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“Education without values as useful as it is, seeather to make

man a more clever devil.”

- C.S. Lewis

Values are guiding the principles of life whicke aronducive to all round
development. They give direction to life bring jeatisfaction peace and quality to
life. Values are like the rails that keep a traim the track and help to move
smoothly and quickly with direction.We know todaychildren are tomorrow’s
citizens. It is necessary to take care about th& generation students. If we
inculcate moral values in the students, the fugemreeration will live happily. So it is
necessary to give more importance to moral edutatoral education involves
social education but extends to the way the indi@aiddeals with his own powers
and potentialities as well as how he behaves inrdiaionships with other people
and the community at large. It is as much concemved striving for personal
wholeness as with generating a responsible attittaleards others and an
understanding of right and wrong behavior. Throtigs a person can learn the right

way to execute itself and behave positively.

When we look at the layout of an average classrasad today and argue
that education has changed a lot. They go as féan aay the entrenched teacher-
centered methods have become a hybrid one thatpm@ies a student-centered
approach. While this is true, the change towards hligbrid approach might relate

more to the need to deal with a larger number wdlestts in one class than a real



Introduction 2

change towards fostering collaboration and crittbédking among students.Today
most schools use technology, not to transform fiegg¢ltbut rather to fit around

traditional teaching methods, and in most casdsstgute what used to be done on a
piece of paper. Children who have access to teoggand games learn a new kind

of creativity.

Morality refers to the way people choose to likeit lives according to a set
of guidelines or principles that govern their dems about right versus wrong, and
good versus evil. As adolescents emotional, sagaelopment continue to mature,
their understanding of morality expands and becomese closely aligned with
their values and beliefs. Therefore, moral develepindescribes the evolution of
these guiding principles and is demonstrated bityalbo apply these guidelines in

daily life.

Teens must keep moral judgments on a daily ba8isen children are
younger, their family, culture, and religion grgathfluence their moral decision-
making. However, during the adolescent period, eleave a much greater
influence. Peer pressure can exert a powerfulenfte because friends play a more
significant role in teen’s lives. As a result, teepegin to question the absolute

authority of parents, schools, government, andrdtiaéitional institutions.

In adolescence most teens are less rebelliodsegdhiave begun to establish
their own identity, their own belief system, aneithown place in the world. Some
teens who have reached the highest levels of ndexadlopment may feel passionate
about their moral code; as such, they may chooggatticipate in activities that

demonstrate their moral convictions. Unfortunatdyne teens have life experience
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such as physical, emotional, or sexual abuse; ¢aghddf a family member or close
friend; or were witness to senseless violence. &ligses of experiences can cause
them to view the world as unjust and unfair. Orhags they observed the adults in
their life making immoral decisions that disregatdiee rights and welfare of others,
leading these teens to develop beliefs and valoas dre contrary to the rest of
society. Lacking a moral compass, these youth miag it difficult to form
meaningful and rewarding relationships with othdrsus, while parents may find
this process of moral development difficult or dbaging, it is important to
remember that this developmental step is esseattalkeir children’s well-being and

ultimate success in life.

Traditionally, moral disengagement theory has bagplied mainly to high
moral intensity scenarios and behaviors such asgatsonal aggression, stealing or
deception, and armed conflicts. Moral disengagemefets to the process where an
individual or group of people distances themselves the normal or usual ethical
standards of behavior and then become convincec#va unethical behaviors are
justified due often to some perceived extenuatimgumstances. According to
world renowned social psychologist Albert Bandureral disengagement involves
a process of cognitive re-construing or re-framifiglestructive behavior as being

morally acceptable without changing the behavidhermoral standards.

In social cognitive theory of morality, self-regtbry mechanisms embedded
in moral standards and self-sanctions translat@hreasoning into actions, and, as
a result, moral agency is exerted. Thus, the nsmilis situated in a broader, socio-

cognitive self-theory consisting of self-organizingroactive, self-reflective, and
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self-regulative mechanisms. Three major sub-funstiare operating in this self-
regulatory system in which moral agency is grounddu first sub-function is self-
monitoring of one's conduct, which is the initides of taking control over it.
"Action gives rise to self-reactions through a jodgntal function in which conduct
is evaluated against internal standards and sseticircumstances”. Thus, moral
judgments evoke self-reactive influence. The gsedfetive and judgmental

mechanisms constitute the second and third sultitumc

In the development of a moral self, individual®pidstandards of right and
wrong that serve as guides and deterrents for aind@bey do things that give them
satisfaction and a sense of self-wroth. They reffeom behaving in ways that
violate their moral standards, because such condilicbring self-condemnation.
These positive and negative self-sanction keep \hehan line with moral
standards. However, in a pervasive moral paradeople in all walks of life behave
harmfully and still maintain a positive self-regamd live in peace with themselves.
They do so by disengaging moral self-sanctions ftioair harmful practices. These
psychosocial mechanisms of moral disengagemenatgat both the individual and

social system levels.

Generally, moral standards are adopted to sengelides for good behavior
and as deterrents for bad conduct. Once intermhbpatrol has developed, people
regulate their actions by the standards they applyhemselves and this give
them self-satisfaction and a sense of self-worttividuals refrain from behaving in
ways that violate their moral standards in orderatmid self-condemnation.

Therefore, self-sanctions play a significant rolekeeping conduct in line with



Introduction 5

these internal moral standards and hence also gulating inhumane conduct.
However, moral standards only function as fixecerinal regulators of conduct
when self-regulatory mechanisms have been activadttathy different social and
psychological processes prevent the activationetifssinction. Selective activation
of self-sanctions and internal moral control oredigagement allows for a wide

range of behavior, given the same moral standard.

Moral disengagement functions in the perpetrabbmhumanities through
moral justification, euphemistic labeling, advar®ags comparison, displacing or
diffusing responsibility, disregarding or misre@eB8ng injurious consequences,
and dehumanizing the victim. Rather than operaiigigpendently, these cognitive
mechanisms are interrelated within a socio-strattwntext to promote inhumane
conduct in people's daily lives. In investigatingpet outcomes of moral
disengagement, James R.Detert, Linda K.Trevino #iuki L.Sweitzer(2008)
found empirical evidence supporting their hypotbdbiat moral disengagement is
positively associated with making unethical decisioThe higher levels of moral

disengagement the more increased likelihood ofhicedtdecision making.

Communication has been a very prominent vehicldeselopment all over
the globe. Infact, communication and developmeetthe two major domains of
human endeavor which are intimately linked with anether. By ‘communication’
we mean flow of material, information, perceptiomsd understanding between
various parts and members of society. It includetening, writing, speaking,
reading, channel networks etc. (Vardaman and Haérrl968). In today’s social

scenario an individual can never become a partazfarn society without the means
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of communication. The relationship between media mblic is so close that they
are mutually constitutive concepts. Both are thgsmaf talking about society that
are to a significant extent governed by the intsre$ metropolitan administrative

elite. The interaction between media and humangseas an extremely complex
phenomenon. It becomes even more complex when alezadhat there is a great
variety of media offering numerous programmes geread also the fact that there
is a whole variety of people and groups listenimggwing, and reading in a

countless number of socio cultural environments.

When most people talk about ‘the media’ they a&ferring to the channels
of mass communication, such as television and rawlitact, not all media are mass.
We need to clarify some key terms before going #&mgher. One is mass
communication and second is mediated interpersooaimmunication. A
communication medium is any device that conveyseasage. For example radio is
a communication medium, because the technologysésl wo bridge the distance
between the sender and receivers. Mediated comation¢ then is any type of
communication in which messages are conveyed vieesoedium, rather than face
to face. Because media is the plural form of mediwe refer to the print media of
books, magazines, and newspapers, ‘the broadcatit’nué television and radio,
‘the entertainment media’ of movies and recordiagd so on. In popular use we
talk about how the media treat public figures aetklorities and how it handles
issues like sex and crime. Mediated communicatwnyever does not involve just

mass messages.
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Today much interpersonal communication is mediatéd speak to friends
over the telephone, we e-mail friends, make costactoss the nation and around
the globe. There are differences between mediatedoersonal communication and
mass communication. In the interpersonal varietypnessage does not go out to a
large audience, it is not produced by 3 professsrand it allows a considerable
amount of interaction and feedback. Internet islend of mass and personal
communication. In some respects, the world wide wedembles other forms of
mass media. Both individuals and organizations aaate web sites that have the
potential to reach thousands, or even millionsarhputer users. Also, many web
sites are created by professionals and are quateoedte in nature, including the
“portals” of major corporations such a Microsofdariahoo! On the other hand, the
web also possesses characteristics of personal oormoation. Unlike most forms of
mass communication, the internet is a truly demacraedium. Any one can set up
a web site and also it invites visitors to parttgand sends e-mails. Thus it makes

this a personal medium.

Albrecht (1954) postulated that media might bestgred as an agent of
social change. According to this view the mediathoright to be active in bringing
about changes in the attitudes or behavior of madgence.. Schramm (2000) said
that they are miraculous in their power to bringp@bchange. So, the general
impression is that mass media have an awesome powesr the mind of the
individual, although the information received byllGand Sabbarwal (1992)

indicates that in case of media messages, at tpeeple rely more heavily on
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interpersonal communications for deciding on issubgh may challenge strongly

held life long convictions.

The impact of prosocial content is a newer areahg@ew out of recognition
that the same principles underlying the learninganfisocial activities ought to
apply to more positive behaviour. Concern overgbeal impact of the mass media
was evident as far back as the 1920s, when mamigsciharged that motion
pictures had a negative influence on children. Toeeasing popularity of video
games during the early years of this decade opepethother avenue of inquiry for

researchers.

Results of some of the early studies in this auggest that playing video
games can lead to increased aggression levelsungyohildren and is related to
their self-concepts (Funk and Buchman 1996). Mecemnt research has reinforced
this conclusion. Those who reported playing moadenit video games in the past

engaged in more aggressive behaviour and had laeaetemic grades in college.
Need and significance of the study

Moral disengagement is a psychological processtigh some people show
unethical behavior or criminal activity. As of thaihildhood, individuals develop
right and wrong standards that will direct theih&eiors. Through self-regulation,
human beings tend to behave in accordance with Instaadards that will satisfy
them and develop their self-respect or tend tochwegative acts that lessen self-
control. In some cases, the self-control systent kieaps behaviors within moral

standards deteriorates and people generally tendeweal negative behaviors.
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Sometimes, individuals activate their moral disgyggaent mechanisms to avoid

negative self-sanction when they act apart fromaingtandards.

The more the adolescents expressed the tendem®jddhe others, without
getting personal advantages, the more they weedylito believe that individuals
receive what they deserve and deserve what theyean addition, the more the
adolescents were inclined to act in prosocial whg, less they were likely to
consider their harmful behaviors as caused by tb#ém; to modify the effects of
deleterious actions with the intention to reduce plersonal misconduct ( De Caroli

and Sagone(2013).

Moral disengagement is defined as a cognitive ggec¢hrough which one
justifies his detrimental and aggressive behavimydoosening his inherent self-
regulatory mechanism. Moral disengagement behavsodone through reframing
destructive behaviors, reducing the state of belragged of the behavior, paying no
attention to what could follow it and reducing thegative impacts that could
happen by accusing the victim. Thanks to theseham@sms, before criminal
behavior occurs, the expected negative feelingsdividuals can be minimized and
thus emotional self-regulation moves freely. Hoarethe criminal activities include
terrorism, revenge, spreading fake ideas, etc.ottay's society the media has
referred to such criminals as “Hackers”. The telamkers was very much a positive
term which means “An innovative programmer”. Butldg however the term is

synonymous with criminal computer related actigtie

Nowadays, Internet comes across as a tool for aomuation,

entertainment, academics and social connectionctirabe easily accessed by every
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individual. Meeting so many needs has made Intemehust for humankind.
Adolescents who go through a very problematic geahie to their developmental
attributes are the risk group in Internet addictisnaddition to the period-specific
problems experienced by adolescents going on #m@demic lives. The online
world being an output area for implicit feelingsinélividuals which they have not
managed to express before, an environment in wthiely can explore the new
aspects of their identity, a critical source of nie@ndship, offering the chance to
hide their identity whenever they wish, offerindree world beyond the boundaries
of the physical world. Such intensive usage brioggain problems along. Long-
term and uncontrolled usage of Internet may leadplysical, psychosocial,
cognitive, and developmental problems. Other aduhetelated problems include
insomnia, nutritional problems (not eating for aadotime), and deterioration in
school. As maladaptive usage of Internet and atiedlia may cause psychological
problems also. It is seen that technological dealents reshape adolescents’ lives.

Yet, it is also observed that such reshaping tattgo be negative.

From the study about relationship between intemmdiction, gaming
addiction and school Engagement among adolescRetsults show that Internet
addiction is a significant predictor of school eggaent. Quick popularity of
Internet usage among adolescents has brought &iteutet addictions' possibility
of being a danger for them. Adolescents with tenglesf Internet addiction may
experience academic issues as well as mental amal pooblems. Adolescence is
an importance period in which several changes oeotlr physically and mentally.

There has been a drastic increase in number ofestuzbnducted on Internet
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addiction and adolescents. These studies provitigh&eming information about to
what extent Internet addiction is common among estm@nts and the problems

related to Internet addiction.

About 99.8% of the adolescents access Internkebmie or school and 3.7%
of them describe themselves as potential Interdeicts. Moreover, behaviors such
as hyperactivity, emotional problems, psychosisirosis and lying were found to
be significantly higher among Internet addicts. fKtal 2014) . Facebook was
considered the most popular online social netwaylsite with majority of students
using it almost every day. Making new friends, updp photographs of them,
maintaining current social networks and friendshigre the key factors for using
online social networking sites. Social networkingbsites are popular for it is easy

to use and easier to meet new people online (Detawval 2011)

The moral disengagement behavior is not only edléd unwanted behaviors
of children and adolescents but also to that oftadMoral disengagement in adults
is found related to gambling, violent acts agaiastmals, and computer crime
behaviors. Some researches show that the childtersevmoral disengagement
behaviors are high in early adolescence period lglke aggressive and violent
behaviors and it continues till adolescence anadh éMeadulthood. So the easy and
uncontrolled access to information and anonymityagger the moral development
of children. Therefore it is highly relevant to dgyuthe relationship between moral

disengagement and media addiction.
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Statement of the problem

The present study is entitled as “MORAL DISENGAGENIT AND

MEDIA ADDICTION AMONG HIGHER SECONDARY SCHOOL STUDHRTS”

Definition of key terms

Moral disengagement

“The process of convincing the self that ethi¢ahdards do not apply to one
self in a particular context by separating maeealctions from inhumane conduct

by disabling the mechanisms of self condemnation”

(Fiske, 2004)

For the present study moral disengagement refevehere an individual or
group of people distances themselves from the noomasual ethical standards of
behavior and then become convinced that new uradtbihaviors are justified at

that particular context.

