator is deeply indebted to her supervising
teacher, Dr. T. Mohamed Saleem, Assistant Professor, Farook
Training College, for his constant encouragement, generous help

and valuable suggestions combined with expert criticism.

The investigator would [ike to express her profound
gratitude to Dr. C.A. Jawahar, principal, Farook Training
College, for his whole hearted co-operation in extending

facilities and encouragement to conduct this study.

The investigator express her thanks to the faculties, the
libvarian and the supporting staff for their co-operation
extended to complete the present study.

The investigator is obliged to the head teachers and the
Teachers of various elementary teacher training institutions in
Kozhikode and Malappuram districts, who extended their
support to collect the data related to this study.

The investigator acknowledges with at most pleasure her
friends and family members who have whole heartedly co-

operated with the study.

Farook Training College RAMYAPRABHA M.K.



CONTENTS

LIST OF TABLES
LIST OF APPENDICES

CHAPTER CONTENT PAGE NO.
l. INTRODUCTION 1-11
1. REVIEW OF RELATED LITERATURE 12 -51
II. METHODOLOGY 52 -63
V. ANALYSIS AND INTERPRETATION 64 — 80
REFERENCES 89-91

APPENDICES




LIST OF TABLES

Table . Page
No. Title No.
1 Break-up of the sample 54
2 Dimension wise distribution of items in the questionnaire of 58
teacher educators
3 Dimension wise distribution of items in the questionnaire of 60
student teachers
4 Percentage analysis of the opinion of elementary teacher 65
educators about the structure of the course
5 Percentage analysis of the opinion of elementary teacher educator 67
about he core course
6 Percentage analysis of the opinion of elementary teacher 79
educators about the optional courses
7 Percentage analysis of the opinion of the elementary teacher 71
educators about the practicals
8 Percentage analysis of the opinion of student teachers about the 74
core course
9 Percentage analysis of the opinion of student teachers about the 75
optional course
10 Percentage analysis of the opinion of student teachers about the 76
practicals
11 Percentage analysis of the opinion of principals about the 78

problems and prospects of elementary teacher education
curriculum




LIST OF APPENDICES

Appendix

No. Title

l. Questionnaire on the Problems and Prospects of Elementary Teacher
Education curriculum for teacher educators

Il. Questionnaire on the Problems and Prospects of Elementary Teacher
Curriculum for Students Teachers

1. Interview schedule for D.Ed Principals




INTRODUCTION

vV V ¥V VYV VY VY V

Chapter 1

Need and significance of the study
Statement of the problem
Operational Definition of Rey terms
Objectives of the study
Methodology

Scope and Limitations of the study
Organization of the report



Education is the touch stone of the civilization and culture of a country. The
progress of a country can be measured/determined from its achievement in
education. Pestalozzi says that “Education is natural, harmonious and progressive
development of man’s innate power”. Education is the process of facilitating or the
acquisition of knowledge, skills, values, believes and habits. Right to primary
education is a fundamental right in India. It is the duty of the Government to provide

free and compulsory education to children.

Elementary education plays an important role in one’s life. It forms the
foundation of gaining basic knowledge and skills. The elementary teacher education
programme prepares outstanding elementary middle school and special education
teachers to meet the challenges of educating today’s diverse student population. The
chief reason an elementary school teacher is crucial to each child is that they are
some of the first teachers that child will encounter. It is sometimes difficult to instill
a love of learning in children. Elementary school teachers must be positive and use
fun and unique approaches to learning to help keep each student interested and

engaged in learning.

The first adult that a child spends their entire day with who is not their parent
is an early childhood educator. It is imperative that he should develop a good
rapport with the students so that an environment of mutual trust and respect is
created which encourages learning. Elementary education is like the first step we

take in life, we will never to be able to run if we don’t learn how to walk. Hence
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elementary teacher education helps students develop appropriate social skills that

will help them throughout their entire education.

Teacher education institutions must have sufficient potential to bring
changes within education system that will enhance the knowledge and skill of future
generation .A Teacher training institution has the responsibility to develop the
quality and excellence of student teachers. The sound curriculum is essential for
elementary teacher education. A teacher in the class room has to make adjustments
in teaching strategy according to their nature and scope of the curriculum and

evaluate the success of teaching in terms of student achievement.

. Kothari Commission(1964-1966) says that “The destiny of India is being
shaped in its class rooms”, No doubt a sound programme of education plays a
significant role in nation’s development and the quality of teacher education
programme is greatly determined by the quality of teachers. Kothari
Commission(1964-1966) has remarked that “a sound programme of professional
education of teachers is essential for the qualitative improvement of education. In
the absence of other influences, a teacher tries to teach in the way in which he
himself was taught by his favourite teachers and thus tends to perpetuate the
traditional method of teaching. The commission observed that the essence of teacher
education curriculum is quality. In its absence the teacher education becomes a

financial waste, a source of overall deterioration of educational standards.

Teacher education is a system that ensures the quality of school education of

any nation. With the implementation of RTE Act (2009), quality education has
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become the right of the child. A timely revision of the teacher education curriculum
is then essential. That is, teacher education curriculum has to be get revised in
accordance with the changes in the school curriculum. The teacher education

curriculum has to revised in accordance with changes in the school curriculum.

The National Council for Teacher Education (NCTE) prepared the National
Curriculum Framework for Teacher Education (NCFTE) in 2009 and submitted it
for deliberations. SCERT initiated action to disseminate the suggestions made
therein. NCTE also published a model syllabis for teacher education. The teacher
education curriculum revision was carried out in the light of these frameworks and
model syllabis with a national perspective. International perspectives were also
discussed during the process of revision and attempts made to incorporate them as
well. The new curriculum was designed to solve prevailing issues by availing the

services of veteran teacher educators.

The latest D.Ed. curriculum (2013) prepared by SCERT inspired by National
curriculum frame work for teacher education prepared by NCTE. The D.Ed.
curriculum 2013 replaces the curriculum that was modified in 2005. NCFTE 2009 is
inspired by the same concerns that lead to the revision of school curriculum by NCF
2005 and the increased responsibilities of primary teacher in the advent of RTE act
2009. Issues related to inclusive education, perspectives for equitable and
sustainable development, gender perspectives, role of community knowledge in
education and ICT in schooling as well as e-learning become the centre-stage in the
NCFTE. The NCFTE 2009 is developed with a degree program for elementary

teacher education, particularly for teaching from classes 3-8, in mind.
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The D.Ed. curriculum of teacher education is broadly dealt with under
foundations of education, curriculum and pedagogy and school internship. The
foundations of education include learner studies, contemporary studies, and
educational studies. Curriculum and pedagogy deal with curriculum studies,
pedagogic studies and assessment and evaluation studies. The school internship is
visualized by situating the practice of teaching in the broader context of vision and

the role of teacher and sustained engagement with learners and schools.

The present D.Ed. curriculum shares same perspectives of NCFTE 2009 such
as: Learner centred teaching approach, the facilitator role of teachers, the change in
the concept of knowledge, the influence of social context in education, continues
and comprehensive evaluation. The curriculum visions a system where student
teachers engage in the process called teaching right from the first day of teacher
education. Along with gaining concepts and knowledge related to the specific
subjects by presenting the content area either individually or as groups the student,
also acquires methodological skills through repeated use. The curriculum focuses on
moulding holistic teacher personality, inter disciplinary knowledge and developing

of general skills such as language skills and ICT skills.

The curriculum also propose a new approach in practice teaching by
introducing classes for pedagogic analysis and by implementing mentoring. Mentors
were chosen from the teachers of practice teaching school with minimum five years
of experience and undergone through training in mentoring organised by teacher

training institution. Mentoring is introduced with the hope of resolving the existing
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concerns of practice teaching raised by school teachers and to getting mutual

benefits for both mentor and mentee.

Need and Significant of the Study

The diploma in elementary education is a two year professional programme
of teacher education. It aims to prepare teachers for the elementary stage of
education, i.e, classes | to VIII. The aim of elementary education is to fulfill the
basic learning needs of all children, and welfare of the individual and society. To
attain this aim there should be a proper curriculum because curriculum is considered
as one of the parameters of quality education. Further Development of the nation
depends on the quality of curriculum for formal education institution. In its
comprehensive sense, curriculum refers to all the activities and experiences that are
planned and organized for students inside and outside educational institutions for

realizing the aims of education.

Quality of elementary teacher education depends upon the adequacy of the
curriculum, the ways adopted for transacting the curriculum and the quality of
teachers. The D.Ed curriculum is expected to provide the variety of the experiences
to the student teachers in different aspects of teaching, so that they can develop the
essential knowledge, skills and values related to teaching. Teachers are backbone of
education system in any country. National curriculum framework for teacher
education, 2010 says that “teachers need to be looked at as crucial mediating agents
through whom curriculum is transacted and knowledge is co-constructed along with
learner. The need for teacher’s professional development has been accepted

significantly for the improvement of education all over the world. Therefore the
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expectancy for quality in education is becoming higher with everyday. Role of
elementary teachers is to lay the foundation of the maximum development of
children and provide them with secure and positive learning environment. The
elementary teachers make a magnified influence in the lives of young learners. The
learners are not passive recipients in the learning process but active participants and
also teacher is not considered as the only source of knowledge. Aim of teacher’s
education is to mould a teacher personality. So they are to be undergone thorough

training on various aspects of teaching.

D.Ed curriculum is expected tofocus on child studies education,
contemporary studies,curriculum and pedagogy studies and value added courses for
holistic development. The programme envisaged the use of ICT as a pedagogical
tool for all areas of school curriculum at the elementary state. The curriculum of
elementary teacher education need to be improved so that the expectations can be

met.

The state has to make further progress in the field of teacher education to
implement reforms made in accordance with the changes in the field of school
education. The present elementary teacher education curriculum was reframed in
2013. There is a need to revise elementary teacher education curriculum as per the

changes in school curriculum and recommendations of various agencies

At the national level, the National Council for Teacher Education (NCTE)
brought out the National Curriculum Framework for Teacher Education (NCFTE
2009) and SCERT initiated wider discussions on this. It is essential to revise the

teacher education curriculum, incorporating the vision of this document. NCTE has
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also brought out model syllabus for teacher education. This can also be a guideline

for curriculum revision at the State level.

New perspectives and trends have come up in the field of teacher-education
at the global level. It is imperative to take them into consideration while revising the
curriculum. Ensuring quality education to every child is our responsibility as
education is a child's right (RTE 2009). The role of teachers is very important in this
regard. Steps are to be taken to ensure quality education through changes in the

teacher education curriculum to mould prospective teachers.

The studies conducted by institutions like DIET and SCERT have indicated
that the present curriculum of teacher education has many limitations. Several
problems like repetition of activities in various learning areas, the profusion of
activities and ineffective transaction of content areas due to insufficient explanation
are the shortcomings of the present curriculum. It has become imperative to design a
quality elementary teacher education curriculum based on national and international

perspectives.

The recent changes in the field of school education demand changes in the
field of teacher education as well. The new perspectives on education encourage to
focus on the digital media. The possibilities of collectives called learning
community, which evolve through social media, can be made use of in teacher
education. The knowledge and practical skills that are required for this should be

inherent in the curriculum.
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The present study mainly conducted to analyze the problems and prospects
of existing in elementary teacher education curriculum based on the opinion of
student teachers, teacher educators and principals of elementary teacher training

institutions.

Statement of the Problem

The study is entitled as “Problems and Prospects of Elementary Teacher

Education Curriculum”.

Definition of key terms

Problems

In the present study problems stands for the issues and difficulties in
implementing the D.Ed curriculum perceived by teacher educators and student

teachers.

Prospects

The term prospects, in the present study means the improvements and
advancements needed for present D.Ed curriculum as suggested by the teacher

educators, student teachers and principals.

Elementary teacher education curriculum

Here elementary teacher education curriculum denotes the D.Ed curriculum

2013 of SCERT, Kerala.
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Objectives of the study

The main objectives are

1. To find out the perception of elementary teacher educators on problems and
prospects of elementary teacher education curriculum in Kerala.

2. To find out the perception of elementary student teachers on problem and
prospects of elementary teacher education curriculum in Kerala.

3. To know the opinion of principals on existing elementary teacher education

curriculumin Kerala.
Methodology

It deals with the precise description of the samples used for the study, tool

employed and statistical technique used.
Sample

The study was conducted on a representative sample of 112 teacher

educators 619 student teachers and 20 principals taken from 34 teacher training

institutions
Tool
1. Questionnaire on the problems and prospects of elementary teacher

education curriculum for teacher educators.
2. Questionnaire on the problems and prospects of elementary teacher
education curriculum for student teacher trainees.

3. Interview schedule for D.Ed principals.
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Statistical Technique used

Data was analyzed and interpreted using percentage analysis.

Scope and limitations of the study

The main purpose of the present study was to analyse the opinion of teacher
educators, student teachers and principals about elementary teacher education
curriculum of SCERT Kerala. For this study appropriate tools were constructed by
the investigator with the help of her supervising teacher. The study focused on the
problems and prospects in the elementary teacher education curriculum in detail
pertaining to the core, optional and practical courses. The study also sought the
problems faced by student teachers and teacher educators in the three mentioned
areas. Therefore it is expected that study will yield dependable results that can

begeneralized.

