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Education is an important investment #rag country must make. Enhancing
accessibility to education services is significamtthe development of a nation
(World Bank, 1993). This is because education p@syt affects socio-economic
behaviour such as productivity, living standardsalth and demographic
characteristic of any population. It also opens yngpportunities in the society such
as better chance to lead healthy and productis limurturing and building strong
families, participating fully in civic affairs, mdéading morals, creating culture and

shaping history.

Education is the most powerful and effective imstent for inducing radical
changes in the behavior of children .Educationnisrderent human right, so the
authority should include all learners regardlesshefr physical, intellectual, social,
emotional, linguistic or other conditions to tharfre work of free and compulsory
education to meet their needs. It also catalyzesdiym and democracy within and
beyond borders as an agent of international peadesacurity (UNICEF, 2000).
Oketch (1993) observed that, it is a societal @ian to include everyone in their

education system regardless of their needs anditapa

In view of this perspective, special education Wwasn in the two decades
preceding the French Revolution. The earnest ddeireequality, fraternity and
liberty so loudly proclaimed at that time inspiraédany thinkers to take into
consideration the needs of children with speciadse Most educators believed that

children with physical, sensory or intellectual mmpent were so different that they
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could not participate in the activities of commarh@ol. Therefore education of

children with special needs began in special school

In India special education began in 1880’s. Thecgd school tradition held
away until about the 1960’s when some internatiagencies assisted NGO's to
experiment with integrated education. Education Adr is the internationally
accepted formula and almost all countries are adgptarious modes to create
“THE SCHOOL FOR ALL” where the children with spekiaeeds can study

together with regular children.

The term ‘Special education’ includes all thospess$s of education which
are applied to special children such as Visuallypdiment (VI), Hearing
Impairment (HI), Mentally Redarded (MR), Other Healmpairment (OH) on the
various levels as average, above average, andgfted students. In other words
we can say that special education refers to th&ucteon that is specifically
designed to meet the needs of exceptional childfease students differ from one
another in a variety of ways in learning the givaamcept. To make his teaching
more effective a teacher should take all possildfferteto accommodate his
instruction to individual differences. In the spmdcschool concept, the special
education component is ‘APART’ of the general edion system, whereas in
integrated approach, it is ‘A PART’ from the gerexducation. Inclusive education
goes one step further. In this approach, the spedigation is an integral part of the

general education system (Mani, 2001)

Therefore, the transition from ‘Special Schoolhcept to that of ‘Inclusive

Education’ can be treated as an evolutionary psogeshe service of children with
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disabilities. The existing educational system mastommodate such students’
needs, abilities and accordingly the physical, pel@gical and learning

environments should be modified for the healthyelig@ment of these individuals.

Several studies have shown that when children taken away from
segregated environment to an integrated one, thamiformance have improved
(Buysee and Bailey, 1993). In special school theeetation of teachers are guided
by pre-determined notion of limited achievementsl dheir expectation from
students in their turn lack motivation and oppoitiea to develop their

extraordinary abilities and hidden talents (Guritkin1994).

In the late 1970s, the concept of integration wdaseloped to cater for
interests of children with special needs (AndrewsL@part 1993; Smith et al.,
2005).The integrating of children with special nre@dregular schools was to break
the barrier of children with disabilities who haveen segregated, which gave them
more freedom and equal opportunity to interact watmer children without
disabilities (Forman, 2005; Inclusion Internatigndl998; Smith et al., 2005;
Westwood, 2003). With integration, children who hdidabilities were able to
attend regular schools but very usually taught iseparate special unit or class.
They might participate in certain lessons with othkildren without disabilities
each day so that everyone could learn and intea@atlly together. This was to

build academic and social confidence within eveémnjdc

However, the integration approach attracted samtieism. First, there was a
concern that regular school teachers often lackecconfidence and preparation to

teach children with disabilities in their class€dten they considered that teaching
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children with special needs was not their respalityiland only of special education
teachers (Inclusion International, 1998; Stange\i97). Second, regular class
teachers also felt that there was extra work loadl siress associated with having
children with special needs in their class roonarig§tik, 1997; Westwood, 2003).
Third teachers felt they lacked the knowledge axgkgences in teaching children
with special needs (Westwood, 2003). In additioe thchool administration
sometimes tried to use this opportunity to requeste funds for those with special
needs in regular classes but used the money f@r astthool purposes (Stangvik,
1997, 2004; Westwood, 2003). Therefore the intemnaapproach did not meet all
the needs of children with disabilities and a nepraach was needed, hence the

inclusive approach was introduced.

The concept of inclusive education started in riid 1980s, and differed
significantly from the integration method. The temclusion replaced integration
and is often contrasted with exclusion, thus havangrelcome under significance
frequently embarrassing social disadvantages abk aseBSpecial Education Need
(SEN).While integration was largely a disability 8&N issue, inclusion is usually
promoted from a wider principle and idealistic @ee ideological perspective. This
principle perspective is promoted by Thomas (198Fp suggests that inclusion

must be the heart of any society which cherisheg\eq

The Salamanca world conference on Special Needtdfidn endorsed the
idea of Inclusive Education (UNESCO, 1994) whosedigg principles should
accommodate all learners regardless of their phlysiatellectual, social, motional,

linguistic or other conditions. In this case leasnavith special need and or
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disabilities spend most of or all their time withher learners. This allows all
children to participate in learning activities imneoschool without having separate
special school or classroom for learners with sdeneed or disabled. The debate

about inclusive education is a topic of educationirest throughout the world.

Inclusive Education is a new approach towards &g children with
disability and learning difficulties with that obrmal ones within the same roof .1t
brings all students together in one classroom amdnaunity regardless of their
strength or weakness in any area, and seeks tamzaxihe potential of all students.
It has the potential to act as one of the mostcaffe ways to promote an inclusive
and tolerant society. Statistics reveal that, 8iomlchildren are out of school in
India, many of whom are marginalized by dimensiaichsas poverty, gender,

disability and caste (MHRD, 2009).

Individuals with Disability Education Improvemerict (IDEA 2004)
support inclusive practices by requiring that “tee tmaximum extent appropriate
,children with disabilities, including children public or private institutions or other
case facilities , are educated with children whe aondisabled; and that special
cases ,separate schooling or other removal of remildvith disabilities from the
regular educational environment occurs only whean rthture and severity of the
disability of a child is such that education in ukg classes, with the use of

supplementary aids and services, cannot be achsatefiactory” (IDEA, 2004).

A classroom teacher plays an important role anltfe of students. One of
the many responsibilities of the classroom teadseto promote a safe and

welcoming classroom and school climate where imial differences are valued,
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embraced and evident. Building on inclusive classrocommunity means
implementing practices where all students, regasdt¢ cognitive or academic level,
have opportunities included in general educatioassrioom, participating in

standard-based curriculum.

The effectiveness of the implementation of thdusize education theory in
classrooms needs to be seriously looked into. Aexacstruggle with the concept of
inclusion for a variety of reasons. Teachers neekhbw how the inclusion process
affects both students in general education as age#itudent with special need. The
complications of the various pacing of the studenta single classroom, the need
for more vivid learning experiences and the difiies in getting through the
curriculum on time are all challenges encountegedraaftereffect of trying to make
our schools inclusive. Inclusive education is doréfto provide special services for
exceptional children in the least restrictive eamment (Ainscow and Ceaser,

2006).

Need and Significance

The right to education, which is a basic humatrigncludes the right to
access to education. Access to education is usaaflyoblem for disadvantaged
students. The national objective “education fot &llpossible only when children
with special needs get equal opportunities for atlan. Children with Special need
get equal opportunities for education. Childrenhwspecial needs are those who
deviate mentally, socially, educationally, phydigabr culturally from normal
children. Such children need special education aacetheir learning problems are

to be tackled in a special manner. Educating thi$erently abled children is a
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challenging task in human resource development.yMational and international

initiatives have been made in this regard durirgléist fifty years.

The National Policy on Education (1p&@&s given priority to an equity
basis in the field of education and recommends legpaortunity to all not only for
access but also for success. “Equalization of et opportunity” includes the
opening of school within walking distance, provigliresidential facilities to
children, admission of children of all communitiesschool, reducing the dropout

rate and increasing the retention rate of childheough various measures.

Inclusion is a more precise and refined form ofinsaeaming and
integration. The basic idea behind inclusive edaonais that it enables all to
particular together in a society from the very b@gig. Provision of such a form of
education inculcates a feeling of confidence in nied of disabled children and
offers them access to formal system of educatitre. dltimate success of disabled
in the community depends on the attitude and readf the people who have had
little or no contact with people with disabilitieReoples are ignorant about the
disabled and their needs which result in apprebarsnd resistance on their parts to
initiate interaction with the disabled. Government’policies and their
implementation are not sufficient to be an effitieducation system. For the
effective implementation of an inclusive educagpagramme general teachers need

to be trained in educational needs of the impasteldiren.

The success of any educational reforms dependglyaon the teachers.
Teachers play a major role in planning and impleimgnteaching and learning

strategies in the classroom. The success of implgnieinclusive education also
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rests on how effectively teachers can cope with ¢thiange. Inclusion depends upon
teachers attitudes toward pupils with special needstheir capacity to enhance
social relations, on their view on differences etifeely. They need a repertoire of
skills, expertise, knowledge, pedagogical approsclaglequate teaching methods
and materials and time if they are to address sityereffectively within their
classroom. Teachers need support from inside atsideuthe school. Leadership on
the level of head teacher, school districts, comtimsand governments is crucial
regional cooperation between agencies and parenésprerequisite for effective

inclusion

It is the teachers who alone can make sure thdests with special need
have the same right to the quality education aslesits without special need
(Mitchell, 1999; Speeding, 2005).Masuku (2010) obsé that Swaziland is not

ready for inclusive education because of a numbbawiers among which include:

Insufficient teacher training programme

. Lack of time
. Lack of suitable material and human resources
. Lack of awareness programme

. Lack of fund
. Student disturbance
. Improper curriculum

. Poor Practical support
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The foundation stone for the academic developrattite child is laid at the
primary stage and also the social and persondt ski¢ developed during the early
stages of education. The success of secondaryethigacondary and higher
education surely depends upon the experience egtdiy the child during his/her
early years of education. Hence a study of the ifacdted problems faced by
primary school teachers in inclusive educationalkcpce is relevant in the present

education scenario.

In late 90s (i.e. in 1997) the philosophy of irsle education is added in
District Primary Education Programme (DPEP). Thmogramme laid special
emphasis on the integration of children withdnito moderate of the time in
terms of funding with 40,000 million rupeespgeoximately 740 million US
dollars). Sarva Shiksha Abhiyan (SSA) was launciedachieve the goal of
Universalization of Elementary Education in 2004,ane such initiative. Three
important aspect of UEE are access, enrolment eteditron of all children in 6-14
years of age. A zero rejection policy has been tbpnder SSA, which ensures
that every Child with Special Needs (CWSN), irrespwe of the kind, category
and degree of disability, is provided meafuhgand quality education.
National Curriculum Framework (NCF) 2005 Hagd down a clear context of
inclusive education. In 2005, the Ministry of Hum&esource Development
implemented a National Action Plan for the inclusia education of children and
youth with disabilities. Furthermore, (IEDSS) in02010 to provide assistance for
the inclusive education of the disabled childre@tatand 10th classes. This scheme

now subsumed under Rashtriya Madhyamika ShikshayAbHRMSA) from 2013.
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It is important to integrate these children intgukar schools to help them socialize

and build their confidence.

Inclusive education in India is generally presdras the mainstreaming (or
universalization) of education of children belorgito marginalized groups or ‘out
of school’. In other words, providing educationatess to children who never been

able to receive any kind of formal education wasnpreted as inclusive in India.

Kerala is one of the south Indian states with Mal@am as the local
language. UNICEF (2003) reported that the IEDC s@hdias been implemented
throughout Kerala since 1992. The IEDC componerthefDPEP programme was
initiated in 1994, and had been implemented indsstricts. Now special education
programmes are working under the SSA. UNICEF furtreports that in the
Malappuram district (the largest district) of Keralvhich has 22,000 teachers and
800,000 children in class1-12, there are 14,14@n with special needs who have

been identified and enrolled in normal schools.

UNESCO (2009) elaborates that an ‘inclusive’ etiocasystem can only be
created if ordinary school become more inclusive ether words, if they become
better at educating all children in their commuesti The conference proclaimed
that: ‘regular school with an inclusive orientatiare the most effective means of
combating discriminatory attitudes ,creating weiaay communities ,building an
inclusive society and achieving education for atipreover, they provide an
effective education to the majority of children amdprove the efficiency and

ultimately the cost-effectiveness of the entiracadion system’.
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Hence, this study is an attempt to study qualiedyivthe many issues faced by
primary school teachers in inclusive educationacpce in certain districts of

Kerala.

Statement of the Problem

‘PROBLEMS FACED BY PRIMARY SCHOOL TEACHERS IN

INCLUSIVE EDUCATIONAL PRACTICE”

Definition of Key Terms

Primary School Teachers

Primary school teacher is one who worka &sacher in the standard 1to 4 of

school.

Inclusive Educational Practice

Inclusive Educational Practice means full inabmsof children with diverse
abilities in all aspects of schooling that the otbkildren are able to access and
enjoy. It involves regular school and classroomugesly adapting and changing to
meet the needs of all children, as well as celelgaand valuing differences

(Loreman and Deppeler, 2001).

Variable of the Study

‘Problems faced by primary school teachers in usigle educational

practice’ is taken as the variable for the study.
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Objectives

" To analyse inductively and construct categories pheblems faced by
primary school teachers in inclusive educationatpce.

" To analyse inductively and construct categoriespitoblems faced by head
masters/mistress in inclusive educational practice.

" To find out suggestions of remedial measures fer globlems faced by

primary school teachers in inclusive educationatpce.

Methodology

The method used for the study is analytic indurctiosing constant
comparison method. This method uses qualitativearet paradigm rooted in
grounded theory. Phenomenon is explained on thes ledsinterview and open-
ended questionnaire. In this research data areatedl in real life natural settings

and they are rich, descriptive and extensive.

Qualitative data are verbal, subjective and rictl B0 depth descriptions are
usually presented in the form of words. Analytiduction is a method of data
analysis. It is research alogicused to collect ,dé¢aelop analysis and to organize
the presentation of research findings. This apgromoves from the specific to

general .Analytic induction is done by using constaamparison method.

Constant comparison method is a method for anajydiata in order to
develop a grounded theory. Glauser and Strauss/(1€fjgest that when used to
generate theory, the comparative analytical metheg describe can be applied to

social units of any size.



Intoduction 13

Method

In the present study survey method was used. tigatsr collected data
from teachers based on the Open Ended Questienaad from Headmasters
based on the Interview Schedule from different prynschools of Calicut and

Malappuram district. This is a qualitative study.

Sample

Using the randomized sampling, data was collefrted 200 teachers and 25

Headmasters of primary schools at Calicut and Maleaam Districts of Kerala.

Tool

. Interview schedule on Problems of Inclusive Edwsstl Practice for the
Headmasters

. Open Ended Questionnaire on Problems faced by Briehool Teachers
in Inclusive Educational Practice

Analytic Technique

Qualitative Analysis of data using Analytic Indiact.