Media addiction

“Compulsive and excessive use of media even wkerotithose platforms is

taking over your life and having a negative effectyour life and relationships”

For the proposed study media addiction refer toesme spending too much
time using facebook, twitter, youtube and othelisgdanedia as well as other Medias
without any purpose that will become a addictivédaor that leads to negative

effect in their life.
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Higher secondary school students

Higher secondary school students are the studstidying in plus
one and plus two. In the present study studentysig in the class of plus one

from the districts of Malappuram and Calicut.

Variables of the study

In this study two variables are included. They Mi@al disengagement and

Media addiction.

Objectives of the Study

. To find out the extent of moral disengagement ambigler secondary

school students.

. To find out the extent of media addiction amongheigsecondary school
students.
. To find out whether there exist any signifitadifference in their moral

disengagement in the relevant sub samplesdlmsegender, locale, type

of management and subjects of study.

. To find out whether there exists any significadifference in their media
addiction in the relevant sub samples basedgender, locale, type of

management and subjects of study.
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To find out the relationship between moraketigagement and media
addiction for the total sample and the sa#mples based on gender,

locale, type of management and subjectstuadys

Hypotheses of the Study

There exists significant difference in the mean reso of moral

disengagement between male and female higher sagoschool students.

There exists significant difference in the mean reso of moral

disengagement between urban and rural higher sappedhool students.

There exists significant difference in the mean reso of moral
disengagement between government and aided higkmmdary school

students.

There exists significant difference in the mean reso of moral
disengagement in the sub sample based on the ssbpécstudy among

higher secondary school students.

There exists significant difference in the meanrsscof media addiction

between male and female higher secondary schaaestst

There exists significant difference in the meanrsgscf media addiction

between urban and rural higher secondary schooésts.

There exists significant difference in the meanresof media addiction

between government and aided higher secondary kstuatents. .
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. There exists significant difference in the meanress®f media addiction in
the sub sample based on the subject’s of study @nhagher secondary

school students.

. There exist a positive relationship between morsgrijagement and media
addiction among higher secondary school studemtshto total sample and
the sub samples based on gender, locale, and typeanagement and

subject’s of study.

Methodology

Method

For the present study survey method is used amnétieod of research.

Sample

The investigator conducted the present study aaraple of 629 higher
Secondary school students at plus one level, frben districts of Calicut and
Malappuram. The samples were selected using stchtfampling techniques by
giving due representation to the factors like genalethe pupils, locale of the

school, subjects of study and type of management.
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Tools

The tools employed for the present study for tHeecton of data are

. Scale of Moral disengagement developed and stazédrddy the investigator
with the help of supervising teacher
. Scale of Media addiction developed and standardizetthe investigator with

the help of supervising teacher

Data collection procedure

For the collection of data, the investigator pasdly contacted the head of
the institutions for obtaining permission. The istigator met the students and
explained the purpose and ensured their co-operagimake the study as successful

as possible. After that copies of the tools westritiuted and collected back.

Statistical techniques used

The following statistical techniques were useddioalysing the data.

. Preliminary statistical techniques like Mean, MedidMode, Skewness and
Kurtosis.
. Test of significance of difference between meassdt).

. ANOVA (one-way).

. Pearson’s product moment coefficient of correlation
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Scope of the Study

The present study is an attempt to find out thereof moral disengagement
and media addiction and find out the significancerence based on the sub
samples based on gender, locale of school, typmasfagement and subjects of
study. The appropriate tool was constructed byirthiestigator with the help of the
supervising teacher for the study. With the helghi$ tool the required data were
collected from a sample of 629 students of tworidist of kerala such as Kozhikode
and malappuram. It hoped that the study will yidependable results which will
help to find out the extent of moral disengagemamd media addiction among

higher secondary school students.

The scope of the study is unlimited. The sameabées can be studied for
higher education sectors, teachers and other piofeds. The study is very
important to modern era as the usage of mediacreasing and the moral principles
are decreasing day by day. So the pupils are clhang® morally disengaged. The
study can be conducted by changing the variablesadso there is a scope for
measuring moral disengagement and media addictibndifferent samples

separately.

Limitations of the Study

Even though precautions were taken to make thdysas accurate as
possible, certain limitations have crept in to 8tady. The following are some
limitations which the investigator could not coresidiue to the limitations of time

and other practical difficulties.
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1. The study was conducted on higher secondary sctodénts of Calicut and
malappuram only. More generaliable results couldehabtained from the
study of the sample if it were taken from all thsticts of Kerala.

2. The study was limited to higher secondary schootlestits only. It could
have extended to the higher education sector also.

3. The study covers only two variables.

4. There were limitations in considering all the aredsstudent’s life for
assessing their moral maturity.

5. The study was conducted using rating scales onbyreMidvanced measures
could be applied to find the reliability of the wdts of the study.

6. The samples of the study were conducted only onhé@®er secondary

school students.

Organisation of Report

The present study comprises of 5 chapters viz.rodniction, review of

related literature,

methodology, analysis, summary, conclusion and estgan.

Chapter I Presents a brief introduction to thebjem, need and significance of the
study, statements of the problem, operational definof key terms, objectives of
the study by describing sample selected, methogtadptool employed, statistical

techniques used and scope and limitations of tiayst
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Chapter 1l Deals with the theoretical framewoegarding moral disengagement
and media addiction and summary of the reviewedirrap studies done in the

areas of moral disengagement and media addiction.

Chapter Il The methodology of the study is deslibn detail consisting of the
variables, objectives, hypotheses of the study, sHlection of the sample, data
collection, tools used to collect data and sta@tiechniques used for analysis of

data.

Chapter IV Deals with the statistical analysis lo¢ tata collected for the study,

discussion of results and findings of the study.

Chapter V gives the summary of the study, majadifigs, conclusions, educational

implications of the study and suggestions for ferthresearch in this area.
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REVIEW OF RELATED LITERATURE

The review of the literature may be a comprehenisigieision of everything
known on a given research topic and its relatedcsopr a short summary of the

literature most pertinent to the specific topic enstudy.

John W Best and James V Kahn(2002) opine that @helifrity with the
literature in any problem area helps the researthediscover what is already
known, what others have attempted to find out, whathods have promising and

disappointing and what are the problems remaindxz tmvestigated.

There is the issue that the very nature of themete and other media with
it“s perceived invisibility and anonymity,can also meaeople act differently
online, compared to how they would in real life.idfcan lead to “moral
disengagement”, where people are able to act imaroral way while still viewing
themselves as a moral person. And it is this “djsgement” which is thought to
encourage cyber bullying behaviors. To have an nstaleding of the nature of the
study in this area the researcher has gone thnamlghant literature both theoretical

and empirical. The review has been presented uhddpllowing headings.

1. Theoretical overview.
2. Studies related to Moral disengagement.

3. Studies related to Media addiction.
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Theoretical Overview

Moral disengagement

Moral agency is manifested in both the power taaiaf from behaving
inhumanely and the proactive power to behave hulmaridoral agency is
embedded in a broader sociocognitive self theomompassing self-organizing,
proactive, self-reflective, and self-regulatory im&aisms rooted in personal
standards linked to self-sanctions. The self-rageyamechanisms governing moral
conduct do not come into play unless they are aidd, and there are many
psychosocial maneuvers by which moral self-sanstiare selectively disengaged

from inhumane conduct.

Moral disengagement theory originally describedAltyert Bandura (1986),
first in his seminal book on social cognitive theand later elaborated in his work
focused on moral behavior. Moral disengagemengrseto eight interrelated
cognitive mechanisms that allow us to sidestepimernalized moral standards and
behave immorally without feeling attendant distrelss social cognitive theory,
internal controls only work effectively when theseactivated. The mechanisms of
moral disengagement decouple our internal standaods how we construe our
behavior, rendering them ineffective. Moral diseggyaent theory has been fertile
ground for empirical research across a numbersmiglines and contexts, including
child and adolescent development, organizationdbawer, criminology, military

psychology and sports psychology.
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Psychologist Albert Bandura has devoted his lifethe study of human
aggression and violence. It is his theoreticalstarcts that we begin considering
today. Bandura recognized that shame and guiltuacemfortable emotions and
that people will utilize a variety of strategies &wvoid feeling them. For some
people, feelings of shame and guilt resulting fitmed behavior may lead to positive
character development, mature intimacy, genergfiahd integrity. Other people
use strategies of “moral disengagement” to helpntla&oid shame or guilt while
continuing to behave badly. According to Bandurajethanisms of moral
disengagement” can serve to satisfy their users ttiey are behaving morally
because they are conforming to the values of tioéér models, spiritual guides, or
political leaders. Unfortunately, many leadersgeofwith the help of the media,
promote the development and use of moral disengagem order to insure their
followers® compliance in acts of horrifying violence againgiters. For example,
they encourage viewing “the enemy” as someone awvikrior, and deserving
punishment or even elimination. Bandura has idedtifseveral types of moral
disengagement that allow ordinary people to toferahd even contribute to
behaviors like torture, rape, and murder—behavitvat violate the ethics of
reciprocity, the teachings of love and brotherhao@ll major religious texts, and

the human rights laws endorsed by the United Nation

A complete theory of moral disengagement must ifivdcal knowledge and
reasoning to moral conduct. In the social cognitiveory of the moral self, moral
reasoning is linked to moral action through affeztself-regulatory mechanisms by

which moral agency is exercised. The moral selfhiss embedded in a broader
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socio-cognitive self-theory encompassing selforgiagi, proactive, self-receptive
and self-regulative mechanisms. These self-referprdcesses provide the
motivational as well as the cognitive regulators mbral conduct. In the
development of a moral self, individuals adopt deads of right and wrong that
serve as guides and deterrents for conduct. Insglisregulatory process, people
monitor their conduct and the conditions under Wwhtooccurs, judge it in relation
to their moral standards and perceived circumstgraned regulate their actions by
the consequences they apply to themselves. Theyhihgs that give them
satisfaction and a sense of self-worth. They neffaom behaving in ways that
violate their moral standards because such condilicbring self-condemnation.
The constraint of negative self-sanctions for camhdinat violates oris moral
standards and the support of positive self-sangtfon conduct faithful to personal

moral standards operate anticipatorily.

In the face of situational inducements to behavanlilumane ways, people
can choose to behave otherwise. Self-sanctions &eeguct in line with internal
standards. Morality is thus rooted in a self-raactselfhood, rather than in
dispassionate abstract reasoning. The selfregnlatiamorality is not entirely an
intrapsychic matter as rationalist theories migfatd one to believe. People do not
operate as autonomous moral agents, imperviougetedcial realities in which they
are enmeshed. Social cognitive theory adopts agractionsist perspective to
morality. Mechanisms of Moral Disengagement Matahdards do not function as
fixed internal regulators of conduct. Self-regutgtanechanisms do not operate

unless they are activated. Selective activation disengagement of self-sanctions
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permits different types of conduct by people wil same moral standards actions;
and the disengagement may include dehumanizingokamding the victims of the

maltreatment.

Recent work on moral disengagement has exploregxtent to which it is
stable over the life course, and relatedly therexi@ which interventions can affect
it. In addition, more recent research has moveaheyesting moral disengagement
as a main predictor of unethical behavior, and tdwaunderstanding when it
operates as a mediator and moderator of otheraesiips. This review focuses on
these two directions in the current literature, affitrs a perspective on where

future work is headed. The stability of moral digagement over time.

Though Banduras theory largely discusses moragndasgement as a
process, empirical explorations of moral disengag@ntypically measure it as an
individual difference. However, consistent withcgl cognitive perspectives on
personality as dynamic dispositions, Bandura vigines self-regulation of moral
conduct and the tendency to morally disengage as qfaa system of triadic
reciprocal causation, in which behavior, cognitiangd environmental influences all
operate as continuously interacting determinantgawfh other. This perspective
opens up the possibility that one’s context catuerfce one’s tendency to morally
disengage. Studies documenting shifting levels ofaindisengagement over longer
time horizons have focused on moral development theelife course (particularly
adolescence), finding that, for most, moral disgegaent declines during the

teenage years.
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Recent research (Knoll et al, 2016) has found tthexte is a 4 stage process
by which people disengage morally in order to eegagunethical behavior. The
process by which people become morally disengagyéalrly well understood these

days. Moral disengagement is usually a four stagegss whereby the individual:

The 4 stage process of moral disengagement

1. Firstly the individual or group has to mentakconstruct or tell themselves
a story or context where the action or actions dp&in about to be taken
cannot be viewed as being immoral or unethicals Tain include recourse

to devices like, others are doing it, or, it is against the law for example.

2. Secondly they will usually reduce their own sent@mportance or agency
in their actions. This is usually done by blamingess, the organisation,

situation or context as the driver or originatotlod actions.

3. Next they will fail to see or deny the consequenctshe actions being

undertaken or their inaction

4. Lastly they will need to change how they perceiad gegard the victim(s)
by either downgrading their status, importanceher e¢ffect and impact on

them.

These mechanisms of moral disengagement include:

. Moral justification—which we prefer to call “sputie moral justification”
. Euphemistic labeling

. Advantageous comparison
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. Displacement of responsibility

. Disregard or distortion of consequences
. Dehumanizing or demonizing the other
. Attribution of blame

. Diffusion of responsibility

Moral justification

One set of disengagement practices operates onetomstruction of the
behavior itself. People do not usually engage irmfidl conduct until they have
justified, to themselves, the morality of their ianos. In this process of moral
justification, pernicious conduct is made persgnahd socially acceptable by
portraying it as serving socially worthy or moraurposes. Through moral
justification of violent means, people see theneglas fighting ruthless oppressors,
protecting their cherished values, preserving wgegce, saving humanity from
subjugation or honoring their country’s commitmerioral justification sanctify

the violent means.

Euphemistic labeling

Language shapes thought patterns on which actienbased. Activities can
take on different appearances depending on what #ne called. Euphemistic
language is used widely to make harmful conducpeemble and to reduce
personal responsibility for it. Euphemising is ajurious weapon. People behave

much more cruelly when assaultive actions are gevesanitized label than when
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they are called aggression. In an insightful ansly# the language of non-

responsibility, identified the different varietieseuphemisms.

Advantageous comparison

The moral engagement mechanism of advantageoupac@on proposes
that people who engage in reprehensible acts ntakeem less objectionable by
comparing it to something perceived as being wolseexample is justifying an
attack on an unarmed group by listing their potdritireats to the larger society.
Such unprovoked violence against small groups tenogjustified by the theory of

advantageous comparison.

Displacement of responsibility

Displacement of responsibility states that peopight try to shift the blame
for their unconscionable acts on legal authoritiésr instance, soldiers might
justify the execution of infants, pregnant womemarsing mothers as part of the
command that they were given during a war. Here #uthority figure or

organization might accept the responsibility fax #ctions of the actors.

Diffusion of responsibility

Diffusion of responsibilities another moral digagement mechanism that
states that people might try to limit their respbitisy for an action by diluting it.
For example, when a group of people make a degiammyeffect from that decision
will not be as personal as it would have been & @erson made the decision.

