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Education is a very important tool for everyonestceed in life. It helps a
lot in lessening the challenges of life and knowkedgained throughout the
education period enables each and every individoafident about their life. It
brings feeling of equality among all people in goeiety and promotes growth and
development of the country. Education is mustbimth men and women equally as
both together make a healthy and educated sodigsyan essential tool for getting
bright future as well plays a most important raig¢he development and progress of
the country. Citizens of the country become resjpbedor the better future and
development of the country. Highly educated pedpéeEome the base of the
developed country. So proper education bringshbffigture for both the individual
and the country. It is only educated leaders whitdlithe nation and lead it to the
height of success and progress. Education makeslepes perfect and noble as

possible.

Education is important for everyone to lead a sasful life especially for
students in higher secondary level. It is a foulntiastage for college education and
further learning and to establish a successfulierarr Every student should be
enlightened with right way to attain an interestthe field of education. Higher
secondary school students are mostly adolesceAtinlescent stage is a highly

critical period in the life of all students.

In today’s highly competitive world, student facesrious academic
problems including exam stress, disinterest innditey classes and inability to

understand the subject. Examination stress is fdading of anxiety or
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comprehension over one’s performance in the ex&wademic stress is the major
source which brings a mental imbalance among adets and hence it may lead to
low self esteem. They are frequently troubled wilikir daily problems. A big
guestion arising in the adolescents mind is what aapposed to do? and in which
manner am | to behave? Most of the adolescents Hhiatva personal and
interpersonal problems concerning vocation, edanathealth, family, society and
personal matters. Many of them have a tendenaeyittwlraw from their concerned

fields.

Today children are crushed between the wheelgmpetition and pressure.
When parents have narrowed their thinking such thay just want doctors and
engineers growing in their homes, the children barload. No doubt it is the
responsibility and duty of a child to fulfill theparent’s dreams but the parents also
do not have any right to force their anguish on ¢haédren. Parents rather than
acting as a mode of support, laden the childrem Wieir own wishes also. The

recent hike in the suicide cases proves the pisielf.

Peer pressure is very strong during the adoles@ars. Since so much time
is spent with peers, the influence can be more powhan that of parents, teachers
or other authority figures. During the day teenaggrend more time with peers than
with family members. Teens need to choose thiindis wisely. Friends who make
healthy, safe, and positive decisions help motite¢mager to follow a similar path.
But peer pressure becomes more dangerous wheddrfeave a negative influence
by making unwise decision. The teenager can espeei low self esteem and may

experiment with drugs, alcohol, shop lifting, skipgp school or unsafe sex just to fit
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it. The teenager’s stress and problem create rmpastylems in our society. It also
affects the smooth functioning of educational m$itbns. Parents are also suffering

many difficulties due to these problems.

Need and Significance

In the modern world, life has becoree impersonal, mechanical and fast
and hence a good number of people find themselepsedsed or anxious. The
extreme complexities of the present world descthe dangerous trends in the
mental health level of our youngsters. The increpgiate of suicides, crimes,
alcoholic usage, drug addictions, malpracticesiatour state point out the deadly
involvement of our youths. Sixty five percent airgpopulation will be youths
below the age limit of 29 by 2020. In United NasoReport revealed that India has
world’s largest youth population (Th&conomic times, 20}4 The former
Honorable Prime Minister Manmohan Singh declared ¢ur population, especially

the educated youths is the basis of our development

But now we are going ahead with anxiety and f@drose who want to
become the best human resource of the future afietad by narcotic drugs and
liquor. It is clear that the values of the new gatien are deteriorating day by day .
How the children become value less egoistic pefAdifhat explanation can we
argue for this situation? Whether parents haveralgyin bringing such a situation?
Now the parents are very busy by engaging in jobs and other activities to make
the family safe. At the same time the childrenraegetting affection and care and

they feel loneliness. This loneliness automatycateates negative feeling in their
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mind. To overcome the loneliness, children are @ddi by the excessive use of

social media and hence unknowingly they becamesssehembers in society.