Data Collection Procedure

Investigator collected data from teacheasell on the questionnaire and from
Headmasters based on the interview schedule frdfareit primary schools of

Calicut and Malappuram district.
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Scope and Limitations of the Study

The present study is a venture to find out thebleros faced by primary
school teachers of Malappuram & Kozhikode distrigts Kerala in inclusive
educational practice and to find and compare tlblpms faced by primary school
teachers in a subsample based on the type of maeageAlso this study aims to
suggest some remedial measures for the problerad fac primary school teachers
in inclusive educational practice. The output & study is hoped to be beneficial in

implementing our National Educational Policies diuEation for all with equity.

For this the investigator prepared Interview sciedor the Headmasters
and Open Ended Questionnaire on Problems facedibmal School Teachers in

Inclusive Educational Practice with the help of wsing teacher.

The present study has certain limitations alsapite of exerting maximum
efforts to make the most objective and fruitful theestigator could not get rid of

the following limitation.

1. The investigator could, due to some constrainyigeonly a small number
of sample and it is evident that if greater numifesample had been used, it
could have revealed better result.

2. The sample of the study is not a state wide onecbufined to Kozhikode
and Malappuram district only.

3. The study was confined to only primary school only.
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Organization of the Report

Chapter 1. This chapter contains a brief introduction of thelpem, need and
significance of the study, statement of the probldefinition of key terms, variable,

objectives, methodology and scope and limitatidrtb® study.

Chapter 2: This chapter gives a theoretical overview of isole education and the

review of related studies related to them.

Chapter 3: In this chapter, the investigator discusses ththoawlogy of the study
in detail with description of variable, objectivemols used for data collection,

sample selected for the study, data collectiongutace and data analysis.

Chapter 4. This chapter describes preliminary analysis, preation of data,

discussion, comparison and suggestions.

Chapter 5: This chapter contains summary of the study, edweatimplication of

the study and suggestion for further research area.
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REVIEW OF RELATED LITERATURE

Review of related literature is a significant stefpevery research study.
Review of literature means analyzing, summarizing eaterpreting the theoretical,
conceptual and research based literature relatettheatopic. It is a continuous
process which is required throughout the researofeq. At the beginning of any
research project, a review of the related liteeatyrovides familiarity with
fundamental research work related to the conceamned. Later, it provides an in-
depth understanding of the area in which one wamtgursue research (Das, A.

2011).

Conducting a new research project is not possikithout reviewing
previous research works. A critical review of pms research work gives an
opportunity to the researchers to plan his/heraresein a systematic way. A new
research project can never be done in segregasompravious literature will

directly/indirectly influence the present reseanark (Koul, L., 2014).

Review of literature involves identifying, locajrand analyzing the previous
literature systematically rather haphazardly. Tharsh of earlier literature of the
concerned area is done prior to conducting the eptestudy. It enables the
researcher to define the current research prolemspot research questions and to

clarify the limitations in a meaningful manner (Ki\., 2014).

To summarize, the purposes of Review of Liteetan be listed as follows

(Bryman, A., 2008):
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It gives us the information about work already bdene in the concerned
area.

It gives the knowledge about relevant theories@mrtepts for the present
research work.

It provides awareness about different research adstand strategies used in
the past.

It gives an opportunity to the researcher to fintlthe inconsistencies and

unanswered questions in the concerned area.

The review of related literature has been donesutite following headings:

|. Theoretical Aspects of Inclusive Education

=

Introduction to inclusive education
History of inclusive education

History of inclusive education in the world
History of inclusive education in India
Inclusive Classroom Strategies

Common Misconceptions about inclusive education.

. Review of Researches on Inclusive Education.

Studies on inclusive education on worldwide.

Studies on inclusive education in India.
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|. Theoretical Aspects of Inclusive Education

1. Introduction to Inclusive Education

Inclusive education is a relatively controversiabpic for many
educators. The idea behind inclusive education hist tstudents with special
needs will be placed in the same classroom enviemmmas other students
their age who do not have special needs.(Michaell, B2013).It has been
defined at various ways that addresses the learnegds of the differently
abled children. The efforts of the Government oflidn over the last five
decades have been towards providing comprehensareger of services

towards education of children with disabilitiesin@ JD.2016).

In 1974, the centrally sponsored scheme for hateg Education for
Disabled Children (IEDC) was introduced to provetgial opportunities to children
with disabilities in general schools and facilitabeir retention. The government
initiatives in the area of inclusive education che traced back to National
Educational Policy, 1986, which recommended, as oal,gto integrate the
handicapped with the general community at all le\ad equal partners, toprepare
them for normal growth and to enable them to fafe Wwith courage and
confidence’. The World Declaration on Educatifur All adopted in 1990 gave
further boost to the various processes alresely in the country. The
Rehabilitation Council of India Act 1992 initiateal training programme for the
development of professionals to respond to the s\ @¢ctudents with disabilities.
The National Policy for Persons with Disability, ) which attempts to clarify the

framework under which the state, civil society gtvate sector must operate in
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order to ensure a dignified life for personghwdisability and support for their
caretakers. Most recent advancement is the tRafh Children for Free and
Compulsory Education (2009) which guaranteehtrig free and compulsory

education to all children between ages six to fmmt

For education of a child with disability, the &ets to be read in conjunction
with Chapter V of the Persons with Disability At§95. Chapter V of the PWD Act
ensures that every child with disability is entitk® a free education up to the age of
18 years. Keeping in view, Govt. of India had aecaled the new scheme of
Inclusive Education to achieve the target of Edocafor All (EFA) by 2010.
Inclusion is an effort to make sure that diversarder — those with different
abilities, different languages and cultures, ddéfarhomes and family lives, different
interests and ways of learning, learn togethedubice Education denotes that all
children irrespective of their strengths andaknesses will be part of the
mainstream education. It is clear that educatioticpan India has gradually
increased the focus on children and adultgsh wspecial needs, and that

inclusive education in regular schools has becomprenaary policy objective.

In almost every country, inclusive education ha®ered as one of the most
dominant issue in the education. With the reledsth@® Salamanca Statement tin
1994 (UNESCO), a large number of developing coaststarted reformulating their
policies to promote the inclusion of Students witisabilities into mainstream
schools. The researches show that teachers irsimelgettings collaborate more and
spend more time planning, learn new techniques fooxm another, participate in

more professional development activities, showeaigr willingness to change, and
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use a wider range of creative strategies to meekests' needs. All school going
children, whether they are disabled or not, haeerigiht to education as they are the
future citizens of the country. Today it is widegcepted that inclusion maximizes
the potential of the vast majority of students,uges their rights, and it is the

preferred educational approach for the 21st cen{&ipng, JD. (2016)).

2. History of Inclusive Education

The Inclusive education has been the latest trertie field of Education
during the last two decades is an undeniable fabbugh the term inclusive
education has been in vogue for past few decadésttaugh the education for
children with special needs along with the genstadents has been spoken of
strongly in recent times the attempts to educaee disabled goes back a few
centuries. It would be worth looking at the histafyeducating the children with

disabilities or as they are now called childrenhvéipecial needs.

a. History of Inclusive Education in the World

The earliest attempts and experiences towardsgiigi educate the disabled
persons were witnessed in Europe. Pedro Ponceale(1&78) in Spain created the
first documented experience about education of &3athildren. However these
children with disabilities were from the nobilitAbbé Charles Michel de I'Epée
(1760) in Paris created the “Institute pour soundisstitute for deaf) and began the
education of the disabled who were previously rtsadered for education. Louis
Braille invented “Braille script” (1829) which ha®me to play a vital role in the

education of the blind persons since then. Jear Kaspard Itard (1774-1838) who
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was French physician and educator Jean Marc Gaapatter Frenchman have also
been credited with pushing for the education of disabled in France during the
19th century. It was Itard was one of the earltestchers to argue that special
teaching methods could be effective in educatirsglaled children. Between 1801
and 1805, Itard used systematic techniques to taatisabled boy, named Victor,
how to communicate with others and how to perforaiydliving skills, such as

dressing himself.

Similarly, the 1848 French psychologist Edouastyn, who had studied
with ltard, after his migration to the United Statdeveloped several useful and
practical guidelines for educating children witresial needs including for students
suffering from Mental retardation. Seguin’s edumatiprograms focused on the
importance of developing independence and selumed in disabled students by
training them in various physical and intellecttedks. Edouard Seguin has been
credited for developing the physiological methodwninich Sensory training , Focus
on touch, Utilization of material, Motor trainingge appropriate activities, simple

to complex functional activities, Work and playc.et

Another French educationist, Ovide Decroly (18BB2) has very aptly
commented that “The school will be located wherese¢he 84 nature, wherever life
is, wherever the work is" Consequently Decroly fdexh a school for children with
mild disabilities (behavioral disorders, learningabilities, light mental retardation)
in 1901. He subsequently invented and develope@dldagogy for the students with

disabilities and in 1907 founded a school for “osdy” children with the same

pedagogy.
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Originally in America the persons with severe Hibtes were thought to be
“un-teachable” and not worthy of any education amere therefore placed in
institutions where they had little or no contacthwi people who had no disabilities.
But gradually it is realized that the disabled rexkd better deal and so gradually the
persons with disabilities were moved into publib@as though they had to attend
classes in another building or in a separate dassy with little or no contact with
students without disabilities. The resistance ef plarents often led to problems of
teaching the disabled students in general schoulssa it paved the way for the

special schools for the disabled.

In the late 1700s the idea of educating peopléh vdisabilities was
introduced it was only in 1817 the realistic prograes came to be started when the
American Asylum for the Education and Instructiontlee Deaf and Dumb was
opened in Connecticut. This then led to the devaln of other programs for
people with disabilities, such as the New Englarsyldm for the Education of the

Blind and the Experiential School for Teaching dmdining Idiotic Children.

The next level of realization came when compulsatyool attendance laws
were passed in the early 1900s, in which many stsdeith disabilities were
“exempted” from such mandatory attendance requintrbecause it was believed
that their special needs would interfere with thedlucation and the education of
others. On account of several reasons and facsoich (as the mere presence of
children with disabilities being considered as el to “normal children.” and the
belief that the students with disabilities were maicome in regular classrooms)

students with disabilities came to be isolated special classrooms. Soon the idea



Review 23

of special education for the disabled took firmtsoand came to be reinforced over
the years through policy formulation and educatiotegislation. This new

bifurcation of education into a dual system of edion led to the belief and even
practice that “special” teachers who had “speadiaining” were needed to teach
these “special” students in “special classroomstidAence, the students with
disabilities were considered to have no place gula schools and hence were not

accepted as a part of general education setup.

This situation continued during the 1950s and $9@@d special classrooms
and special schools became the norm for educatiagstudents with disabilities.
Educating the student with disabilities in regudahools was almost viewed as an
aberration and not as a norm. However in 1954,das& called Brown v. The Board
of Education, the US Supreme Court ruled that blabkdren could not be
segregated because of their race. This Court \eialiced the parents of children
with disabilities to think about the segregationtleéir own children in schools and
soon this led to formation of advocacy groups bg frarents to improve the
opportunities for their children and to procure thghts of their disabled students to
get education in the general schools. Many cowsesavere filed in order improve
institutions and to assure that students with disals could receive a free public

education just like any other child.

In the 1960s, American public schools were winas several new
challenges. This was the time when the civil sgciegad become proactive and
debated the issues of social and economic ineguwaliich led to national debate on

issues of segregation. The landmark judgment @&fuU Supreme Court in 1954 in
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the case Brown vs. Board of Education of Topekast®t had a direct impact on
the issue of education. At this time US was ledtbylynamic and young President
John F. Kennedy who felt that greater involvemeas wecessary on the part of the
government to stimulate action and ensure the eafoent of the promise of public
schooling based on the principle of social jusaoe equality. This new awakening
in the US affected not just the restructuring diaas but also the re-classification

and re-categorization of students

During the 1960s USA witnessed on one hand a @reaincern for the
rights and education of the students with disaédiand helped further development
and evolution of special education. This period sapid expansion in number of
programs offered and students served, though teeiadpeducators held that very

numbers of students with disabilities were servet.w

This period also saw the emergence of learningbdies as a recognized
category of disability and caused efforts to idgnthildren with disabilities and to
link of disability with poverty, cultural deprivath, and minority statusProgrammes,
policies and laws for special education servicesecto be framed and implemented.
The number of residential institutions for the peopith disabilities also increased
but there was also severe overcrowding in theseia@pesidential schools for the
disabled and this in turn soon led to a new debdiether segregated schools and

special settings were the best way for educatingesits with disabilities.

One of the most important laws termed as the “Btiac of All
Handicapped Children Act: was passed in USA in 19t8s law then renamed as

the “Individuals with Disabilities Education Actdr IDEA. The last two laws in the
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US held that no child with a disability can be aehea free and appropriate public
education in the least restrictive environment. STty late 1970s and the early
1980s large number of students with milder disaedi were attending regular
education classes in general schools at leas@fbrop the day. This soon came to be

termed as “mainstreaming.”

But some people soon began to question why stsdenth severe
disabilities were kept segregated in the publicosthbuilding and not allowed to
mingle with other students. This gave rise to thsim@ to explore ways in which all
students could be kept together wherein the stsdeith even severe disabilities
could spent all their time with their peers withaligabilities in regular classrooms.
Thus this attempt is led towards “integrating” stots with severe disabilities into

the mainstream education

However at the end of 1980s came to close mamyads began to question
why students with disabilities were still primariliewed as special education
students and not just students of the school. Theds in the US over the years
realized that it was possible to make the regutarcation and special education
teachers to work together in the regular classro@nd effectively meet the
educational needs of all students. The schoolseahutationists in the USA thus
began to explore the ways to provide for a moré&himy learning experience for all
students, and thereby break down the artificialribes between students with
differing abilities. This movement to provide spdi@ed services to students within
the regular classroom while minimizing any separatof students based on

different learning needs was then known as “inohisor “inclusive education”. It
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is believed that the real impetus for the moventewards Inclusive education came
after the enactment of the laws in Education foHaindicapped Children Act 1975
and particularly after it was termed as IDEA (Indivals with Disabilities Education

Act) in 1990 and its subsequent amendment in th&. US

In Europe too such segregation of students witaldiities came to be
considered both as artificial and counter-prodectiVhus the European countries
too began to transfer students with disabilitiesrfrthe special education setting or
institutions to the mainstream settings and attethpheir integration into normal
community settings. The process of inclusion camleet termed as “normalization”
in the North European context but its intentionsenamilar to inclusion namely to
make maximum use of the regular school system avithinimum resort to separate
facilities for the students with disabilities. ThuEuropean attempts at
“normalization” gave rise to the concept of intdgma and subsequently to
inclusion. Today in Europe under the aegis of EeampUnion most of its member
countries have moved towards integration and immtusThe UK and France who
had a long association with education for the dexhthad been very active in
providing special educational needs (SEN) of thadetts with disabilities
particularly from the 1990s onwards. Germany tos baen trying to bring about

integrated education.