Another means of diffusing responsibility is thrbude division of labour.
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Distortion of consequences

To be able to perpetrate inhumanities requiresenttoan absolving personal
responsibility. Other ways of weakening moral cohtoperate by minimizing,
disregarding or distorting the effects of one’s@attWhen people pursue activities
that harm others, they avoid facing the harm thause or minimize it. If
minimization does not work, the evidence of harm loa discredited. As long as the
harmful results of one’s conduct are ignored, mined, distorted there is little

reason for self-censure to be activated.

Dehumanization

Dehumanization is seeing an individual or a grag lacking human
qualities. Dehumanization occurs when an individuagroup establishes in their

belief system that another individual or groupniterior.

Attribution of blame

Attribution of blame is the tendency to blame gimstances or adversaries
for actions instead of taking responsibility. Symdople tend to see themselves as
victims rather than perpetrators. They justify thestions by rationalizing that they

have been pushed to do certain immoral or unjustysithrough provocation.

Media addiction

Media

Communication channels through which news, entertant, education,

data, or promotional messages are disseminatedaNedudes every broadcasting
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and narrowcasting medium such as newspapers, magazV, radio, billboards,
direct mail, telephone, fax, and internet. Medi¢his plural of medium and can take
a plural or singular verb, depending on the sentmnded. Generally media can be
classified in three categories, first Print Mediaiat includes Newspapers,
Magazines, Booklets and Brochures, House MagaziPesodicals or Newsletters,
Direct Mailers, Handbills or Flyers, Billboards,eBs Releases, Books. Second type
is Electronic Media which includes Television, Radand Films. Third type of

media is New Age media includes Mobile Phones, Gderg, and Internet.

History of media

The phrase Media began to be use in the 1920 afh@nnof mass media was
generally restricted to print media up until thespSecond World War, when radio,
television and video were introduced. Due to dgwalent in 115 science and
technology, different types of media originated axdingly in different stages of
history of the world as; Print media including bepkpamphlets, newspapers,
magazines, etc. originated from the late 15th egnfriginated from the late 19th
century and Cinema about 1900. Radio came intadexds from about 1910 and
Television find its place from about 1950,Interfetm about 1990, and Mobile
phones from about 2000. Media also broadly classiifn two types visual and non-
visual on the basis of its nature, scope, and &fEtess on the society. Press or
media evaluated as the fourth pillar of Indian deratic system which was the
prime force of the struggle of independence. Mamgedom fighters started
newspaper and different literatures to addresptidic issues with the intention of

create nationality among the people.
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There are different types of media having its dpecharacteristics on the
basis of reach, audience, and accessibility. Pmedia like newspapers and
magazines influence people, such as politicianspatidy makers who often turn to
print media for their news, intended to reach ganpublic. Radio is available to a

broad audience which is suitable to communicatel lmformation

Theoretical overview of media addiction

The Uses and Gratification Theory the U&G theorjgioated from the
functionalist perspective on mass media commuminatit might be characterized
by an inductive method for developing classificaio A basic assumption of the
uses and gratification theory is that people ateelg involved in media usage and
interact highly with the communication media by lduig profile groupings of
related uses and theoretically associated grdiica. The theory describes why
consumers use a particular medium and what furstioe medium serves for them.
The uses and gratification theory has providedtanguedge approach in the initial
stages of each new communication medium: newspéagdin, television, and now
the Internet. The theory was first developed ireaesh on the effectiveness of the
radio in the 1940s. Mainly, it focuses on the erptgons for audience members'

motivations and associated behaviors.

Nowadays, the appearance of computer-mediated cmmoation has
brought about the significance of uses and gratibos. With the widespread
adoption of new media, such as virtual worlds aymas networking sites, important
new research from the uses and gratification petsfgeis emerging. Scholars’

strengthened society’s understanding of the usdggatification theory by making
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distinction between gratifications obtained andtifications sought when they
expanded the concept of gratifications. Gratifmasi obtained refer to those
gratifications that audience members actually eepee through the use of a
particular medium. By contrast, gratifications sSoudalso often referred to as
“needs” or “motives”) refer to those gratificatiotigat audience members expect to

obtain from a medium before they have actually comtecontact with it.

Research shows that gratifications obtained apeteer predictor of media
use than gratifications sought and that if a mediomeets or exceeds the
gratifications sought by a user, recurrent use agtur. Researchers indicated that
understanding the gap between these two types atifigations is important for
analyzing how different audience members use vari@inds of media, the
expectations that they bring to their media halitg] the gratifications they actually
obtain from their exposure to a diverse array oflimgroducts. When it comes to
user behavior and motivation, the U&G theory hasnlbihe most common approach,
explaining “why” certain media behavior occurs. tésare seen as goal-oriented,
with rationales for their use (and non-use) of masi media . Katz and other scholars
believed that the uses and gratification is grodridehe idea that users have certain
reasons and motivations for selecting media andntinally choose a certain
message source that best fits their own persoredlsnelhe theory suggests that
users have numerous media options to choose frahsaggests that the reasons

and motivations for selecting a specific media waty from user to user.

Mc Quail (1984) proposed the idea of “user tastgien examining the

selection of media, which suggested that userssghtite media based on personal
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preferences and motivations and that media arelgienpneans to achieve an end

goal.

Addiction

With the prevalence of mobile devices and theitghiib be connected nearly
anytime anywhere, children and teens are spendorg end more time online and
playing video games whether at home or on the goe&sive or compulsive use of

these media can be detrimental to a child’s phijseraotional and mental health.

How can media use lead to media addiction in childn

. Mobile devices offer many children and teens thiitglio connect with
others socially virtually anytime and anywhere. sThieedom can become
problematic when youth prioritize social connedithrough these devices
above other important activities such as schoekslfamily time and other

in-person social activities.

. Video games and online games, including Massivetiplaler Online Role-

Playing Games often encourage users to play fay pamiods of time.

. Children and teens who have social anxieties, physiisabilities and/or are
dissatisfied with their outward appearance may tarnvideo and other
online games to compensate for their perceivedigeities as these games

can offer them a sense of mastery within a comdo#invironment.

. During adolescence, children place a great deaimpiortance on peer

relationships. While cell phones grant teens théilacability to connect
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with peers, many fear that if they do not resporgdantly to texts, posts and
other social media, they may lose their sense dbniggng and social
connectedness. This compulsive like behavior cad I® problematic or
excessive cell phone use where youth prioritizé thebile communication
above other activities including their health ardety. Behaviors such as
texting while driving, and answering late night seges that compromise

sleep are often due to excessive cell phone use.

Studies related to Moral Disengagement

Luo and Bussey (2018)conducted a study on the selectivity of moral
disengagement in defenders of cyber bullying: odnotd moral disengagement.
The present study examines the role of contexabfs on moral disengagement
in specific cyber bullying episodes, and low thisqess influences cyber defending.
To examine these issues, 540 grades 7 and 9 stuclamipleted a survey assessing
moral disengagement and defending self-efficacywion cyber bullying scenarios.
The major result of the study was in both scenaricentextualized moral
disengagement is shown to be associated with agjgeesnd beyond general moral

disengagement.

Capan and Bakioglu (2016)studied the adaptation of collective moral
disengagement scale in to turkish culture for astmace. The study carried out in
to two stages. first stage a total of 339 adoldscamd the second stage 283
adolescents participated. The tool used for thidystvas bullying scale and victim
scale. The major findings of the study were theslesf Moral disengagement of

bully boys was found higher and also in this redeait was seen that the evaluation
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of moral responsibility among victims decreased #énel frequency of deviant

behaviors increased.

Proios (2015)conducted a study on an approach of the morahgagement
through the moral content judgment. The goal of phesent study was the best
understanding of the development of mechanismsaBMlisengagement. Samples
were collected for this study was 281 athletesirTdge ranged from 13 to 23 years.
The tool used for this study was two questionnaikégral disengagement sports
scale and moral content judgment in sport quesémaen The major findings
revealed those significant differences in gender amegative correlation between
the three mechanisms of moral disengagement wigh Agd also mechanisms of
moral disengagement relationship with elements ofaincontent judgment, was

positive with egoistic utilitarian and negative lwiairness.

G Gini ,et al (2014) studied moral disengagement among children and
youth: a meta-analytic review of links to aggresshehavior. The present meta-
analysis was conducted to summarize the existiagature on the relation between
moral disengagement and different types of aggredsthavior among school-age
children and adolescents. Twenty-seven indepersdanples with a total of 17,776
participants were included in the meta-analysisuRe indicated a positive overall
effect supporting the hypothesis that moral disgement is a significant correlate
of aggressive behavior among children and youtralyses of a priori moderators
revealed that effect sizes were larger for adolgscas compared to children, for
studies that used a revised version of the origdaaldura scale, and for studies with

shared method variance. Effect sizes did not varg function of type of aggressive
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behavior, gender, or publication status. Resules discussed within the extant

literature on moral disengagement and future doastare proposed.

Dolly Chugh,et.al (2014)investigated withstanding moral disengagement:
attachment security as an ethical intervention gsepan ethical intervention
leading to improved ethical decision-making. Mad&éengagement has long been
related to unethical decision-making. They tesetiical intervention in which this
relationship is broken. Their ethical interventmonsisted of priming individuals to
be securely-attached, in which they recalled a ipastnce of relational support and
acceptance. We predicted and found an interacteaween attachment state and
moral disengagement, in which individuals primedhwattachment security were
able to withstand moral disengagement. 500 indalslwere selected for the study.
The findings show that the priming of secure attaeht is a relatively simple and
effective intervention that managers, educatord,@ganizations can use to reduce

unethical behavior.

SC Caravita, et al (2013) investigated Peer influences on moral
disengagement in late childhood and early adolescerhe current study aimed at
investigating socialization of moral disengagemehy friends in two
developmentally different age groups, namely ldiddbood and early adolescence
over a 1-year period. Specifically, the currentigtexamined whether similarity in
moral disengagement between friends was the regtiliends' influence or friend
selection. Moreover, gender individual bullying betor, and perceived popularity
status were examined as potential moderators ofialszation for moral

disengagement within friendship networks. Self-repteasures were used to assess
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moral disengagement, sociometric questions and ex-rp@Emination scale for
friendship networks and bullying behavior, respei. Results indicate that self-
justification processes change over time alreadgtm childhood, but only in early

adolescence this change is likely to be dependmort peers’ moral disengagement.

Hodge,et al (2013)investigated psychological mechanisms underlying
doping attitudes in sport: motivation and moraledigagement investigated moral
disengagement as a potential mediator. They sudvaysample of 224 competitive
athletes including 81 elite athletes. Using strraitequation modeling analyses, our
hypothesis proposing positive relationships witmtoalling climates, controlled
motivation, and psychological doping attitudes awbceptibility was largely
supported, whereas the hypothesis proposing negatelationships among
autonomous climate, autonomous motivation, and lpdggical doping attitudes
and susceptibility was not supported. Moral disgegaent was a strong predictor
of positive attitudes toward psychological dopirgtades, which, in turn, was a

strong predictor of psychological doping attitugasceptibility.

C Simona,et.al (2013)conducted an empirical research on the topic peer
influence on moral disengagement in late childhaod early adolescence. This
study aimed at investigating socialization of mateengagement by friends two
developmentally different age groups, namely labe@chand early adolescence.
They used the self-report measures to assess miseigagement, socio metric
guestions and a peer-nomination scale for frieqdsietworks and bullying
behavior. The participants were 369 Italian stusldndbm two age groups. The

major result of the study was self-justificatiompesses change over time already in
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late childhood, but only in early adolescence tiiange is likely to be dependent
upon peers moral disengagement. Whereas increasmonal disengagement
depends up on friends moral disengagement in eatblescents, friendly were

unrelated to changes in moral disengagement irctateéhood.

Sagon and Caroli (2012)discovered personality factors and civic moral
disengagement in law and psychology university esttg&l Participants were
selected randomly. Participants were 82 students fosychology and 76 students
from law degree course. The tool used in this studg Moral disengagement scale
and big five questionnaire for adults. The majauitof this study was university
students attending to the psychology course used niiechanisms of moral
disengagement more than those attending to thedanse, and law students were

more emotionally stable and careful to details thgychology students.

Perren and Helfenfinger (2012)researched cyber bullying and traditional
bullying in adolescence: Differential roles of miadlgsengagement, moral emotions,
and moral values The aim of this study was to itigate whether different aspects
of morality predict traditional bullying and cybleullying behavior in a similar way.
Students between 12 and 19 years participated onkme study. They reported on
the frequency of different traditional and cybetlyang behaviors and completed
self-report measures on moral emotions and mofagesaA scenario approach with
open questions was used to assess morally disehgasgHfications. Regressions
indicated that a lack of moral values and a lackeaforse predicted both traditional
and cyber bullying behavior. Traditional bullyingagvstrongly predictive for cyber

bullying. A lack of moral emotions and moral valupsedicted cyber bullying
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behavior even when controlling for traditional ludlg. Morally disengaged
justifications were only predictive for traditionabut not for cyber bullying
behavior. The findings show that moral standardsraoral affect are important to
understand individual differences in engagemeittoith traditional and cyber forms

of bullying.

Barsky (2011)studied investigating the effects of moral diseregagnt and
participation on unethical work behavior. This gstugbeks to explain why people
engage indeceptive and fraudulent activities byusotg on the use of moral-
disengagement tactics or rationalizations to justifregious actions at work. In
addition, participation in goal-setting is arguedattenuate the relationship between
moral disengagement and unethical behavior. Adwssstudies, a lab simulation
and field survey, a measure of moral disengagemeast developed for use with
working adults. The hypothesized main and intevactieffects of moral
disengagement, participation, and unethical behawere tested and largely

confirmed.

CD Pornari and J Wood (2010) studied peer and cyber aggression in
secondary school students: the role of moral dsgegnent, hostile attribution bias,
and outcome expectancies. This study investigatezl relationship between
cognitive mechanisms, applied by people to ratiarand justify harmful acts, and
engagement in traditional peer and cyber aggressmong school children. We
examined the contribution of moral disengagemenstile attribution bias, and
outcome expectancies, and we further exploredriiidual contribution of each

moral disengagement mechanism. Our aim was to ifgeshared and unique



Review 39

cognitive factors of the two forms of aggressioanmples of the study were 339
secondary school children. It is found that the ahalisengagement total score
positively related to both forms of peer directggr@ssion. Furthermore, traditional
peer aggression positively related to children'sraingustification, euphemistic
language, displacement of responsibility and out@xpectancies, and negatively
associated with hostile attribution bias. Morattifusation also related positively to

cyber aggression.

Paciello, et.al (2008) investigated stability and change of moral
disengagement and its impact on aggression anengel in late adolescence.
Stability and change of moral disengagement weam@xed in a sample of 366
adolescents from ages 14 to 20 years. Four develon trajectories were
identified: The results attest that adolescents mlamtained higher levels of moral
disengagement were more likely to show frequentesgive and violent acts in late

adolescence.