The study was confined to the problems and prospects of elementary teacher
education curriculum. As the study was carried out in a short period of time
investigator couldnot go in detail. The sample included 619 student teachers, 112
teacher educators, 20 principals. It is only a minor proportion of the population.
Teacher educators and student teachers may not reveal the correct response related

to the problem of D.Ed programme.

Organization of Report

The report of the study is organized and presented in five chapters. Details of

each chapters are given below:
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Chapter 1: Deals with the introduction and the need and significance of the study,
statement of the problem, definition of key term, objectives the study, methodology

in brief and scope and limitations of the study.

Chapter 2: Presents the theoretical overview of the elementary teacher education

curriculum and summary of the related studies.

Chapter 3: Presents the methodology of the study describing in detail, the tool used
for the study, selection the sample for the study, data collection procedure and

statistical technique employed in the analysis of the data.

Chapter 4: Details of analysis, interpretation of the results and its discussion are

explained.

Chapter 5: Summaries the major findings of the study, educational implication and

suggestions for further research.



Chapter 2

REVIEW OF RELATED LITERATURE

> Theoretical overview of the study
> Review of related studies.



REVIEW OF RELATED LITERATURE

Review of related literature is an important aspect of any investigation. It
helps the researcher to acquaint himself with current knowledge in the field or area
in which he is going to conduct research. Through the review of related literature the

researcher can take decisions about methodology and the tools for the study.

According to Best(1977)by the review of previous literature we can bridge
the gap between new and old knowledge and the new researcher will not feel that he
has jumped from one shore to another but feels that he is doing his work

systematically and correctly.

Best and Kahn notes that effective research is based upon past knowledge,
and it helps to eliminate the duplication of what has been done and provides useful

hypothesis and helpful suggestions for significant investigation.

The essentiality of the review of literature remains in the fact that it provides
the researcher with an indication of the direction, updates information relating to
researcher’s own problem, avoids the replication of the study, provides the scope for

analogy and formulation of hypothesis.

The present study is to find out the problem and prospects of elementary
teacher education curriculum. This chapter presents an overall review of related
literature about elementary teacher education programme and elementary teacher

education curriculum.
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Theoretical overview of the study

A curriculum is considered the ‘heart’ of any learning institution which
means that schools or universities cannot exist without a curriculum. With its
importance in formal education, curriculum has become a dynamic process due to
the changes that occur in our society. Curriculum is the crux of the whole

educational process.

The concept of curriculum

The term curriculum refers to the lessons and academic content taught in a
school or in a specific course or program. The term curriculum is derived from the
Latin word currere, which means path. In this sense curriculum is the path through
which the student has to go foreward in order to reach the goal envisaged by

education.

Every successful concept and project in life requires a proper framework and
planning. This relates to all process, including education. Whenever we embark on
any new plan or procedure, we need to make sure that we have all the plans drawn
up. What is on offer, what are the resources that we have, what are the steps which
we need to be looked upon. A similar set of constraints when applied to education in
schools and colleges give birth to curriculum. A curriculum is a set of courses
including their content, offered at school or University. The curriculum often
contains a detailed list of subjects and the elements of teaching them. A curriculum

is more than putting together set academically required subjects.
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In elementary schools, the curriculum is primarily drawn by the educational
boards of some central society. They study the needs of the kids and all other
feasibilities before selecting courses and drafting a curriculum. Here the students
have least choice in their subjects and study based on a universal curriculum, which
works on all sections of the students psych and aid in the total development of the
student. Hence the curriculum aids in the proper development, while the child comes
to terms with his or her inclination. Therefore at primary school levels, the
curriculum aims at providing a structured platform which gives a equal opportunity

to excel.

Curriculum and education

School education and teacher education are highly interrelated and
interdependent. The goals, curricular areas, pedagogical approaches and evaluation
procedures of teacher education are to be designed based on the conceptual and

curricular framework of school education.

Educational values affect the formulation of educational aims which
determine the curriculum of education and the curriculum thus becomes practical
aspect of educational system of the society. While education deals with how and
when, curriculum deals with ‘what’. While education is the product curriculum is

the plan.

The term education is the process of facilitating learning, or the acquisition
of knowledge, skills,values,beliefs and habits. The primary aim of education is to

enable the child to be resourceful in the solution of the problems connected with his
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own needs. Hence, one of the objectives of curriculum is to enable the educand build

up a desirable value system.

Education can be acquired only through activity and experience. So
curriculum should be child centered .It must be based on the needs, requirements

and circumstances of the child. The child needs more experience than instructions.

Two major developments in the recent years from the background to the
present reform in teacher education-the political recognition of universalisation of
elementary education (UEE) as a legitimate demand and the state commitment
towards UEE in the form of the right of the children to free and compulsory

education ACT 2009.

The central government and the state government have appointed various
commissions and committees for quality education especially for revamping the

quality of teacher education and teacher education curriculum.

National Curriculum Framework 1988

NCERT will device National curriculum frame work for school education
time to time, NCF 1975 was primarily focused on the school education from classes
one to ten incorporating recommendations of Kothari commission reports. A
Framework brought out by the NCERT in 1988 responded to the major thrusts and
recommendations highlighted in the National Policy on Education (1986) and the
Programme of Action (1992) by incorporating the socio-cultural, political and

economic considerations as well as some important pedagogical concerns.
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NCF 1988 which identifies lack of real integration of the method of teaching with
the content of teaching subject still remained a major weakness in the pre-service
training. It also talk about re orientation of in-service teachers. It also discuss the
need for establishing/strengthening/upgrading of teacher training institutions,
through DIET’s. Also it pointed out the need for a monitoring and evaluation system

for teacher training Programmes.of professional education of teachers is necessary

National Curriculum Framework 2000

In accordance with the recommendations of five year plan (1997-2002), to
review the curriculum framework of 1988, NCF 2000 was developed after a long,
participatory and democratic process of wide ranging deliberations and discussions

held at multilevel seminars and workshops throughout the country.

According to the NCF 2000: “The pre-service teacher preparation curriculum
will have to be relooked at and despite its having been revised recently, new
concerns and issues will have to be incorporated therein. In the pre-service teacher
preparation programmes adequate emphasis on the content knowledge of different
subject areas and proper integration of methods of teaching with the content of
school subjects and a strong component of ‘Evaluation’ will have to be ensured.
Proper monitoring mechanism would need to be developed at all levels and be
institutionalised to ensure more accountability and effectiveness among all these

administrators, managers and functionaries in their respective roles.

During the past decade a good number of teacher preparation institutions at

the elementary and the secondary levels have been established or strengthened.
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While some of these have specific curriculum and materials development
departments, the others by way of their functions are required to provide training to
secondary teachers and elementary teacher educators. These institutions will have to
be involved in all the areas of curriculum development, its transaction and all forms
of teacher education, especially the in- service training of teachers in the new

concerns, issues and strategies.

Besides routine activity of monitoring and evaluation, one of the activities to
be undertaken now could be to accredit and grade the institutions. Such an activity is
not to be seen as an externally imposed one but as an important prelude to the
requisite corrective or remedial measures. Accreditation essentially involves:
appraising institutions on the basis of their infrastructural facilities and regular
activities; grading of institutions in various modes — A, B, C, D and E — according to
their physical and personnel resources and the quality of output obtained; and
corrective or support measures for enhancing the capacity of institutions wherever

required.”

National Curriculum Framework 2005

Yashpal committee report 1993, to advise on improving the quality of the
learning while reducing the burden on school children, put forward many
recommendation in that aspect. Government of India decided to revise the
curriculum based on this report. In this context NCERT set-up a committee to

review NCF 2000 and developed NCF 2005.
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National curriculum framework 2005 suggest following changes “Pre-
service training programmes need to be more comprehensive and lengthy,
incorporating sufficient opportunities for observation of children and integration of
pedagogic theory with practice through school internship. Teacher education
programmes today train teachers to adjust to a system in which education is seen as
the transmission of information. EXisting teacher education programmes neither
accommodate the emerging ideas in context and pedagogy nor address the issue of

linkages between school and society.

The NCF 2005 proposes the teacher training with following shifts.
Understanding that the learner needs to be given priority. Learning should be
appreciated as a participatory process that takes place in the shared social context of
the learner's immediate peers as well as the wider social community or the nation as
a whole. Now Teacher educator role needs to be shifted from being a source of
knowledge to being a facilitator, of transforming information into knowledge/
wisdom, as a supporter in enhancing learning through multiple exposures,
encouraging the learner to continuously achieve his/her educational goals. Such a
teacher education programme would provide adequate scope for viewing a
theoretical understanding and its practical aspects in a more integrated manner rather
than as two separate components. Teacher education programmes need to provide
the space for engagement with issues and concerns of contemporary Indian society,
its pluralistic nature, and issues of identity, gender, equity, livelihood and poverty.
The shift in performance appraisal in the teacher education programme from an

annual affair to a continuous feature needs to be recognised .”
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Kerala Curriculum Framework 2007

The curriculum revision programme in Kerala was conceptualised on the
basis of the recommendations of the National Curriculum Framework (N.C.F-2005)
by SCERT. The Kerala curriculum framework had made following remarks “There
should be a restructuring of the faculty and the responsibilities of SCERT
considering its crucial role as the headquarters of all academic activities of the state.
This organization, which functions with limited autonomy should be entrusted with
the task of re-examining teacher training programmes up to B.Ed. level on the basis
of the changes that take place in curriculum. DIETs should function as the central
academic institution at the district level and necessary structural changes are to be

brought in for this.

In the context of a comprehensible curriculum revision the chief factor in
improving the quality of education is having a total reform in teacher education. Pre-
service teacher education and the in-service teacher training programmes need to be

redesigned.

Experimental pedagogy should be implemented at first in teacher education.
The present situation is that the reforms in teacher education lag behind school
curriculum reform efforts. Teacher education should be the field that incorporates
the latest trends in education with a critical approach. The methodology in teacher
education programme should lay stress on experimental activities that construct new
insights in pedagogy. The teacher trainee should be able to critically analyse the
educational process that he/she goes through. They should be given the chance to

evaluate their trainers.
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The teacher trainee should be able to react democratically to the internal
assessment programme and should possess the rights to get sufficient explanation
regarding it, if necessary. The use of computers should be of complementary nature.
In order to develop such processes, all teacher educators should get in-depth training

in the use of ICT.”

National Curriculum Framework For Teacher Education 2009

Two significant developments particularly, the National Curriculum
Framework 2005 and the Right of Children to Free and Compulsory Education Act
2009 as well as the fundamental tenets enshrined in the Constitution of India have

guided the development of this Framework by NCTE.

NCFTE 2009 have following findings and recommendations “The main
problem facing DIETSs is non-availability of qualified faculty. Presently, the faculty
appointed does not possess qualifications or experience in elementary teacher
education. A good number of CTEs face faculty shortage, poor library facilities,
spend more time on initial teacher education while research, development and

innovative activities are yet to take concrete shape.

Considering the complexity and significance of teaching as a professional
practice, it is imperative that the entire enterprise of teacher education should be
raised to university level and that the duration and rigor of programmes should be

appropriately enhanced.

Initial training of elementary teachers continues to suffer from isolation, low profile

and poor visibility in view of it being a non-degree programme. In professional
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discussions teacher education is viewed as a unitary undifferentiated category with
B. Ed. and D.Ed. providing the frame of reference. The special significance of initial
primary teacher education (elementary education being a fundamental human right
and its crucial significance to individual and national development) is overlooked
and its concerns are subsumed under more general problems. The Curriculum
Frameworks thus far developed provide guidelines that are too general and do not
address the stage-specific training needs of elementary teachers. The Curriculum
Framework for Quality Teacher Education (1998) was perhaps the first to have
provided stage-specific guidelines. The post-NPE 1986 establishment of DIETSs has
been the most important development in bringing the issue of elementary teacher

education to the national stage.

There is a grave need to upgrade initial teacher education by enhancing the
entry qualification and duration of training, making it equivalent to a degree
programme and locating the management and control of elementary teacher
education within Universities. This is necessary as the plus two entry level does not
equip prospective teachers with basic knowledge of the subjects to teach at the
elementary level, particularly classes 3 to 8. Neither does the short duration of the
course equip them with the necessary pedagogic knowledge and professional
repertoire for understanding children’s psycho-social needs and facilitating their
learning. There are available a number of degree programmes for the preparation of
elementary teachers, both within and outside the country, that can provide a way
forward. The Bachelor of Elementary Education (B. El. Ed.) Programme of the

University of Delhi is a case in point.
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Upgrading elementary teacher education calls for participatory curriculum
planning involving all stakeholders, modular organization of curriculum in terms of
critically engaging with theory and bringing practice within its perspective and a
professional approach to teacher education processes. For accomplishing all this,
there is a need for a longer duration programme, either a four-year integrated model
at the Bachelor’s degree level or a two-year second Bachelor’s degree model. A
transition to the new models will need to be done within a definite time frame — say,
five years — keeping in mind the time required for preparation of teacher educators
as well. However, the current two-year D.Ed. model after twelve years of schooling

may continue in the interim, attempting to modify and intensify the programme.