The strongest impetus to the model of educatidiectas Inclusive came
from the 1990 “World Declaration on Education foll: AMeeting Basic Learning
Needs”. This Declaration stated that: Basic edooashould be provided to all

children... To this end, basic education servideguality should be expanded, and
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consistent measures must be taken to reduce dispafArticle 3.1). UNESCO
began to provide wide support to the developmenndfisive education across the
world. For instance it prepared resource matef@alseachers to achieve knowledge
about children with disabilities. (UNESCO (1993)eSjal Needs in the Classroom:
Teacher Resource Pack. Paris: UNESCO.) UNESCQoaismized conferences and
meets to push the agenda of Inclusion the worldr UNESCO (1994). The
Salamanca Statement and Framework for Action onci8lp&eeds Education.
World Conference on Special Needs Education Aceesb Quality, Salamanca,
Spain, 7-10 June 1994. Paris: UNESCO.) UNESCO mlédhe model of Inclusive
Education on the world agenda. (UNESCO (1998) bieki Education on the
Agenda. Paris: UNESCO.) In 2005 the UNESCO camewatit Guidelines for
Inclusion. The countries of the world have therefbeen gradually adopting the
guidelines of the UNESCO in implementing Inclusk@ucation in their countries.
At present most of the countries of the world haeknowledged that Inclusive

Education is a universal goal which must be implete@ everywhere.

b. History of Inclusive Education in India

India as country has a rich past with educatioa &g tradition. The Rig
Veda ( the word Veda means” to know.”) Speak ofcation and the practices in
learning that were appropriate. It was the Gurukélbode of the Teachers or
Master-Students Abode) or Rishikulas (Abodes of lHuatymen) which were the
seats of learning. In this system the students wesraired to live with their teacher
and learn by practicing while also studying andatiely. However in this ancient

Indian system of education, popularly termed agjtirei-shishyaparampara students
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with different abilities were taught together. Tpeoblem was that not all the
children could take the benefit of this system tlueeasons like poverty or cast.

(Angela, K. (2012))

The Vedic period was followed by the Brahmanicaligd which made
education a privilege of the few but the subseqierttdhist period saw the rise of
education system through the Viharas or Maths whietame the new centers of
learning replacing the earlier Gurukuls. After theab invasion of India from the
West in 712 A.D. by Mohamed Bin Kasim Muslim infhee arrived in India and
many Madrasas (schools) and Maktabs (schools atfatthh Mosques) began to

provide religious and other education to the Muslim

The age of colonialisation and the coming of tmgidh to India in 1600 led
to the gradual introduction of the British modelemfucation in India. In the period
after 1835 schools were started based on the Bnggitern of education often with
English as the medium of education. Soon Indiatddm came to be educated in
schools started by the British and the curriculofiofved was heavily influenced by

British and European systems of education.

However, despite the fact that no special educatstitutions were started
by the British initially, in 1826, Raja Kali Shank&hosal started a learning facility
for the visually handicapped in Varanasi. Soondh#ter a Special School for the
visually handicapped was started in Ambala, Purgainl, the first institute for the
deaf and blind in Mumbai began in India in 18861818 a special school for the
mentally disabled was started in Kurseong, in tagd2ling region of North Bengal

and in 1931 another similar one was started in dmagre in Kerala (1931). The
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Children’s Act of 1941 influenced the starting afnge schools for the disabled
children. At the end of the World War I, the Edticaal Advisor to the British
Government of India, Sir John Sargent prepared poRecalled as the Sargent
Report in 1944 in which he recommended that persweits handicaps must
necessarily form an essential part of the nati@ystem of education (Sargent
Report 1944). It is only after 1947 after Indiargal its independence that real
efforts at educating the students with disabilitesgan at a wider level. The
Constitution of India was instrumental in givingetmecessary impetus to the
education of the disabled. The Kothari CommissidlB64-66) under the
Chairmanship of MrP.S.Kothari and appointed by@&wovernment of India in 1964,
apart from making several recommendations to impenucational system in India,
also recommended that children with disabilitiesstnioe educated in mainstream

schools.

Consequently, the first National Education Poli@yEP) came to be
formulated and passed by the Parliament in1968. édewthis national Education
Policy, despite its great intention to improve ettian in India, could not be

implemented due to serious lack of financial arghaizational support.

But on the recommendation of the Kothari Commisstbe Government in
1974 formulated the National Policy for Childrenvesll as the National Children’s
Board. This gave a push to the efforts in the dimecof the mainstreaming of the
students with disabilities in India. The launchtleé Integrated Child Development
Program (ICDS) program in 1974, under the FiftheFi¥ear Plan, was a major

milestone in pushing further the efforts towarde #ducation of the disabled in
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India. While the primary and initial objectives weto achieve decrease in infant
mortality and training of women in health care andrition, in 1975 the scope of
ICDS was broadened to include a psycho-social copoon non-formal early
childhood education. The subsequent District Prymiaducation Programme or
DPEP focused on integration in the areas of tearhming, removing architectural
barriers and in providing appropriate aids. Accogdio Pandey and Advani (1995),
despite these measures at improving educationrnargk a vast majority of children
with disabilities were still not able to get intaamstream education. The realization
by the Government that persons with disabilitiegehidne same right to education as
all others led to the focus shifting to the devetent of services for persons with
disabilities. In the process of doing this the Gaweent of India launched a
comprehensive Integrated Education for the Disalilddld (IEDC) in 1974 to
provide children with moderate disabilities withtlo educational facilities and

financial support.

Under the Integrated Education for the DisableddCHEDC) launched in
1974 over 15,000 schools in 26 states and uniattaiées covering over 65,000
children with disabilities were enrolled in mairegtm schools. To further strengthen
the implementation of the IEDC project, the Goveenimalso launched Project
Integrated Education Development (PIED), whereacher training, methodology
for identification of children and school facilifieand support services came to be
provided. These developments in the period 1974aotsvmarked a major shift in

education for the children with disabilities.
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The Central Government did make other efforts saghsetting up of the
National Institute for Mental Handicap at Hyderabhadl984 with regional centers
and the purpose of the NIMH was to assist in thacation of the mentally
handicapped/disabled/challenged through reseam&injrig of special teachers and
many other ways. Consequently, in the next stagehwiking in the field of
education and educational development, the notidrnategration, mainstreaming

and inclusion began to take strong roots.

The next stage began in 1986 with the Parliaménindia adopting the
National Policy on Education (NPE) in which it eciated for the first time that
equality of opportunity as the true goal of eduwati The National Policy on
Education (NPE) was actually a reformulation of pgrevious National Education
Policy (NEP) of 1968. In the NPE of 1986 the phrdgelucation for the
handicapped” was explicitly used. The lacuna howevwes that the NPE supported
the idea of the integration of only children wititb-motor and physical disabilities

and students with mild disabilities in mainstreathaols.

Under the NPE of 1986 the Government also set tgam of experts under
the Chairmanship of Behrul Islam in 1987 in oraestudy the problems of disabled
children. It was the recommendation of this Belslalh Committee which was later
instrumental in helping to frame the first compnes$ige legislation in the country in

1995 and which came to be termed as The Disalitityof 1995.

In 1990 India became a signatory to the Unitetidda World Declaration

on “Education for All” (EFA) thereby reaffirming éhrights of all children including
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children with disabilities to have full and propaccess to education in regular

school settings.

Another major development as regards “educatsonght” occurred in 1992
when the Supreme Court of India in Mohini Jain 8tate of Karnataka held that
“right to education’ is concomitant to fundamenights enshrined under Part Il of

the Constitution’ and that “ every citizen has ghti to education under the
Constitution”. The Supreme Court again reconsidehedissue in 1993. Supreme
Court has, in its judgment in Unni Krishnan, J.B. &ndhra Pradesh, 1993, again
held that "The citizens of the country have a fundatal right to education. The
said right flows from Article 21 of the Constitutio'This right is, however, not an
absolute right. Its Contents and parameters haveetdetermined in the light of
Articles 45 and 41. In other words, every childzgh of this country has a right to

free education until he completes the age 14 yddrsreafter his right to education

is subject to the limits of economic capacity aegelopment of the State.

India also had subscribed to the UN Standard Raethe Equalization of
Opportunities for Persons with Disabilities of 1993 to the Salamanca Statement
and Frame work For Action of 1994. The commitmentde by India to the UN
instruments also logically led to a major shiftifrantegrated schools to ones which
were more inclusive. Consequently, in December 1885 Parliament of India
passed a Bill called “The Equal Opportunities, ction of Rights and Full
Participation Bill for Persons with Disability” orhe Disability Act for short. The
Disability Act, in its Chapter V on Education mateka that every child with

disability should have access to free and adeddhteation.
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In 1999, the Government of India passed the Natidinust for Welfare of
Persons with Autism, Cerebral Palsy, Mental Retasdaand Multiple Disabilities
Act for the economic rehabilitation of people wisabilities. This Act of 1999
coupled with the “The Equal Opportunities, Protatiof Rights and Full
Participation Bill for Persons with Disability” ofhe Disability or The Disability
Act of 1995 have played a major role in bringingatba change in the attitude and
perceptions of government, NGOs and others inctugiarsons with disabilities

towards the rights and education of the persons avgabilities.

The Sarva Siksha Abhiyan (Hindi for Total Litera€gmpaign or Education
For All) popularly known as SSA was launched in @@ ensure that all children in
the 6-14 year age-group attend school and complgte years of schooling by
2010. Through this initiative the Government affaenits commitment to Education
for All (EFA). The preamble to the SSA clearly pides for inclusion of children
with disabilities in the normal educational progrags. This programme was aimed
at all children in the 6 to 14 age group being adlecomplete eight years of
schooling by the year 2010. The SSA gives impogaaceducation of “All” and
clarifies that “ALL” includes children with disaltiles. Evidently the inspiration and
foundation for the SSA comes from the UN’s desirgpitovide “Education for All”

which India has endorsed almost a decade earlier.

The Constitution of India originally did not exglly include children with
disabilities in the provisions made for educatiéthe children. However, Article 41
in the Directive Principles of State Policy did rtien persons with disabilities and

required that “the State shall within the limits itd economic development make
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effective provisions for securing the right to wpotio education and to public
assistance in cases of unemployment, old age, esskrdisablement and in other
cases of undesired want”. The constitution oridyndld not mandate the free and
compulsory education as a fundamental right and rdguirement was just a

directive principle to guide state policy.

However, Article 45 stated that “free and compujseducation should be
provided for all children until they completed thge of 14” The logical conclusion
by linking these two articles would suggest that. LA also included “children with
disabilities”. However, the constitution did notpdigitly and clearly say so. But the
Supreme Court of India judgment of 1992 in Mohiainlv/s State of Karnataka that
“right to education’ is concomitant to fundamenights enshrined under Part Il of
the Constitution’ and that “every citizen has ahtigo education under the
Constitution” and its subsequent endorsement by Shereme Court in Unni
Krishnan, J.P. Vs. Andhra Pradesh, 1993, that “Gitizens of the country have a
fundamental right to education. The said right #odrom Article 21 of the
Constitution. This right is, however, not an abssluight. Its Contents and
parameters have to be determined in the light aties 45 and 41. In other words,
every child/citizen of this country has a rightftee education until he completes the
age 14 years. Thereafter his right to educatiosulgect to the limits of economic
capacity and development of the State" had compétie Government to seriously
think of giving this matter a constitutional saocti Therefore in December 2002,

through the 86th Amendment Act, Article 21(A) wasarporated, which made the
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right to primary education part of the right toddem, stating that the State would

provide free and compulsory education to childmemnfsix to fourteen years of age.

A first draft of the legislation providing for Feeand Compulsory Education
for Children Bill, 2003, was prepared and postedwaisite in October, 2003 for
public comments and suggestions. Subsequentlyygakio account the suggestions
received on this draft, a revised draft of the Eifititled Free and Compulsory
Education Bill, 2004, was prepared and again postethe website. In June 2005
the CABE (Central Advisory Board of Education) coitiee drafted the ‘Right to
Education’ Bill and submitted it to the Ministry BfRD. MHRD sent it for approval
to NAC (National Advisory Council) where Mrs. Sor@andhi is the Chairperson.
NAC sent the Bill to PM for his observation. On 14lune 2006 the Finance

Committee and Planning Commission rejected thedgilig the lack of funds.

However a Model bill was sent to states for thekim@ necessary
arrangements. Meanwhile the National Council fa& Brotection of Child Rights,
an autonomous body came to be set up in 2007 suriag the rights of children are
protected. Thereafter at the end of many delibenatbetween the stakeholders, the
Union Cabinet finally cleared the Right to EducatiBill in 2008. The bill was
formally approved by the Union Cabinet on 2 Julp20Thereafter the Rajya Sabha
first passed the bill on 20 July 2009[9] and subsedjy the Lok Sabha passed it on
4 August 2009. The Bill received Presidential assea was notified as Act on 3rd
Sept 2009 as “The Children's Right to Free and Gosopy Education Act” or “The
Right to Education” Act. This latest Act came imngffect in the whole of India

except the state of Jammu and Kashmir from 1 A@l0. The Model Rules and the
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Guidelines under Section 35(1) of the RTE Act, 26@9e also come to be notified
in 2009. The Right of Children to Free and Compuyldeducation Act or Right to
Education Act (RTE) 2009, provides for the modasitof the provision of free and
compulsory education for children between 6 andnlkhdia under Article 21A of
the Indian Constitution. After the coming into effeof the RTE Act, India has

become one of 135 countries to make educationd@afuental right of every child.

The RTE Act makes education a fundamental righévadry child between
the ages of 6 and 14 and specifies minimum req@nésnin government schools. It
requires all private schools to reserve 25% ofsseaftchildren from poor families
(which will be reimbursed by the state as partef public-private partnership plan).
The RTE Act also provides that no child shall blhmack, expelled, or required to
pass a board examination until the completion ementary education. There is also
a provision for special training of school dropub bring them up to par with
students of the same age. The RTE Act requires toronmg of all neighborhoods,
identifying of all children requiring education,dsetting up facilities for providing
education and educational facilities. According Sam Carlson, the Education
specialist of the World Bank, “The RTE Act is thesf legislation in the world that
puts the responsibility of ensuring enrolimenteattance and completion on the
Government. It is the parents' responsibility tads¢he children to schools in the
U.S. and other countries.” (Carlson S. PresentaioSchool Choice: A National
Conference held in Delhi on 16th December 2009) filost outstanding aspect of
this latest law is that under the RTE Act 2009Right to Education of persons with

disabilities until 18 years of age has also beedenafundamental right.
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Inclusive classroom strategies

There is a definite need for teachers to be siwp@an implementing an
inclusive classroom. A rigorous literature reviefasstudies found most teachers had
either neutral of negative attitudes about inclesieducation (de Boer, Pijl,
&Minnaert, 2011). It turns out that much of thishiscause they do not feel they are

very knowledgeable, competent, or confident abow to educate SWD.

. Use a variety of instructional formats.
. Ensure access to academic curricular content.
. Apply universal design for learning.

According To Mercinah, R. (201,2he Role of School Teachers in Inclusive

Education are:

. Curriculum Modification

. Communication

. Provide Safe Classroom Environment
. Managing Behavior

Means attending the age appropriate class ottiiel“s local school, with

individually tailored

. Professional Development
. Collaboration
> Problem solving around program planning, choicensfructional strategies,

interpretation of assessment data to inform instvac



Review 38

> Participation on service delivery teams, prograanping teams.

> Preparation and/or follow up regarding parent-teaclonferences.

> Sharing resources.

> Common planning such as grade level or departmestinys.

. Co-Teaching

> Working collaboratively in the same physical space

> Collaborating on the delivery, assessment and atialuof outcomes
> Devoting time for planning, reflection and /or plain solving

A\

Instructing a heterogeneous class.

According to Soodak, L, (2015). Every day, teashare faced with the
opportunity to meet the diverse learning and bedral/needs of students. Educating
students with and without disabilities togetherimelusive school environments
provides many benefits. These benefits extend twlesits with and without

disabilities, as well as their families and teasher

Some among the benefits for students are:

. Children develop a positive understanding ofrteelves and others.

. Friendships develop.