Most of the adolescents report difficulty in bétbme and school. For some,
stress can lead to internalized disorders suchx@ety, depression, headache and
indigestion. The perception of high stress levedtidents can lead to poor academic
performance, depression and serious health prob(dfisa & Mickean, 2000).
From psychological and sociological point of vieghildren’s behavior depends
upon the parents' behavior. A child spends omg &r six hours in the schools and
the rest of the time is spent in his home. Sincelesits are spending most of the
time with their parents, parenting style acts asnajor cause for children’s

behavioral changes and attitudes.

Parents are primary educators and play a criticé in shaping the
individuality of the child. The behavior of the pats has a powerful influence on
adolescents who learn more from what their pardatthan when they are told by
them. Parenting style is a psychological constraptesenting standard strategies
that parents use in their child rearing. Parensitydge might vary because of some
potential reasons. Parents have to analyze theempag styles and its effects on

their children and what works best for them and ttlaild.

There are different types of parenting styles. Hughoritative parenting
style is one that communicates in a warm acceptiguring manner. Parents
impose their own wishes and interests expecting atieons from the children
according to their expectations. This is a rettivdemocratic style of parenting as

the parents are responsive and receptive towaslds ¢hildren. They are usually
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willing to respond to the questions of their chédr Moreover, they are more
encouraging and forgiving parents rather than gungs ones in case the child does
not come up to their expectation. The authoritaparenting style is an extremely
strict form of parenting that expects a child thec to rules and regulations set out
by the parents with little or no input communicatiwom the child. Parents tend to
punish their children if they fail to obey them. tAaritarian parents fail to give any
explanation or reason for the rules imposed by tHémchild asks for explanation,
the simple reply is, “Because | said so.” Usualigde parents less responsive and
have high demands and expectations. Permissivatgaee overly responsive to the
child’s demands seldom enforcing consistent ruled aften lead to rearing a
spoiled child. These types of parents are oftearrefl as tolerant parents and they
tend to make fewer demands to their children. Thements are less concerned
about disciplining their children as they have lewpectations of adulthood and
self-control. The neglectful parent is totally digaged and emotionally uninvolved
in their child’s life. There will not be any expsesn of love and affection. Often
these parents provide only the basic needs of sawtishelter. These parents are
usually less demanding, less communicative andrkesgsonsive. They manage to
fulfill the basic needs and necessities of théitdcen but overall , they are less
attached to their children. In some cases thesfsaare ignorant to the extent that

they may even ignore the needs and necessitibgiofchildren.

In the present scenario the emphasis is laid eralhround development of
the child, which is made feasible in a suitableiemment at home, having right

parent child relationship. In recent days parergsnaore concerned with their wards
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education, and they make more dialogues with teaghé school authorities than
the parents of old days. The involvement of paremiy have negative or positive
effects on student’s developments. Over protecésermay destroy the child. The
influence of parents sometimes may cause menthedlth among their wards. By
considering all these, the investigator wants tovknvhether a particular parenting
style cause more academic stress among higher daagoschool students. Hence
the present study is titled as Influence of Pangntbtyles on Academic Stress

among Higher Secondary School Students.

Statement of the Problem

The present study is entitled as “INFLUENCE OF PARENG STYLES
ON ACADEMIC STRESS AMONG HIGHER SECONDARY SCHOOL

STUDENTS”

Definition of Key Terms

Influence

Influence is defined as the power to change arcaffomeone or something

(Webster's dictionary, 1996).

Parenting Styles

“A Parenting Style is a psychological construcpresenting standard

strategies that parents use in their child rear(Bgiumrind, 1991).

Parenting Styles are operationally defined as fthar styles viz..,

Authoritarian, Authoritative, Permissive and Nedgflec determined by the
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distinctive composition of the extent of parenesméndingness and responsiveness

in the overall development of the child.

Academic Stress

“Academic Stress is mental distress wispect to some anticipated
frustration associated with academic failure, apéton of such failure, or even an

awareness of the possibility of such failure” (Ga&ihan, 1987)

For the present study Academic Stress is the cormed stress that comes
from schooling and education. It is a physical, tabar emotional reaction resulting
from an individual's response to tensions, cordliahd pressures which arise from

the academic life.

Higher secondary school students

Higher secondary School students refers to thaesis studying for plus one

or plus two in any of the schools recognized by@oeernment of Kerala

Variables

The present study involves two types of variabiledependent variable and
dependent variable. The independent variable insthdy is Parenting Styles and

dependent variable is the Academic Stress amorghi§econdary school students.