Another instance of neglect of elementary teacher education is the non-
recognition of the need for specially qualified teacher educators in elementary
education. It has been taken for granted that the existing arrangements for teacher
preparation at different stages would do as well for teacher educators: B.Ed. for
elementary teacher educators and M.Ed. for secondary teacher educators. The logic
that seems to operate here is that one’s higher position in the educational hierarchy
would entitle one to train others working at the lower levels, irrespective of whether
one is equipped with relevant repertoires. Other than the activity of teaching
children in elementary school, all other functions related to this sector of education
are attended to by people who have been trained for and taught only at the secondary
level due to lack of appropriately trained personnel in elementary education. The
difficulty is exacerbated by the absence of degree and post-degree programmes in

primary/elementary teacher education.
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At present, elementary teacher educators in their bid to upgrade their
professional qualifications pursue M.Ed. The IASE brief includes the training of
elementary teacher educators which they do by running M.Ed. programmes.
However, it is evident that the M.Ed. programme in its current form cannot meet the
requirements of elementary teacher education as it is designed primarily on the
requirements of secondary education. The preparation of teacher educators for the
elementary stage needs the inclusion of a variety of scholarship from the sciences,

social sciences, mathematics and the languages.

Since traditionally, it was secondary teacher education institutions that
developed into university departments of education, elementary education and early
childhood education have been neglected as distinct areas of knowledge with their
own distinct concerns, concepts and methodological perspectives. It is important to
strengthen all areas within education as distinct but integrated discourses through
research as well as through documenting praxis in school settings as well as field-
level educational initiatives. This scattered corpus of experience and knowledge
needs to be brought together to evolve a coherent vocabulary, researched and
documented knowledgebase and informed perspectives for all areas of education as

well as education in its entirety.

The layout of a curriculum for teacher education can be conceived as
comprising three broad curricular areas: Foundations of Education which include
courses under three broad rubrics, namely, Learner Studies, Contemporary Studies
and Educational Studies; Curriculum and Pedagogy which include courses under

two broad rubrics, namely, Curriculum Studies and Pedagogic Studies; and School
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Internship leading to the development of a broad repertoire of perspective,

professional capacities, teacher sensibilities and skills.

Together, these areas constitute the common core curriculum for teacher
education programmes across stages — pre-school, elementary, secondary and senior
secondary. The nature and form which these core components may take and the
quantum, intensity, their relative importance, quality of learning experiences to be
provided under them and their relative importance may, however, vary with
reference to the stage of teacher preparation, the school and learner context and
other factors. It is important that they should not be looked upon as independent and
separate curricular areas but as interconnected, feeding each other towards total

development of the teacher.

The ‘redesigned in-service programmes offered by DIETSs could be linked to

the redesigned pre-service programmes of DIETSs.”

Report of the Joint Review Mission on Teacher Education in Kerala 2014

The Joint Review Mission of the Centrally Sponsored Scheme for Teacher
Education was conducted in the state of Kerala during April 21-27, 2014.JRM
(2015) have following remarks on the curriculum: “It is doubtful whether any
serious discussions had taken place in DIETs on the recently revised D.Ed.
curriculum. Teacher educators in SCERT and DIETS did not appear to have closely
studied the NCF 2005 position papers or the NCFTE 2009. The dichotomy between
'processes'/'issues' based KCF and 'content/'theme' based 2014 curriculum need

more careful critical reflection. The D. Ed curriculum in particular appeared to be a
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randomly selected assortment of phrases, all titled ostensibly in accordance
ostensibly with the NCFTE 2009, but closer inspection shows that only some titles
of the courses set out in NCFTE 2009 have been used. Clear guidelines or stated
principles for the design and creation of instruction and study material is desired;
there was no stated criteria for selection of any material in the curriculum.
Curriculum underwent major revision in 2013 without a comprehensive review of
SWOT analysis of the earlier and the new curricula. For the revision of Pre-Service
Teacher Education curriculum random data were claimed to be collected before the

task of redesign was undertaken.

Introduction of the mentoring system is indeed a welcome step where an
experienced teacher mentors a new recruit. But principles and guidelines followed in

mentoring was unavailable.

But rationale for the new test patterns envisaged in this curriculum was not
available. It has been proposed that methodology for teaching Malayalam will have
40 marks, teaching of Mathematics will have 40 marks, but methodology of teaching
English will have only 30 marks, and teaching of Art will have only 10 marks. It
was unclear why weightage differed, even if it is assumed that this is the
consequence of variation in the numbers of hours allotted for different subjects in
the curriculum. Community Living and study tour have 10 marks each, performance
and product testing, without a clear definition of the terms, has 20 marks, as has
Continuous and Comprehensive Testing (CCE). But the descriptors of the test, i.e.

what will be found in the performance that will lead to full marks and what may not
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be there that will lead to less, have not been designed objectively in a manner where

they will mean the same to all.

Textbook and material preparation must not be done at breakneck, breathless
speed. Professionals must be involved in all aspects of this process. The same is true
for teacher resource materials. Pre-service curriculum of 2014 needs critical review
and major re-structuring with the help of professional curriculum developers.
Although the curriculum has been revised, still there is general perception among
teacher educators that there is not much inter-linkages between the theory and
practice. TTI faculty are usually high-school assistants, with only a graduation and
B. Ed. Interaction with D.Ed. students reveals that they are not adequately equipped
to handle classroom transaction. DIET faculty feels dissatisfied with the D.Ed.
curriculum, not compatible with NCF and NCFTE. The new D. Ed. Curriculum is
not in tune with NCF, NCFTE and RTE and hence may be withdrawn and a fresh

curriculum be developed professionally based on the above documents."

The conclusion of JRM review of D.Ed. curriculum includes following

findings or remarks: “

1. It is not process-based. The insights available from NCF are grossly
neglected; institutions focus on the percentage of pass in the examination (K.
TET).

2. Objective type questions are used for KTET. D. Ed course is also content-

based.
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The approach envisaged in KCF is side-lined and there is a tendency to go
back to the behaviourist approach; this is very conspicuous in the approach
to languages as is evident in the Psychology material developed by SCERT.
There are two levels of courses for D. Ed: One level of D. Ed is meant for
the students who hold Plus 2 who are entitled to teach at the LP level (i.e.,
classes 1 to 4). The other level of D. Ed is meant for graduate students who
are entitled to teach at the UP level (classes 5 to 7). This complicates the
conduct of the courses.

Those who have only plus 2 are forced to learn the whole contents meant for
UP classes; Graduate D. Ed holders are eligible for teaching up to class 8.
B.Ed. holders can also teach in class 8. This issue is to be resolved.

CCE is conducted mechanically and also undemocratically. There is no
portfolio assessment, feedback, etc.

Practice teaching is done just for the sake of doing it. There is no one to
monitor how students do this. There is no zeal to produce the best teachers as
the output of the institution.

There are several teacher-centred D. Ed classes.

Recently semester system has been introduced. Consequently there is no
time to do justice to anything. Examinations are conducted systematically
but time is not sufficient for the students to learn anything. If classes
commence from June, this issue can be resolved.

We have to insist on Continuous Assessment (as envisioned in RTE Act),
learning achievement for all students, and the sharing of this with the

parents.
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The TET examination is to be revamped.

IT is to be integrated with D. Ed course.

There should be proper monitoring for improving the quality of the teaching-
learning process in the institutions that achieve very low percentage of pass.
There is no scope for the professional development of the teachers.
Teacher-students do not get experience in inclusive education.

None of the activities such as preparing question papers, analyzing
evaluation, planning for follow up activities and developing locally-specific
curriculum are effective.

There is conceptual understanding about the performance standards of the
teachers.

Considering the special situation prevailing in Kerala, separate D.Ed. course
in English can be conducted. Subject-specific D.Ed. courses can be
considered as they can bring about qualitative changes. However, the

feasibility of conducting such courses is to be taken care of.”

Curriculum- Perspectives and Approaches in D.Ed

Teacher education should cater to the changing demands of school

education. The National Curriculum Framework puts forward the following

suggestions for revising the teacher education curriculum.

The realization that the need of the learner is the priority: That is, the
realization that the learner is not a passive recipient in the learning process,

but an active participant.
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The change in the role of the teacher: The notion that the teacher is the
source of all knowledge and the manager of the teaching-learning process
should change to where the teacher is facilitator transforming information as
knowledge. The teacher should be with the child as a person strengthening
the learning process through multifold experiences, providing

encouragement to the learners and scaffolding them.

The change in the concept of knowledge: The knowledge that is acquired
through observation and experience helps in developing a comprehensive

vision, without segregating theoretical know-how and practical experiences.

The influence of social context on the process of education: The social
background and situation of learners and teachers influence education
considerably. The social context of the classroom and the school strongly
influence the learning process and the process of education. Therefore there
is need to shift the focus from emphasis on the psychological peculiarities to

the social-cultural-economic and political backgrounds of each learner

The change from annual evaluation to continuous evaluation in teacher
education: It is necessary to be a part of varied activities in order to be a
teacher of quality. The excellence in different activities are to be evaluated

then and there and the limitations are to be pointed out.

The objectives envisioned in the D.Ed curriculum as stated in the curriculum
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o To understand the meaning, significance and perspective of education in the

socio cultural context.

o To understand the history, current issues and challenges of Indian education

and becomes capable of solving various problem of the society.

o To understand the development process and needs of children.

. To understand the assumptions of ICT, Assessment and evaluation
management environment etc and make use of them in practical life and

class room instruction.

o To acquire democratic and social values of an ideal teacher and develop

skills and competencies in teaching and class room management.

o To introduce the challenging career of teacher with a futuristic perspective,

as an agent of social change.

. To develop field based skills and experience in resource development and

learning experience designing while transacting the curriculum

The traditional approach in teacher education curricula stresses on teaching
competency and the cognitive domain. A contemporary curriculum should aim at
forming a holistic teacher personality. Opportunities should be created to make the
student teachers acquire values, attitudes and commitment from real life situation,
along with teaching competency and knowledge. A wider perspective on values and
attitudes must be formed and appropriate methods for their practical implementation

should be incorporated in the curriculum. Teachers should have a democratic
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approach towards important areas such as equality of status, equality of opportunity,
gender justice and approaches towards downtrodden and marginalized groups and
individuals. Student teachers should acquire the ability to intervene in areas such as
linguistic and cultural differences, by taking into account the complexities in these
areas. Teachers should be able to create a classroom atmosphere of trust, love,
friendship, recognition and a sense of security and establish a personal relationship
with the learners. These aims cannot be achieved through value education at the
theoretical level. It is important to understand the problems of the learners by
interacting with them, their parents and other teachers. They should understand the
problems related to the above-said areas and analyse and discuss their own
responses. It is only through such a process that the attitude and commitment
required for a teacher can be inculcated. Practical activities should be envisioned in

all subjects and areas of the curriculum.

The student teacher should acquire knowledge in the major areas of school
curriculum along with pedagogical skills. This should be handled with a view to
focus on the central ideas in each subject without limiting them to the content of the
school curriculum. Instead of dealing with the content of Environmental Studies,
Social Science and Mathematics as separate subjects, these can be presented in

connection with pedagogical skills.

Traditionally, teacher education curricula focus on three areas: pedagogic
subjects, content of learning areas and practical training. Effective teaching skills
can be developed in student teachers only if certain general skills are also

emphasised. Language proficiency is important. Proficiency in English and
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Malayalam has to be ensured. It is desirable to include them as subjects for learning.
Another important area is skills in ICT. ICT skills that student teachers require have
to be defined and the practical training and application of these should be related
with different subjects. Thinking skills, presentation skills and graphic design skills

can be presented linking them with different areas.

At present there is no guidance or support provided during practical skill
development, except that a formal opportunity is made available for practice
teaching. Instead, there is the need to implement mentoring which should be done
under the guidance of experienced teachers, the vision and implementation strategies
of practical training need to be revised along with curriculum revision with this in

background.

Revised elementary teacher education curriculum in Kerala: Salient features

Curricular areas of elementary teacher education curriculum

Three broad areas are considered for organizing the teacher education in
curriculum. That is foundation of Education, curriculum and pedagogy and school

internship.

The course under each of this area is follows:

Curricular area — A Foundation of Education

The curricular area: A Foundation of Education covers a) Psychological —

child development and learning, learner and knowledge acquisition social.

b) Philosophical — The social, historic and philosophic foundation of education.



Reviete 33

This area is concerned with the development of following aspects among student

teacher:

o The student teacher must acquire an understanding of the different
perspective on educational psychology, mental development of the learner

and learning.

o Understanding of the social, historical and philosophical foundations of

education.

Curriculum area — B. curriculum and pedagogy

This area includes curriculum of teacher education, their pedagogical

perspective and methods of evaluation.

This course aims to develop in student teachers:

o This area introduces the concept of pedagogy and explains the methodology
of pedagogical analysis for different subjects. Through mother tongue
learning opportunity is provided to gain proficiency in the mother tongue and

for effective teaching of language at the primary and upper primary level.

. The paper on English language learning is aimed at equipping the student
with skills for using the English language effectively and for making the

teaching of English at the primary level more efficient.

o The student teachers also get a chance to acquire skills to make teaching of

environmental studies.
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o Social science learning, general science and learning of mathematics are the
optional subjects. The student teacher opt any one of these subjects. These
are discussed in connection with subjects for classes from 6 to 8. The student
teacher can select the subject based on his/her specialization at higher

secondary level and the he/she likes.

o Mathematics at the primary level, class 1to 5 is discussed as a general
subject. All student teachers get opportunity to gain proficiency in content

analysis of mathematics, pedagogical strategies and evaluation.