. All children learn by being together

. Developing an appreciation and respect for thijue characteristics and

abilities of each individual.
. Increasing abilities to help and support allsstaates, with a sensitivity

toward others differences.
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. Providing opportunities to experience diversfysociety in an educational
environment.

. Enabling development of friendships and streegiing a positive self-image
by engaging in activities with peers.

. Promoting opportunities to communicate, selfazhte, and be educated

with same-age peers.

Benefits for Teachers

. Exchanging information about instructional aittés and teaching strategies,
thus expanding the skills of both general and speducators

. Developing teamwork and collaborative problevh4sg skills to creatively
address challenges regarding student learning

. Promoting the recognition and appreciation #ibstudents have strengths

and are contributing members of the school communit

Benefits for Families

. Feeling positive about themselves and theirdeil by seeing their children
accepted by others, successful in the inclusivéngetand belonging to the
community where they live

. Feeling positive about themselves and theirdeii by seeing their children
appreciate the value of diversity in others

. Extending opportunities beyond the school comitguiny fostering school

friendships in neighborhood activities and sociedres
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Common Misconceptions about Inclusive Education

According to Soodak .L, (2015) some opinions a@boalusive education

are based on unsound information. Three commonsaftbut inclusion are:

1. Separate is better. Segregation doesn’t work.

Whether children are separated based on raceityabdr any other
characteristic, a separate education is not anl eglugation. Research shows that
typical children and children with disabilities feaas much or more in inclusive

classes.

2. Children must be “ready” to be included. All iclien have to the right to be
with other children their own agé child with disabilities does not have to
perform at a certain grade level or act exactlg like other children in their

class to benefit from being a full-time member @ngral education.

3. Parents don’t support inclusive education. Rarbave been and continue to

be the driving force for inclusive education.

The best outcomes occur when parents of childrgh disabilities and
professionals work together. Effective partnershipappen when there is
collaboration, communication and, most of all, trusetween parents and

professionals

The principle of inclusive education was daedp at the “World
Conference on Special Needs Education: Access &nahlity” (Salamanca

Statement, Spain 1994) and was restatechaeducation as a matter of policy.
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The idea of inclusion is further supported by thetedd Nation". On an interpersonal
level, inclusive education allows children to dexefriendships with their peers and
feel less social tension about their disabiliti8eme people believe that children
who are placed in standard classroom environmeeterglly have higher self-

esteem than children who are isolated to diffedassrooms simply because they

have special needs.

Il. Review of Researches on Inclusive Education.

1. Studies on inclusive education on worldwide.
2. Studies on inclusive education in India.
1. Studies on inclusive education in world

Sarkar, B. & Chaudhuri, S. R. (2017) did a rededaocknow the secondary
school teachers attitudes towards inclusive edmcafihe main objectives of this
research study were to explore the directions bbaslkteachers' attitudes towards
inclusive education, to see the difference betwemle and female teachers
regarding their attitudes towards inclusive edwratind to check whether teaching
experience has any effect on teachers attitudeartisainclusive education or not.
The sample of the study consisted of 100 male anthlfe teachers of secondary
schools of different districts of West Bengal s&décthrough purposive sampling
technique. The researchers administered a selaprdmuestionnaire on teachers to
collect the data for the study. The findings of #tedy were: Teachers who had

teaching experience of less than five years posdepssitive as well negative
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attitude towards inclusive education. Overall tivedg revealed that most of the

secondary schools' teachers had the positivedstitmwards inclusive education.

Suc, L., Bukovec, B., Zveglic, M., & Karpljuk, D2016) conducted a
gualitative study to know the primary school teashattitudes towards inclusive
education. The data was collected through qualégatinethod i.e. focus and
individual interviews. Six focus groups which caisd of six teachers, twelve
individuals and special educators were interviewsd the researchers. The
researchers also collected supplementary data $grnahg the schools in which the
teachers were teaching. The results of the studigated that most of the teachers
agreed that their formal education did not inclaagthing about inclusion which
resulted in lack of confidence among them for teaghChildren with Special
Needs, they were not trained to handle such childred needed cooperation from
their colleagues and experts. The study also redettlat most of the teachers

considered the inclusion programme as a burden

Patil, S. P. (2015) investigated the managemenndlisive education in
primary schools of Kolhapur. The researcher setesbe (6) tehsils randomly from
the Kolhapur district and from each tehsil 20 petad schools were selected by the
researcher. Headmasters, general teachers, maalehdars and administrative
officers formed the sample of the study. The redear developed different
guestionnaires for collection of the data from hmeasters, general teachers and
mobile teachers whereas interview was taken fromiidtrative officers. The
findings of the study unveiled that different typafsChildren with Special Needs

were admitted in the primary schools like, autigpartially blind, mentally retarded
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etc., different types of support services were labée for the Children with Special
Needs, Primary Schools were supervised by the asimative officers regularly,
teachers evaluated the Children with Special Needk different assessment
methods, general and mobile teachers possessdd/@@dtitude for Children with

Special Needs

Barbra, M., &Joyline, N. (2014) studied percepsiaf the teachers towards
the inclusion of children with mental disabiliti@so the regular classroom. Fifty
respondents from five schools were selected thraatghtified random sampling
technique. The study revealed that though teadretsnadequate knowledge about
the special needs of mentally challenged childrentbachers were in favour of
including the Children with Special Needs in thgular classrooms. The teachers
highlighted that peers were not ready to accepthildren with mental disabilities
and lack of resources hampering their growth itusige schools. The teachers also
emphasized that in-service training programmespapfrom the experts and
resources are needed to empower the children wathtah disabilities in inclusive

schools.

Gulcihan, H. (2014) investigate The Problems FabgdPrimary School
Teachers about Inclusive Education in the Teacheaming Process in Multigrade
Classes. The qualitative research approach wasinske study. Also, the criterion
sampling method, which is a purposive sampling wetlwas used in the study.
According to the criterion for sample selectiorg study enrolled teachers teaching
at schools with multigrade classes offering inalasieducation. The data was

collected through semi-structured interviews arehthnalyzed by means of content
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analysis. The study found that the participatingchers did not use materials
prepared for students with special needs in thehteg-learning process, that they
were not able to implement the group teaching nmettow students with special
needs, that they used individualized teaching nusthand that made adaptations by
simplifying learning content for these studentsatidition, the study revealed that
the participating teachers had problems with thecheng process in inclusion
classes, which had a negative effect on the prodiycof teaching-learning process.
Finally, the study determined that the participgitieachers were not able to create
an effective collaboration with normally developieyildren, parents, and other

specialized staff for a successful teaching-leaypirocess.

Kabiaru, R. N. (2013) in their project, ‘Analysif the roles of school
management committees in the implementation ofugieé education in public
primary schools in Kasarani District, Kenya’ contiecsimple random sampling to
get the sample size of 175 teachers, 375 pupils Hil school management
committee members making a total of 675 responddéptgstionnaires for head
teachers, teachers, pupils and interview scheduben fschool management
committee members were used in data collectioncis/e statistics were used to
analyze data. The findings of the study were thHs school management
committee’s role of procurement of teaching andnea resources was positively
impacting on the implementation of inclusive edigrat The school management
committee in Kenya is the legal trustee of the sthidajority of the head teachers
stated that they had facilitated training for theshools’ school management

committee members which enabled them carry outr theties effectively and
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efficiently. Majority of the school management coittee members had been
trained in the mobilization of school funds. Schawnagement committees’ were
mobilizing parents 88 and community on sourcingftords from project donors on
the implementation of inclusive education. The sear of funds included;
government free primary education grants, paresastributions, NGOs and from
well-wishers. The school management committeeseplats role of establishing
proper communication channels to teachers and am@m implementation of
inclusive education. Open communication channetseced free interaction among

school management committee members, teacherds jaumoi the community

Richmond, D. M., Irvine, A., Loreman, T., Cizmah,L., & Lupart, J. (2013)
studied perspectives of teachers for inclusive atime. The study aimed to know
the difference between the teacher's view on ingusducation with respect to
grade level and special learning needs. The saofptiee study consisted of 122
teachers who were teaching elementary to secondasses in Rural Alberta,
Canada. The researchers also took in-depth intesvikom 14 teachers. The
researchers used the Diversity, Individual Develepin Differentiation survey
(DIDDs), developed by Lupart, Whitley, Odishaw, aki@éDonald (2006) for the
study. It was found that there was no significaiffecence among elementary and
secondary teachers’ perspective on inclusive ettutand teachers who were
teaching elective courses possessed more positiitada as compared to the

teachers who were teaching the core subjects tsttigents with special needs.

Malinen, O. P. (2012conducted a study to know the teachers' pers@ectiv

inclusive education. The focus of the study wasexamine the perceived self-
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efficacy and attitude towards the inclusive edwratf pre-service and in-service
teachers. The data of the study was collectedraethhases, first in 2007 from 522
students through the internet, second in 2010 & Chinese students of normal
and special education college students and thi2DitD— 2011 from 451 Chinese,
855 Finnish, and 605 South African in-service teashFor the collection of the
data translated and adapted questionnaire ondstitowards inclusive education
and Teachers Self-Efficacy for Inclusive Practi€EEIP) scale by Sharma et al.,
(2012) were used. The results of the study revetiatl the pre-service and in-
service teachers did not possess the positivaidgtitowards inclusive education,
teachers who had strong self-efficacy possessec rpositive attitude towards
inclusive education than the teachers having wetikefficacy and experience in

teaching inclusive settings had potential to sttieeig teacher's self-efficacy.

Olinger, B. L. (2012) investigated Teachers’ Pecspes towards Inclusion
in the Regular Education Classroom. Purposive sagptchnique was used by the
researcher for this study. The researcher collegteitative data from eight (8)
participants through semi structured in-depth ineavs who were teaching at the
elementary level. The teachers stated that inalusimuld not be mandatory for all
the Children with Special Needs and in their opinionly those students who can
attain academic achievement in general classrodim seime special modifications
should be included into the mainstream. The paditis emphasized the need for
more staff members in the schools, teamwork angg@tigrom resource teachers.
The participants reported that lack of resourcésg tconstraints and lack of

teamwork was the main barriers in the path of ss&oé inclusive education.
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Flores, K. V. (2012) investigated Inclusive Gehdtalucation Teachers’
Perspectives on Inclusion. The participants of shely were selected from three
schools having students with different kinds ofadhifities. The sample of three
participants was drawn through purposive sampleanique. In-depth interviews,
observations and artifacts were used to collectitlia for the study. The researcher
found that all the general education teachers nefttats to make classroom
atmosphere suitable for all learners, engagedallleéarners in different activities
and had high expectations from all the students. Sthdy also revealed that general
education teachers' collaboration with special athus and previous experience
with children with disabilities had a positive ingbaon their perspective towards

inclusion

Ananti, M. Nisreenand, A. A. (2012) in their deptive study entitled,
‘including students with disabilities in UAE scheol Descriptive Study’ described
the current practices that shape the nature otisha@ education in UAE schools
from the teachers’ perspective. A bilingual Arakieglish questionnaire was
developed to target teachers in 26 public and figahools in the UAE. The results
drawn from this questionnaire indicated that a etgriof public and private
organizations under the umbrella of the UAE miistr education are committed to
secure the complete participation of students lpgipecial needs in mainstream
schools. Teachers’ dissatisfaction was due to la ¢haqualified special education
professionals to deal with students with disaleditia lack of proper training for
teachers in mainstream classrooms, a lack of krdgeleabout inclusion among

senior-level administrators, a lack of financiappart for resources and services
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specifically in private schools, and a lack of stgiawareness of the inclusion

issues that students with and without disabilities/ face in inclusive settings.

Hulgina, M. K. and Drake M. B. (2011) in their dfuentitled, ‘Inclusive
education and the no child left behind act: Resistentrenchment’ examined
inclusive education in view of the current US pyliclimate. The no child left
behind act provided the opportunity to examine dwnt social forces and the
underlying theories of mechanism and positivisnt tbha counter to a constructivist
approach to inclusive education. The incompatipibt these theories was explored
in terms of four factors that influence efforts itoplement change: images of
teaching and learning, images of organization, @ggres to policy and
organizational characteristics. This framework juled a means of clarifying and
working to restore the movement towards inclusigiacation within local schools

and communities.

Glazzard, J. (2031lin his study entitled, ‘Perceptions of the basid¢o
effective inclusion in one primary school: Voicdgeachers and teaching assistants’
examined the barriers to inclusion in one primasfio®l in the north of England.
Qualitative data was collected from teachers aadhieg assistants through the use
of a focus group interview. The evidence suggestat practices within the school
were varied and ranged from highly inclusive tohhygexclusive. Some teachers
worked in good faith to develop effective inclusidor learners with special
educational needs. Conversely, other teachersagisplnegative attitudes towards
these pupils and this impacted negatively on ti®alts commitment to inclusion.

Attitudinal barriers, Lack of funding, resourcesdamaining were identified as key
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barriers to inclusion. Parental resistance to sioln was also evident within the
context of this school and there was a strongrgeihat the inclusion agenda was
problematic in the context of the standards agefitia. study recommended that
policy change is necessary to break down theseebmrand practitioners on the

ground need to be empowered to embrace alternagidagogies.

Berhanu, G. (2011) in her paper entitled, ‘Incheseducation in Sweden:
Responses, challenges, and prospects’ maps outhtdikenges and responses to
inclusive education in Sweden from a cultural/histd point of view. Core
concepts that have bearing on inclusive educatrantiges were discussed. As the
current Swedish political and educational discasirseflect contradictions and
dilemmas among varied dimensions of the educatiarela, the analysis had been
conceptualized in terms of the assumption thatpand practice decisions involve
dilemmas. Swedish social welfare/educational policgd traditionally been
underpinned by a strong philosophy of universalisagual entitlements of
citizenship, comprehensiveness, and solidarity rmsnstrument to promote social
inclusion and equality of resources. Within thetgiescades, however, Sweden had
undergone a dramatic transformation. The changee Wwamed within neoliberal
philosophies such as devolution, market solutiam@mnpetition, effectively, and
standardization, coupled with a proliferation ofdindual/parent choices for
independent schools, all of which potentially wadainst the valuing of diversity,
equity and inclusion. Marginalization and segremabf socially disadvantaged and
ethnic minority groups had increased. Result asduee differences have widened

among schools and municipalities and among pufdilsose early educational
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policies, included the macro political agenda feclsn the social welfare model,
had helped to diminish the effects of differentsalcial, cultural, and economic
background on outcomes. This had come under thidet. paper suggested that
there is still some hope, however, of mitigating 8ituation through varied social
and educational measures combined with an effechweaitoring system and a
stronger partnership and transparent working aeiahip between the central and

local government systems

Kilanowski, P. L., Foote, J. ,Chandra, R. and ¥int. (2010) in their survey
study entitled, ‘Inclusion classrooms and teachérsurvey of current practices’
investigated the current state of inclusion prasticy general education classrooms
via survey of 71 inclusion teachers currently segvas special educators across the
state of New York. Specifically, small group ingtion, co-teaching, one-to-one
instruction, and planning support are exploredelatronship to class size, number
of students with disabilities, and severity of thisisy. Quantitative analysis of
survey responses indicated great variability antbegnclusion practices employed
in general education classrooms. Findings highdidithe heterogeneity of current
inclusion practices, and bear implications in tewh$uture research examining the
qualifications of support staff assisting studemtgh special needs, such as

volunteers, and the overall efficacy of inclusioaggices in general.