Detert,et.al (2008)investigated moral disengagement in ethical degisi
making: a study of antecedents and outcomes. 2Micadion undergraduate
students were the samples used for this study. utbors theorize that six
individual differences will either increase or demse moral disengagement, defined
as a set of cognitive mechanisms that deactivatalrself-regulatory processes and
thereby help to explain why individuals often malkeethical decisions without
apparent guilt or self-censure. Results supportifadividual difference hypotheses,
specifically, that empathy and moral identity aregatively related to moral

disengagement, while trait cynicism and chance doati control orientation are
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positively related to moral disengagement. Two twoigal locus of control
orientations are not significantly related to madadengagement. The authors also
hypothesize and find that moral disengagement sstipely related to unethical
decision making. Finally, the authors hypotheslimg tmoral disengagement plays a
mediating role between the individual differencé®yt studied and unethical

decisions. Their results offer partial supporttfogse mediating hypotheses.

Hymel, et. al (2005) studied moral disengagement : a framework for
understanding bullying among adolescents. Theyd uke survey method for
collecting data from students. Sample used indhirsey was 494 junior secondary
students (216 girls, 261 boys). Major findings loé tstudy was bullies were more
egocentric and were likely to emphasize morallyedgaging emotions in
explaining bullying, students in this study who agpd that they frequently bully
others also exhibit the highest levels of morakdgagement, while students who
never bullied others displayed the lowest leveiairal disengagement. So bullies

show high level of moral disengagement non- bubiasw the least.

Barbaranelli ,et.al (1996)studied mechanisms of moral disengagement in
the exercise of moral agency. This research exainine role of mechanisms of
moral disengagement in the exercise of moral agéRegulatory self-sanctions can
be selectively disengaged from detrimental condhyctonverting harmful acts to
moral ones through linkage to worthy purposes, wiisg personal causal agency
by diffusion and displacement of responsibilitysrepresenting or disregarding the
injurious effects inflicted on others, and vilifgrthe recipients of maltreatment by

blaming and dehumanizing them. The study examihedstructure and impact of
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moral disengagement on detrimental conduct and pychological processes
through which it exerts its effects. Path analysa®al that moral disengagement
fosters detrimental conduct by reducing prosocsdrend anticipatory self-censure

and by promoting cognitive and affective reactioosducive to aggression

Studies Related to Media addiction

Noe, et.al (2019¢onducted a study on identifying indicators of dpiaone
addiction through user-app interaction. The apgraamntrasts against conventions
such as selfreporting or timing activity sessioasd it focusses on active rather
than passive smartphone activity. Using this aitBve method, they collected all
user interface interaction events from a sampl@4doparticipants over a period of 8
weeks, using a bespoke monitoring app called Tytdser Smartphone Addiction
was seen to significantly correlate with high levef interaction with Lifestyle
apps, particularly for female users. Interactionthvocial apps in general were
also associated with Smartphone Addiction. In paldir, user interactions with
Snapchat correlated with Smartphone Addiction, eegnted across all types of
interface interaction. This is significant giveretividespread usage of Snapchat by
teenagers, and we hypothesise that the app's desigitdes a particularly strong

pathway in support of Smartphone Addiction.

Umafia and Morueta (2018)discovered digital media behavior of school
students: abusive use of the internet. This rekeigra literary review of various
studies on addiction and Internet abuse and preseletvant results of the situation
of college students and their level of Internet U3 study was developed in seven

educational units of Ecuador, with a sample 7Rlestts . An instrument with
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sufficient validation guarantees.94) has been applied, verified by means of a
factorial analysis of main components, which deteet two study factors in the
use of the Internet and loss of control and interfee with life. Through a
statistical treatment (Pearson) a good correlatiaa established (,62) between the

two study dimensions, which is a concern in thecatlanal field.

Tas (2017) studied relationship between internet addictiomming
addiction and school engagement among adolescEmits.research examined the
relationship of Internet addiction and gaming atidicwith school engagement and
effects of Internet addiction and gaming addictmm school engagement. The
research was conducted with 365 students studyiag @natolian high school in
Gaziantep province. Personal Information Form, &oélinternet Usage Addiction,
Gaming Addiction Scale for Adolescents and Schoolbdfement Scale for
Children and Adolescents were utilized as dataectbtin tools. The data obtained
were analyzed with correlation and multiple regssanalysis. A weak negative
relationship was found between Internet addictioid @chool engagement. No
relationship was found between gaming addiction seftbol engagement. It was
also concluded that Internet addiction is a sigaiit predictor of school

engagement and gaming addiction does not prechoosengagement significantly.

Simek and Sali (2017)discovered that the role of internet addiction and
social media membership on university studémsychological capital. The study
employed a quantitative approach of scientific ingwhich combined descriptive,
relational, and comparative models. The sample istats of 209 students at a

medium size state university in Turkey. Internet distion Inventory and
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Psychological Capital Questionnaire were employsddata gathering tools. A
demographic data sheet was also used for detemgnihenreasons and the amount
of time for using Internet. In analyzing data, & eé& correlation, analysis of
variance, and multiple regression techniques wemeducted. The results were
complex. Internet addiction and Psychology capitare negatively correlated.
Students who spend more time on the Internet aoidlsmedia, who are male and
use Internet for daily communication were more lifkeo have higher Internet
addiction scores. Psychology capital can be sicpifily predicted by academic
success, Internet addiction and having a blog.cAigih social media using time was
not interacted with Psychology capital, social naethembership leaded to both
higher Psychology capital and higher Internet etiloh. Especially, Psychology
capital scores of the students who had LinkedIn aodTube accounts were
significantly higher. Internet addiction scores v@iso higher for students having
Twitter, YouTube, Pinterest, and LinkedIn accouritscan be concluded that
Internet addiction decreases Psychology capitalociad media membership

increases both Internet addiction and Psychologitaia

Sahir (2017) studied that the predictive level of social meailiction for
life satisfaction: a study on university studenfhis study aims to determine the
relationship between social media addiction argl $itisfaction among university
students as well as the effect of social media ciiddi on predicting life
satisfaction. The participants are composed of 6dgiversity students. Social
media addiction scale-adult form and life satistactscale were used in the data

collection process. Pearson product-moment coielatoefficient and regression
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methods were used to analyse the data. The rasditsited that there is a negative
relationship and moderate correlation between ddésfaction and social media
addiction. There is also a significant relationshgzcording to the regression

analysis, between life satisfaction and social medidiction levels.

Raju, et.al (2015)studied online social networking: usage in addate
online social networking has played a significamieron the relationship among
college students. It is becoming a popular medionsécializing online and tools to
facilitate friendship. Young adults and adolescearts the most prolific users of
OSN sites. The frequent use of OSN sites resuléslthiction toward these sites and
simultaneously influence students' daily life ag& The purpose of this study was
to investigate the extent of usage of OSN sitesthglents of professional colleges
in terms of duration and dependency and to find thet association of selected
variables with OSN usage. A questionnaire was tsezkplore this issue and 350
college students participated in the survey. Thdifigs revealed that most of the
students logged in to OSN sites for more than 3@utes a day and many of the

students were dependent on these sites.

Dogan, et.al (2015)yesearched perceived parenting styles as predoftor
internet addiction in adolescence. This study erachthe perceived parental styles
as predictors of Internet addiction in adolesceiite subjects of the study were a
total of 419 high school students including 238 é&srand 181 male students whose
mean age was 16.5. Personal information form, thate Addiction Test" and
"Perceived Parenting Style Scale" was used forctilection of research data. In

data analysis, techniques of t test, F-test, siropteelation, and regression analysis



Review 45

was utilized. The results revealed that perceivackqting style vary significantly
related to Internet addiction level. Adolescentdhwpartial Internet addiction
perceived more democratic their parental style than-addictive adolescents;
while adolescents with partial symptoms and patyjiokd Internet addicts have
perceived their parents more protective-demandirdy authoritarian compared to
non-addictive adolescents. Moreover, Internet dotaidevel differed according to
gender of adolescence that male adolescents wewed fto suffer more from

problematic Internet addiction than girls.

Alenezi (2014) discovered use of social networking sites in highe
education. The significance of present researchii¢hat important fact that it adds
to our knowledge of subject in numerous contextsushge. Among learning
problems having been discussed in this paper iextent to which ICT is really
integrated in the university education system. élvegesearch attempts to add new
brick to enhance complete structure. This researgioing to help learn many key
factors especially better understanding of curnemblems faced. Similarly, it
focuses on factors such as how students and famdtybers of Northern Border
University (NBU) take SNSs for various purposes,ethler for personal or
professional use and their applications in the atlocal purposes Index Terms —
Social networking sites (SNS), Learning managensgstem (LMS) Information

and communication technology (ICT).

Anita (2013) researched a study of perceived influence of meteuse on
social competence, emotional maturity and genesdl-eing of adolescents. The
present research aimed at analyzing the percendgence of Internet use on

Social Competence, Emotional Maturity and Generallbéing of adolescents
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belonging to different Residential Background, GamdAcademic Stream and
Frequency of Internet Access. 496 Internet useteadents were surveyed about
their access to Internet. Respondents also condpleteasures of Social
Competence, Emotional Maturity and General WelhkbeiThe data was collected
through random sampling and analyzed in the lighhe objectives and design of
the study. In order to see the influence, 2x2x2a@drial design was employed.
The findings of the study indicate that (i) Thepasts a significant influence of
Residential Background on Emotional Maturity ofelmtet user adolescents; (ii)
There exists a significant interactive influencén®®n Residential Background and
Academic Stream on Social Competence, Emotionauigtand General Well-
being of Internet user adolescents; (iii) Theresexia significant interactive
influence between Academic Stream and Frequencylntdrnet Access on
Emotional Maturity of Internet user adolescents) (There exists a significant
interactive influence among Residential BackgrouG@énder and Frequency of

Internet Access on Emotional Maturity of Internseeuadolescents.

Conclusion

The reviewing of the related literature helped thvestigator to know the
effect of moral disengagement and media addictroorey adolescents and adults.
The major consequences of moral disengagement addanaddiction may badly
mistreat the people’s way of life. Adolescencehis ge of development so they
have more chance to deviate from the moral priesiglf the society sometimes
media may be a platform for disengaging. The ingattr was interested to know
the extent of moral disengagement and media addemnong higher secondary

school students. Because the study is relevaheiteichnological era.
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METHODOLOGY

The procedure or technique employed in a reseatatty Ss known as
methodology of research. Methodology is systemitib@oretical analysis of the
methods applied to a field of study. It comprides theoretical analysis of the body
of methods and principles associated with a brasicknowledge. It offers the
theoretical underpinning for understanding whichthod, set of methods or best
practices can be applied to specific result. Thepteti method and tools determine

the validity of the study and accuracy of the resul

The present study is an attempt to find out of #went of moral
disengagement and media addiction among highernSacp School students and
find out the significant difference of these twaighles based on the subsamples
and also to find out the relationship of these wadables based on the subsamples.

The Methodology of the study is presented belodeunhe following heads viz..

» Variables of the study.

* Objectives of the study.

» Hypotheses of the study.

* Samples selected for the study.

* Tools employed for data collection.
» Data collection procedure.

» Scoring and consolidation of data.

» Statistical techniques used for the analysis ad.dat
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Variables of the Study

A variable represents a measurable attribute thahges or varies across

the experiment whether comparing results betweelltiptes groups, multiple

people or even when using a single person in aer@rent conducted over time.

The present study involves two variables. Namelyahdisengagement

and media addiction.

Objectives of the Study

To find out the extent of moral disengagement ambigder secondary

school students.

To find out the extent of media addiction amonghkigsecondary school

students.

To find out whether there exist any signifitadifference in their moral

disengagement in the relevant sub samplesdlmsegender, locale, type
of management and subjects of study.

To find out whether there exists any significadifference in their media

addiction in the relevant sub samples basedgender, locale, type of
management and subjects of study.

To find out the relationship between moraketigagement and media
addiction for the total sample and the sa#mples based on gender,

locale, type of management and subjectstuadys
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Hypotheses of the Study

There exists significant difference in the mean reso of moral
disengagement between male and female higher sagoschool students.
There exists significant difference in the mean reso of moral
disengagement between urban and rural higher sappedhool students.
There exists significant difference in the mean reso of moral
disengagement between government and aided higlmndary school
students.

There exists significant difference in the mean reso of moral
disengagement in the sub sample based on the ssbpécstudy among
higher secondary school students.

There exists significant difference in the meanrsgscof media addiction
between male and female higher secondary schaeéstst

There exists significant difference in the meanrescof media addiction
between urban and rural higher secondary schooésts.

There exists significant difference in the meanrsgscof media addiction
between government and aided higher secondary kstuatents. .

There exists significant difference in the meanrss®f media addiction in
the sub sample based on the subject’'s of study grhigher secondary
school students.

There exist a positive relationship between morsgrijagement and media

addiction among higher secondary school studemtshto total sample and
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the sub samples based on gender, locale, and tiyperanagement and

subject’s of study.

Sample Selected for the Study

Selection of sample is an important aspect of @sgarch .A sample is a
small proportion of population selected for obs¢ion and analysis, by observing
the characterestics of the sample one can makairtemfluence about the

population from which it is drawn (Best and kal@1,2).

The initial sample for the study constitutes9 6Bligher secondary school
students selected from 12 higher secondary schfolm Kozhikode and
Malappuram districts . The samples were selectedgustratified sampling
techniques by giving due representation to thetastréike gender, locale of the

school, subjects of study and type of management.

Stratified sampling was used in this study. Th&lyg was conducted on a
629 students from schools of Malappuram and Cadi@iticts. The sample selected

is given in the table below.

Details of the sample selected for the study arengtable 1.
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Table 1

Details of the sample selected for the study

Sample Size

Girls 279
Gender

Boys 350

Urban 313
Locality

Rural 316

Government 317
Type of management of schools

Aided 312

Science 207
Subjects of study

Commerce 203

Humanities 219

Tools Employed for the Study

Collection of relevant data is an important aspé@ny research work. The
selection of suitable tool is of vital importancdor a sucessful research.The
following tools will be developed and standardisgdthe investigator with the help

of supervising teacher for the collection of data.

1. Scale of moral disengagement (Neethu & FarooqiQ R

2. Scale of Media addiction (Neethu & Farooque, 2019)



Methodology 52

Description of the Tools

Moral Disengagement Scale

The tool is prepared and standardized by the ilgast with the assistance
of supervising teacher to measure the variableahtbsengagement among higher

Secondary school Students.

Planning and Preaparation

The first step in the construction and standardinabf a scale, is planning
of the scale. It was decided to develop likert tgoale with five responses viz.,
strongly agree, agree, undecided, disagree amagbyr disagree. The scale is
prepared to measure the moral disengagement atmighgr secondary school
students. The investigator prepared 45 items dgsh step with the help of

supervising teacher.

Components of Moral disengagement

Moral disengagement refers to the process whernadividual or group of
people distances themselves from the normal orl eshigal standards of behaviour
and then become convinced that new unethical betes/are justified due often to

some perceived extenuating circumstances.