. Art education and work experience are treated as a single paper. In this
section basic awareness on various areas of Art education such as pencil

sketching, painting, music, dance and acting is given.

. Health and physical education is presented as separate subject. Trough
learning these subjects, the student teacher gets a chance to form basic

concepts on health education and physical education.

Curricular Area— C School internship

School internship

Provisions for teaching practice related to various subjects have to be made
at the lower and upper primary level. Opportunities are provided for teaching
practice in the second semester (S2) of the first year at the primary level alone and in
the fourth semester (S4) of the second year at the primary level and the upper

primary level.



Reviete 35

School internship is designed to lead to the development of a broad
perspective, professional capacities, teacher disposition, sensibilities and skills.
Practice of teaching constitute the hub of the multiple and varied activities

comprising the total programme of teacher education.

It is inter connected with theoretical study through filed work and practicum
and a wide range of institutional experience involving school students, teachers,

student teachers and mentor teacher educators.

Student teachers are equipped to cater to diverse needs of learner in schools.
They should have an opportunity to teach in both Govt. and private schools with
systematic supervisory support and feedback from faculty. Internship in schools is to
be done for minimum duration of 60 days. This should include an initial phase of 15

days for observing regular class room and knowing the child.

The core of any educational process is continuous and comprehensive
evaluation. This should reflect in the evaluation of student teachers as well. The
practical skills as a student teacher are evaluated as part of the internship. The
approach to learning and attitude should be evaluated through various activities and
interventions. Therefore, these too have to be given importance along with other
factors during continuous evaluation. The process and concept formation have to be
considered during continuous evaluation. Evaluation has to be carried out by

developing suitable indicators for learning activities.

The written examination can be made use of to assess learning achievements.

The written examination must be framed considering higher thinking skills,
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perspectives and practical experiences. The student needs only to carry out creative
works, make collections and documentation as directed by teachers. Monitoring
Report has to be compiled at the end of each semester and submitted to the
Education Department and SCERT. The state level committee should visit the

selected teacher education institution and evaluate their activities..

Semester system in D.Ed Curriculum

Semester 1

There are six papers in the first semester. The paper 'Child Development and
Learning', based on educational psychology and the one titled 'Curriculum and
Pedagogy' for understanding the curriculum, pedagogy and evaluation are suggested
in the first semester. In addition to this, the paper, 'Malayalam - History, Structure
and Social Background' is suggested for learning the mother-tongue. The paper
‘Proficiency in English Language' is suggested for English language learning. The
papers 'Environment - A Textbook' related to Environmental Studies and 'Learning

of Mathematics and Approach’ related to the learning of Mathematics are included

Semester 2

In the second semester also there are six papers. 'Teaching of language -
Theory and Practice' is the paper related to learning the mother-tongue. In
connection with English language learning, the paper 'English Language Teaching -
Theory and Practice' is suggested. Towards Environmental teaching/ learning'
related to learning of Environmental Studies,'Learning of Mathematics at the

primary level' related to learning of Mathematics, 'Art Education and Work
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Experience' related to art education and work education and 'Health and Physical

Education' are the papers suggested in the second semester.

In addition to this there is provision for teaching practice at the LP level. The score

is fixed at 200.

Semester 3

A total of seven papers are suggested in Semester 3 (S3). 'Learner and
Knowledge Acquisition’ is the paper suggested here in connection with the learning
of Educational Psychology. The paper 'The Social, Historical and Philosophical
Foundation of Education' is suggested for building the social and philosophic
foundations of education. The paper titled "Art Education and Work Education’
related to art and work education and the paper titled 'Physical - Emotional Health
and Health Physical Education’ related to physical education are suggested. The
paper ‘Language Learning and Literature’, in connection with the learning of the
mother-tongue and 'Pedagogy of English Language' in connection the English
language learning are also there. Any one of the papers related to Mathematics,
Social Science and Science need to be studied. The papers that can be selected as

optional are given below

a. Learning and Teaching of Mathematics b. Social Science - Content and

Transaction c. General Science Education

Semester 4

Only three papers are suggested for the fourth semester (S4). The paper titled

‘Language Proficiency' related to learning of mother-tongue and ‘Teacher -
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Professional Development' related to English language learning are suggested. The
student teacher can select any paper related to Mathematics, Social Science and
General Science. Of these only one subject is needed to be studied. The papers that
could be selected as optional are given below. a. Teaching of Mathematics - Theory
and Practice/ b. Learning of Social Science - Theory and Practice/ c. General

Science — Practice

Teaching practice in the fourth semester has to be done at the LP and UP

levels. The total score is 200.

Mentoring in Elementary Teacher Education

Mentoring is the process where an experienced hand and a person who
requires training, work within co-operation. Through this activity the trainee gets
guidance, advice, support and suggestions for improvement. Here, the trainer does
not attempt at judging. He/She encourages the student giving him/her a secure
feeling and imparting training. The trainer intervenes only as an experienced
predecessor and as a model. Both teaching and counseling are possible as part of
this. Mentoring can bring out the latent skills in the student. Their activities testify to
their perspectives, aims and expectations. This helps in developing the personality

and professional aptitude of the student.

Teachers of UP/LP section in the schools that fall into the parameters of the
teacher education institution should be selected as mentors. The institution must
prepare a list of teachers who have a minimum service of five years and are willing

to serve as mentors. The Committee including the Deputy Director for Education of
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the district and the DIET Principal has to fix the jurisdiction of each teacher
education institution. A mentor can train maximum three students (mentees). The
responsibility of dividing the student teachers is vested upon the teacher education

institution.

The mentors should be given a detailed training on mentoring. It is the
teacher education institution that has to organize this by including experts. The
training programme can range from one to three days. Only those who successfully
complete the training should be appointed as mentors. Details related to the

following must be included in the training

The student teachers usually engage in activities such as class observation,
assisting the teacher, developing learning tools, planning, handling classes,
assessing, learning and developing different records. In each stage, the duties of the
mentor and the mentee should be made clear through training. The students must be
able to participate in all the activities of the schools. The mentor should monitor the
mentee in all activities. A training which provides necessary advice and support
should be ensured. The mentor should submit a Mentoring Report. Formats that
adequately record explanatory observations and factual opinions should be

developed and given to the mentor.

Community living camp and study tour

Participation in the Community Living Camp is compulsory. Such camps
should create opportunities for promoting the sense of co-operation in the student

teachers and for making them achieve life skills and for imbibing values. Instead of
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making the students participate in a long-termed camp, it would be better to organize
workshops with two or three learning objectives. Workshops on theatre, physical
education and work education are examples. Steps must be taken under the auspices
of the DIETS at the district level to improve the functioning of the camps. SCERT

should furnish the general guidelines required.

Study tour will be part of the course. This should not be seen as a leisure trip.
Study tours should be organized with a fixed objective. These can be field trips as
well. The student teachers must visit institutions /places that provide experiences
promoting them as teachers. Trips that range from one to three days could be
organized. The student teachers have to prepare and submit a report of the study tour

stressing upon the achievements concerning education.

Evaluation of Student Teachers

Evaluation is an inevitable part of the learning process. Along with
evaluation of the student, the assessment whether qualitative teacher education is
being effectively transacted is fulfilled here. The curriculum envisions continuous
and comprehensive evaluation. Steps have been taken to make activities for carrying
out continuous evaluation along with terminal evaluation as a part of the learning

process.

The Continuous and Comprehensive evaluation method has to be used to
evaluate the student teacher. Appropriate evaluation devices and tools related to
each subject have to be used to make evaluation of student teachers, continuous.

Various devices that provide opportunity for investigative learning, practical
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learning, creative activities and performance-based activities may be used. It is
possible to evaluate the effectiveness of practical training in producing quality

teachers through school experience programmes.

Art Education and Work Experience Education as subjects have been
included to create the opportunity for emotional development in the student teachers
and also to enable them to inculcate emotional development in school students to
develop it among children.. This provides opportunity for finding ways to make
learning enjoyable and to make personality development possible. These have to be

scientifically evaluated

The student teacher also gains a lot of values through community living
camp and study tours which are part of the D.Ed course. They get opportunities to
realize the need for strengthening the relation between school and society,
understand need for group work, to know the techniques for making relationship
between teachers strong and healthy and to realize the importance of learning
through experience. SCERT must take steps to develop tools to make continuous
and comprehensive evaluation accurate and for consolidating the assessment with

accuracy.
Role of SCERT and DIET

State council for the educational and training has been working for quality
education in the state. It is an apex body. SCERT is concerned with the academic
aspects of school education including formulation of curriculum, preparation of text
books, teachers handbook and teacher training. It advises the government on policy

matters relating to school education.
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SCERT functions as a research and dissemination institute at the state level
by providing guidance, support and assistance to the state education department in
its endevour to improve the quality of elementary and secondary education and
teacher education. Conducting workshops is the major function of SCERT. SCERT
gives training for higher secondary teachers. It offers courses for pre service teacher
education curriculum. SCERT evaluate the merit and demerits of current curriculum.
It suggests for updating and modifying curriculum. Refresher course given by
SCERT is an important in service training for teachers. It prepare text books for
class I to XII and also prepare syllabus of technical special scouts and special
schools. SCERT conducts research studies, develop information systems, curriculum
polices, and instructional material and coordinates in-service education for teacher

at all levels through the District Institute of Education and Training.

DIET is district level educational institutes which have been established in
each district of India by the Indian Government. This helps in coordinating and
implementing government policies at district level. DIETs have been established as
centres of guidance for educational institutes and schools of a district. They also
work as a platform for research and experimental work in educational domain. It
also organizes programmes to train teachers for new innovations. As a part of
national policy on education, 1986 and programme of action, the central government
decided to set up a district level institution to support academic function especially
in the academic planning and teacher empowerment programme in the district.
There are 14 DIETs in Kerala. The director of public instruction is the controlling

officer of all DIETs in Kerala.
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Each district is the nodal centre for coordinating programmes of teacher

education. For achieving the objectives of the DPED, the DIET took the active

participation in all intervention. The DIET takes a major role in the effective

implementation of all quality improvement programmes in pre service and in service

DIETS are functioning as resource centre for distance runs the pre service training

(2 years TTC course) programmes with a view to be the model for the teacher

education programme given by teacher training institutes in the district.

Review of related studies

Uukey (2017) published an article on ‘Quality Teacher Education in 21%

century’.This study found that certain key aspects must be taken into consideration

for quality development in teacher education.

(1)

()

(3)

(4)
(5)

Flexibility in place of round and uniform system of educational management
because of regional variation and diversity of Indian Society.

Indian education service should be introduced with Immediate effect
considering vast teaching, research and other administrative experiences of
in-service teachers of State and Central Cadres.

Institutional autonomy for experimentation in Teacher education.

Encourage teacher educators research, innovation, development etc.

Encourage professional growth of teachers.

Moturi (2017) Conducted a study on implementation of peace Education

Hidden in the New B Ed Curriculum. The main conclusion of the study were

orientation course should be mounted for peace Education in teacher training
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Institution. Re-Orient teacher education programs to ensure the professionalization
of every teacher and teacher educator as a peace educator. Incorporate peace
education in all curriculum and in the development of teaching and learning

materials, including in multimedia facilities.

Rajpurohit and Saxena (2016) in a study on Student Role of ICT in modern
teacher education found that teacher education institution need to develop strategies
and plan to enhance the teaching learning process to ensure that all future teachers

are well prepared to use ICT.

Sebastion  (2016) commented that found it requires eminent teacher
educators in the NCTE, UGC, University curriculum committee to frame good
curriculum for teacher education according to the needs and requirements of the
industrial society and modern India, as well as to implement the curriculum at

teacher education centers.

Hai (2016) conducted a study on School curriculum and learning
experiences and found that it is necessary to select appropriate experiences that are
suitable for achieving educational goals. They must be purposed continuous,
interactive and with as integration they must be appropriate the total curriculum

rather than a part of subject.

Ediger (2013) published an article on innovations in a technological age
curriculum and reported that it is important to maintain good teacher pupil

relationship though concerns in a polite and respectful manner.
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Shasthry(2013) conducted a study on ‘Curriculum Reforms and
Construction’.The present study focus on the existing curriculum of degree
especially the Bachelor of Arts. The findings were (1) The Syllabus contain what is
to be taught and learnt.Subject matter is broken down into different lessons or units
based on some Instructional Objectives. It includes methods or approaches in
teaching, sequencing and grading of items and activities or projects to provide
learning experiences.Syllabus is restricted to the content of one subject area where

as curriculum is a combination of all syllabi of all subject areas.

Ediger (2013) conducted a study on ‘ Issues in Curriculum Improvement’.

The study found that

1) Active involvement of learners in developing ongoing lessons and units of
study.

2 Pupils working collaboratively in the curriculum.

3) Pupils interact with the teacher as in a dynamic social situation.

4) Peer mediated instruction. Here pupils work together on an activity with
discussions ongoing until the task is completed.

(5) Pupil judging the completed project in terms of desired criteria.