Gal, E., Schreur, N. and Yeger, E. B. (2010) ieirttdescriptive study
entitled, ‘Inclusion of children with disabilitieF:eachers' attitudes and requirements

for environmental accommodations’ addressed: (18 Trhportance of preschool
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teachers' attitudes as the human environment fécabrmay facilitate inclusion of
children with disability; and (2) Teachers' majasncerns about environmental
accommodations that inclusion implies. Fifty-thrggeschool teachers from
Northern Israel participated in the study. Threesgionnaires served to investigate
the teachers' attitudes and requirements for emviemtal accommodations. These
guestionnaires consisted of a demographic questimnthe attitudes toward
disabled persons scale, and the environmental aocalations of school. Analyses
were performed with SPSS 14. Independent t-tests werformed to examine the
significance of differences in teachers’ attitudesl perceptions of requirements for
accommodations according to their personal chanatts and work conditions.
Pearson test served to analyze correlations betimelmpendent variables such as
teacher's characteristics and attitudes towardplpewith disabilities; and between
these independent variables and teachers' pemeptio requirements for
accommodations. MANOVAwas used to distinguish teashaccording to three
different kinds of past experience with people wdiisabilities, and their various
attitudes towards inclusion of children with diddigis. The results suggested that
while inaccessible environments might limit childise participation, potential
solutions are not always implemented due to negadititudes and environmental
factors. These, which may erect specific barrierstlusion, included lack of direct
support for the student and lack of indirect supparthe teacher by the school and

the general education system.

Andrews, A. A. and Frankel, E. (2010) in theiratitative study, ‘Inclusive

education in Guyana: A Call for change’ examineilidebn with special needs from
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the perspectives of teachers, policy makers, amednpa Purposive sampling was
used to collect data from a sample of twenty tweotigpants. The study used
grounded theory for the collection and analysisddafa. From the study the four
themes which surfaced as 76 the potential barmgnsh surfaced in four themes
emerged from the data as potential barriers toemphting inclusive education in
Guyana: attitudes and perceptions toward those sp#tial needs, change agents,
resources, and experiences with children with shemeds. This study identified
interrelating relationships between the core phesran (i.e., attitudes toward those
with special needs), and the other conditions, (ckange agents, resources, and
experiences with children with special needs) rneamgsfor successful inclusion
stimulates strategies or actions. These lead tosemprences, which prevent
sustainable and successful inclusive education iwituyana. The study
recommended that transformation among the socletdéfs and attitudes will
support transformation among the educational sydiem., policy development,
accessibility and allocation of funds, securing io€lusion advocates, ensuring
adequate special needs teacher training, proliéeratf inclusion philosophies and

shared commitments throughout schools

UNESCO (2009) in their policy guidelines on inctus in education,
observed guidelines, explained the relevance dtisne education and described
the link of inclusion to ‘Education for All'. Thegputlined the key elements in the
shift towards inclusion with a particular focus t@aching for inclusion and the role
of educators, teachers, non-teaching support ggafents and communities. It also

suggested some simple tools for policy-makers ahdatagion planners for analysis
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of education plans in view of inclusive educatidime guidelines aimed to assist
countries in strengthening the focus on inclusiortheir strategies and plans for
education, to introduce the broadened concept olusive education and to
highlight the areas that need particular attentiopromote inclusive education and
strengthen policy development. It also suggested ways in which barriers to
inclusion can be reduced which are as follows: fiwbg opinion of everybody on
the right to support inclusive education in linettwinternational, declarations
conventions and recommendations support localizzhaty-building to promote
development towards inclusive education developwags to assess the impact of
inclusive and quality education developing mechasigo identify children out of
school and find ways to help them enter schoolthed retention helping teachers
to comprehend their role in education and makirggrthio realize that inclusion in
the classroom is an opportunity, not a problem. THe paper identified the
following as the major concerns and concrete avéastion: attitudinal changes and
policy development — through clarifying inclusivdugation, regional and national
advocacy and dialogue, making sustainable soci@enimnpolicies and the use of an
integral multi-sectorial and collaborative approa&etsuring inclusion through early
identification of disabilities and their care antbmoting their education by early
interventions making curricular changes for cohesikansition and articulation,
making the curriculum less academic, developingodppities for formal and
informal education and encouraging multiple stakdéws to participate in
curriculum design. ensuring quality teachers amdher education — through better
teacher-education programs, training of all edecaprofessionals, and improving

the teachers welfare resources and legislationcerporate notions of inclusive
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education national legislation, sign, ratify andrsisticate international conventions,
and make equitable, transparent, accountable dictkrt budgetary allocations for
inclusive education. Implications suggested areviginog required supports to the
teachers which include professional training, @asste, reduction of workload, and

ratio of adults per children in the classroom.

Ajuwon, M. P. (2008) in his study entitled, ‘Insive education for students
with disabilities in Nigeria: Benefits, challengasd policy implications’ conferred
that in the midst of a major reform in Nigerian edtion system, which propagated
the policy to include students with special neegdsegular classrooms. The study
suggested that to ensure long-lasting succes® s a need to eradicate all forms
of superstitious, beliefs about disabilities thaté repressed the involvement with
people with disabilities in education and the comityu The paper emphasized on
the need of proper documentation of children andtlyowith disabilities for
effective programming, proper deployment of avdédaipained special educators at
primary and secondary school levels. The papefamied that it is not sufficient for
government officials to merely endorse internatiopeotocols of special needs
education that have not been adequately reseaatedted in developing countries
but recommended that for successful implementawwdninclusive education
developing positive attitudes toward disabilityemtify the scope of children and
youth with challenges, Conducting comprehensive,thodaologically-sound
research into effects of inclusion, determine tHecacy of inclusion on general
education students and their teachers, applyingtimeiple of universal design to

school building, curriculum and pedagogy, creatngulturally responsive school
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environment and extending inclusion to the comnyurgtimportant. The bottom
line for students with disabilities should be eghle access to opportunities that will
guarantee successful outcomes in employment, adocatnd community

integration.

Naicker, J. and Hed, .J. P. (2008) in their stwhtitled, ‘Educators’
preparedness for inclusive education’ conductecempirical survey to focus on
educators who had the skills, knowledge, attitudiesning and access to support
structures to ensure successful inclusion of learmgth special education needs
(LSEN) in mainstream classes. A structured questor, constructed by the
researcher, along with the literature study wagl @sea means to obtain a database
from 120 educators. It was found that effectiveppredness of educators was one of
the determinants for the success of inclusive adwtaEducators need to be
prepared: 73 to engage in a positive relationghip the LSEN to be positive in
terms of their attitudes, opinions, beliefs, pagats and perspectives towards
learner with special needs and inclusive educatimservice training was found to
be lacking to empower teachers with the necessargwledge, skills and
competencies required to teach in an inclusivesclabhey need adequate support
from principals, colleagues, remedial educatorecsp educators, school-based
support teams and district support teams, to rasporthe challenges that present
themselves in an inclusive class. Educators needet emotionally prepared to
alleviate anxiety, fears and concerns associatéd iwcluding learner with special

needs in the mainstream class.
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Gojkovic, D., Kalyva, E. and Tsakiris, V. (2007%) their study entitled,
‘Serbian teachers’ attitudes towards inclusion’ estigated the attitudes of 72
Serbian teachers towards the inclusion of childséh special educational needs
(SEN) in mainstream schools in relation to the @feness of changes that were
implemented recently in Serbia regarding the edoicat rights and needs of
children with SEN. 71 ‘My thinking about inclusiaquestionnaire’ was used as a
tool to collect data .The study reported that Serlieachers with experience in
teaching children with special education needs hedde positive attitudes towards
inclusion as compared to teachers without such rexpee who held slightly
negative attitudes towards the inclusion of childweith special education needs.

Teaching experience did not affect the teachetistudes towards inclusion

Forlin, C., Sharma, U., Loreman, T. and Earle,(Z006) in their study
entitled, ‘preserve teachers’ attitudes, concernd aentiments about inclusive
education: An international comparison of the nevipre-service teachers’
investigated the nature of concerns and attitudelsl by pre-service teachers
regarding inclusive education and their degreeoatffort on interaction with people
with disabilities. Purposeful sample of pre-servieachers (N=1060 ) enrolled in an
undergraduate teacher preparation program at hde&@ining institution in one of
four international jurisdictions, namely, Westerrusialia; Victoria, Australia;
Alberta, Canada; Hong Kong and Singapore was uakksmt Survey instrument was
employed to collect data. Results indicated thajoritg of participants having
average, poor or nil knowledge of disability acts70 polices that may impact on

the education of such children in their jurisdiaticA significant difference was
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found in attitudes towards students with disaleditibetween the students in the
eastern countries of Singapore and Hong Kong, lapsktin the western countries of
Canada and Australia. The study also suggestedrthabst instances pre-service
teachers have more positive attitudes towards pewih disabilities and inclusion,
and more confidence in implementing inclusive pcactwhen they have had

additional training and or experience with peopithwlisabilities.

2. Studies on inclusive education in India

Sneh, B. (2018)in this study entitled, Understagdieachers’ Perspective of
Inclusive Education for Children With Special Neg@@®WVSN). The aim of the
present study was to explore teachers’ opinionsatdsv inclusive education in
Chandigarh and to gain more knowledge about th®rfathat may influence the
implementation of inclusive practices in a schogdtem. Data has been collected
from 65 primary teachers selected randomly frongd@ernment primary schools of
Chandigarh. It was found that many of the teaclhes opine that Children with
severe disabilities should be educated in speciadeparate settings and special
education teachers are trained to use differerthteg methods to teach students
with disabilities more effectively but at the satimee most of them also agreed that
Inclusive education is likely to have a positivéeef on the social and emotional
development of students with disabilities. Qual&atanalysis of the open ended
guestionnaire along with Focus group Interview wittachers regarding the
education of children with special needs revealeat they are quite ready for
educating CWSN in regular classrooms but they f@r®us barriers and challenges

that impact the teaching and learning of thesedodml in general classrooms.
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Sarkar, B. & Chaudhuri, S. R. (2017) did a rededaocknow the secondary
school teachers attitudes towards inclusive edmcafihe main objectives of this
research study were to explore the directions bbskcteachers' attitudes towards
inclusive education, to see the difference betwemsle and female teachers
regarding their attitudes towards inclusive edwratind to check whether teaching
experience has any effect on teachers attitudeartt®sainclusive education or not.
The sample of the study consisted of 100 male anthlfe teachers of secondary
schools of different districts of West Bengal seddcthrough purposive sampling
technique. The researchers administered a selaprdmuestionnaire on teachers to
collect the data for the study. Overall the stuelyealed that most of the secondary

schools' teachers had the positive attitude towiadgsive education.

Ramu, K. (2016) investigated Teachers’ Perspectmweards Inclusive
Education of Children with Special Needs. The stwehds carried out in North
Coastal Andhra Region. 500 mainstreamed teachenkingo in Government/
Government aided and Private schools were selexted sample for the study
through purposive sampling technique. Self-prep#titude Assessment tool was
used to know the perspective of teachers towarddudive education and
demographic data sheet was used to collect thenwafiton about mainstreamed
teachers. The data of the study was analyzed thr&earson's Correlation and
ANOVA. The findings of the study showed that femahainstreamed teachers
possessed the positive attitude towards Childreén $pecial Needs as compared to
their male counterparts; teachers agreed that d@r@mmes on inclusive education
had changed their perspective towards inclusiveathn. Teachers highlighted that

basic skills training to Children with Special Need necessary. Findings also
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revealed that mainstreamed teachers asked to wsegamigular training and
orientations programmes for them to enhance themwkedge about Children with

Special Needs.

Kaul, P. (2015) investigateddudy of Status of Inclusion of Children with
Special Needs at the Elementary School Level Thegnt study was undertaken to
know the level and extent of awareness of princgral teachers towards inclusive
education, review the extent of implementationnaiusive education in elementary
inclusive schools and identify the barriers in timeplementation of inclusive
education. The data was collected using non samptethod from principals,
teachers and students of thirty inclusive schodlBealhi and NCR. The data was
analyzed using both qualitative and quantitativehitéques. The study found that
most of principals and teachers were not aware taheulegal provisions, policies
and guidelines for implementation of inclusive eatian in school. The teachers
were unaware about the methodologies, aids angeguit s, evaluation procedures
to be used for children with special needs. Edonati social, psychological and
financial barriers were also found in the succdssfiplementation of inclusive

education.

Rajani, A. (2012) conducted a study on the sigaiice of the execution of
inclusive education at the primary and secondargllef education. The study was
focused on teachers care and response for ChildittnSpecial Needs, facilities
provided to Children with Special Needs, motivaéibfiactors of Children with
Special Needs, psychological differences and barrier Children with Special

Needs in primary and secondary schools of Vishadimgm. A self-constructed
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guestionnaire was used to collect the data fromt28dhers. The teachers revealed
that there were students of diverse disabilitieshiir schools and were provided
education 49 without any discrimination; equal mtittn was given to all the

students, non-disabled students showed sympathylisabled students, disabled
students felt motivated while learning in inclusiglassrooms but needed special
attention. Teachers also revealed that they weraware about different

instructional strategies used for students withdisability; society needed to accept
inclusive education and they suggested that stadeitih special needs should have

the option to choose their own subjects

Bhatnagar, N., & Das. A. K. (2012) studied Attiasdof secondary school
teachers towards inclusive education in New Ddtidja. The sample of the study
consisted of 470 teachers who had completed andhezt the questionnaires to the
researcher. The researchers divided the surveywud@arts, in the first part basic
information about the sample was collected anthénsiecond part, Attitudes towards
Inclusive Education Scale (ATIES) developed by \&&laski, (1995) was used for
the collection of the data. The results of the gtindlicated that there was a slightly
positive attitude of teachers towards inclusive cadion, male teachers possessed
more positive attitude than female teachers. Furtihevas revealed that teachers
who were less than 40 years and had less thand® gé teaching experience had
more positive attitudes towards inclusive educatas compared to the other

teachers
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Conclusion

The review of related literature helped the inigegor to know about various
studies conducted the studies on inclusive edutalidelp the investigator to know
various tools and techniques used in the preparatidools. The number of studies
was conducted to find the problems of teachers niclusive education. The

procedure adopted for the present study is explamehapter Il.
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METHODOLOGY

Methodology is the most important procedure of esearch process.
According to Kothari (2004) research methodologyaismethod to analytically
explain the research problem. Research is doneermagsically. Methodology
investigates the various stages that are genemalpjemented by a scholar in

studying his problem of research in conjunctiortwiite reason behind them.

The success of any research work depends up@uitability of the method,
tool and techniques. To obtain the objectives of study, analytic induction using
constant comparison method is used. This method upelitative research
paradigm rooted in grounded theory. Phenomenonxpdamed on the basis of
interview and open-ended questionnaire. In thege of researches, data is usually

collected in real life natural settings and theg iach, descriptive and extensive.

Qualitative data are verbal, subjective, uses Berasymbolic material and
rich and are in depth descriptions usually presemteghe form of words. Analytic
induction is a method of data analysis. It is rededogic used to collect data,
develop analysis and to organize the presentatiorresearch findings. This
approach moves from the specific to general. Amalyiduction was done by using

constant comparison method.

Constant comparison method is a method for anajydiata in order to

develop a grounded theory. Glauser and Strauss/(1€fjgest that when used to
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generate theory, the comparative analytical metheg describe can be applied to

social units of any size.

The present study entitted as “PROBLEMS FACED BYRIRARY

SCHOOL TEACHERS IN INCLUSIVE EDUCATIONAL PRACTICEattempts to

assess problem faced among primary school teachieesnethodology adopted for

the study is described under the following headings

A.