According to the theory of Alburt Bandura(198t6)e moral disengagement

consists eight components. Each of them explailoswbe
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Moral justification

People who engage in immoral or injurious condwgksto justify their
actions through morality. To such people, any sachis considered a service to

humanity or for the greater good of the community.

Example:

| used to help my classmates when he is caughthanname of mistakes

(item no:1)

Displacement of responsibility

States that people might try to shift the blametfair unconscionable acts

on legal authorities.

Example:

| dont feel guilty in activities that is done asrghe instructions of my best

friend (item no:2)

Advantageous comparison

People who engage in reprehensible acts makent =5 objectionable by

comparing it to something perceived as being worse.

Example:

| feel like | dont have any bad habits, while sgemy classmates bad habit

(item no:3)
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Attribution of blame

It is the tendency to blame circumstances or adrers for actions instead
of taking responsibility. Such people tend to desntselves as victims rather than
perpetrators. They justify their actions by ratianag that they have been pushed to

do certain immoral or unjust things through provaraor coercion.

Example:

| used to attribute gilt over others to save menfray mistakes (item no:4).

Distortion of consequences

People who act immorally might try to mitigate te&ects through the

mechanism of disregard it is known as distortiosaisequences.

Example:

| used to simplify the problems faced by my frielhecause of me (item

no:38)

Diffusion of responsibility

States that people might try to limit their respbility for an action by

diluting it.

Example:

| do put forward attribution on one child among tmistakes done by a

group of children (item no:6)
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Dehumanization

Dehumanization is the process through which a peosogroup of people

are denied 'humanness' or human attributes.

Example:

Doesnt show mercy to some of my classmates (itei) no

Euphemestic labelling

Using euphemistic language to describe reprehensibhduct is another

way that individuals can morally disengage fromrtheoral standards.

Example:

Taking of the homework book of the classmate snwrong thing (item

no:27)

Standardization of Moral disengagement Assessment&le

The preliminary scale was administered to a samfp8¥0 secondary school
student selected through stratified sampling teqpmniby giving due weightage to
gender, locale, type of management and subjestunfy . The response sheets of
370 students were arranged in the ascending ofdetab score obtained by them.
The upper 27 percentage and lower 27 percentagéakes as the upper group and
lower group respectively. The mean and standardchtien of the score obtained for
the upper and lower groups were calculated. Thaduev(critical ratio) for each item

was calculated by using the following formula.
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X1 — X,

2 2
Jal Iyt I,

t =

Where,

X, = Mean score for the higher group

X, = Mean score for the lower group

0,2 = Variance for the higher group

0,2 = Variance for the lower group.

N; = Number of students in the higher group.
N; = Number of students in the lower group.

(Garrett, 1981)

Items with a critical ratio greater than or equeal .96 were selected for the

final sample. The critical ratio obtained for edtem is given in the table 2.
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Table 2

Critical ratio (‘t- value’) for the items of Morallisengagement Assessment Scale.

Item no. t- value Item no. t- value
1 7.43 24 8.97
2 2.99 25 10.62
3 4.45 26 11.61
4 6.52 27 9.57
5 4.27 28 6.80
6 5.80 29 4.71
7 6.58 30 8.47
8 7.70 31 0.14 *
9 8.37 32 12.65
10 2.11 33 5.42
11 8.42 34 2.61
12 3.35 35 9.33
13 6.91 36 3.15
14 4.05 37 8.67
15 5.16 38 8.44
16 7.36 39 6.70
17 6.54 40 8.31
18 3.88 41 6.15
19 2.45 42 6.46
20 4.98 43 6.20
21 4.79 44 6.50
22 9.00 45 6.69
23 1.26*

*Rejected Items
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Preparation of the final tool

Based upon the above mentioned components thetigates developed the

scale on Moral disengagement. The draft scale stab items.

A copy of the draft tool “Moral disengagemenak&t(Malayalam version

and English version) are given as Appendices | Hmdspectively.

Validity

Validity is that quality of a data gathering instrent or procedure that
enables it to measure what it is supposed to mea®est & Kahn, 2012).The
validity of the tool is ensured through face vdiidiand content validity by

consulting with experts in the field of education.

The validity refers to degree to which a test measialidity of Moral
disengagement scale was ensured by consultingexfirts and was constructed by

analysing literature. Hence the scale has facéitatnd construct validity.

Reliability

The ability of the test to yield consistent resiuim one set measure to
another is reffered to as its reliability. Accorglito Best & Kahn (2012), “reliability
is the degree of consistency that the instrumeptracedure demonstrates, whatever

it is measuring it does so consistently.

To establish the reliability of the scale, theastigator used the test-retest
method. Higher the correlation more will be theiatality. Here reliability is

established by testing whether two results of hutlhe tests reveal stability and
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equivalence in pupil performance. This is considexe the evidence of consistency.
For determining the test — retest reliability thedstigator selected 50 students who
participated in the final tests. The reliabilitytbe test on Moral disengagement was

found to be 0.99 which indicates that reliabilifytie test is very high.

Media addiction scale

For the purpose of measuring the media addictroorg higher secondary
school students the investigator prepared a séateedia addiction with the help of
supervising teacher . Students' levels of mediactdd were assessed using the
Media Addiction Scale for Adolescents . The scaleluding 38 items." 3-point
Likert type scale was used for scoring. The gradsngrovided with the choices of

"always", "sometimes", and "never".

Planning and preparation of the scale

From the various definitions and discriptions, itmeestigator analyzed a list
of the components for each of the terms, which @dadmprehensively represent
them as per their operational definitions givently investigator. From reviewing
many studies related with media addiction and &sm the discussion with the
supervising teacher and other experts, the inwastigdeveloped a final list of

relevant componenets for the preparation of the too

After planning the components suitable for thenmedia addiction, it was
decided to prepare the likert type scale with thresponses viz; always, sometimes

and never. The scale on media addiction contai8dtems.
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Components of media addiction

The components for the scale on media addictiore wategorized into four

major components. They are;

Excessive use of social media at home

Adolescents may use social networking website® fidcebook, whatsapp,

you- tube channel and videochatting without anyrietgon.

Example :

| do use internet without sleeping (item no:9)

Communication overload

A person’s inability to engage in an excessive nembof
simultaneous communication acts. Communication loadrarises because people

have bounded capacities for processing communicatexdanation.

Example :

Love to use mobile phone than computer (item no:33)

Information overload

Generally, the term is associated with the excesgjuantity of daily
information. People use excessive quantity of deden media and other social

networking sites.
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Example :

| do engage in internet browsing not even for gisditem no:30)

Social overload

Social overload in virtual spaces is understood aser’s feelings of too
high social demands as being responsible to take afafriends, to address their
problems (e.g., to take care of Facebook friemalsamuse Facebook friends, to
address problems of Facebook friends, to be refgento talk to Facebook

friends).

Example :

I'm satisfied in the friendship through faceboi&rti no:16)

Standardization of Media addiction scale

The preliminary scale was administrered to sarpl&/0 secondary schools
student selected through stratified sampling tespliby giving due representation
to gender, locale, type of management and subjestudy. The response sheets of
370 students were arranged in the ascending ofd&edotal score. The upper 27
percentage and lower 27 percentage was taken aspiier group and the lower
group respectively. The mean and standard deviatidhe score obtained for the
upper and lower groups were calculated. The t-v@tuiéical ratio) for each item

was calculated by using the following formula.
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X=X,
2 2

o) o

1, Ve

\nw N,

Where,

X1 = Themear of the upper group for an item
Xo= The mearf the lower group for the item

Y1 = The SDof the upper group

O,

The SDof the lower group

n

Thesamplt size of the first group

™ = Thesampl« of the second group
The critial ratio obtained for each item is given below able 3

Table 3

Critical ratio ( ‘t- value’) for the items of Media addiction Assessnseale

ltem number t value Item number t value
1 8.57 11 8.23
2 7.17 12 7.21
3 7.11 13 9.57
4 8.81 14 8.2z
5 11.v 15 11.4
6 3.3 16 9.9t
7 10.1 17 11.C
8 5.52 18 5.45
9 11.C 19 1.72*

10 12.¢ 20 5.0C
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[tem number t value [tem number t value
21 10.9 30 11.6
22 10.5 31 8.20
23 9.69 32 -3.54
24 6.43 33 9.17
25 7.10 34 4.37
26 2.03 35 -0.07 *
27 7.24 36 6.04
28 8.57 37 7.83
29 9.38 38 3.34

Rejected items *

Preparation of the final scale

Based upon the above mentioned components thetigates developed and
standardized the scale on media addiction. Thet dcHle consists 36 items of

which 38.

A copy of the draft tool “Media addiction Scalelalayalam version and

English version) are given as Appendices V andegpectively.

Validity

An index of validity shows the degree to which atteneasures what it
intends to measure when compared with acceptegtiontvalidity as the quality of
a data gathering instrument or procedure that esdormeasure what is supposed to
measure (Best and Kahn,2012).The items of the aestclearly stating and the
options are specific and clear. Therefore the ¢ast be considered as having face

validity.
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The validity of the present tool was ensured usatg validity. A test is said
to have face validity when it appears to measuratewer the author had in mind,
namely what he thought he was measuring (Gar@t)20'he items in the present
scale were phrased in the least ambiguous way lendneaning of all the terms
were clearly defined, so that the subjects respiridehe items without difficulty

and misunderstanding .Hence the scale possessegdiatity.

Reliability

The ability of the test to yield consistent resiuim one set measure to
another is reffered to as its reliability. Accorglito Best & Kahn (2012), “reliability
is the degree of consistency that the instrumeptracredure demonstrates, whatever

it is measuring it does so consistently.

The reliability coefficient of the tool was establed using test-retest method
on a sample of 50 students with an interval of dhmeeeks between two
administrations. The correlation between first scand second score were
calculated using Pearson’s product moment coefficef correlation to ensure
reliability of the tool. The reliability of the teen Media addiction was found to be

0.99 which indicates that reliability of the teswery high.
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Data collection procedures, scoring and consolidain of data
Administration of the tools

For the collection of data, the investigator peedly contacted the head of
the institutions for obtaining permission. The istigator met the students and
explained the purpose and ensured their co-operagionake the study as sucessful

as possible.After that copies of the tools wergrithsted and collected back.
Scoring and consolidation

The response sheets were scored according tedheg procedure and were
consolidated and tabulated for further statisti@ahlysis.While scoring,incomplete

response sheets were rejected and size is reduced60 to 629.
Statistical Technique Used for the Study

Descriptive Statistics

Arithmetic Mean (M or )Z)

=2 X
N

Where,
ZX = sum of the scores

N = Number of the scores

(Best & Kahn, 2012)

Standard Deviation (SD or o)
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Where, X = Square of the deviation of a score from the mean
N = Total number of scores

(Garrett, 2007)

For large sample

~ ~

X1_X2

CR: 2 2
\/O-l/Nl +02/N2

Where,

X, = Arithmetic mean of the first group
X, = Arithmetic mean of the second group
of = Variance of the first group

o> = Variance of the Second group

N1 = Total sample of the first group
N, = Total sample of the second group
(Garrett, 2007)

Significance of Critical Ratio

If the obtained critical ratio falls between -1.96 and +1.96,diference
between the mean is said to be not significant at 0.05 levék Kritical ratio falls
outside the intervak 1.96, the difference is treated as significant at 0.05 level. If the
obtained critical ratio falls outside the interval.58, the difference is said to be
significant at 0.01 level. For the small samples, the obtainédatrratio will be
compared with the tabled value for the respective degrees of freetdthms. ratio
obtained is greater than the tabled value the difference will bedewadisignificant

at the defined probability level.
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Pearson’s Product Moment Coefficient of Correlation

The most often used and most precise coefficient of correlatidheis

Pearson’s product moment co-efficient of correlation (r).

The degree of relationship is measured and represented by the coefficient of
correlation which can be calculated using the formula.

- n(Zxy) - (Ex)(Zy)
v [nZx2- (Ex2] [ nEy2 - (SyR]

Where,

>'x =Sum of the x scores
>y =Sum of the y scores
sz =Sum of squared x scores
>'y?* =Sum of squared y scores

N = Number of paired scores
One way ANOVA

Analysis of Variance (ANOVA) has been defined as the separationeof th
variance described the other group in its simplest form. The amallysiariance is
an effective way to determine the influence of one variable on anothablea In
this study one way ANOVA technique was used by the invastigo find out the

significant difference on the basis of subjects of study.
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Scheffe's Post-Hoc Test

As a follow up to one-way ANOVA, to know which groupse differing
significantly in the mean scores of the variable, the post-hoc @asysised to

confirm the result of ANOVA.

Classificatory Techniques

The procedure of classification of subjects in to science, commerte a

humanities.

This technique is mainly used for find out the significant diffiee based on

the subsamples subject of study; science, commerce and humanities.

Interpretation of computed correlation coefficient

The compound correlation coefficient between two variables is then
interpreted to find out whether there exists any relationship eetwbe two

variables and if any such exists, how far the relation is significant.

The interpretation of correlation coefficient is presented in table 4
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Table 4

The interpretation of correlation coefficient

Range of computed Interpretation

correlation
0 Zero correlation, no relationships
0.21 to +/- 0.40 Slight ; almost negligible relationship
0.41 to +/- 0.60 Moderate relation, substancial, but smalioakdtip
0.61 to +/- 0.80 High correlation, marked relationship
0.71 to +/- 0.99 Very high correlation
+/- Perfect correlation; almost identical or opposite

relationship

In this study correlation coefficient ‘r' is used to find ongflationship
between moral disengagement and media addiction among higher agcsciaool

students.
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ANALYSIS AND INTERPRETATION OF DATA

Data analysis is considered to be an important step anddfi¢het research
in research work. After data collection with the help of relevanistand
techniques, the next logical step, is to analyze and interpret ditaawiew to

arriving at empirical solution to the problem.

This chapter deals with analysis and interpretation of the dédexctea by
means of standardized tools. The collected data were analyzed statistnzhlihe
results are presented and described in this chapter. The preserisstudgded to
find out the extent of moral disengagement and media addictignjficant
difference among the subsamples and the relationship between thesariatbes

among higher secondary school students. This chapter presedeedhafollowing

heads;

. Objectives of the study
. Hypotheses of the study
. Analysis of data

. Major Findings

. Tenability of the hypotheses

Objectives of the Study

. To find out the extent of moral disengagement among higher smgond

school students.
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. To find out the extent of media addiction among higher secorstdryol
students.
. To find out whether there exist any significant differencéheir moral

disengagement in the relevant sub samples based on decaler,type
of management and subjects of study.

. To find out whether there exists any significant differencehair tmedia
addiction in the relevant sub samples based on gendale,laype of
management and subjects of study.

. To find out the relationship between moral disengagenasmict media
addiction for the total sample and the sub samples basedender ,

locale, type of management and subjects of study.

Hypotheses of the Study

. There exists significant difference in the mean scores of moral
disengagement between male and female higher secondary school students.

. There exists significant difference in the mean scores of moral
disengagement between urban and rural higher secondary schoolsstudent

. There exists significant difference in the mean scores of moral
disengagement between government and aided higher secondary school
students.