Chandini(2013) studied to identify the characteristics of new D.Ed
curriculum 2013 found that the level of the current and the quantum of syllabus are
found to be compared to the time available and one of the major highlights of the
new D.Ed curriculum is the inclusion of Internship. It is strongly suggested that this

item need more focus and attention for its effective implementation.
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Ashraf (2013) conducted a study on opinion of teacher educations towards
newly revised B.Ed curriculum of Calicut University with an objective of the
study.1) To analyse the opinion of teacher educators towards newly revised B.Ed
curriculum based on structure of the course, core, and optional courses, practicals,
process and examination. 2) To list the problems faced by the teacher educators in
transacting the curriculum. 3) To propose possible suggestions for strengthening the
B.Ed programme based on new curriculum.The tool used for opinionnaire.The
sample selected for the study 200 teacher educators. Major finding of the study
were 1) necessary to revise the B.Ed curriculum 2) in service course should be

provided to teacher education 3) Micro teaching is an important part of curriculum.

Shastry (2013) Conducted a study on curriculum reforms and constriction.
This study found that action research should be arranged before bringing up the
radical changes in all the areas of degree curriculum. It should be more practical

than theoretical and the knowledge can be applied in day to day life.

Nayak, B (2013) studied the issues and challenge of teacher education. Some
of the problems concerning teacher education discussed in this study are in proper
selection, deficiencies of small time period for teacher’s training, incompetency of
student, poor research related to teacher education, defects concerning papers and

problem of practice teaching.

Kuldeep Sinh (2012) conducted a study on challenges in teacher education.
The study reveals that constructivism is a new era in Indian school curriculum and
syllabi. Now we want our learners to construct their own knowledge. We want

drastic changes in our school, syllabi and environment through constructivism. But
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expecting constructivism through only schools and adding content as per
constructivism in school syllabi is not sufficient. Hence, there is a strong need for
our teacher education system to prepare and orient pupil teachers towards

constructivism.

1) Provide every opportunity to experience real school, real classroom and real

children,

2 Create more general teaching competence among the student teachers for

better implementation of constructivism.

Yadav(2011) conducted a study on a Comparative Study of pre-service trend
in programme at secondary stage in Bangladesh, India, Pakistan and Sri Lanka. This
study found that variations in the teacher education programmes in terms of
duration, curriculum, weightage, curriculum areas and its implementation at the

secondary stage in these four countries.

Bhatia (1987) evaluated new B.Ed Curriculum in the colleges of education
affiliated to the University of Bombay. The main objectives were: (1) to study the
relevance of the topics in the revised B.Ed curriculum, (2) to study the relevance of
practice teaching program, (3) to study the effectiveness of the evaluation scheme in
the new B. Ed. Curriculum, (4) to suggest improvements. The study employed the
normative and descriptive survey method. The main conclusions of the study were:-
There were some important changes in the new B. Ed. syllabus on one hand; while
on the other hand; quite a few topics were repeated. Implementations of new

curriculum were found to be difficult. Teacher-educators unanimously agreed that
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the area of practice teaching was the most important part of B. Ed. program. A large
majority found the B. Ed. curriculum mechanical and book-oriented. The study
indicated that the theory load should be brought down and the ratio of the theory and

practice should be fifty: fifty

Hemabujan (1983) conducted a critical study of Teacher Education at
secondary level in Tamil Nadu. The objectives of the study were: (1) To conduct a
survey of teacher education at secondary level to make a critical appraisal of the B.
Ed. program in Tamil Nadu, at its operational set-up, (2)To report briefly on the
historical background, (3)To report a comparative study of the contemporary
Teacher Education program at secondary level in advanced countries abroad, with
reference to that in India and in Tamil Nadu, (4)To locate the differences in the
system here, if any and suggest remedies. The data was collected from all the
colleges of education in Tamil Nadu through a comprehensive questionnaire, which
collected data regarding the functional aspects of teacher education. The opinions of
teacher-educators on various aspects and their suggestion for improvement and
remedies for the defects or shortcomings in the program were collected. An
interview schedule was also used for collecting data. The Findings of the study
were: The state government controlled the recruitment of all teacher-educators.
Selection was done on the reservation basis. The service of teacher-educators was
secure and their salaries were paid. The comprehensive B. Ed. curriculum was not
effectively implemented due to time shortage, semester internal assessment etc. The
revised B. Ed. syllabus in force in Tamil Nadu was appropriate and fulfilled the
requirements on the professional side, but lacked in the content knowledge of the

academic subjects.
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Kakkad (1983) studied the Secondary Teacher Education Curriculum as An
Analytical Study and Developing Teacher Education Program. The objectives of the
study were: (1) to analyze existing B. Ed. curriculum of various representative
universities of four different regions of the nation, (2) to study the common and
uncommon aspects of secondary teacher education program analytically, (3) to
know the changes that were expected in STEP, and (4) to develop a Secondary
Teacher Education Program (STEP). The tools used were an interview schedule and
a comprehensive questionnaire prepared by the researcher. Main findings were: The
duration of the STEP should be two academic sessions. The aspects of STEP should
be (a) Educational Theory, (b) Practice Teaching, (c) Community Work, (d) Work
Experience, (e) Sessional Work. (f) Co-curricular Activities. There should be two
subjects for methodology of teaching and number of lessons should be 15 in each
subject. Internship in teaching should be introduced for a period of three months.
There should be a provision for urban and rural STEP. There should be examination
in theory and practical. Separate results in theory and practical should be declared.
Assessment for theory papers should be in marks. Evaluation of practical, sessional

work and other aspects may be in grades.

Srivastava (1982) conducted a study on Effectiveness of the Teacher
Education Program. The main objectives of study were: (1) To study the actual
position of resources, (2) Existing conditions, (3) Working condition of teacher
education program, (4) To study the qualitative and quantitative characteristics of
the program’s end-product, (5) To study opinions regarding quality and sufficiency

of existing conditions, (6) Working of the program from the point of view of
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organization of professional education of secondary teachers and (7) To ascertain
the most desirable changes needed for making the program effective. The study was
a normative survey. All Teacher Education Departments of 10 affiliated colleges of

Avadh University were included in the study. Data was collected with the
help of questionnaire. The major findings were: The ten colleges, having a teacher
education department were unequal in size and facilities and none was initially
opened with the intentions of providing facilities of Teacher Education. The colleges
were on the government grant list; hence there was no problem of staff salary
payment. Except SC &ST student trainees, all other were required to pay fees. The
Teacher-Educator, Student-Teacher ratio was 1:14. Facilities for non-teaching staff
were inadequate. Admission rules, as prescribes by the state government were
followed, which had many drawbacks. The whole program comprised theory,
teaching practice and sessional work. Average working days were only118.
Immediately desired changes in the program were in its curriculum, organization of
practice teaching, admission and evaluation procedures, establishment of
independent colleges of education, teacher-educators™ orientation and research

facilities.

Joshi (1974) conducted a study intending to make comparison of innovative
practice of teachers training centres in India and abroad with reference to the
objectives of teacher education, curriculum, methods of teaching, in service of
education and research. It’s findings are 1) The connection with the innovative
practice of college of education. It has noted that there is trend to increase the

duration of B.Ed course 2) Acceptance or rejection to an innovation depends on
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various factors such as situation, facilities, leadership and personal qualifying etc.
and 3) The investigator has suggested innovation of teacher education programme in

India was poor and has developed a conceptual curriculum development model.

Conclusion

Review of research studies and literature pertaining to the problem broader

the general ~ concepts and principles and sharpened the understanding.

Elementary teacher education programme is a comprehensive programme.
The present study is made to find out the problems and prospects of teacher
educators, student teacher and principals. But the related literature directly to this
topic is unavailable. The review of the above given literature and studies helped
investigator much to design the methodology of the problem, to construct the
questionnaire and to collect the relevant and needed data about each and every

dimension of the problem.

To conclude, any effective teacher can curriculum calls for systematic task
analysis of teachers at various levels and inclusion of relevant content, which alone
can infuse confidence among the prospective teachers to negotiate the School

Curriculum in classroom.
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METHODOLOGY

Methodology is the technique or procedure adopted in a research study or
investigation. The success of research depends upon the suitability of methods
adopted. The method should always be appropriate to the problem under
investigation, feasible, pre planned and well understood. The methodology consists
of procedures and techniques for conducting a study. The success of any research
work depends largely upon the suitability of the method and the tools and techniques

the investigation follows together adequate data.

Research methodology is a way to systematically solve the research
problems. It involves systematic procedure starting from the initial identification of

the problem to its final conclusion.

The present study is entitled as “Problems and prospects of elementary
teacher education curriculum”. The methodology of the present study is classified

and presented in the following ways.

a) Obijectives of the study

b) Sample for the study

C) Tools used for the data collection
d) Data collection procedures

e) Scoring and consolidation of data

f) Statistical techniques
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Objectives of the study
The main objectives are

1. To find out the perception of elementary teacher educators on problems and
prospects of elementary teacher education curriculum in Kerala.

2. To find out the perception of elementary student teachers on problem and
prospects of elementary teacher education curriculum in Kerala.

3. To know the opinion of principals on existing elementary teacher education

curriculum in Kerala.
Sample for the study

According to Best and Kahn (2006) ‘A population is any group of individual
that have one or more characteristics in common that are of interest to the research.
A sample is a small proportion of population selected for observation and analysis.
“‘Selection of sample is an important aspect of any research. Survey method is used
for developing generalizations about population. This method needs a sample that is
representative of a larger population and uses the results to generalize about that

population as a whole.

The sample of the present study comprises on elementary teacher educators,

student teachers and principals of Calicut and Malappurm district



Table 1

Break up of the sample
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Sample Govt Aided Unaided Total
Teacher 27 24 61 112
educators
Student 103 104 412 619
teachers
Principals 3 4 13 20

Tool Used for Collecting the Data

Tool is the instrument developed or adopted by the researcher to collect data.

The tool must collect relevant and appropriate data. The selection of the appropriate

instrument or devices required to collect data is the first step in the investigation.

The construction of suitable instrument or tool is of vital important for successful

research. Different tools are required for collecting various kinds of information for

various purposes. For the present study the investigator used questionnaire and

interview schedule. The tools used for data collection as listed as follows:

1. Questionnaire on the problems and prospects of teacher education

curriculum for teacher educators.

2. Questionnaire on the problems and prospects of teacher education

curriculum for student teacher trainees.

3. Interview schedule for D.Ed principals.
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Development of tools

For understanding the problems and prospects of elementary teacher
education curriculum the investigator collected opinion of major stakeholders of
elementary teacher education programme ie from teacher educators, student teachers
and principals. The investigator used questionnaire for collecting the opinion of
teacher educators and student teachers on problems and prospects of elementary
teacher education curriculum and interview schedule was used to gather the opinion

of principals.

The dimension used for preparing the questionnaire are classified and

described under the categories are given below.
a) Structure of the Courses

This dimension deals with the course and structure of the D.Ed programme
for a total impression of the course. Three broad areas are considered for organizing

the teacher education curriculum.
Area 1 : Foundation of Education
Area 2: Curriculum and pedagogy
Area 3: School internship

The objectives of include Foundations of education include the student
teacher must acquire understanding of the different perspective on educational
psychology, mental development of the learner and learning. Along with this he/she

should also form a clear understanding of the social, historical and philosophical
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foundations of education. The curriculum provides opportunity to study educational
psychology and the social, historical and philosophical foundations. Curriculum and
pedagogy include the details of content to be pedagogical perspective and methods
of evaluation are discussed in this sections. This are introduces the concept of
pedagogy and explains the methodology and pedagogic analysis for different
subjects. Mother tongue learning opportunity is provided to gain proficiency in the
mother tongue and for effective teaching of language at primary and upper primary
level. The paper on English language learning is aimed at equipping the teachers for
using English language efficiently Health and physical education is presented as a
separate subject. Through learning this subject, the student teacher gets a chance to
form basic concepts on health education and physical education. Art education and

work experience are treated as a single paper.

Teaching practice related to various subjects have to be made at the lower
and upper primary level. Opportunities are provided for teaching practice in the
second semester of the first years at primary level alone and in the fourth semester

of the second year and the primary level and the upper primary level.
b) Optional subject

The optional subjects are social science, general science and mathematics.

The studentteacher can opt for any one of theses subjects.
c) Core Courses

This dimension discusses the core courses with two broad areas namely

foundation of education and curriculum and pedagogy. Foundation of education
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include psychological and philosophical foundations, another area curriculum and
pedagogy. It includes proficiency in English language, learning of mathematics and
its approach, English language teaching theory and practice, Malayalam-History,
structure, social context, environment-text book, teaching of language theory and
practice, art education work experience, physical and health education, teacher-

professional development. Language proficiency.
d) Practicals

Field Engagement courses are designed to give opportunities to acquire a list
of professional skills and capacities in craft, fine arts, work and education, creative
drama and theatre in education, self development, children’s physical and emotional
health, school health and education. These school internship programme have the

following components.

A minimum of 20 weeks of internship in schools during the course of which
4 weeks would be dedicated to class room observations during the first year, second
year of school internship will be for minimum period of 16 weeks in the elementary

classes, including primary and upper primary.