Variable

Objectives

Method Used

Tool Used for Data Collection
Sample used for the study
Data collection Procedure

Data Analysis

Variable

‘Problems faced by primary school teachers in usigle educational

practice’ is taken as the variable for the study.

Objectives

To analyse inductively and construct categorieshan problems faced by
primary school teachers in inclusive educationatpce
To analyse inductively and construct categorieshwn problems faced by

head masters/mistress in inclusive educationakigeac
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. To find out suggestions for remedial measures Her groblems faced by

primary school teachers in inclusive educationatpce.
Method Used

The method used for the study is analytic indurctiosing constant
comparison method. This method uses qualitativearet paradigm rooted in

grounded theory.
Qualitative research

Qualitative research is a systematic scientifguiny which seeks to build a
holistic, largely narrative, description to infottime researcher’s understanding of a
social or cultural phenomenon. According to Mc Bl and Schumacher (1993,
p.479) qualitative research is defined as “prinyardn inductive process of
organizing data into categories and identifyingeyat (relation) among categories”.
Qualitative research is worked out under a comhonadf observations, interview
and document reviews. It gives the important oking at variables in the natural
setting in which they are found. Detailed data ashgred through the open ended
guestions that provide direct questions. The im&rvis an integral part of the

investigation.

In qualitative research the researcher is the gmgnmstrument for the data
collection and analysis. It uses an inductive regeatrategy. This type of research
builds abstraction, concepts, theories rather thsnexisting theory. In this research
all aspects of the study are carefully designedreeflata are collected. Researcher

is independent from what is being researched.
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Analytic induction

Analytic induction is a method of data analysissatdbed by Florian
Znaniecki (1934)who named the method and systeethtimany of the associated
ideas. Analytic induction can be contrasted witfinilieg and using terms in advance
of research. Inductive approach is the analysidabh and examination of practice
problems within their own contexts rather than franpre-determined theoretical
basis. This approach moves from specific to gendémathis process we engage in
the evaluation and comparison of the obtained flacteach a conclusion. Analytic

induction was done by using constant comparisomaoaket
Constant comparison method

The constant comparison method is a method fdiyzing data in order to
develop a grounded theory, constant comparisonadathused by the researcher to
develop concept from the data by coding and anadyat the same time (Taylor and
Bogden, 1998) it “combines systematic data colbegticoding and analysis with
theoretical sampling in order to generate a theabay is integrated, close to the
data, and expressed in a form clear enough fondurtesting” (Conrad, Neumaan,

Haworath and Solt, 1993, p 280)

Constant comparison method combines inductivegoayecoding with a
simultaneous comparison of all social incident obsg. Comparison is also the
dominant principle of the inductive analysis pracess in other tradition of
gualitative research. The art of comparison hadaowith creative process when

gathering and analyzing data (Strauss and Cor8i®3)Llin  Constant comparison
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method each pieces of data must be compared wely ether piece of relevant

data (Morse and Field, 1998).
Grounded theory

Glaster and Strauss developed grounded theoryeguoe, written in their
book The Discovery of Grounded Theory (1967). laig/pe of qualitative research
method that allows theory/ theories to emerge fribia data that is collected.
Grounded theory research followers a systematidleeible process to collect data,
code the data, make connection and see what thémgries are generated or are
built from the data. The main feature of grounddwboty research is the
development of new theory through the collectaord analysis of data about a
phenomenon. It goes because phenomenology becamexplanation that emerge
are generally new knowledge and are used to develp theories about a

phenomenon.
Tool Used for Data Collection

For each and every type of research we need mdrsiruments to gather
new facts or to explain new field. The instrumdmtdry employed as means are
called tools. The researcher must be careful ireldging the instrument for the

sturdy in order to enhance its quality and purpose.

The investigator developed interview schedule apen-ended questioners
for assessing the problem faced by primary scheathers in inclusive education

practices.
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Interview schedule

The interview schedule is an important data gathgetool. Interview gives
the information through face to face encountereriiewer must have clear idea of
what information they need. So they must clearlylioel the best sequence of

guestions and stimulating comments, so as to lafoogit the desired response.

A schedule is a set of questions with structuresirvers to guide an observer
interviewer, researcher or investigator. It is anpbr guide line for investigation.
According to, Thomas Carson, the schedule is ngtburt a list of questions which
is necessary to test the hypothesis. In simple sveahedule is a set of questions
formulated and presented with specific purpose thsting an assumption or

hypothesis.

In the present study the investigator conductenhi@nview with head master
for identifying the problems in inclusive educatbrpractice. The interview in a
sense is an oral questionnaire. In the preseny sheltool used by the investigator
is a structured open ended interview schedule. pendorm of questions, in which
the subject is encouraged to answer in his own syasdlikely to provide greater

depth of response.

The format of interview is as follows. The firsteg is identifying the
learning objective; it is recognizing the areasttbamprise the format of an
interview. Next is the opening which clearly iddies our subject and the topic. The
opening can give location to establish a locabti¢o explain the background of the

study. Then comes the body which is the intervieseli — the actual questions and
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answers. At this point the interview takes shape laecame a reality and the final
step of the interview is the closing. The closisgain abbreviated form of the

opening. During this step the researcher can suinenbriefly.

The opening and closing are the important partptfugramme, since the
opening grabs the audience attention and closiogiges a conclusion to the story
being told. After the focus of the interview hasbaletermined, format questions

and then write and record the opening and closing.
Description of the interview schedule

In the present study investigator conducted arrviger on the basis of an
interview schedule with the headmasters who hanaifidinistration at the primary
schools to find out the problem faced by the primschool teachers in inclusive
education practice. This interview facilitated tnokv the conditions of inclusive
educational practice in primary schools. The schleedantains only five items and
the investigator interviewed the headmaster/ nastweithin the framework of these
items. After listing the items, it was verified lexperts in the field and necessary

modification were made.
Stages of interview investigation

There are different stages of interview investigatiFirstly schematizing;
the interviewer should already know about the sttbjgo that they can tell if the
interview is discovering something new. The purpadethe study should be
revealed to the subject. The objective of the sasglyvell as the mode of analyzing

should be considered during this step. The secemigsigning; it is thinking about
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the number of subject and the time involved andréiseurces available through the

ethical dimension of the report.

The third stage of the interview investigationingerviewing; the research
interview is an interpersonal situation, a convigosabetween two partners about a
theme of mutual interest. It is a specific form lmiman interaction in which
knowledge evolves through a dialogue. It evolvasgtating from an oral language,

with its own set of rules to a written languagelvanother set of rules.

The final stage of interview investigation is ajxahg and reporting; the
finding of the study is based on the interactiomdiated. Structured form of
guestions is provided in order to get important eeldvant responses. The response
should be noted. The interview in a sense is ahquestionnaire. Here open-ended
interview schedule is used as it help the subjecariswer in his own words. It

provides deep responses.

The researcher designed and used an interviewdgliehéo find out the

problem faced by primary school teachers in ingligducational practice.

Five items were included in the schedule. Thestigator ensures the active
participation of the interviewee in answering te thuestion. Five questions of

interviewees are discussed below.

First question focused on the details about th#vides, infrastructures
development and government aids for the implemematf inclusive education in
primary schools. The second question is intendddhtov about the participation of

differently abled children in different activities.
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The investigator enquired through the third questn the creative ways for
the bringing out the increased efficiency of diffetly abled children. The fourth
guestion aims at collecting suggestions for theatifeness of curriculum and
administration and the fifth question is what dre difficulties faced at the time of

implementation of inclusive education.
Open ended questionnaire for teachers

Questionnaire (open ended questions) was used sed¢hay gave desired
factual information (Best and Khan, 1993). They amaple to use compared to
observation and experiments (Kothari, 2004). Henta@s that the technique
doesn’'t exert much pressure on respondents. Coastygu questionnaire was
distributed to primary school teachers. The teamignabled the collection of more
information on perception of primary teachers oolusive education from the

respondents with great freedom.
Description of open ended questionnaire

The questionnaire contains 7 questions. The fimniis intended to get
description about the experience of teachers wteo emrolled when inclusive
education was introduced. The second question istheh for the completion of
inclusive education any changes are required inauum and text book. The third
and fourth questions is focused on whether theyaggtspecial exercise and what

schools want for the implementation of inclusiveieation.

By the implementation of inclusive education toatlextent it affected the

normal children was the fifth question. The sixtbestion is intended to the
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awareness of inclusive education among the comneaple and parents. Seventh
guestions was aimed at collecting suggestions amkdial measures for reducing

the problems of teachers in educational practice.
Sample Used for the Study

According to Kothari (2004), a sample is a seradpondent from a large
population for the purpose of collecting informatid’ hat means sample is a small
group of respondent drawn from a population abdutkva researcher is interested

in getting information so as to arrive into conatuns in this study.

A good sample of population is the one which witbduce the characteristic

of the population with a great accuracy (Corn€dgQ).

The investigator collected data from 25 Head teexHrom the primary
schools and 200 primary school teachers drawn fyjomap of primary schools in

Calicut and Malappuram district.

The investigator used Head teachers because taeéy administration so we
will be easy to get some information because thieyttee ones who know how they
administrate those differently abled children andl we able to explain the

difficulties and strategies

The primary school teachers are included sincg spend a lot of time in
teaching and learning process and can share thieras which they face when

they teach in inclusive classroom.
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The participants for this study consist of (1783pondent, including Head
teacher (20) and teachers (150).The investigatoiddeo choose such number of
respondents to extract in depth and qualitativermétion from them. In this study

randomized sampling techniques is used
Data Collection Procedure

After the selection of the sample the investigatmited the concerned
institution and sought permission from the headhaf institution to provide the

interview to the head masters and questionnaitieetdeachers for collecting data.

The investigator met Head teachers of each sciAd@r making an official
conversation the investigator took an interviewhwitead master for knowing

inclusive education in the school.

The investigator also collected data from teach&fer making a rapport
with teachers, investigator gave an open endedtiqunesaire for knowing the
problems of teachers in inclusive educational jcaciThe investigator assured that
response given by them will be kept confidentiadl @ufficient time for response

given to the teacher, to answer all the itemshenguestionnaire.

The head of the institution and teachers exteradiédo-operation and help.
After the data collection the investigator collecthe data based on district wise

grouping (Calicut and Malappuram).



A /ﬁllwfﬁz/ayy 73

Induction Analysis and Category Construction

Inductive approach is the analysis of data andm@xation of practice
problem within their own context rather than frorpradetermined theoretical basis.
The approach moves from specific to general. &l known as a “bottom up”

approach.
Step included in the process of inductive analgsesthe following:

1. Begin collecting data

2. Look for key issue, recurrent events, or activitieshe data that become
categories for focus

3. Collect data that provide many incidents of theegaties of focus with an

eye to seeing the diversity of the dimensions utiteicategories.

4. Write about the description of the categories.

5. Work with the data and discover social processratadionship.

6. Engage in sampling, coding and writing as the aislfjocuses on the core
categories.

In the present study, the investigator went thiotige responses for the
guestionnaire and interview schedule provided &garticipants in detail. In order
to identify the problems faced by the teachers wmary teachers of primary
schools, the investigator goes to the detailedyasalof data which is presented
under the following 2 parts .Part 1: list of prabkefaced by the teachers and Head
Masters of primary schools. Part 2: Deals with shggestions made by the Head

Masters and Teachers. The present study was tgzanaiductively the problems
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faced by primary school teachers in inclusive etlonal practice. The major

categories identified to categories. The investigatoded each of these in
connection to the list of problems obtained throuigita collection. Based on the
above coding the list of observation can be categdrby attaching code. Based on

this coding we can inductively analyze the obséowatunder headings.

The participants for this study consist of (1783pondent, including Head
teacher (20) and teachers (150).The investigatoiddeto choose such number of
respondents to extract in depth and qualitativermation from them. In this study

randomized sampling techniques is used.
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ANALYSIS AND INTERPRETATION

Analysis of the data is the heart of the reseaegont (Best, 1983). Data
analysis embraces a whole range of activities tf bwe qualitative and quantitative
type. It is an ongoing cyclical process integrated all phases of research. Analysis
is systematic process of selecting, categorizingmnpgaring, synthesizing and
interpreting to provide explanations of the singleenomenon of interest(Mc

Million & Schumacher, 1993).

The present study was intended to find out thélpros faced by primary
school teachers in inclusive educational practioceCalicut and Malappuram
districts. Constant comparison method was usedn@yze the data. Constant
comparisons method combines inductive categoryingovith a simultaneous
comparisons of all social incidents deserved. Tbhestant comparisons method
constitutes theory i.e., the method of comparingl @ontrasting is used for
practically all intellectual tasks during analysiSategories are formed and the
boundaries of categories are established. This tehagescribes the details of
analysis of the data collected by means of anvm@er schedule by head masters

and open ended questionnaire by teachers.

In order to identify the problems faced by thectesas of primary teachers of
primary schools, the investigator goes to the tbxtaanalysis of data which is

presented under the following 2 parts.
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Part 1. Problems identified that are faced bytdaehers and Head Masters

of primary schools.
Part 2: The remedial suggestions provided by thadHVasters and Teachers

Part 1 : Problems identified that are faced by theéeachers and Head Masters of

primary schools.

The present study was to analyze inductively ttodlpms faced by primary

school teachers in inclusive educational practice.

Problem faced by primary school teachers in inetuseducation in inclusive

educational practice for total sample.

The problems faced by primary school teachergHertotal sample of 150
teachers and 25 Headmasters was collected. A qoeatre was applied to the
teachers and interview schedule to the Headmasiads responses collected and
analyzed inductively. Most of the teachers weranfanany problems related to

inclusive education.



eﬁlna/ym 77

Table 1

List of problems faced by primary teachers ifusive educational practice

Lack of accessible building.
Lack of class room.
Lack of fund for renovating
building.

Indifferent attitude of teachers.
Lack of trained teachers.

Lack of differentiated instruction
Lack of library.

Lack of special toilet.
Lack of fund for purchasin
teaching materials.

Low self-esteems of students.
Lack of awareness program.
Does not have enough time.
Negative attitude of society.

In equipped playground.

Lack of ramp.

Insufficiency of library facilities.
Lack of specific sign and guid

for blinded students

Lack of visual sign for hearing
impaired students.

Lack of fund for appointing
specially trained teachers.
Difficulties in mingling with
normal students.

Negative attitudes of parents.
Student’s disturbance.

Size of class room.
Arrangement of class room.
Lack of proper and planed
curriculum.
Participation in co-curricular
activities.

Use of teaching aides.

Lack of safety and protection.
Lack of proper transportation.

Lack of learning materials.
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The major categories identified to categorise dheve list of observations

are :

Table 2

List of categories of problems faced by primarycteas in inclusive educational

practice

1. Physical barriers in inclusive education.
2. Financial barriers.

3. Psychological barriers.

4, Skill equipment related barriers.

5. Design of class room.

6. Reforms in curriculum.

7. Teaching strategies.

The investigator coded each of these in connedbothe list of problems
obtained through data collection using the follogvaodes.

Table 3
List of codes of the problems faced by primary lteag in inclusive educational

practice

Physical barriers in inclusive education (P.B)
Financial barriers (F.B)

Psychological barriers (PS.B)

Skill equipment related barriers (S.E.B)
Design of class room (D.C)

Reforms in curriculum (R.C)

N o g s~ w D PE

Teaching strategies (T.S)
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Based on the above coding the list of observatian be categorized by

attaching code as;

Table 4

List of observations categorized by code-Physicatiérs in inclusive education
(P.B)

Lack of accessible building.