Intwoduction 8

Objectives
The following are the objectives of the study
To find out the percentage of higher secondary actstudents who
perceive their  Parenting Styles as
a) Authoritative b) Authoritarian c) PermissieNeglectful

To find out the extent of Academic Stress amondidrigsecondary school

students.

To find out the influence of Parenting Styles onademic Stress among

higher secondary school students.
To find out whether the influence of Parenting 8ybn Academic Stress
among higher secondary school students varyehyey.

Hypotheses
Parenting Styles have significant influence on Asait Stress among
higher secondary school students.
The influence of Parenting Styles on Academic Strasnong higher

secondary school students varies significantlgéyder.

Methodology

Method

Survey method is applied for collecting the data.
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Sample

The study is conducted on a sample of 500 HighecoSdary School
Students from different  higher secondary schdotsated in Kozhikode and
Malappuram districts of Kerala using stratified ging technique by giving due
representation to gender, locale of institutiondjexct of speicalization and type of

management of institutions.

Tools

The tools used for collecting the data are

1. Scale on Academic Stress (Mumthas and Shobf)20

The Academic stress scale is prepared by consgléne various dimensions
like teaching learning stresschool environment stress, exam stress, familgsst

self-inflicted stress and peer stress.

2. Scale of Parenting Styles (Gafoor & Abidpa]?2)

This tool is used for measuring Parenting Stylekigher secondary school
students. The scale is prepared on the basis afh#wy suggested by Baumrind

(1996) and Macoby and Martin (1983

Statistical techniques

The statistical techniques used for the analyisiseodata are the following.

1. Percentage Analysis

2. Percentiles
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3. One-way ANOVA
4, Test of significance of difference between means l&nge independent

samples.

Scope and Limitations of the Study

The present study is to find out the influence Rdrenting Styles on
Academic Stress among higher secondary schoolr#iidehe study was conducted
on a representative stratified sample of 500 higberondary school students
belonging to two districts of Kerala viz., Kozhik®@nd Malappuram. A tool for
measuring the Academic Stress was developed bwygidue emphases to its

various dimensions.

Even though the investigator made this study wagrect and accurate,
certain limitations are crept into the study. Tiequired data was collected from
two districts only because of time constraint3he sample size for the study is 500
higher secondary students. The variable Parentipig /as measured in terms of

student’s perception only.

In spite of all these limitations, the investigatmopes the results will be
accurate and dependable and will help to bring ebmadification in educational

process.
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Organization of the Report

The report has been presented in five chapters.

Chapter | presents a brief introduction to thebpgm, need and significance,
statement of the problem, definition of key termabjectives, methodology, scope

and limitations of the study.

Chapter Il presents the theoretical overview @f tbncerned variables and

review of related studies.

Chapter Il gives an account of the methodologydetail used in the present
study. It contains objectives, hypotheses, vargbtescription of tools used for
measurement, sample for the study, data collecpoocedure, scoring and

consolidation of data and statistical techniquesidsr analysis.

Chapter IV describes the analysis part of theysaglper the objectives of

the study and tenability of hypotheses.

Chapter V presents a summary of the study, majputings, educational

implications of the study and suggestions for Hertresearch in this area.
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REVIEW OF RELATED LITERATURE

Review of related literature is an important asp®cany investigation . A
proper study of related literature would enableitivestigator to locate and go deep
in to the problem. Review of the related literathedps the researcher to acquaint
himself with current knowledge in the field or ar@ which he is going to conduct
his research. It enables the researcher to dedingitdefine his problem and thus to
state objectives clearly and concisely. The knogéedf related literature bring the
researcher up to date on the work which otherse ldone. Thus a thorough
examination of the related literature will help researcher to understand the

significance of present study and to build a nepraeach to the same.

The present study is an attempt to find oet itifluence of Parenting
Styles on Academic Stress among higher second&igokstudents. To have an
understanding of the nature of study in this artkee researcher has gone through

the relevant literature.