Questionnaire on the problems and prospects of elementary teacher education

curriculum for teacher educators

One of the major objective of the study is to to know the opinion of
elementary teacher educators onproblems and prospects of elementary teacher
education curriculum. For this a questionnaire was prepared by the investigator

under the guidance of supervising teacher. Before preparing the tool, the investigator
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made a through review of . D.Ed. curriculum objectives and made discussions with
the experts in the field, elementary teacher educators and principals. Reference of
related studies in the field and the help of supervisor also contributed in the
development of the tool. The questionnaire is comprised of questions necessary for
collecting information and or opinion of teacher educators related to the features of

elementary teacher education curriculum

The investigator prepared all questionswith the help of supervising teacher
the tool consists 38 items administrated among the sample of 112 teacher educators
in Calicut and Malappuram District. Questions were prepared on the basis of four
dimensions such as structure of the course, optional course, core course and

practicals

Table 2

Dimension wise distribution of items in the questionnaire for teacher educators.

Total
SI.No. Dimension Item numbers number of
item
1 Structure of the 1234567 7
course
2 Optional subjects 8,9,10,11,12,13 6
3 Core course 14,15,16,17,18,19,20,21,22,23,24 11
. 25,26,27,28,29,30,31,32,33,34,35,36,
Practicals 14

37,38
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Questionnaire on the problems and prospects of teacher education

curriculum for student teachers.

One of the major objectives of the study is to find out the views and
perceptions of elementary teacher trainees about problems and prospects of teacher
education curriculum. For this purpose, a questionnaire was prepared by the
investigator with the help of supervising teacher for administering a sample of 619
teacher trainees.. Before preparing the questionnaire, the investigator made a
thorough review of the D.Ed. curriculum and made discussions with experts in the
field, teacher educators, and principles of elementary teacher education institutions.
The items are included under four dimensions such as structure of the course,
optional subject, Core subject, and practicals

The tool consists of 29 items. For evaluate the problems and difficulties
faced by student teachers while studying the theories and practicals of D.Ed
curriculum. The dimensions used for preparing the questionnaire for student

teachers are described under the following heads:

a. Optional subjects
b. Core Coursed

c. Practicals



,/ZZel/w(/(z/(zyy 60

Table -3

Dimension wise distribution of items in the questionnaire for student teachers

SI.No Dimensions Item numbers Total number of

item
1 Optional 1.2.34 4
course
2 Core course 5,6,7,8,9,10,11 7
3 Practicals 12,13,14,15,16,17,18,19,20,21,22,23,2 18

4,25,26,27,28,29

3.Interveiw Schedule for Principals

The interview schedule is an important data gathering tool, in interview

Face to face interview must be done clear idea of what information they are needed.

In the present study the investigator conducted an interview with principals
of D.Ed colleges for problems and prospectus of elementary teacher education
curriculum. The investigator constructed an open ended interview Schedule forD.Ed
principals. The investigator included 10 open ended questions in the interview
schedule. The aim of the interview was to find out the problems faced by the

principals in Diploma in elementary teacher education.

Planning of the Tools

It is important step for tool construction. Before preparing the tool the
investigator reviewed the newly revised elementary teacher education curriculum.
The investigator developed the tool with the guidance of supervising teacher, other

experts in the field and also with teacher educators from different institutions.
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Preparation of the tools

A number of statements were written under four dimensions of diploma in
elementary teacher education curriculum. The prepared statements were then
discussed with supervising teacher and experts in the field. After a detailed study

investigator framed the tools.
Finalization of the tools

Many revision of constructed questionnaire were done before finalization. It
was given to the supervising guide and expert inorder to make the questionnaire
more effective. Necessary instructions were given in the questionnaire to make
questions clear. Hence the tool contains 38 items for teacher educators, 29 items for

student teachers and 10 items for principals.
Validity of the tool

According to best and Kahn (2002) validity is that quality of data gathering
instrument or procedure that enables it to measure what it is supposed to measure.
The validity of the present questionnaire is done through face validity. The items in
the present questionnaire are prepared in unambiguous way and the meaning of the
items are clearly defined. Face validity was ensured by means of discussion and
consultation with experts and authorities in the field. To ensure face validity, the
investigator discussed various aspects of the issues with the experienced teachers,

experts and other concerned authorities.
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Reliability of the tool

Reliability of a test refers to the degree of consistency and accuracy with

which it measures what it intends to measure.

To ensure the reliability of the questionnaire cronbach alpha is a statistical
technique used to determine the internal consistency. The value of cronbach alpha
for questionnaire for student teachers is 0.69.hence it is reliable.The value of

cronbach alpha for questionnaire for teacher educators is 0.85 hence it is reliable.
Data collection procedure

The questionnaire was administered on619 student teachers and 112 teacher
educators of different government, aided and unaided teacher training institutions.
Then the investigator introduced the meaning and nature of the problem and then
investigator distributed the questionnaire among the teacher educators and student
teachers. The investigator requested them to provide responses in the space provided
and answer sheets were collected after completion of answer by the teacher

educators and student teachers and also Interview was conducted with principals.
Scoring and consolidation

Scoring and consolidation of answer sheet was done according to the
direction provided with each questionnaire.Collected data were consolidated for
making interpretation on the basis of percentage analysis of the response. The score
sheet was prepared on the basis of two response category (Yes/No). After
calculating the total number of each response, the percentage was found out and

interpreted accordingly.
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Statistical techniques

Statistical techniques are considered the most powerful tools in the
researcherstoolbox. It is essential for analysis data. The major statistical techniques

used for the present study is percentage analysis.
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ANALYSIS AND INTERPRETATIONS OF DATA

This chapter deals with the statistical analysis of the collected data with its
interpretations. The collection of data was done with the help of relevant tools.
Analysis is the study of the material in order to determine the inherent facts or

meaning. Interpretation is the critical examination of the result of analysis.

The present study attempts to analyze the problems and prospects of
elementary teacher education curriculum. After completion of full-fledged survey
with questionnaire, analysis and interpretation of the information collected from
teacher educators, student teachers and principals of various teacher training

institutions was done based on the objectives of the study are given below.

Objectives of the study

The objectives are: -

1. To find out the perception of elementary teacher educators on problem and
prospects of elementary teacher education curriculum in Kerala.

2. To find out the perception of elementary student teachers on problem and
prospects of elementary teacher education curriculum in Kerala.

3. To know the opinion of principals on existing elementary teacher education

curriculum.

In the present study the investigator employed percentage analysis to find out

the problems and prospects of elementary teacher education curriculum.
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Data collected and consolidated on the basis of five dimensions namely

structure of the course, optional course, core course and practicals. Dimension wise

analysis is given below.

Structure of the course

The structure of the course deal with course and structure of the D.Ed

programme as whole. The investigator prepared seven items about the structure of

the course to collect the opinion of teacher educators towards the D.Ed curriculum.

Table 4

Percentage analysis of the opinion of teacher educators about the structure of the

course.
Responses
SI.No. Statements
Yes % No %
1 Need for revising D.Ed curriculum existed before 104 94 8 6
2013
2 Adequacy of new semester system 58 52 54 48
Suitability of D.Ed curriculum in developing
3 Academic and professional quality of student 90 80 22 20
teachers
4 Orlgr_]tatlon programme for effective transaction of 38 40 74 60
revising curriculum
5 Change in D.Ed currlcglum in response to the 75 67 37 33
changes in school curriculum
6 Imp_ortance given for theory and practical in the 101 90 11 10
curriculum
; Necessary facilities in the institution transact new 57 51 55 49

curriculum

State Council of Education Research and Training (2013)revised the

curriculum of TTC programme in Kerala. This programme comprises broad inter
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related curriculum areas as perspectives on education. 94 percentage of teacher
educators in the sample responded ‘yes’ to the question on the criticalityof revised
TTC Curriculum. That is 94 percent of teacher educators perceive that the TTC
Curriculum should be reformed. Whereas 6 percentage of teacher educators feel that
there is no need of reformation in the curriculum existed before 2013. 52 percentage
of teacher educators support to the implementation of semester system in D.Ed.
course as it reduce the burden on student teachers. Whereas 48 percentage of teacher
educators are opposed the implementation of semester system. On the basis of the
opinion of 80 percentage of teacher educators, the revised D.Ed. curriculum is
sufficient to improve the academic and professional standards of teacher education.
40 percentage of teacher educators opined that they are getting sound orientation to
study the revised curriculum, but 60 percentage of teacher educators are not

satisfied with orientation programme.

67 percentage of teacher educators indicated that new D.Ed. curriculum is
correlated with the school syllabus, but 33 percentage of teacher educators opined
that new D.Ed. curriculum is not meet the expectations from school syllabus. 90
percentage of the teacher educators pointed out that the D.Ed. curriculum give
adequate importance to theory and practical. 10 percentage of teacher educators
opposed to this opinion. 51 percentage of teacher educators agree that Institution
provided adequate facilities for teaching learning process effectively. 49 percentage
teacher educators did not agree to this statement, as they are not getting adequate

ICT facilities, faculties for physical education and art education.



.f(/rm/yui 67

Optional Subjects

Table 5

Percentage analysis of the opinion of teacher educators about the optional subjects

Responses
SI.No. Statements
Yes % No %
8 Effective implementation of optional system 88 79 24 21
9 Appropriate guidelines in the curriculum 85 76 27 24

Optional subject are cope up with the emerging

10 . 90 80 22 20
educational approach.

11 Provisions in the optional subject for developing IT 88 79 24 21
related approach

12 Optional papers are based on modern pedagogical 88 78 24 22
approach

13 Scope for creating efficient teachers 92 82 20 18

The optional subjects aremathematics, social science and general science.
The investigator prepared six items in this dimension to collect the opinion of the
teacher educators towards the optional subjects of D.Ed. curriculum. 79 percentage
of teacher educators responded that they can effectively implement the optional
system among student teachers. While 21 percentage of teacher educators disagreed
with this view. 76 percentage of teacher educators perceived that curriculum
provides appropriate guidelines for training methods in the optional subject.
Whereas 24 percentage of teacher educators feel that curriculum did not provide

appropriate guidelines for training methods in optional subject.
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90 percentage teacher educators opined that the revised curriculum of the
optional subjects are adequate with the emerging educational approaches. Whereas

20 percentage of the teacher educators disagreed with this view.

The role of ICT getting more and more importantrole day by day, especially
in the teaching learning process. 79 percentage of teacher educators perceived that
the syllabi of optional papers are given adequate importance to IT oriented
approach. 21 percentage teacher educators disagreed with this. With regard to the
adequacy of optional papers in inculcating modern pedagogical approach, 78
percentage of teacher educators perceived positively while 22 percentage of the

teacher educators disagreed with that.

82 percentage of teacher educators responded that content of optional paper
as per the revised curriculum is sufficient to improve the efficiency of teachers. But

18 percentage of teacher educators opposed to it.
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Core Subjects

Table 6

Percentage analysis of the opinion of teacher educators about the core course

Responses

SI.No. Statements
Yes % No %

Core subject learning teaching theory and practice

14 develops skill related language 38 34 74 66

15 The a}dequacy of subject Malayalam teaching 79 71 33 29
learning

16  Hierarchical arrangement of topics in curriculum 74 66 38 34

17 Dlre_ctlons for imparting English language in the 100 89 12 10
curriculum

18 Adequacy of curriculum for ICT enabled teaching 75 67 37 33
and learning

19 Adequac_:y of gubject language proficiency in 87 78 25 22
developing skills

20  Importance for value education in the curriculum 97 87 15 13

21 Fac!lltlgs for person_allty develo_pment in the 87 78 25 22
institution as prescribed by curriculum

29 Art (_aducatlon and work experience in the 107 95 5 5
curriculum

23 Sufficient resources in the curriculum to impart 68 61 44 39

environmental studies
24 ICT enabled classroom as directed by curriculum 102 91 10 9

The component of core course includes child development and learning,
curriculum and pedagogy, Malayalam, proficiency in English language,
environment English language teaching theory and practice, art education and work
experience, the social historical and philosophical foundation, language learning and
literature, pedagogy of English language, teacher professional development,

physical and health education. The investigator prepared 11 items in this dimension
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to collect the opinion of the teacher educators towards the D.Ed curriculum. The

percentage analysis of opinion regarding core course.

66 percentage of teacher educators didn’t agree to develop skill related
language can be developed among the student teacher by including the subject like
language teaching theory and practice. 34 percentage of teacher educators support
the content of language teaching theory and practice. 71 percentage of teacher
educators support the content of paper ‘Malayalam subject promote the mother
tongue in proper way’. But 29 percentage of teacher educators were opined against

this.

89 percentage teacher educators support the curriculum include the direction
for imparting English language effectively among the student teachers. 67
percentage of teacher educators opined that the present curriculum has equipped to

train the student teachers in ICT enabled teaching.