. There exists significant difference in the mean scores of moral
disengagement in the sub sample based on the subject’s of anhahyg

higher secondary school students.
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. There exists significant difference in the mean scores of media addiction
between male and female higher secondary school students.

. There exists significant difference in the mean scores of media addiction
between urban and rural higher secondary school students.

. There exists significant difference in the mean scores of media addiction
between government and aided higher secondary school students. .

. There exists significant difference in the mean scores of media addiction in
the sub sample based on the subject's of study among higherdaegco
school students.

. There exist a positive relationship between moral disengagememeuid
addiction among higher secondary school students for the totglle and
the sub samples based on gender, locale, and type of management and

subject’s of study.

Extent of moral disengagement among higher secondaschool students for the

total sample

As the first step of analysis the investigator has done preliynenaalysis.
The important statistical properties of score on the variables uneestudy were
analyzed as preliminary step. The mean, median, mode, standaatioagvi

skewness, kurtosis were computed for the whole sample.

For the first objective of the study to find out the exterfdnwral
disengagement among higher secondary school students, descsigtistics were

calculated.
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Table 5

Descriptive statistics of the variable moral disengagemenhigher secondary

school students for the total sample.

Sample N Mean Median  Mode SD Skewness Kurtosis

Total 629 108.72 109 100 20.36 0.229 0.597

Table 5 shows that the obtained value of mean, median and rhalde o
variable, moral disengagement of higher secondary school stiatent98.72, 109
and 100 respectively for the total sample. It indicates thatahe wf mean, median
and mode coincide approximately for the total sample. The indicglsevfness (sk
= 0.229) show that the distribution of the scores of moisg¢ngjagement of the
higher secondary school students is positively skewed fototla¢ sample. The
indices of kurtosis for moral disengagement reveals that thédigtn of scores of
moral disengagement (K=0.615) is leptokurtic in nature for tte¢ sample of the

higher secondary school students.

The mid value of the moral disengagement assessment scaleSs 10
mean score obtained in moral disengagement for the total sanifl8.i&. This is
just above the mid value of the scale, hence the moral disengagenerg higher

secondary school students in Malappuram and Calicut districts aerate level.

Graphical representation of scores of the variable moral disengagemen

among higher secondary school students is represented in Figure 1
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Histogram

Moral Disengagement
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Figure 1: Frequency curve of the scores of Moral disengagement for the total

sample.
From the figure it is clear that the distribution of scoredhefvariable moral
disengagement among higher secondary school students is iapgiedyx a normal

distribution.

Extent of media addiction among higher secondary sool students for the total

sample

To know the extent of media addiction among the higher secosdanol
students for the total sample the investigator used the desergtatistics. The
results of descriptive statistics for the distribution of scoresmnfedia addiction of

higher secondary school students for total sample are presenteddar6Tab
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Table 6

Descriptive statistics of the variable media addiction othbigsecondary school

students for the total sample.

Sample N Mean Median Mode SD Skewness Kurtosis

Total 629 62.38 61 59 10.28 .61 43

Table 6 shows that the obtained value of mean, median and rhalde o
variable media addiction of higher secondary school students arg, @41 3and
59 for the total sample. It indicates that the value of mean, medidnmode
coincide approximately for the total sample. The indices of skew(sk&ss 0.661)
show that the distribution of the scores of media addictiohigher secondary
school students is positively skewed for the total sampleinkhees of kurtosis for
media addiction reveals that the distribution of scores (K30igl3eptokurtic in

nature for the total sample of the higher secondary school students

The total score of media addiction scale is 108. The mean scoreeadbi@in
media addiction for the total sample is 62.38. It is abovéhd#iieof the total score
and the media addiction among the higher secondary school stuéfdlappuram

and Calicut districs are moderate level.

Graphical representation of the scores of the variable media addictoorgam

higher secondary school students is represented in Figure 2.
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Histogram

Media Addiction

607 ] Mean = 62.39
Std. Dev. = 10.286
= N =829

a0+

I
o
1
]

Frequency
T
]

\

T T I I
40.00 60.00 &0.00 100.00
Media Addiction

Figure 2 Frequency curve of the scores of Media Addiction for the total sample.

From the figure it is clear that the distribution of scorfethe variable media
addiction of higher secondary school students follow appratdiyp a normal

distribution.

Comparison of the mean scores of moral disengagentebetween male and

female higher secondary school students.

The investigator tested the significance of difference between the mean
scores of moral disengagement of male and female higher secondarlystabents
using the test of significance of difference between means. The datasatd of

the test of significance of difference between the mean scores of moral
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disengagement for male and female higher secondary school studentssardqul

in table 7.

Table 7

Data and results of the test of significance of differencevdst mean scores of

moral disengagement for male and female higher secondarylstihidents

level of
Groups N Mean SD t-value significance
Male 350 112.09 19.51
4.72 0.01
Female 279 104.51 20.65

From the table 7, it was seen that the mean scores of moral diseregdg
obtained for male and female higher secondary school students ar® Hh2l0
104.51 respectively. It also shows that the standard deviaien$9.51 and 20.65
respectively. Male and female students differ significantly in the nseares of
moral disengagement as the t-value obtained 4.72 is aboveh2.58quired value
for significance at 0.01 level. Hence it can be interpreted as thers sigstficant
differences in the mean scores of moral disengagement between Male arel femal
higher secondary school students. An estimation of the meam iscicated male
students are more morally disengaged when compared to that of femal€4 at

level.

Discussion

The analysis of the above data shows that there exists acagnidiifference
in the mean scores of moral disengagement between male and female higher

secondary school students at 0.01 level of significance. By aangpthe mean
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scores of male and female students it can be concluded that male saréemore

morally disengaged than female students.

Comparison of the mean scores of moral disengagentebetween urban and

rural higher secondary school students.

The investigator compared the significant difference in the mean sabres
moral disengagement between urban and rural higher secondary stlumits
using the test of significance of difference betewen means. Compafiso®m mean
scores of moral disengagement between urban and rural higher seconaady sch

students was done and the data and results are presented & table

Table 8

Data and results of the test of significance of differeretevéen the mean scores of

moral disengagement between urban and rural higher secorsghnol students.

Groups N Mean SD t-value level of significance

Urban 315 106.09 20.21
3.31 0.01

Rural 313 111.43 20.20

From the table 8, it was found that the mean scores of moesigdigement
obtained for urban and rural higher secondary school students a9 1CGthd
111.43 respectively. It also shows that the standard dengagiee 20.21 and 20.20
respectively. Urban and rural students differ significantly in the nszames of
moral disengagement as the t-value obtained 3.31 is abovet®5&quired value
for significance at 0.01 level. Hence it can be interpreted as there sigisificant

differences in the mean scores of moral disengagement between urban and rural
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higher secondary school students. An estimation of the nmae sdicates that
rural students are more morally disengaged when compared to thabasf u

students.

Discussion

The analysis of the above data shows that there is a signifi¢tanedce in
the mean scores of moral disengagement between urban and ruralseighredary
school students. Hence it can be concluded that rural students srenmamlly

disengaged than urban students.

Comparison of the mean scores of moral disengagentenetween government

and aided higher secondary school students.

The investigator compared the significant difference in the mean sabres
moral disengagement between government and aided higher secoctap) s
students. The data and results of the test of significance of difeelmtween the
mean scores of moral disengagement for government and aided highetasgcon

school students data results presented in table 9.

Table 9

Data and results of the test of significance difference betweemean scores of

moral disengagement between government and aided higher segoschool

students.
Groups N Mean SD t-value : Ie\.”.sl of
significance
Government 317 109.34 21.22 NS

Aided 312 108.10 19.45
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From the table 9, it was found that the mean scores of moesigdigement
obtained for government and aided higher secondary school staderi69.34 and
108.10 respectively. It also shows that the standard dewsagice 21.22 and 19.45
respectively. Government and aided students do not differ signifidganthe mean
scores of moral disengagement as the t-value obtained .7®vwe b&l6 the required
value for significance even at 0.05 level. Hence it can be interprete@rasigmo
significant difference in the mean scores of moral disengagement betwee

government and aided higher secondary school students eveb v@l0

Discussion

The analysis of the above data shows that that there is nicsigh
difference in the mean scores of moral disengagement between government and

aided higher secondary school students even at 0.05 level.

Summary of analysis of moral disengagement in theubsample based on

subjects of study of higher secondary school studen

The investigator compared the significant difference in the mean sabres
moral disengagement in the sub sample based on the subjettslypfos higher
secondary school students using one-way ANOVA. The sumpofatiye one-way
ANOVA of moral disengagement for the subsamples based on bfectiof study

is presented in the table 10.
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Table 10

Summary of analysis of variance of Moral disengagementh&subgroups based

on subjects of study.

Sou_rC(_aS of Sum of Square df Mean Square F Sig.
variation
Between Group:  2455.68 2 1227.84
o 2.98 0.05
Within Groups  257888.36 626 411.96
Total 260344.05 628

From the table 10, it was found that the F value obtainednforal
disengagement of higher secondary school students for the spbgbased on
subjects of study is 2.98 for (2,628) degrees of freedom isHasghe tabled value
of F (4.64). Thus there exist no significance difference amonthtbe groups viz,

science, commerce and humanities students.

Discussion

The analysis of the above data shows that the F value is tes¢hthtabled
value (4.64) for 2,628 degrees of freedom. Hence in the mean scorseralf
disengagement among the higher secondary school students loasth of subjects
of study is do not differ significantly. Thus it can be coneéd that the higher
secondary school students belongs to different subjects of lstivé same level of

moral disengagement.
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Comparison of mean scores of media addiction betweemale and female

higher secondary school students.

For the objective, to find out whether there exists any signifiddfgrence
in the mean scores of media addiction between male and female higherasgcond
school students. The investigator compared the means scorenigythsitest of
significant difference between means. Data and results of the teghidicance of
difference between the mean score of media addiction for male and female students

are presented in table 11.

Table 11

Data and results of the test of significance of differdret@veen the mean scores of

media addiction for male and female higher secondary schodésts

Groups N Mean SD t-value Level of significance

Male 350 65.05 9.79
Female 279 59.03 9.91

7.61 0.01

The table 11, indicates that the mean scores of media addictainezbfor
male and female higher secondary school students are 65.79 an@3 59
respectively. It also shows that the standard deviations ar@ &id 9.91
respectively. Male and female students differ significantly in the nseares of
Media addiction as the t-value obtained 7.61 is above 2.58tured value for
significance at 0.01 level. Hence it can be interpreted as there eijatBcant
differences in the mean scores of media addiction between male and femate highe
secondary school students at 0.01 level. An estimation of nceam imdicated male

students are more media addicted when compared to that of females.



Analysis 84

Discussion

The analysis of the above data shows that there is a signifi¢tanedce in
the mean scores of media addiction between male and female higher sgconda
school students. By comparing the mean scores it can be condhatednale

students are more media addicted than female students.

Comparison of mean scores of media addiction betwe@irban and rural higher

secondary school students.

To find out whether there exists any significant differenceemtlean scores
of media addiction between urban and rural higher secondary schdehtt the
investigator compared the mean scores of media addiction. The datesattd of
significance of difference between means of media addiction for urban eald ru

higher secondary students presented in the table 12.

Table 12

Data and results of the test of significance of differeresvéen means scores of

media addiction for urban and rural higher secondary s¢lstadents.

Groups N Mean SD t-value Level of significance

Urban 315 62.06 9.67
Rural 313 62.70 10.88

0.77 NS

From the table 12, it was found that the mean scores of medietiea
obtained for urban and rural higher secondary school studen®&2#6 and 62.70
respectively. It also shows that the standard deviations are 9.6&71@u88

respectively. Urban and rural students do not differ significanttiie mean scores
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of media addiction as the t-value obtained 0.77 is belowth®éequired value for
significance even at 0.05 level. Hence it can be interpreted as thers edaist
significant differences in the mean scores of media addiction betwean aru

rural higher secondary school students.

Discussion

The analysis of the above data shows that there is signifidéredce in
the mean scores of media addiction between urban and rural higher asgcond
school students. By comparing the mean scores it can be condhatedural

students are more media addicted than urban students.

Comparison of mean scores of media addiction betwegovernment and aided

higher secondary school students.

The investigator tested the significant difference between the mean stores
media addiction of government and aided higher secondary sdiuo@nss. Data
and results of the test of significance of difference between the stEars of

media addiction for government and aided students are presentelé ih3ab

Table 13

Data and results of the test of significance of differdret@veen the mean scores of
media addiction for government and aided higher secondagossiudents.

Groups N Mean SD t-value level of significance

Government 317 62.93 10.83
Aided 312 61.83 9.68

NS
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From the table 13, it was found that the mean scores of medietiaddi
obtained for government and aided higher secondary school stader®.93 and
61.83 respectively. It also shows that the standard deviadi@n40.83 and 9.68
respectively. Government and aided students do not differ signifidganthe mean
scores of media addiction as the t-value obtained 1.35 is befiwtlie required
value for significance even at 0.05 level. Hence it can be interpteethere is no
significant differences in the mean scores of media addiction between g@vrn

and aided higher secondary school students.

Discussion

The analysis of the above data shows that there is no sagnifidference in
the mean scores of media addiction between government and ailedsegondary

School students.

Analysis of variance of media addiction for the sulgroups based on subjects of

study.

The investigator analyzes the variance of media addiction amongrhigh
secondary school students for comparing the mean scores of medi@oacamong
the subgroups based on the subject of study. Summary of gn&MN@VA of
media addiction for the subsamples based on subjects of stpdgsented in table

14.
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Table 14

Summary of analysis of variance of media addiction forsthiegroups based on

subjects of study.

Sou_rC(_aS of Sum of Square df Mean F Sig.
variation Square
Between Groups 1913.140 2 956.57
o 9.28 0.01
Within Groups  64524.208 626 103.07
Total 66437.348 628

From the table 14, it was found that the F value obtained foranaediction
of higher secondary school students for the subgroups basadmtts of study is
9.28 for (2,628) degrees of freedom is greater than the tahled of F (4.64).
Thus there exist significance difference among the three groups ynauiehce,

commerce and humanities at 0.01 level of significance.

Post-Hoc Analysis

This part of analysis was done as a Post Hoc comparison of meas s€or
relevant groups of the subjects of study for the variable media aoididti the
analysis the subsample subjects of study were classifiechirete different subjects
namely science, commerce and humanities. When F-ratios are foundcaignifi
further analysis was conducted to know which subjects are differgmfticantly.
Hence a multiple comparison procedure — Scheffe’s Test of Multiple Csuopari

was employed.
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Table 15

Results of the Scheffe’s test of multiple comparison of nseares of media

addiction for the subjects of study science, commerce and ltieaan

Subset for alpha =0.01

Groups N
1 2
Humanities 219 60.0727
Commerce 203 63.1337
Science 207 64.1159

In table 16, Scheffe’s Test of Post-Hoc analysis revealed tharties and
commerce, humanities and science groups differ significantly in theiramed
addiction. But the groups commerce and science subjects do not djfficantly

in their media addiction.