Lack of class room.

Lack of library.

Lack of special toilet.

Inequipped playground.

Insufficiency of library facilities.

Lack of specific sign and guide for blinded student
Lack of visual sign for hearing impaired students.
Lack of safety and protection.

Lack of proper transportation.

Lack of learning materials

Table 5

List of observations categorized by code-Finanbaatiers (F.B)

Lack of fund for renovating building.
Lack of fund for purchasing teaching materials.
Lack of fund for appointing specially trained teach
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Table 6

List of observations categorized by code -Psychotbdparriers (PS.B)

Indifferent attitude of teachers.

Low self-esteems of students.

Negative attitude of society and parents.
Difficulties in mingling with normal students

Table 7

List of observations categorized by code -Skillipopent related barriers (S.E.B)

Lack of trained teachers.
Lack of awareness program

Table 8

List of observations categorized by code - Desigtaxs room (D.C)

Shortage of time allocated to each period.
Student’s disturbance.

Size of class room.

Arrangement of class room

Table 9

List of observations categorized by cedgeforms in curriculum (R.C)

Lack of proper and planned curriculum.
Participation in co-curricular activities.
Use of teaching aides
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Table 10

List of observations categorized by code - Teachktragegies (T.S)

Lack of differentiated instruction.

Discussion

The problems faced by teachers in inclusive edutait primary schools as
per the data obtained from school teachers and Hiéattess were categorized

under 7 categories

Physical barriers in inclusive education (P.B)

Lack of accessible building

The school building is supposed to ensure fulleascfor learners in
particular for children with disabilities. Many d¢iie teachers were facing lack of
accessible building in inclusive schools. The sthmolding relates to the school
administrative building (head teacher’s room, staffim, library etc.), classrooms,
school garden, and school canteen as well. Eachimaigde all room aspects such
as circulation space (for users of wheel chairdkiwg aids and walking sticks),
seating and work place design (furniture and fe$yispace requirement) along with

possibility to provide orientation have to be takemo account.

Children with disabilities need special retreatlograpy rooms, where they
can have some time off to better cope with theireqent of the school day. These

rooms, thus, have to be incorporated into the pteghaf school building as well.
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Similarly, more than 140 teachers from variousosth reported that the
issue of the limited usability and accessibility tok school toilet, that specially

abled children do not have special toilet.

Most of the school did not get financial assistafar the implementation of
inclusive education. So they cannot provide esakmtfrastructures in inclusive

school and are not able to accommodate (facilitte)ent with special need.
Insufficient library facilities:

Many of the teachers reported that, students ditlabilities do not have
sufficient library facilities. The investigator realed that there exists lack of
equipment to support disabled access to libraryiafodmation resources. Majority
of the libraries do not offer specialized trainigugd instruction session that cater for
those with disabilities. Most notably, they do matve the necessary architectural
structures and equipment to give access to studémtdisabilities. There is lack of
an automatic door uses friendly door handle thatlavdacilitate easy entry for

disabled children.
Lack of play ground:

The teachers reported that many of the schoolstdidve a playground, so
the teachers can’t provide mental relaxation fog #tudents through physical
exercise. The students with disabilities often dapmblems at playgrounds, because

of the play grounds are not enough to accommodhuligren with special need.
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Lack of learning materials and resources:

Most of the school did not get financial assistafar the implementation of
the inclusive education facilities from the govheTinvestigator noted that most of
the school do not have essential the requiremanthi® smooth arrangement of
inclusive. None of the schools have multisensonraach. Teachers have a lot of

problems because of the lack of learning mateaatsresource.

Due to lack of teaching-learning aid for inclusieducation the teachers
facing difficulty during their teaching and leargiprocess. The teachers reported
that blind children receive books in braille scrifftthe student get at any way the
braille script book the teachers has not enoughvledge to handling the book. And

he did not get any practical session how to usergeaid.
Lack of specific sign and guide for blinded studets:

Many teachers reported that ,the visually impadakeitdren gets only a specs
but they needed guide block and specific sign thicate room and other facilities.

Partially impaired children wants colourful textlkoand other materials.
Lack of visual sign for hearing impaired students:

The investigator reported that some student wetiring impaired need some
visual sign but they were apart from them. Thelieeg do not have an idea about

communication with those student.
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Lack of proper transportation.

The main issue facing that lack of transportafmmdisabled children. Many
of the school do not get wheelchair for the stud&mtilarly all the school have
only ramp at the entrance area. Some school dtdnsticcessible to student in
wheelchair or to those other mobility aid and netxvators, ramp, paved pathway

and left to get in around building.
Lack of safety and protection.

Many teachers reported that many school facing lat safety and
protection. That many school do not have well-agemhfence. Some of the school
were very near to main road, when the studentamuh away from the classroom

that make difficulties for the proper follow up thie class.

For the smooth conducting of inclusive educatiom ischool environmental
setup is very essential. But investigator foundtbhat most of the school not enough
environmental capabilities. The environmental fied means the arrangement like
door, passage way, stair, and recreational areitabkufor the specially needed

children.
Lack of class room

The investigator noticed that the lack of properniture classroom for

disabled children that include the seating arrareggnight, size of classroom etc.

Students with autism need well organized classrdminthey were away

from them. A student with cerebral palsy, for imétanay not have the ability to



e%Zi/m/ym 85

grasp and turn a traditional door knob. Class rooust be able to accommodate a
student assistant technology devises as well asr dtiniture to meet individual

need.
Financial barriers (F.B)
Lack of fund for renewing the buildings:

Most of the schools don’t get a continues fundrfrgovernment, they get
fund at beginning. Govt lack either the fund orotes to produce financial help.
Adequate funding is recessing for inclusion and iyeare. The schools needs to
provide facilities for differently abled childreThe teachers says that the teacher
and student want democratic and humanistic learspare but the lack of fund
from govt the school can’t renovate building, bubypde an open and transparent

environment for teaching learning process.
Lack of fund for the purchase of teaching materiad.

The schools also need to provide teaching masef@ teachers for the
successful inclusion. Many teachers reported tratynschools do not have suitable
materials for the disabled children. So the tealeamn not follow the disabled
children. The investigator noted that many of ticeo®ls do not have essential
requirement for the smooth arrangement of inclusghacation. Due to the teaching
materials the teachers facing difficulty during deiag learning process. The
teachers says that this because of the govt ldlekrehe fund or resolve to produce
financial help.Coordination services and offeringlividual support to children

requires additional financial commitment.



e%Zi/m/ym 86

Lack of fund for appointing specially trained teaders.

The investigator found that most of the teachergemot enough idea about
inclusive education, so the teachers not know ledeal with tease students.School
often lack adequate facilities, qualified and prbp&ained teachers, and other staff
members, educational material and general suppleetinvestigator reported that in
a panchayat there is only one resource/ speciaghéeafor 4 inclusive school.
Funding is major constraint to the practice of usabn. Even though govt should

provide a special teacher for every school at least
Psychological barriers (PS.B)
In different attitude of teachers

Inclusive education is a wonderful idea to ughi¢ marginalized students to
the normal level. The investigator reported thatsmof the teachers not give a
positive attitude towards inclusive education. Bytthe lack of training programe
the authorities cannot develop in teacher's mind timportance of inclusive

education. So that the teacher didn’t take thigrefferiously.

Some teachers have a positive attitude toward<liidren, others have a
negative attitude. Some teachers have are mucheaataut inclusion theoretically

but they were not used in practical, that is thgatige attitude of teachers.
Low of self-esteem of a student

The teachers reported that many students wittbldiddhave low self-esteem.

There is a sense of inferiority in their mind seytthave a negative approach they
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did not came in front of the authority. Some of stiedents were introvert in nature.

They were thought that they were isolated and sedyra
Difficulties in mingling with normal students.

Teachers say that the student with disability wiax@ng a big problem in
mingling with normal student. They thought thatythgere isolate and segrated.
Many of the normal students have a negative appragainst them. They are teased

and isolated so they cannot mingle with normal estsl
Negative attitude of society and parents.

The investigator noted that society and paremsdt give much importance
for the upliftment of marginalized student to notiewel. Many of the parents and
society have negative attitude against them. Stihéha did not take much more

effort for the same by lack of operation behalpafent and society.
Skill equipment related barriers (S.E.B)
Lack of trained teachers

Most teachers’ gets training which often falls rislod real effectiveness, and
instruction already staring under large work loaalymesent the approaches for the

same lesson.

Teacher who are not trained about working witHedéntly abled children
are a drawback to successful inclusion. They wengilling or unenthusiastic to
successful inclusion. The teacher reported that tleenot get any proper training

for the inclusive education. The investigator found that most of the teachers have
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not enough idea about inclusive education. Becaustusive education is
introduced recently in teacher training curriculudo. the teachers not know how to

deal with these student and they cannot manage #tedent in the class room.

If the authorities ready to provide training pragmme about inclusive
education they usually gives only half day prograenthen the teachers did not get
enough time to resolve their problems and intenaitt the expert. So their problem
persists. Many teachers wonder how they will tethehstudent according to his/her

needs.
Lack of awareness program

Many of the teachers are unaware about includieachers do not consider
the differently abled children, they focus only mal students. They have a negative
attitude against them. The teachers reported tlaatyrof parents and society have
negative approach against them. And they ask thbsdren be send to special

school. They were bothered always their children.

Some teachers have are much aware about incltisgametically but they
were not used in practical, that is the negativieude of teachers. If the teachers
gets an experiential training /awareness class tleap understand their

feelings/attitude etc.
Design of class room (D.C)
Shortage of time allocated to each period

At the time of curriculum designing the expertscafriculum committee did
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not considering inclusive students in the classroAtrthe time of teaching learning
process, if one of the differently abled childreimatted in the classroom the teacher

cannot get enough time to teach the module consgldrese children.
Student’s disturbance

At the time of inclusive implementation in a classnm the teacher face
different types of problem from the differently adl children their gestures,
manners and activities caused for the provocatideast student in the classroom.
They make noise and issues in classroom so tlegchér has to spend more efforts

to manage such kind of classroom behavior.
Size of class room

Many teachers reported that at the time dealinth wiifferently abled
children in a inclusive classroom a teacher givearamncentration for them. If the
number of student ina classroom is very huge nujtherteacher does not have
enough time for the differently abled children. e concerned authority should

take much care to reduce the size of class toitetinmumbers
Arrangement of class room

Differently abled children’s are in need for smas and comfortable
classroom for their activities. When we trying nclude them in a normal classroom
they are expressing their irritation and dislikesands teachers. That badly effect for
the normal way of teaching learning process. Tlstitiution management should
take enough care for the arrangement of propetitighand seating system in the

institution suitable for the inclusive system.
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The lack of arrangement in a classroom is prolfi@meachers. That makes

inclusive education more complicated.
Reforms in curriculum (R.C)
Lack of proper and planed curriculum.

At the time of implementation of inclusive educatiin a classroom the
teacher facing a big problem by the lack of proged planned curriculum. The
education department cannot give a proper curnouan the basis of inclusive
education. So that the teacher suffers during teeiching period on how to include
specially needed children to the frame of normasstoom and make a good result

considering both categories of student.
Participation in co-curricular activities.

Co-curricular activities have a major role in thegression of student
capacities. Many teachers mentioned that thereti@proper and clear instruction
for the inclusion of differently abled children fazo-curricular activities by
considering their mental and physical capacities.thbie same time most of the
teachers are trying to include these type studaststo the co-curricular activities.
At the time of inclusion they were facing a bundfgoroblem. The teachers told that

it is by the lack of planned curriculum and instro.
Use of teaching aides.

The teachers use teaching aids to attract studehe classroom and try to

make easy the concept delivered by the teachertheAtime of usage of teaching
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aid ,by considering the normal students, sometitnes ivery much difficult to
understand for a specially needed children. So titvey are sitting in classroom

without any interest that make difficult for the @oth going of classroom.
Teaching strategies (T.S)
Lack of differentiated instruction

Teachers often find it difficult to provide thenki of activities that each
children is given. Most teachers do not even kndwctv category to include, which

student differently abled.

In a teaching learning process the teacher shdwiow his student
individually especially in inclusive education. By the lack of proper training
programme the teacher cannot identify and classifgients by their own capacities.
If the authorities make a wonderful training pragrae the teacher can classify
every student and give them instruction and guidang their own capacities that

make wonders in children’s growth.
Problems faced by Head Masters in Inclusive educatnal practice.

This study discusses to establish the challengeshéad teachers face in
administrating inclusive education in relation tarieus issues. As regards training
of head teachers and other teachers, majorityeohéad teachers mentioned that the
training of teachers in special education was igadee to able to effectively handle

the situation.
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The head teachers also commented that they erpedechallenges as
regards resources and facilities. Majority of tleadh teachers reported that the funds
were inadequate to be able to run the programstiygbort children with specialized
needs in their schools. Most of the resource cHadn® school is meant for the
normal students. Differently abled children are moich considering when the funds

are released to the school.

In terms of curriculum content, the head teachepsrted that the challenges
they faced were the fact the curriculum does noEheontent that is specific to

children with special needs. The syllabus was aiigtcbeing all — inclusive.

The head teachers also reported that there wassae with the attitude of

teachers, parents and administrators as regardserhivith special needs.

The head teachers indicated that all stake hololetbe education sector

need to be sensitized on the issues revolving drdifferently abled children.

Part 2: The remedial suggestions provided by the Hel Masters and Teachers

. The education department of state govt. should idensncreasing the
availability of training programmes, like workshopsd conferences for
inclusive education for teachers in primary schoolse training programme
should be made available at various intervals duti@ school year so that
they are easily accessible to the teachers. Thertgaprogrmme really help
in enhancing the teacher’s skill in handling increseducation. Through the
training programme teachers getting more awarencdiusive and how to

cater for differently abled children.
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The govt should consider providing more educationds to increase the
number of recourses in the classroom both for iegchnd learning for
creative inclusion. Teachers should be equippedhadiquate resources
teach a certain concept so that the students deetalgrasp it easily. In
addition to that, the students should also haveszcto varied teaching and

learning aids that help to enhance their understgnaf a topic.

The education department should consider making cilneent primary
school curriculum more flexible so that they ardeato accommodate all

kinds of learners.

The curriculum committee should consider to includeational subject, that

give a better chance in a future life

The govt should consider improving the structurethe building in schools
by improving the physical facilitate like the wasbm, the playground,
compound wall and ramp so that they are more aideds students with
differently abled who might also be physically deaged. This would
enable the physically challenged to move aroundstifeol campus more
freely ,hence making their environment more congtacthe govtalsoshould
consider decreasing the classroom size in ordaveid overcrowding that
leads to lack of space ,poor ventilation and excesse levels in a

classroom.
The authority can give awareness to society aboalusive education
through campaigning programmes like social mediadiey campaigning,

street play etc.
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The authorities take much care to reduce the sizelass to a limited

numbers.

At the time of curriculum designing the curriculuoommittee should
include a practical session about inclusive edanain teacher training

education.

The institution should give an awareness prograocutainclusive education
to parents and society to aware them the basicatiducis right to all

children without any discrimination.
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SUMMARY, CONCLUSION AND SUGGESTIONS

This chapter is the concluding part of the redeasport which explains
briefly the entire process of the present reseawtk. This chapter provides major

findings, educational implications and suggestimngurther research in this area.