The review is presented here under the followiegdings.

l. Theoretical overview

Il. Survey of related studies

|. Theoretical Overview

The theoretical overview of Academic Stress aakfting Styles are given

below.
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Academic Stress

Stress is the body’s reaction to a ckaiigit requires a physical, mental or
emotional adjustment or responsgtress refers to a “particular relationship between
the person and the environment that is appraisedhbyperson as taxing or
exceeding his or her resources” (Lazarus & Folkmd@84). Individuals have
stress in different situations, including academazseer, and social relationships.
Although many researchers (Ainslie, Shafer, & Régs01996)have examined
students' general stress, which refers to psychwbgtress based on specific

surroundings.

Stress is viewed as a negative emotional, cagnitbehavioural and
physiological process that occurs as a persontoiesljust to or deal with stressors
(Bernstein et al., 2008).It has been argued that an individual can haveilplgss
anxious thoughts, difficulty to concentrate or rember because of being stressed.
Stress can lead also to change in people’s behayisuch as nail biting, heavy
breathing, teeth clenching and hand wringing. Wpeaople are stressed, they may
feel cold hands and feet, butterflies in stomacaid awhich all are regarded as
common physiological effects of stress. They cancbenected to emotion of
anxiety (Auerbach & Gramling, 1998). Physical arslghological responses to
stress generally occur together, especially wheasstbecomes more intense.
However, one category of stress responses canemd® other responses. For
instance, mild chest pain may lead to the psychcébgtress response of worrying
about getting a heart attack. Physical responsesbeaproduced when a person

escapes from a terrible accident or some othehtigng events, he or she will
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experience rapid breathing, sweating, and evenirshdittle later. These reactions
are part of a general pattern known as the figHtigint syndrome. The
psychological responses to stress can appears ehaing emotions, thoughts

(cognition), and behaviours (Bernstein et al., 2008

Stress has been seen tightening its grip on thdests, as they have to
compete every step of their academic career inféisismoving world. This shadow
of academic stress darkens the students of highirdaaetmediate schools as they

have to enter into the world of competition for oemg their respective careers.

“Academic stress is a mental distress with respgecsome anticipated
frustration associated with academic failure orneserareness of the possibility of
such failure” (Gupta & Khan, 1987). “Academic stgmervades the life of students,
and tends to impact adversely their mental andipalybealth, and their ability to
perform schoolwork effectively” (Clark & Rieker, &0; Felsten & Wilcox, 1992).
There is often a lot of pressure that comes aloitg pursuing one's education.
During the period of schooling, there are lot obrkv both academic and
nonacademic activities which demand balanced tiseaedule. Academic stress is
especially hard on school students who are oftengiaway from home for the first
time. Teachers expect work to be completed on titedents may under estimate
the amount of time and fail to plan before hancamplete reading and writing

assignments.

The components have been selected on the bathie af-depth analysis of
academic stress among students. Based on the dlespapers and theoretical

overview it is found that the academic stress anmfugher secondary students may
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be influenced by different components such asaching learning stress, school

environment stress, exam stress, family stressirglitted stress, and peer stress.
Teaching learning stress

Generally students are expecting much help angidagce from their
teachers to achieve higher performance in theademic life. But pupils face
many difficulties in school when they are beingdaiu The teaching method of
some teachers can not be followed by some pupmisieSessons are difficult and so
it can not be understood by this learners. Thesters severe stress in pupils. Lack
of support from teachers is an another cause e$stio students. Some pupils those
who are highly expected are suffering a lot ofstrevhen the teacher does not give

enough support and involvement in learning acawsiti
School environment stress

School environment is a major factor which castsess among the pupils.
The nature of the classrooms, availability of fture, facilities in library,
laboratory, play ground etc influence directly ondirectly the learning of students.
Strict disciplinary actions may create an irftatmind among the students and
they are forced them to act in different ways. Nelsses, teacher transfer,

unwanted interference in the activities of the pipre also cause stress in pupils.
Exam stress