78 percentage of teacher educators have the opinion that content of the
language proficiency paper improves the skill of student teachers. 87 percentage
teacher educators opined that the core curriculum give importance for value
education. 78 percentage of teacher educators agree to that personality development
is given adequate importance. 95 percentage teacher educators agree that inclusion
of art education and work experience in the elementary teacher education is
inevitable for the aesthetic, moral and overall development of student teachers. 5
percentage disagree with this. 61 percentage of teacher educators think that content

of paper environmental studies is relevant and it is helpful to acquire sufficient
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resources to impart effectively among student teachers. 91 percentage of teacher
educators opined that ICT enabled class room is directed by curriculum is essential
for teacher education programme. 9 percentage of teacher educators disagree this

statement.
Practical

Table 7

The percentage analysis of opinion of teacher educators about the practical

Responses
SI.No. Statements
Yes % No %
25  Simulation in teaching learning process 101 90 11 10
26  Importance to simulation in the curriculum 83 74 29 26
27 Importance for _dlscussmn lesson, criticism classes 54 48 58 52
and demonstration
28  Adequate time to conduct the practical work 81 72 31 28
g Importance of physical health in the teaching 55 49 57 ol
learning process
30  Field work with community living camp 49 44 63 56
31 Fulfil the learning objectives of community living 47 42 65 58
camp
32 Provision for internship in the curriculum 62 55 50 45
33 E>_<tracurr|_cular and_ co-curricular activities related 85 75 27 o4
with practice teaching
34 Practice teaching in different sessions 79 70 33 30
35  Adequacy of evaluation technique 87 77 25 23
36 Curriculum prescribed the students to complete all 19 43 63 56

roles as a teacher
37  Observation report in school 62 55 50 45
38  Sufficient periods available in school 74 66 38 34
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The components in the practical include simulation, discussion lesson,
demonstration lesson, criticism, practice teaching, field trip, field work with
Community living camp and physical education. The investigator prepared 14 items
in this dimension to collect the opinion of the teacher educators towards the D.Ed

curriculum.

90 percentage teacher educators agree that simulation helps to develop all the
teaching skills of student teachers. 10 percentage of teacher educators feel that
simulation cannot help student teachers. 74 percentage of teacher educators agree
that curriculum has more importance to simulation as a teacher education
programme. 48 percentage of teacher educators support model of teaching through
demonstration class. They agree that curriculum gave sufficient importance to
discussion lesson, criticism and demonstration. 52 percentage disagree with this
statement. 72 percentage teacher educators have the opinion that the adequate time
available in practical work. 49 percentage teacher educators opined that physical
education is helpful to make aware of the importance of physical health education in
educational process. 51 percentage of teacher educators responded that importance

given to physical education in D.Ed curriculum is not sufficient.

44 percentage teacher educators say that field work with community living
camp are essential to develop social service cooperation and leadership quality
among student teachers. 56 percentage of teacher educators disagree with that
statement. 58 percentage of teacher educators disagree that duration given for camp
activities in the curriculum camp activities are not enough to fulfil the objectives of

community living camp. 42 percentage agree on this statement. 55 percentage
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teacher educators supported that practice teaching is most important in D.Ed
curriculum. 75 percentage teacher educators agree that adequate time as given in the
curriculum to understand the extracurricular and co-curricular activities held at
school during the practice teaching. 70 percentage teacher educators opined that two
phases of practice teaching is beneficial for the student teachers. 77 percentage of
teacher educators agree to the pattern of existing evaluation technique adequate to
assess the teaching skills of student teachers. 23 percentage disagree to this
statement. 56 percentage teacher educators say that student teacher cannot
understand other activities happened in the school by doing practice teaching. So,
practice should be reconstructed to carry out the entire role of teachers. 55
percentage teacher educators agree that it is practical to prepare the report by the
training institution after observing the teacher trainees as directed by the curriculum.
66 percentage teacher educators say that sufficient periods available in every subject

at the school for teacher trainees.

1. Percentage analysis of the problems and prospects of elementary student

teachers

Data collected and consolidated on the basis of three dimensions namely

optional course, core papers and practical.
Optional Subjects

The investigator prepared four items in this dimension to collect the opinion

of the student teachers towards the D.Ed curriculum.
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Table 8

Percentage analysis of the opinion of student teachers about the optional courses

Responses
SI.No. Statements
Yes % No %
1 Optional subject as a part of curriculum 558 90 61 10
Excess practical work in optional paper 198 32 421 68
3 Availability of time for optional subject 191 31 428 69

Suitability of information from optional subject in

X . 578 93 41 7
practice teaching

90 percentage of student teachers support to a positive approach to elect
optional subject. 32 percentage student teachers agree that in optional paper practical
work is an overload. 68 percentage disagree this statement. 69 percentage of student
teachers feel that proper time not getting for optional subject. 31 percentage of
student teachers opposed to it. 93 percentage student teachers say that they got

useful information from optional subjects.

Core subjects

The investigator prepared 7 items in this dimension to collect the opinion of
the student teachers towards problems and prospects of elementary teacher
education curriculum. The percentage analysis of opinion regarding core course is

given below.
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Table 9

Percentage analysis of the opinion of student teachers about the core subjects

Sl. Responses
Statements

No. Yes % No %

5 Adequacy of the subject teacher professional 508 97 21 33

development in developing confidence
Adequacy of subject environmental studies for

6 ; i . 572 92 47 8
developing better environmental consciousness

y Clear_ldea about school curriculum before practice 560 90 59 10
teaching

8 SU|tab|_I|ty language learning literature to develop 388 63 231 37
aesthetic sense

9 Prof|0|en_cy in Eng_llsh language in developing 457 74 162 26
communication skills

10 Facilities in the_mstltutlon conduct to art education 268 43 351 57
and work experience

11  Effectiveness of training in physical education 446 72 173 28

97 percentage of student teachers think that content of the teacher
professional development paper can improve their confidence. 92 percentage of
student teachers have the opinion that content of the environment paper give the
awareness about the surrounding. 8 percentage disagree with this statement. 90
percentage of student teachers opined that idea about the school curriculum before
going for teaching practice. 63 percentage student teachers think that content of
paper, language learning and literature is relevant. That to develop aesthetic sense.
37 percentage disagree with this statement. 74 percentage student teachers support
the content area of paper ‘proficiency in English language’ helps to develop the
communication skill. 26 percentage student teachers were against this opinion. 43
percentage student teachers say that sufficient faculty and equipment are there in the

institution for art education and work experience. 57 percentage disagree with this
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statement. 72 percentage student teachers agree that they are able give to training in

school properly. 28 percentage of student teachers were against this opinion.
Practical

The investigator prepared 18 items in this dimension to collect the opinion

the student teachers towards the D.Ed curriculum.

Table 10

Percentage analysis of the opinion of student teachers about the practicals

Responses

SI.No. Statements
Yes % No %

Efficient mechanism to evaluate teaching learning

12 process in the curriculum 42 88 [
13 Expe_rlence given _through criticism classes in the 581 94 38 5
practice teaching in schools
14 ;st;zlijlllness of simulation in developing different types 410 66 209 34
Conducting of group discussion and other activities in
15 the classroom 594 96 25 4
16 Practical exams in end of each semester 182 29 437 71
17 Internal Mark System 263 42 356 58
18 Adequacy of demonstration and criticism classes 602 97 17 3
19 Facilities in the institution to use ICT 284 46 335 54
20 Record work in developing teaching skills 293 47 326 53
21 Regular conducting of internal exams 569 92 50 8
29 Efflc_lency of teaching practice in developing 600 97 19 3
confidence
23 Anxiety regarding teaching profession 342 55 277 45
24 Adequacy of time allotted for each subject 365 59 254 41
25 Suitability of conventional method 235 38 384 62

26 Sufficient facilities in the teaching practice inschools 329 53 290 47
Difficulties in conducting physical education and art
education

Support from school authorities to conduct physical
education, art education and work experience

29 Conduct group activities in school 143 23 476 77

27 186 30 433 70

28 445 72 174 28
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88 percentage of student teachers agree that systematic structure for
assessment to evaluate teaching learning process. 94 percentage student teachers
says that it is useful with the experience that getting from the criticism classes. 66
percentage of student teachers support that through simulation gave different types
of skills. 34 percentage student teachers opposed to it. 96 percentage student
teachers agree that group discussion and other activities are able to conduct in good
way. 29 percentage student teachers opinioned that it is difficult in the exam during
the end semester system. 71 percentage student teachers opposed to it. 42 percentage
student teachers says that internal mark system is depressing. 58 percentage student
teachers disagree this statement, 97 percentage of student teachers opined that
demonstration criticism activities helps in changing teaching abilities. 46 percentage
student teachers support that ICT is available in colleges. 54 percentage disagree to
this. 47 percentage of student teachers face continuous record work effect the
teaching skill. 53 percentage student teachers opposed to it. 92 percentage student
teachers support that internal exams correctly conducted by institutions. 97
percentage student teachers believed that teaching practice helps to develop
confidence. 55 percentage student teachers think that teaching profession make
anxiety. 45 percentage student teachers disagree this statement. 59 percentage
student teachers says that the time which get for each subject is adequate. 41
percentage student teachers opposed to it. 62 percentage of student teachers think
that traditional is not making any obstacles. 38 percentage of student teachers is
effecting these methods. 53 percentage of student teachers says that, there all
facilities able to give scientific learning experience. 47 percentage student teachers

opposed this statement. 70 percentage of student teachers opined that there is no
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difficulty in manage physical education and art education. 30 percentage opposed to
this statement. 72 percentage of student teachers agreed that we are getting all
support from the school for physical education and art education. 28 percentage of
student teachers disagree this statement. 77 percentage of student teachers opined
that there is such difficulties to conduct group activity in the class room. 23

percentage of student teachers opposed to it.
Interview schedule of principals
Table 11

Percentage analysis of the opinion of principals about the problems and prospects
elementary teacher education curriculum

Percentage of
SI.No. Statement Responses in
favour

Change in D.Ed. curriculum in response to the changes

1 . . 58%
in school curriculum

2 Conducting of orientation programmes by SCERT 25%
Curriculum give any provision for giving awareness

3 . . 67%
about changing curriculum

4 ICT enabled class room 12%
Availability of teachers in physical education, art

5 . : 10%
education and work experience

6 Communlty living camp and field trip prescribed in the 100%
curriculum

7 Demonstration, criticism and simulation programme 100%
Adequate time for conducting practical examination at

8 78%
the end of the semester

9 Practical difficulty facing for implementing of school 549

internship
10  Availability of reference books in the library 44%
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In the present study investigator employed interview schedule for principals
of elementary teacher training institutions. 20 principals of D.Ed colleges are
interviewed. Out of them 3 are from govt. colleges 4 from aided colleges and 13

from unaided colleges. 10 items are included in interview schedule.

More than half of the D.Ed. principals opined that there is a need for
redesigning D.Ed. curriculum by including sufficient theory and practical to develop
competent teacher. Even though the curriculum developed well, time schedule is one
of the major problem. The subjects in the D.Ed curriculum not suitable to equip
necessary pedagogical content knowledge and teaching skills among the student
teachers. Only 25% of the principals opined that SCERT and DIET conduct
necessary training and orientation programme to transact new curriculum
effectively. In the modern era, information and communication technology place a
vital role in the effective teaching learning process. But the result of the study
reveals that only 12% of the institution have ICT enabled classroom. Regarding the
availability of teachers in physical education, art education and work experience
only 10% of the principals opined that their institution have separate teachers. Many
of the institutions appoints staff on temporary basis for teaching the subject. None of

this sampled institution has permanent teacher educators for teaching all subjects.

Community living camp, field trip and field work are essential part of the
teacher education curriculum almost all of the surveyed institutions conducted
community living camp, field trip and field work and also they regularly conduct
simulation, demonstration and criticism as a part of internship. Regarding the

availability of time for conducting practical examination. 78% of the principals
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responded positively. But as the opinion of unaided college principals is that there is
lack of time for preparing for practical examination. Many of the principals

suggested that proper evaluation and monitoring is affected by lack of time.

54% of principals opined that they faced some difficulties
whileimplementing school internship. Such as lack of cooperation from mentors of
practice teaching schools. Most of the colleges try to keep books for learning as
prescribed in the curriculum in their library. Only 44% of the institutions have

adequate library facilities.
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SUMMARY, FINDINGS & SUGGESTIONS

The present study undertaken with a view to explore and bring out the
problems and prospects of elementary teacher education curriculum. This section of
the report intends to provides an over view of the study. The major findings,
conclusions, suggestions for improving the present system and suggestions for

further research are included in this chapter.

Restatement of the problem

The study is entitled as “Problems and Prospects of Elementary Teacher

Education Curriculum”

Objectives of the study

The main objectives are:-

1. To find out the perception of elementary teacher educators on problem and
prospects of elementary teacher education curriculum.

2. To find out the perception of elementary student teachers on problem and
prospects of elementary teacher education curriculum.

3. To know the opinion of principals on existing elementary teacher education

curriculum.
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Methodology

It deals with the precise description of the samples used for the study, tool

employed and statistical technique used.
Sample

The study was conducted on a representative sample of 112 teacher

educators 619 student teachers and 20 principals taken from 34 colleges.

Tool

1. Questionnaire on the problems and prospects of teacher education
curriculum for teacher educators.

2. Questionnaire on the problems and prospects of teacher education
curriculum for student teacher trainees.

3. Interview schedule for D.Ed principals.

Statistical Technique Used

Data was analyzed and interpreted using percentage analysis.

Major findings of the study

Findings of the study were:

1. The study reveals that renovation of D.Ed curriculum is a step to strengthen
the effectiveness of teacher education. 93.8% teacher educators are strongly

support the existing curriculum.
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The data reveals that 52% of teacher educators support to the implementation

of semester system in D.Ed course which will reduce the burden of student.