Study in Retrospect

The present study entitted as “PROBLEMS FACED BYRIMARY

SCHOOL TEACHERS IN INCLUSIVE EDUCATIONAL PRACTICE".

Variable of the Study

Problems faced by primary school teachers in gietueducational practice’

is taken as the variable for the study.

Objectives

The objectives set forth the study are the follayvi

. To analyses inductively and construct categories ghoblems faced by
primary school teachers in inclusive educationatpce

. To analyses inductively and construct categoriesptioblems faced by head
masters/mistress in inclusive educational practice.

. To find out suggestions of remedial measures fer globlems faced by

primary school teachers in inclusive educationatpce
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Methodology

The method used for the study is analytic indurctiosing constant
comparison method. This method uses qualitativearet paradigm rooted in
grounded theory. Phenomenon is explained on thes ledsinterview and open-

ended questionnaire
Sample

Using the randomized sampling, data was colleftted 200 teachers and 25

Headmasters of primary schools at Calicut and Maleaam Districts of Kerala.
Tool Used

In the present study survey method was used. tigatsr collected data
from teachers based on the Open Ended Questienaad from Headmasters
based on the Interview Schedule from different prynschools of Calicut and

Malappuram district. This is a qualitative study

. Interview schedule on for the Headmasters
. Open Ended Questionnaire on Problems faced by Bri®ehool Teachers

in Inclusive Educational Practice
Analytic Technique

Qualitative Analysis of data using Analytic Indiact.
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Inductive Analysis and Category Construction of Priolems of teachers

Inductive analysis or constant comparison methad warried out with the
number responses of the participants for the &dalple and analyzed inductively

and category construction was made for problenmedféy primary school teachers.

With the aim of assessing the problems of prinsatyool teachers and head
masters an open ended questionnaire and intervidwedsle were used and
responses collected from a total sample of 150 gymeachers and 20 head
masters. In order to identify the problems facedh®yteachers of primary teachers
of primary schools, the investigator goes to th&itkd analysis of data which is

presented under the following 2 parts.

Part 1. Problems identified that are faced bytdaehers and Head Masters

of primary school.
Part 2: Suggestions made by the Head Masters eachérs.

Part 1 : Problems identified that are faced by thdeachers and Head Masters of

primary school.

The present study was to analyze inductively ttodlpms faced by primary
school teachers in inclusive educational practtteblem faced by primary school
teachers in inclusive education in inclusive edoca practice for total sample.
The problem of primary school teachers for thel tegianple of 150 teachers. When a
guestionnaire was applied to them and responses waltected and analyzed
inductively. Most of the teachers were facing mamngblems related to inclusive

education.
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The responses were categorized with regards tsigdlybarriers in inclusive
education, financial barriers, psychological bas;jekill equipment related barriers,
design of class room, reforms in curriculum, teaglstrategies. Then the data were
analyzed inductively when it was revealed that @¢hare certain causes for the
emergence of inclusive education. These causesmefgence of inclusive education
were distinguished as teachers of problems andem@y construction was made

and shown in Table 11.

Table 11

List of problems and a category construction

Physical barriers in inclusive education (P.B)

Lack of specific sign and guide for blinded student
Lack of visual sign for hearing impaired students
Insufficiency of library facilities.

Lack of safety and protection.

Lack of proper transportation.

Lack of learning materials

Lack of accessible building.

In equipped playground

Lack of special toilet.

Lack of class room.

Lack of library.

Financial barriers (F.B)

Lack of fund for appointing specially trained teach
Lack of fund for purchasing teaching materials.

Lack of fund for renovating building.
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Psychological barriers (PS.B)

Difficulties in mingling with normal students
Negative attitude of society and parents.
Indifferent attitude of teachers.

Low self-esteems of students

Skill Equipment related barriers (S.E.B)

Lack of awareness program

Lack of trained teachers

Design of class room (D.C)

Shortage of time allocated to each period.
Arrangement of class room.
Student’s disturbance.

Size of class room

Reforms in curriculum (R.C)

Lack of proper and planned curriculum.
Participation in co-curricular activities.

Use of teaching aides.

Teaching strategies (T.S)

Lack of differentiated instruction
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Discussion

The investigator coded each of these in connedbothe list of problems
obtained through data collection .Based on thisngpthe investigator observedthe
responses are inductively analyzed. From theseysinao reveal the many issues
faced by primary school teachers in inclusive etlanal practice which includes;
Physical barriers in inclusive education (P.B),Ritial barriers (F.B),Psychological
barriers (PS.B),Skill equipment related barrier€&(B),Design of class room (D.C),

Reforms in curriculum (R.C),Teaching strategieS{T.
Problems faced by Head Masters in Inclusive educatnal practice.

This study discusses to establish the challengeshéad teachers face in
administrating inclusive education in relation tarieus issues. As regards training
of head teachers and other teachers, majorityeohéad teachers mentioned that the
training of teachers in special education was igadee to able to effectively handle
the situation. The head teachers also commentédhinvaexperienced challenges as
regards resources and facilities. Majority of tleadh teachers reported that the funds
were inadequate to be able to run the programstiygbort children with specialized
needs in their schools. Most of the resource cHadn® school is meant for the
normal students. Differently abled children are moich considering when the funds
are released to the school. In terms of curricutomtent, the head teachers reported
that the challenges they faced were the fact tlmecalum does not have content
that is specific to children with special needse Blyllabus was cited not being all —
inclusive. The head teachers also reported thag thas an issue with the attitude of

teachers, parents and administrators as regardseshivith special needs. The head
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teachers indicated that all stake holders in theatibn sector need to be sensitized

on the issues revolving around differently abletidcan.
Part 2: Suggestions made by the Head Masters and dehers.

The education department of state govt should idensincreasing the
availability of training programmes. The govt shbutonsider providing more
education funds to increase the number of recoursdbe classroom both for
teaching and learning for creative inclusion. Trouaation department should
consider making the current primary school curtoulmore flexible so that they
are able to accommodate all kinds of learners.Tureictlum committee should
consider to include vocational subject that givieetter chance in a future life. The
govt should consider improving the structures oé thuilding in schools by
improving the physical facilitate. The authorityncgive awareness to society about
inclusive education .The authorities take muate ¢a reduce the size of class to a
limited numbers. At the time of curriculum desigmithe curriculum committee
should include a practical session about inclusdecation in teacher training
education. The institution should give an awarenpssgram about inclusive
education to parents and society to aware thenb#isec education is right to all

children without any discrimination.
Educational Implications

The purpose of any educational research is fodéwelopment and progress
of education. Education reforms the society anddwiveing while it is the pivot of

any reformation of the society and the human beiAgssuch the present study has
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important and genuine implication in the field adueation, both teaching and

learning. The study has relevant implications for tlevelopment of the quality of

human life.

. The investigator tries to give a clear cut pictioe common people on
inclusive education system.

. This study reveals the problems faced by primahostteachers and the
head teachers in inclusive education system.

. By this study the investigator can awareness foema and community
about the necessity of inclusiveness in educatystem.

. The investigator highlights the strategies of téagland the proper use of
teaching aids for the upliftment of students inusove system.

. This study mainly focuses the issues faced by &adh inclusive education
and gives the suggestion for resolving the issu®g. adopting these

suggestions the authority can manage inclusiviesys right mode.
Suggestions for Further Study

Review and related studies and findings of thesgme study lead the

investigator to suggest the following for furthéudy

. There is a scope for study about the problems fdnedlifferent abled

student in inclusive education system.

. The present study gives scopes for another resedroiit the benefits and

chances for differently abled children through usive education.
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This study create chances for comparative studydst inclusive and

special education system.

Another scope of study is about the reasons ofgrrtypining for the teacher

in inclusive education.

This study gives chances to research the involv&srarparents and society

towards inclusive education.
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LIST OF SCHOOLS SELECTED
FOR DATA COLLECTION

SL.NO. NAME OF SCHOOLS

[EEN

G.U.P.S MOORKANAD

2 G.L.P.S PANNICODE

3 G.M.U.P.S AREACODE

4 G.L.P.S KUNIYIL SOUTH

5 G.M.U.P SCHOOL MUNDAMBRA

6 G.L.P.S ANAKKAMPOYIL

7 G.U.P.S PUTHOOR

8 G.U.P.S MUTHERI

9 G.H.S.S CHERUVADI

10 G.M.L.P MANASSERI

11 G.M.LP.S MAMPAD

12 M.A.LP.S VALILLAPUZHA

13 D.R.SNIIT

14 M.M.O.LP.S MUKKAM

15 G.L.P.S ANYAMKUNNU

16 G.L.P.S TAYAKODE MUKKAM

17 G.H.S.S NEELASHARAM

18 G.M.L.P.S VENNAKODE

19 GDT ISLAM L.P.S VELLIMADUKUNNU
20 A.U.P.S MALAYAMMA

21 H.S.S CHAKALAKKAL

22 ST GOSEP L.P.S PULLORAMPARA
23 AZAD MEMORIAL U.P.S KUMARANALLOR
24 FAROOK A.L.P.S FAROOK COLLEGE
25 J.M.H.S.S PARANNEKKAD

26 D.U.A.L.P KOODARANCHI



.XZ/; endrees

SL.NO. NAME OF SCHOOLS
27 S.0.H.S.S AREECKODE
28 MKKHMA.U.P.S PATHANAPURAM
30 A.U.P.S KOYAKOTOOR
31 D.G.H.S.S THANOOR
32 C.V.N.M.AM.L.P.S WEST CHATHALOOR
33 S.V.A.U.P.S PULLIPARAMBU
34 A.M.L.P.S MUNDAKULAM

35

AL ANWAR L.P.S KUNIYIL




.21//1/11)714/1(1))

APPENDIX Il
FAROOK TRAINING COLLEGE

INTERVIEW SCHEDULE ON PROBLEMS FACED BY PRIMARY
SCHOOL TEACHERS IN INCLUSIVE EDUCATIONAL PRACTICE

Irshasna Shahnaz Ulladan Baby Shifa.
Assistant Professor M.Ed Student
Farook Training College Farook TrainiDgllege

Preliminary Details

Name of the Teacher

Name of Institution

1. 2U8ea]S)OmIVIg)88 Ail31oEL0MV0 MSaflensmmm@lm)ealns]l ®os:ud ailayoel
QOOTNTIOBHENBYQAUAD (e IQIBCMEBBUI, BDDIETVIn0210468BU3, TVBHHID

?
Va0 WEBBRUB a)®aMLJ00?

2. (@ B  alBlOMM @Al  H)SIHO8 oBO®EI00  (IAIGODMEEBSIG3
al0®S)a le6n00)6ne?
3. (ICDYD  alBlNeMM  @RAasIHNAN  BHSIHBIOS  HOOYHHI®  AUGWa{lendad

mleaud MIBE3UTIEN)MM (H1WOICRHRHA0W RIBNEBBUB af)HMLI00?

4. 2U80a|S)OmIVIg)88 Ail3J0EL0MV0 &)S)DTB aDLI(AIBRIBNIM ald0jalRL®], B0
emM@18qJa0emo ag)MIAIVIEE ag)aMLI00 AOQEEBRUS AUIOYAMEMHAMNIEN) M6BBu3

MBE3UB1e0aM@Y?

5. al00§alBL®] All2ORIG 2UBeA|S;EBIVIHB8  Ail3L0ELOTVe  HBH0MNEIAIIM

Gaou8 Mleasudes @eM)EallcansmEl aIan nyELINS U8 af)daLI00?
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APPENDIX III

FAROOK TRAINING COLLEGE
FAROOK COLLEGE 673632

INTERVIEW SCHEDULE ON PROBLEMS FACED BY PRIMARY
SCHOOL TEACHERS IN INCLUSIVE EDUCATIONAL PRACTICE

Irshana Shahnaz Ulladan Baby Shifa.U
Assistant Professor M.Ed. Student
Farook Training College Farook Training College

Preliminary details

NamME Of tEACKH I .. e

NaME Of INSHEULION: ..o e

"Problems faced by primary school teachers in inclsive educational practice”

Interview schedule with Headmasters

I. What are the activities, physical facilities, h&élpm government you have

brought in the school for implementing the incleseducation.

il What are the activities intended for differentlyezbchildren.

iii. What are creative way to increase the potentidiftérently abled children?

V. What are changes you intent to make syllabus, adtration?

V. What are the challenges you faced when you briagtyle of education that

are involved in the education system.
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APPENDIX IV

FAROOK TRAINING COLLEGE

OPEN-ENDED QUESTIONNAIRE ON PROBLEMS FACED BY PRIMA RY
SCHOOL TEACHERS IN INCLUSIVE EDUCATIONAL PRACTICE

Irshasna Shahnaz Ulladan Baby Shifa.
Assistant Professor M.Ed Student
Farook Training College Farook TrainiDgllege

Preliminary Details
Name of the Teacher

Name of Institution

1. 2U8ea]S)OIVIg)88  alldyosioave  Mlelall@d  AIMEa]oud  MERU3H)MB0W

@OMYBAUBBUZ altH)OAUD BO)d>?

2. U39S 1588 aill3§0E10MV0 ahBENRA0AIIMORAHIB3 ald0yaIRL®IVIRN0 al00y

)M OHODIEN0 aBOMEHIEN0 GOOTIENSS M0Q6EBUI QI0Y)COMENEM)GENE?

3. 2U3oa|S; 1588 alld oe0MVOMIN] aIGlahBeM®HHIV] (ale®id: ololvolelm
@3U3 RIE1HHI0)ENE0? DOEMRBIT BOMELJ00 @OOILNSS al@1oleIn6aBs061)

2I1e900)83O)

4. (IBMYd alBlNEMM @RARACIENAN BISIHO8 OB00 0 (0LIDA0) 621Q)aD
@M oF®) ®OOMIENSS aldldleINEBUE GaleMeamMIeMm M1EBUW MIBE3UT1E)

ano?

5. 2U8ea]S)OmISI88  All3J0EL0MV0 MSalRINERWEa]0Ud MVOWIEM  BHSIHBIOS

alOMe O 6TLIO(D%96)3(TT)3(B6TT§O?

6. MV2a0OMIM)o OSHIDIGDUWBHN)0 PUBOR|S}OM@S All3JoR OIVEMIO] @YADY

BMOVWSNCla] AGNVWIV IGILEMOMo DHENBAN MIBUBHE GHOAN)ANCENBO?

7. U39S V1588 Ail3J0BI0MV0 H)SJDTE aNLI(AIBAIHHIM BODMIOBD @O

ow1enss MIBE3UVEBB6M MOB:UdHE MBIBH0MBBM)?
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APPENDIX V

FAROOK TRAINING COLLEGE
FAROOK COLLEGE 673632

OPEN ENDED QUESTIONNAIRE ON PROBLEMS FACED BY PRIMA RY
SCHOOL TEACHERS IN INCLUSIVE EDUCATIONAL PRACTICE

Irshana Shahnaz Ulladan Baby Shifa.U
Assistant Professor M.Ed. Student
Farook Training College Farook Training College

Preliminary details

NAME Of tEACKIHET: ... e e

NaME Of INSHEULION: ..o

Open ended questionnaire

Share your experiences when you implement thelusive education?

Il. We have to make any changes in curriculum antbé@k to complete

inclusive education?

[I. You got any training to implement the inclusive eation? Then what are

the trainings you got?

IV.  What are the training programs you suggest for Inagdliifferently abled

children?
V. Does inclusive education affect education of oitedents?
VI.  Are the society and parents aware of inclusive atioic system? Do they

want awareness program?

VIl.  What are your suggestion for more success ohttlesive education?