Discussion

The analysis of above data shows that there exists a signififf@n¢rnkce in
the sub sample based on subjects of study. Humanities andecoeyrhumanities
and science groups differ significantly in their media addiction.tBetcommerce

and science subject groups do not differ significantly in theinaneddiction.

Relationship between moral disengagement and medadiction among higher

Secondary school students for the total sample artde sub samples.

The collected data were analysed to find out the relationship betwesh
disengagement and media addiction among higher secondary stiaets for the
total sample and the sub samples based on gender, locale of thés stype of

management and subjects of study. The coefficient of correlajidetiveen moral
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disengagement and media addiction for the total sample and subsargliven in

table 16.

Table 16

Coefficient of correlation between moral disengagement andiamaddiction

among higher secondary school students for the total saamul the subsamples.

S| No. Sample Correlation (r)
1 Total 0.49
2 Male 0.48
3 Female 0.45
4 Urban 0.54
5 Rural 0.45
6 Government 0.47
7 Aided 0.52
8 Science 0.50
9 Commerce 0.54

10 Humanities 0.42

The Coefficient of correlation between moral disengagement and media
addiction among higher secondary school students were analysdtefdotal
sample and the sub samples based on gender, locale of the sdipelsof

management and subjects of study.

Discussion

The coefficient of correlation between moral disengagement and media
addiction among higher secondary school students was analyrefficiént of

correlation ‘r’ for the total sample is 0.49, which shows tham@lerate positive
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correlation is found between the mean scores of moral disengagementediad m

addiction in the total sample.

The coefficient of correlation between Moral disengagement and media
addiction for higher secondary school male students was ana@pedficient of
correlation ‘r' for the male students is 0.48, which shows that tiseeemoderate
positive correlation is found between moral disengagement and ediiction in

the male students.

The coefficient of correlation between moral disengagement and media
addiction for higher secondary school female students was analyaetficient of
correlation ‘r’ for the female students is 0.45, which shows tleattls a moderate
positive correlation between the moral disengagement and medidi@udic the

sub sample.

The coefficient of correlation between moral disengagement and media
addiction for higher secondary school urban students was analypefficient of
correlation ‘r’ for the urban students is 0.54, which shows ttiette is a moderate
positive correlation between the moral disengagement and medidi@udic the

urban students.

The coefficient of correlation between moral disengagement and media
addiction for higher secondary school rural students was analypedfidiznt of
correlation ‘r’ for the rural students is 0.45, which shows that tleeee moderate
positive correlation between the moral disengagement and medidi@udic the

rural students.
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The coefficient of correlation between moral disengagement and media
addiction for higher secondary school government students was/zesal
Coefficient of correlation ‘r'’ for the government students is 0.474ckvBhows that
there is a moderate positive correlation between the moral disengagardenedia

addiction in the government students.

The coefficient of correlation between moral disengagement and media
addiction for higher secondary school aided students was anal@pefficient of
correlation ‘r’ for the aided students is 0.52, which shows thexetis a moderate
positive correlation between the mean scores of moral disengagementedral

addiction in the aided students.

The coefficient of correlation between moral disengagement and media
addiction for higher secondary school science students was anaBaefticient of
correlation ‘r’ for the science students is 0.50, which shows teat tls a moderate
positive correlation between the moral disengagement and medidi@udic the

science students.

The coefficient of correlation between moral disengagement and media
addiction for higher secondary school commerce students was andbgafticient
of correlation ‘r for the commerce students is 0.54, which shows ttleae a
moderate positive correlation between the mean scores of moral disengagethen

media addiction in the commerce students.

The coefficient of correlation between moral disengagement and media

addiction for higher secondary school humanities studentamadgzed. Coefficient
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of correlation ‘r' for the humanities students is 0.42, whichwshthat there is a

moderate positive correlation between the moral disengagement andaaeidizon

in the humanities students.

Findings of the study

The extent of moral disengagement is in a moderate level among higher
secondary school students for the total sample (mean=108.72)isTjost

above the mid scale value 107.5.

The extent of media addiction is in a moderate level among highandaay
school students for total sample (mean=65.06). This is justeatt® mid

scale value 62.38.

There exist significant difference in the mean scores of moral disengagem
between male and female higher secondary school students at (201 lev

(t=4.71).

There exist significant difference in the mean scores of moral disengagem
between urban and rural higher secondary school students ateQe)l

(t=3.30).

There exists no significant difference in the mean scores of moral
disengagement between government and aided higher secondary school

students (t=0.76).
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There exists no significant difference in the mean scores of moral
disengagement in the sub sample subjects of study amongy lsigtondary

school students (F=2.98).

There exists significant difference in the mean scores of media addiction
between male and female higher secondary school students at (201 lev

(t=7.61).

There exists no significant difference in the mean scores of media addicti

between urban and rural higher secondary school students (t=0.77).

There exists no significant difference in the mean scores of mediaiaddict

between government and aided higher secondary school studer@§)t=1.

There exists significant difference in the mean scores of media addiction
based on the sub sample based on subjects of study amongdeigbedary

school students at 0.01 level (F=9.28) with 2,628 degreeseddm..

The result of Scheffe’s Test of Post-Hoc analysis shows thadrities and
commerce, humanities and science students differ significartthginmedia

addiction.

The result of Scheff's Test of Post-Hoc analysis shows that commedce a

science students do not differ significantly in their media addictio

There is a moderate positive relationship between moral disengaganten

media addiction for the total sample (r=0.49).
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There is a moderate positive relationship between moral disengaganten

media addiction among higher secondary school male students {f=0.48

There is a moderate relationship between moral disengagement and media

addiction among higher secondary school female students (r=0.45).

There is a moderate positive relationship between moral disengagamaent

media addiction among higher secondary school urban studen4(x=0.

There is a moderate positive relationship between moral disengaganent

media addiction among higher secondary school rural students5y=0.4

There is a moderate positive relationship between moral disengaganten
media addiction among government higher secondary school students

(r=0.47).

There is a moderate positive relationship between moral disengaganten

media addiction among aided higher secondary school studedis2y=

There is a moderate positive relationship between moral disengaganten

media addiction among higher secondary school science studen&djr=0.

There is a moderate positive relationship between moral disengaganaent
media addiction among higher secondary school commerce students

(r=0.54).

There is a moderate positive relationship between moral disengaganten
media addiction among higher secondary school humanities $tuden

(r=0.42).
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SUMMARY, FINDINGS, CONCLUSIONS
AND SUGGESTIONS

This chapter provides a retrospective view of the study, major @adin
tenability of hypotheses, educational implications and suiggesstfor further

research.

Restatement of the Problem

The present study investigation was entitled “MORAL DISENGAMENT
AND MEDIA ADDICTION AMONG HIGHER SECONDARY SCHOOL

STUDENTS".

Variables

Moral disengagement and Media addiction are the variables of the stud

Objectives of the Study

. To find out the extent of moral disengagement among higher smgond

school students.

. To find out the extent of media addiction among higher secorstdryol
students.
. To find out whether there exist any significant differencéheir moral

disengagement in the relevant sub samples based on decaler,type

of management and subjects of study.
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To find out whether there exists any significant difference eir thhedia
addiction in the relevant sub samples based on gendale,laype of
management and subjects of study.

To find out the relationship between moral disengagenasmict media
addiction for the total sample and the sub samples baisedender ,

locale, type of management and subjects of study.

Hypotheses of the Study

There exists significant difference in the mean scores of moral
disengagement between male and female higher secondary school students.
There exists significant difference in the mean scores of moral
disengagement between urban and rural higher secondary schoolsstudent
There exists significant difference in the mean scores of moral
disengagement between government and aided higher secondary school
students.

There exists significant difference in the mean scores of moral
disengagement in the sub sample based on the subject’s of ashatyg
higher secondary school students.

There exists significant difference in the mean scores of media addiction
between male and female higher secondary school students.

There exists significant difference in the mean scores of media addiction
between urban and rural higher secondary school students.

There exists significant difference in the mean scores of media addiction

between government and aided higher secondary school students. .
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. There exists significant difference in the mean scores of media addiction i
the sub sample based on the subject's of study among higherdaegco
school students.

. There exist a positive relationship between moral disengagememeuid
addiction among higher secondary school students for the totglle and
the sub samples based on gender, locale, and type of management and

subject’s of study.

Methodology
Method

For the present study survey method is used as the metheseafch.

Sample

The investigator conducted the present study on a sample oHigR@r
Secondary School students at plus one level, from the distictalicut and
Malappuram. The samples were selected using stratified sampling cieesirby
giving due representation to the factors like gender of the pupdale of the

school, subjects of study andtype of management.

Tools

e Scale of Moral disengagement developed and standardised by thiegetoes

with the help of supervising teacher

e Scale of Media addiction developed and standardised by the gatestiith

the help of supervising teacher
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Data Collection Procedure

For the collection of data, the investigator personally contactetighe of
the institutions for obtaining permission. The investigateet the students and
explained the purpose and ensured their co-operation to make thastsuccessful

as possible.After that copies of the tools were distributed afettad back.

Statistical Techniques Used

. Preliminary statistical techniques like Mean, Median, Mode, Skewaed
Kurtosis.
. Test of significance of difference between means (t-test).

. ANOVA (one-way).

. Pearson’s product moment coefficient of correlation.

Findings of the study

1. The extent of moral disengagement is in a moderate level among higher
secondary school students for the total sample (mean=108.72)isTjost

above the mid scale value 107.5.

2. The extent of media addiction is in a moderate level among highandsey
school students for total sample (mean=65.06). This is justeatt® mid

scale value 62.38.

3. There exist significant difference in the mean scores of moral disengagem
between male and female higher secondary school students at (201 lev

(t=4.71).
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There exist significant difference in the mean scores of moral disengagem
between urban and rural higher secondary school students ateOedl

(t=3.30).

There exists no significant difference in the mean scores of moral
disengagement between government and aided higher secondary school

students (t=0.76).

There exists no significant difference in the mean scores of moral
disengagement in the sub sample subjects of study amongy lsigtondary

school students (F=2.98).

There exists significant difference in the mean scores of media addiction
between male and female higher secondary school students at 201 lev

(t=7.61).

There exists no significant difference in the mean scores of media addicti

between urban and rural higher secondary school students (t=0.77).

There exists no significant difference in the mean scores of mediaiaddict

between government and aided higher secondary school studer@§)t=1.

There exists significant difference in the mean scores of media addiction
based on the sub sample based on subjects of study amongdegbedary

school students at 0.01 level (F=9.28) with 2,628 degreeseddm..
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The result of Scheffe’s Test of Post-Hoc analysis shows tharities and
commerce, humanities and science students differ significartthginmedia

addiction.

The result of Scheff's Test of Post-Hoc analysis shows that comm=dlce a

science students do not differ significantly in their media addictio

There is a moderate positive relationship between moral disengaganten

media addiction for the total sample (r=0.49).

There is a moderate positive relationship between moral disengaganten

media addiction among higher secondary school male students {f=0.48

There is a moderate relationship between moral disengagement and media

addiction among higher secondary school female students (r=0.45).

There is a moderate positive relationship between moral disengaganaent

media addiction among higher secondary school urban studen&4(x=0.

There is a moderate positive relationship between moral disengaganent

media addiction among higher secondary school rural students5y=0.4

There is a moderate positive relationship between moral disengaganten
media addiction among government higher secondary school students

(r=0.47).

There is a moderate positive relationship between moral disengaganten

media addiction among aided higher secondary school studedis2y=
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20. There is a moderate positive relationship between moral disengaganten

media addiction among higher secondary school science studen&djr=0.

21. There is a moderate positive relationship between moral disengaganaent
media addiction among higher secondary school commerce students

(r=0.54).

22. There is a moderate positive relationship between moral disengaganten
media addiction among higher secondary school humanities $tuden

(r=0.42).

Conclusion

Analysis and interpretation of data helps the researcher to drawosolati
the research problem. In the preliminary analysis it was founcedetel of moral
disengagement and media addiction among higher secondary scemtst and
the study reveals that it is in a moderate level. Major analysisvs that the
comparison of mean scores of moral disengagement and media addicbog am
higher secondary school students for the total sample andlikansples. The study
reveals that there exists a significant difference in moral disengagdragmeen
male and female, urban and rural higher secondary school studentalsénthe
study shows that there exists no significant difference enntean scores of moral
disengagement among government and aided higher secondary setientstAnd
also there is no significant difference among the subjects of stutlyechigher
secondary school students. The study also reveals that thete sigsificant

difference in the mean scores of media addiction among male and female higher
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secondary school students. And also there exists a signififlaredce among the
sub sample subjects of study of higher secondary school sfuderd this study
also shows that there exists no significant relationshigvd®st urban and rural,
aided and government higher secondary school students. Thaetaedis that there
a moderate positive relationship between moral disengagement andadéi#on

among higher secondary school students for the total sampléharslbsamples

based on gender, locale, type of management and subjects of study.

Tenability of hypotheses

The first hypothesis states that “there exists significant differdretween
the Male and Female Higher secondary school students in meesigdigement”.
The study reveals that there exists a significant difference betweerandhfemale
higher secondary school students in their Moral disengagens@ni4). Hence the

first hypothesis is accepted.

The second hypothesis states that “there exists significant ddéebetween
the Urban and rural higher secondary school students in moealgdigement”. The
study reveals that there exists a significant difference between urbarurahd
higher secondary school students in their moral disengagemerg8Q}t=Blence the

second hypothesis is accepted.

The third hypothesis states that “there exists significdferednce between
the government and aided higher secondary school students omal m

disengagement”. The study reveals that there is no significHatesice between
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urban and rural Higher secondary school students in their rd@ahgagement

(t=0.76). Hence the hypothesis is rejected.

The fourth hypothesis states that “there exists significdfgreince among
the subjects of study of higher secondary school studem®ial disengagement”.
The study reveals that there is no significant difference among biectiof study
of higher secondary school students in their moral disengaggfreh®©8). Hence

the hypothesis is rejected.

The fifth hypothesis states that “there exists significaffréince between
the male and female higher secondary school students in meticiicad”. The
study reveals that there exists a significant difference between andl female
higher secondary school students in their media addiction .6@tx7Hence the

hypothes is is accepted.

The sixth hypothesis states that “there exists significargrdifice between
the urban and rural higher secondary school students in med@i@ddiThe study
reveals that there is no significant between urban and rural higbendary school

students in their media addiction (t=0.77). Hence the hypotisesagected.

The seventh hypothesis states that “there exists significant difference

between the government and aided higher secondary school studemedia
addiction”. The study reveals that there is no significant éetwgovernment and
aided higher secondary school students in their media add{ttib:35). Hence the

hypothes is rejected.
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The eighth hypothesis states that “there exists significdiereiice among
the subjects of study of the higher secondary school stugdtemgdia addiction”.
The study reveals that there exists significant difference among bjpectsuof
study higher secondary school students in their media addictiBlence the

hypothesis is accepted.