80% of teacher educators opined that revisedcurriculum is sufficient to

improve the academic and professional standard of education.

66 % of teacher educators are not getting sound orientation for teaching the

syllabus of D.Ed prgoramme.

67% of teacher educators opined that new D.Ed curriculum is correlated with

the school syllabus.

90% of the teacher educators supported that the D.Ed curriculum give

importance to both theory and practical.

97% of the optional teacher educators supportthat the content of the optional

paper is relevant.

76% of teacher educators opined that curriculum provide appropriate

guidelines for training teaching method in the optional subject.

90 % of teacher educators expressed that the reformed curriculum of the

optional subject are cope up with the emerging educational approach.

78%  ofteacher educators agree that optional subject are prepared in

accordance with the modern pedagogical approach.

82% of teacher educators opined that content of optional papers as per the

revised curriculum is sufficient to make a good teacher.
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66% teacher educators didn’t agree to develop skill related language can be
developed among student teacher by including the subject like language to

theory and practice.

71 % of teacher educators support the content area of paper Malayalam

subject promote the mother tongue.

66 % of the teacher educators opined that D.Ed curriculum enables to
understand the lesson of the theory paper from knowledge level to

application level.

89 % of the teacher educators expressed their views that the curriculum

include thedirection for imparting English language effectively.

78% of teacher educators opined that content of language proficiency paper

improve the skill of student teacher.

87% of the teacher educators agree that D.Ed curriculum gives more

importance to value education.

The present study reveals that 95% of teacher educators agree that art
education and work experience are essential. Art education and work
experience like music, painting and drama helps to develop and work

experience went a new teacher appointment.

61 % of the teacher educators opined that the environmental studies is relate

and it is helped to acquire sufficient resources to impart effectively.
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91 % of the teacher educators opined that ICT enabled class room is

essential for teacher education.

For improving school internship measures like demonstration, simulation,
discussion,criticism. 48% of the teacher educators agree that curriculum gave

sufficient important to there practical’s.

72 % of teacher educators opined that adequate time available in practical

work.

49% of the teacher educators viewed that physical education is very much

helpful for bettering the health of the students.

School internship designed to the development of perspectives, professional
capacities, teacher characters, sensible and skills. Practice of teaching
constitute the hub of the multiple and varied activities comprising he total
programme of education. 70 % of the teacher educators opined that school
internship is considered as the most significant features of teacher education
programme. School internship is a main part of teacher education. The
present study indicated that duration of school internship will not deteriorate

the academic quality of school student.

Most of the teacher educators(77%) agree that existing evaluation techniques

adequate to assess the teaching skills of student teachers.

Majority of teacher educators (55%)opined that it is practical to prepare the

report by the training institution after observing the teacher trainees.
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27.  The result reveals that 90% of student teacher support a positive approach to

elect optional subject.

28.  The result reflects that 63% of student teacher support the content of core

paper is relevant.

29. 97% of student teachers agree that agree that criticism class,

demonstrationand other activities are able to conduct good way.

30. 92 % of student teachers opined that internal exams are conducted regularly by

institutions

31. 97 % of teacher educators opined that teaching practice helps to develop

confidence.

32.  72% of students teacher opined that is we are getting all support from the

school for physical education and art education.
Educational Implications

The major objectives of the study was to find out the problems and prospects
of elementary teacher education curriculum. In the light of opinions obtained from
teacher educators and student teachers and principals it can be concluded that all the

practice associated with D.Ed curriculum are almost satisfactory.

In the light of the above listed findings the following points are proposing as

the Educational implication of the present study.
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Feeding school is essential attached with every elementary teachers training

institutions in order to give practical training for student teachers.

For improving school internship measures like demonstration, simulation,
orientation to teacher educators and mentors should be given more

importance.

It is necessary to form a subject council and conduct in service course among

teacher educators.

Art education and work experience like music, painting and drama helps to
develop proficiency of student teacher. Hence it is essential to appoint more

teacher educators for teaching these subjects.

Field trip/study tour should be organized in order to fulfill the objectives

envisaged by the curriculum.

Institution should take necessary steps in implementing ICT facilities.

Equal importance should be given in curriculum for theory and practical.

DIET and SCERT should conduct more training and orientation programme.

DIET should give more training to mentors of practice teaching schools.
Suggestions for further study

The study may be conducted in other states of D.Ed curriculum.

Study on the comparison among the effectiveness of D.Ed curriculum in

Kerala and other States can be conducted.
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The same study can be conducted on secondary teacher education curriculum

also.
This study can be replicated after two or three years.

The study may be conducted on problems and prospects of secondary teacher

education curriculum.

The study may be conducted on problems and prospects of M.Ed curriculum
like attendance of students, collection of fee preparation of registers, conduct
of morning assembly conduct of co-curricular activities, preparation of
question paper, solution of student problems, and conduct the sports and arts

should be included.

For ensuring the quality elementary teacher education, the state government
and other organization bodies conducting a pilot study. A pilot study can

provide valuable insight for elementary teacher education field.
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APPENDIX I
FAROOK TRAINING COLLEGE
DEPARTMENT OF EDUCATION

PROBLEMS AND PROSPECTS OF ELEMENTARY TEACHER
EDUCATION CURRICULUM

QUESTIONNAIRE FOR ELEMENTARY TEACHER EDUCATORS

Dr. T. Mohamed Saleem Ramyaprabha M.K
Research Guide M.Ed. Student

Suggestions

The following statements are intended to seek information about problems
and prospects of elementary teacher education curriculum. For each statements
responses yes/no are given. Read each statements carefully and put in the
appropriate item. Your responses will be kept confidential and used only for
research purpose.

1) Is it essential to reform the TTC curriculum existed before 2013

2) Do new approach in the semester system reduce the over load of the student

teachers

3) Is the reformed D.Ed curriculum is adequate to develop the academic and

professional quality of student teachers

4) Are you agreeing that you have provided with enough training programme to

impart reformed curriculum effectively in the classroom.

5) Is the D.Ed curriculum reformed as per the school curriculum
6) Is there equal provision for theory as well as practical
7) Do the Institution provide adequate facilities that helps to complete the

teaching learning processs effectively as per the new curriculum
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Is the curriculum functioning effectively among the student teachers the
current optional programme

Do appropriate guideline in the curriculum provide appropriate guidelines

for training teaching methods in the optional papers

Is the revised curriculum of the optional subject are cope up with the
emerging educational approach

Is the optional subjects provides adequate provision for developing IT related

approach
All the 3 optional papers are base on modern pedagogical approach
Is the reformed curriculum contains scope for creating efficient teachers

By learning language teaching theory and practice can student teacher be
fledged with the language skill

Is if accurate among the student trainee to promote the mother tongue by

including the subject in the curriculum

Is the topic in the curriculum enable to shift from knowledge level to

application level

Is there any direction for imparting English language effectively among the

student teachers

Do you have the opinion that present curriculum has equipped to train the

student in ICT enable teaching

Is the curriculum enable a Malayalam teacher to develop all the skill by

studying the subject language proficiency

Do you experience that the curriculum has given enough importance for

value education
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Is there any facilities as prescribed by curriculum for personality
development in your intuition

Is it essential to include art education and work experience in the curriculum

of teacher education

Do curriculum provides sufficient resources in the curriculum to impart

environmental studies effectively among student teachers

Is it essential for teacher education to provide the facilities to use ICT

enabled classroom as directed in the curriculum

Is there any provision possibility to develop all the skills by practicing

simulation in teaching learning process.

Is the curriculum has given more importance to simulation as a teacher

education programme

Is there given sufficient importance in the reformed curriculum for
importance for curriculum discussion lesson, criticism class, and

demonstration in the curriculum demonstration
Is there adequate time given in the curriculum to conduct the practical work

Is the physical education helps to develop the importance of physical health

in the teaching learning process.

Do the Field work with community living camp enable the student teacher to
develop social service, cooperation and leadership quality

The duration given by curriculum is adequate to fulfill the learning

objectives of community living camp

If there any provision in the curriculum for preparing for student teachers for

internship
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38)
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Is adequate time has given in the curriculum to understand the
extracurricular and co curricular activitiesheld at school during the practice

teaching

Is the two phases proposed by the curriculum is beneficial for the student

teacher

Do the existing evaluation technique adequate to assess the teaching skill of

the student teacher

Is the practice teaching prescribed in curriculum enable the student to

complete all roles as a teacher

Is it practical for mentors of practice teaching in school to prepare a report

after observing the teacher trainee as directed by the curriculum

Are you getting sufficient periods as directed by curriculum in every subjects

at the school for teacher trainee
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APPENDIX I
FAROOK TRAINING COLLEGE
DEPARTMENT OF EDUCATION

PROBLEMS AND PROSPECTS OF ELEMENTARY TEACHER
EDUCATION CURRICULUM

QUESTIONNAIRE FOR ELEMENTARY STUDENT TEACHERS

Dr. T. Mohamed Saleem Ramyaprabha M.K
Research Guide M.Ed. Student
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APPENDIX IV
FAROOK TRAINING COLLEGE

DEPARTMENT OF EDUCATION

PROBLEMS AND PROSPECTS OF ELEMENTARY TEACHER
EDUCATION CURRICULUM

QUESTIONNAIRE FOR ELEMENTARY STUDENT TEACHERS

Dr. T. Mohamed Saleem Ramyaprabha M.K
Research Guide M.Ed. Student

Suggestions

The following statements are intended to seek information about problems
and prospects of elementary teacher education curriculum. For each statements
responses yes/no are given. Read each statements carefully and putv/in the
appropriate item. Your responses will be kept confidential and used only for
research purpose.

1) Is it effective to select optional subject as prescribed by the curriculum
2) Are you getting over load for the practical work in your optional paper
3) Do you feel the time given for optional subject is inadequate

4) Is it useful for you during the internship, the knowledge and information that
you perceive from the optional classes

5) Are you enable to develop confidence by studying teacher professional
development

6) Are you getting awareness about the surrounding by studying the
environment

7) Are you getting idea about the school curriculum before going for teaching
practice

8) Is the language learning and literature enable to develop aesthetic sense
among student teachers

9) Are you able to develop communication skill by studying proficiency in
English language
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Is there enough faculties and equipment in your institution to conduct art and
work experience

Are you able to implement in the training in school, that you had acquired as
part of physical education

Is there systematic structure for assessment to evaluate your teaching
learning process.

Do the practices from the criticism classes helps you during the teaching
practice

Are you able to perceive different type of skills through simulation

Is the group discussion and other activities functioning actively in your class
room

Are you facing difficulty at the exams of end semester system
Are you depressed in internal mark system

Do the activities in demonstration, criticism helps to change your teaching
ability

Is the facilities available in colleges for using ICT during internship
Is affect continuous record works adversely to develop teaching skills
Is the internal exams are conducted correctly

Is the teaching practice helps to develop confidence among you

Do you have any anxiety regarding teaching profession

Are you thinking that the given instructional hours in your time table is
adequate for every subject

Is the conventional method hindrance to follow creative teaching learning
technique in your class room

Is the schools possess sufficient facilities to provides scientific learning
experience during the teaching practice

Are you getting any difficulty at the time of physical education and art
education

Are you getting support from the school authorities to conduct physical
education art and work experienceduring the teaching practice

Is the strength of students hindrance to conduct group activity in the class
room
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APPENDIX V
FAROOK TRAINING COLLEGE
DEPARTMENT OF EDUCATION
PROBLEMS AND PROSPECTS OF ELEMENTARY TEACHER

EDUCATION CURRICULUM

INTERVIEW SCHEDULE FOR PRINCIPALS OF ELEMENTARY

TEACHER TRAINING INSTITUTIONS

Dr. T. Mohamed Saleem Ramyaprabha M.K
Research Guide M.Ed Student

Interview Schedule Of Elementary Teacher Training Schools
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APPENDIX VI
FAROOK TRAINING COLLEGE
DEPARTMENT OF EDUCATION
PROBLEMS AND PROSPECTS OF ELEMENTARY TEACHER
EDUCATION CURRICULUM

INTERVIEW SCHEDULE FOR PRINCIPALS OF ELEMENTARY
TEACHER TRAINING INSTITUTIONS

Dr. T. Mohamed Saleem Ramyaprabha M.K
Research Guide M.Ed Student
1) Do you have opinion regarding the change in the Teacher Education

Curriculum in accordance with change in school curriculum?

2) Do SCERT provided any training programme for teachers in relation to
reformed curriculum development?

3) Is curriculum instruct any other conditions to realize students and teachers to
change curriculum continuously in school?

4) Is your Institution have facility using ICT?

5) Is Institution have available adequate teachers and instruments for effective

Physical Education, Art Education and Work Experience?

6) Is Community Living Camp, Field Trip is regularly conducted as per the
curriculum instructions?

7) Is College have regularly conducted Simulation, Demonstration Class and
Criticism Class as a part of Internship?

8) Is adequate time available for preparing practical examination in each
semester as a part of curriculum?

9) Which are the practical difficulties facing as a part of implementation of
school internship?

10) Is adequate library facilities available for learning books in different
subjects as per the curriculum?
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