The ninth hypothesis states that “there exists significantaekitip between
moral disengagement and media addiction among higher secondaoy stldents
for the total sample and the sub samples based on gender, losaloof, type of
management and subjects of study. The study reveals that theeeataopositive
correlation is found between the mean scores of moral disengagememtedrad
addiction in the total sample (r=0.49), male students (r=0.48hale students
(r=0.45), urban students (r=0.54), rural students (r=0.45), governstedéents
(r=0.47), aided students (r=0.52), science students (r=0.50), comrsieidents

(r=0.54) and humanities students (r=0.42).

Educational implications

The major findings of the study made the investiggut forward the

following suggestions to improve educational prEti

> Students may be provided with the awareness classése negative

effects of media addiction.

> Curriculum should be providing the lessons withiggvimportance to

moral values according to the twenty first century.
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> Give classes to parents and children’s accordingtht® present

technological and current status of the community.

> Teach the students with the importance of moralesl

> Teacher can modify the classroom in to virtual lasm with the
help of technology. Through this the learner casilgaeach the

learning objectives.

> Attention should be given on the basis of gendeiirfgoroving their

moral engagement.

> Urban and rural students have different attitudeatols the moral
values and the technology so special care shouldinen on the

locality of every individual.

> Awareness programs should be conducted on thes losiype of

management ie, government and aided schools.

Suggestions for further research

The findings of the study and the limitations entewved in the
present study helped the investigator to suggestfaHowing for further

research.

> A study can be conducted to find out the influeatenedia on moral

disengagement.
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This study can be replicated on samples from differdevels of

education.

A study can be conducted media addiction and mtlgeblems

among students at different stages.

A study can be conducted effect of moral disengaggnin the

teaching- learning process.

A study can be conducted role of media for imprgvihe teaching

strategies.
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APPENDIX II

FAROOK TRAINING COLLEGE
MORAL DISENGAGEMENT SCALE (2019)

(Draft)
Dr. T.K. Umer Farooque Neethu C.
Asst. Professor M.Ed. Student
Farook Training College Farook Training College
Kozhikode Kozhikode

Instructions

Given below are the statements related to you. Each statemenvéadige
responses like strongly agree, agree, undecided, disagree, strasagyedi Only
one response should be given to one statement. All statememitd dhave
responses.

Model

Blames one person for his activities that is done through someaospigation.

Strongly agree Agree Undecided Disagree iggg?&
v

1. | used to help my classmates when he is caught in the nametakesis

2. | don’t feel guilty in an activity that is done as per th&tiactions of my best
friend.

3. | feel like | don’t have any bad habits, while seeing my classmbgeb
habit.

4. | used to attribute guilt over others to save me from my mistakes.

5. | used to simplify the problems faced by my friend because of me.

6. | do put forward attribution on one child among the mistakeseday a

group of children.

7. Doesn’t show mercy to some of my classmates.



10.

11.

12.
13.
14.
15.
16.
17.
18.
19.

20.

21.
22.

23.

24,
25.

26.

27.

28.
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| don't feel it as guilt to disobey rules and regulations igame, to win my
team.

| believe that taking study materials of someone without grenigsion of
him for my friend, is  not a wrong thing

| do value the small activities done by the youngster tharathivities done
by the elders who didn’t do anything for the society.

| do blame my classmates when | caught for violating the rules an

regulations.

| didn’t care about the aftereffect of the activities done for my friend.
| used to blame the behavior of a person who lives in a pitgtustion.

| used to manhandle my friend for a joke.

| don’t feel what punishing someone without making mistaikasot guilt.
Feels that exchanging answer papers to the best friend is nstakeni
Don't feel that destroying valuable things is not a mistake.

If classmates do not behave properly to me, | should blame them.
Tries to simplify the successive failure.

Used to blame the class leader if the students couldn’t perfarnduhes
assigned by the teacher.

Do not try to help the handicapped.
Blames people who complain about the mistakes of my friends.

While hearing the life problems of my friend, | feel my problemas much
worth.

If I couldn’t win in games, | used to impose the respadlisilover others.
There is no wrong in fighting with others to help the friend.

| don’t care about the aftereffects that happened by skipping the<lkasgo
for the movie.

Taking off the homework book of the classmate isn’'t a wrong thing

Isolates the classmates who are not ready for combined study.
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There is no problem in harassing people who destroys the sinoétitye
family.

| do believe that taking money from home without asking pesion for the
fulfillment of our needs, isn’t a guilt.

Believes that the hardship of my parents is more difficult tharhearing
activities.

There is no wrong in coping exam for scoring high marks.
Avoid the repercussion made from bad activities with friends.
Couldn’t take up my friends’ problems as my own.

| used to violate the speed limit of two wheelers.

| believe that | don’t have any involvement in the repercussiade by the
exploitation of nature.

Used to blame the teachers who took the special classes in themegtra
Used to simplify the problems that may happen when comintgeHate.
Used to lie for the fulfillment of matters.

Don’t take it as a mistake in hiding the things of classmatesake fun for
him.

Used to blame parents when they didn’t fulfill our needs.
Didn’t see wrong in insulting a friend through gossiping.

Tries to justify when the cash that buy as loan didn’t return.

Didn’t become tensed when problems occur due to disobeying tparen

instruction.

Believes that keeping off the classmates who didn’'t co-operate while

playing.
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APPENDIX Il

FAROOK TRAINING COLLEGE, CALICUT
Moral Disengagement Scale (2019)

(Final)
Dr. T.K .Umer Farooque Neethu.C
Asst. Professor M.Ed. Student
Farook Training College Farook Training College
Kozhikode Kozhikode
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APPENDIX IV

FAROOK TRAINING COLLEGE
MORAL DISENGAGEMENT SCALE (2019)

(Final)
Dr. T.K. Umer Farooque Neethu C.
Asst. Professor M.Ed. Student
Farook Training College Farook Training College
Kozhikode Kozhikode

Instructions

Given below are the statements related to you. Each statemenvéadige
responses like strongly agree, agree, undecided, disagree, strasagiyedi Only
one response should be given to one statement. All statememutd dhave
responses.

Model

Blames one person for his activities that is done through somdospisation.

Strongly agree Agree Undecided Disagree iggg?&
v

1. | used to help my classmates when he is caught in the nametakesis

2. | don’t feel guilty in an activity that is done as per th&iactions of my best
friend.

3. | feel like | don’t have any bad habits, while seeing my classmbgeb
habit.

4. | used to attribute guilt over others to save me from my mistakes.

5. | used to simplify the problems faced by my friend because of me.

6. | do put forward attribution on one child among the mistakeseday a

group of children.

7. Doesn’t show mercy to some of my classmates.
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| don't feel it as guilt to disobey rules and regulations igame, to win my
team.

| believe that taking study materials of someone without grenigsion of
him for my friend, is  not a wrong thing

| do value the small activities done by the youngster tharathivities done
by the elders who didn’t do anything for the society.

| do blame my classmates when | caught for violating the rules an

regulations.

| didn’t care about the aftereffect of the activities done for my friend.
| used to blame the behavior of a person who lives in a pitgtustion.

| used to manhandle my friend for a joke.

| don’t feel what punishing someone without making mistaikasot guilt.
Feels that exchanging answer papers to the best friend is nstakeni
Don't feel that destroying valuable things is not a mistake.

If classmates do not behave properly to me, | should blame them.
Tries to simplify the successive failure.

Used to blame the class leader if the students couldn’t perfarnduhes
assigned by the teacher.

Do not try to help the handicapped.

Blames people who complain about the mistakes of my friends.

If I couldn’t win in games, | used to impose the respadlisilover others.
There is no wrong in fighting with others to help the friend.

| don’t care about the aftereffects that happened by skipping the<slkasgo
for the movie.

Taking off the homework book of the classmate isn’'t a wrong thing
Isolates the classmates who are not ready for combined study.

There is no problem in harassing people who destroys the sinoétitye
family.
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| do believe that taking money from home without asking pesion for the
fulfillment of our needs, isn’t a guilt.

There is no wrong in coping exam for scoring high marks.
Avoid the repercussion made from bad activities with friends.
Couldn’t take up my friends’ problems as my own.

| used to violate the speed limit of two wheelers.

| believe that | don’t have any involvement in the repercussiade by the
exploitation of nature.

Used to blame the teachers who took the special classes in themegtra
Used to simplify the problems that may happen when comintgeHate.
Used to lie for the fulfilment of matters.

Don't take it as a mistake in hiding the things of classmatesake fun for
him.

Used to blame parents when they didn’t fulfill our needs.
Didn’t see wrong in insulting a friend through gossiping.

Tries to justify when the cash that buy as loan didn’t return.

Didn’t become tensed when problems occur due to disobeying tparen

instruction.

Believes that keeping off the classmates who didn’'t co-operate while

playing.
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FAROOK TRAINING COLLEGE
MEDIA ADDICTION SCALE (2019)

(Dratft)

Dr. T.K.Ummer Farooque Neethu C.

Asst. Professor M.Ed Student

Farook Training College Farook Training College
Kozhikode Kozhikode
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APPENDIX VI
FAROOK TRAINING COLLEGE

MEDIA ADDICTION SCALE (2019)

(Draft)
Dr. T.K. Umer Farooque Neethu C.
Asst. Professor M.Ed. Student
Farook Training College Farook Training College
Kozhikode Kozhikode

Given below are some statements related to you. For each statermengrth
given three responses like always, sometimes and never. Rik mdrk for the
appropriate answer. Mark only one response for one statement.

Model

Updates facebook.

Always Sometimes Never
v
1. Use internet for educational purposes.
2. Loves to use Facebook.
3. Maintains friends circle through Facebook.

4. Do chat with friends through Facebook.

5. Reply more on Facebook than books to get information.

6. Used to watch all types of programs telecasted in television.

7. Try to find out happiness through internet browsing’

8. | used to download all the details related to the lessons frizmet.
9. | do use internet without sleeping.

10.  Uses internet to help my friends.

11.  While travelling, | used to communicate with friends througkrinet.
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Spends more time in internet than with family.

Feels like internet is inevitable in life.

Loves to chat with friends while alone.

Spends more time in online games.

| am satisfied in the friendship through Facebook.

Engages in internet chatting than a real conversation.

| have in the information’s through internet.

| do feel to exit from whatsapp groups.

| didn’t consider the family’s viewpoint about internet use.

| use You-tube channels than TV channels.

| do communicate with friends through video chatting.
Believes that Facebook is best medium for the existence of frigndshi
Social media helps to understand the modern tendency in education.
Uses You-tube to study easily.

Used to watch programs in Victures channel.

Feels anger in the limit for the usage of computer.

Finds happiness in using Facebook.

Loves to use Whatsapp without my time limit.

| do engage in internet browsing not even for studies.

Uses new application that comes in internet by downloading.
Uses online facility to pay the electric bill.

Loves to use mobile phone than computer.

Loves to use internet from cafes than from home.

Did not give importance to online friendship.

Preparing assignments with the help of internet.
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37.  Overcome the tough situation through the chatting in socialanedi

38. Used to have fear about the repercussion that may happen thneuggape
of internet.
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FAROOK TRAINING COLLEGE
MEDIA ADDICTION SCALE (2019)

(Final)
Dr. T.K.Ummer Farooque Neethu C.
Asst. Professor M.Ed Student
Farook Training College Farook Training College
Kozhikode Kozhikode
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APPENDIX VIII
FAROOK TRAINING COLLEGE

MEDIA ADDICTION SCALE (2019)

(Final)
Dr. T.K. Umer Farooque Neethu C.
Asst. Professor M.Ed. Student
Farook Training College Farook Training College
Kozhikode Kozhikode

Given below are some statements related to you. For each statermengrth
given three responses like always, sometimes and never. Rik mdrk for the
appropriate answer. Mark only one response for one statement.

Model

Updates facebook.

Always Sometimes Never
v
1. Use internet for educational purposes.
2. Loves to use Facebook.
3. Maintains friends circle through Facebook.

4. Do chat with friends through Facebook.

5. Reply more on Facebook than books to get information.

6. Used to watch all types of programs telecasted in television.

7. Try to find out happiness through internet browsing’

8. | used to download all the details related to the lessons frizmet.
9. | do use internet without sleeping.

10.  Uses internet to help my friends.

11.  While travelling, | used to communicate with friends througkrinet.



12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

35.

36.

Appendices

Spends more time in internet than with family.

Feels like internet is inevitable in life.

Loves to chat with friends while alone.

Spends more time in online games.

| am satisfied in the friendship through Facebook.

Engages in internet chatting than a real conversation.

| have in the information’s through internet.

| didn’t consider the family’s viewpoint about internet use.

| use You-tube channels than TV channels.

| do communicate with friends through video chatting.

Believes that Facebook is best medium for the existence of frigndshi
Social media helps to understand the modern tendency in education.
Uses You-tube to study easily.

Used to watch programs in Victures channel.

Feels anger in the limit for the usage of computer.

Finds happiness in using Facebook.

Loves to use Whatsapp without my time limit.

| do engage in internet browsing not even for studies.

Uses new application that comes in internet by downloading.
Uses online facility to pay the electric bill.

Loves to use mobile phone than computer.

Loves to use internet from cafes than from home.

Preparing assignments with the help of internet.

Overcome the tough situation through the chatting in socialanedi

Used to have fear about the repercussion that may happen thiheugtage
of internet.
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APPENDIX IX

FAROOK TRAINING COLLEGE, CALICUT
MORAL DISENGAGEMENT SCALE (2019)
RESPONSE SHEET (1)
Name of School

MALE FEMALE URBAN | RURAL
GOVT |AIDED | UNAIDED SCIENCE| COMMERCE | HUMANITIES
= = | | & €, = | | |E €,
Bel5 |8 |F |22 35 |E |3 |§ |33

No. | 6818 |5 |7 |28 No-\ 88 1€ |5 |% |28
T8 8 | & a TG T8 s | 8 g TG

1 24

2 25

3 26

4 27

5 28

6 29

7 30

8 31

9 32

10 33

11 34

12 35

13 36

14 37

15 38

16 39

17 40

18 41

19 42

20 43

21 44

22 45

23




FAROOK TRAINING COLLEGE, CALICUT

APPENDIX X

MORAL DISENGAGEMENT SCALE (2019)

RESPONSE SHEET (2)
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APPENDIX XI
LIST OF SCHOOLS

Appendices

Sl. No.. Name of the school Type of management
1 VHSS Meenchanda Government
2 Velliyencheri ASMHSS Manijeri Aided
3 Govt. HSS Cheruvadi Government
4 PTMHSS Kodiyathur Aided
5 Kunnamangalam HSS Aided
6 SSHSS Moorkanad areakode Aided
7 Mukkam HSS Mukkam Government
8 MES HSS Mampad Aided
9 Govt. HSS vazhakad Government
10 Ramakrishna mission HSS kozhikode Aided
11 Govt. HSS kondotty Government
12 REC Govt.HSS Chathamangalam Government