Exam stress is a feeling of pressure dutest anxiety, fear of failure, fear
about grades, continuous exams and test prepardtne feeling of failure in the

exam is the major cause of exam stress in the upiVhen the exam is getting
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nearer, the pressure of the teachers and guardipan the students become very
high and hence they come under high stress. Lagireparation, unfollowed

lesson, illness etc are also make stresseipuipils.
Family stress

Family stress is defined as disturbance in thedgtedate of the family
system. The present nuclear family system mayeckreliness in the pupil. Most
of the day time both parents are engaged in their employment. Many of the
families are struggling to earn their livelitbdVhen the children come to the
home after spending too much time at the schoohynianes they are compelled to
sit alone in the home. Also economic backgrounthefparents create much stress
among their children. Unbroken family, strict pasgndrug addiction, illness of

parents etc cause stress among the students.
Self-inflicted stress

Self-inflicted  stress is the stregs impose on ourselves by how we
manage our expectations, time, relationships, aindset. Stress which are inflicted
in the mind of the pupil is itself due to variowsmsons. Lack of timely preparation,
emotional problems such as love affair, guiltynpbex, depression and some
obsessions create stress in the pupils. Someesdl and physical mental

disturbances are also makes stress in the pupils
Peer stress

Peer pressure is the direct influence on mebpl peers, or an individual

who gets encouraged to follow their peers . They ofeange their attitudes, values,
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or behaviors to conform to those of the influenagngup or individual. Adolescence
is the period of stress and strain. Acceptandesanse of belonging are developed
during this period. Competitions in learning amdcurricular activities, unwanted
interference in the activities of the pupil frohret peer group, enemity among the

peer group are also some major causes of streéss pupils.
Parenting styles

The concept of parenting styles commardgd in psychology today is based
on the work of Baumrind, a developmental psychstogBaumrind noticed that
preschoolers exhibited three different types ofdvébur. Each type of behavior was
highly correlated to a specific kind of parentifBased on extensive observation,
interviews and analyses, Baumrind initially ideietif three different parenting
styles: authoritative parenting, authoritarian p#rg and permissive parenting
(1967). Maccoby and Martin (1983) expanded thiepang style model using a
two-dimensional framework. They made further ddion by expanding
Baumrind’'s permissive parenting into two differempes: permissive parenting
(indulgent parenting) and neglectful parenting woived parenting). These four
parenting styles are sometimes called the Baunpamenting styles or Maccoby and
Martin parenting styles. Parenting styles aregmieed based on two dimensions
of parenting behavior. Demandingnesters to the extent of parental control over
their children’s behavior or demand their maturiResponsivenessgfers to the
degree of parents acceptance and sensitivendbgitochildren’s emotional and

developmental needs.
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1. Authoritative parenting (High demandingness, High responsiveness

Authoritative parents have high expectationsdohievement and maturity,
but they are also warm and responsive. These parsett rules and enforce
boundaries by having open discussion and usingongag They are affectionate,
supportive and encourage independence. This pagerdtyle is also known
as authoritative parenting style. Based on Baunwingsearch, children of

authoritative parents

. Appear happy and content

. Are more independent

. Achieve higher academic success

. Develop good self-esteem

. Interact with peers using competent social skills

. Have better mental health — less depression, anxmiicide attempts,

delinquency, alcohol and drug use

. Exhibit less violent tendencies

N

. Authoritarian parenting (High demandingness, Lav responsiveness)

Authoritarian and authoritative parenting stylesenagunds similar, yet they
have several important differendesparenting beliefs. While both parenting styles
demand high standards, authoritarian parents deilamti obedience using reasons
such as because | said $oThese parents use stern discipline and oftenl@mp

punishment to control children’s behavior. Autharién parents are unresponsive to
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their children’s needs and are generally not numgur Children of authoritarian

parents:

. Tend to have an unhappy disposition

. Are less independent

. Appear insecure

. Possess lower self-esteem

. Exhibit more behavioral problems

. Are academically poor

. Have poorer social skills

. Are more prone to mental issues

3. Permissive parenting (Indulgent)- (Low demandigness, High

responsiveness)

Permissive parents set very few rules and boueslamd they are reluctant
to enforce rules. These parents are warm and iedulgut they do not like to say no

or disappoint their children. Children of permigsparents

Cannot follow rules

. Have worse self-control

Possess egocentric tendencies

. Encounter more problems in relationships and satietaction
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4. Neglectful parenting (Uninvolved)-(Low demandingess, Low

responsiveness)

Neglectful parents do not set firm boundaries ightstandards. They are
indifferent to their children’s needs and uninvalva their lives. These uninvolved
parents tend to have mental issues themselvesasuctaternal depression, physical

abuse or neglected childhood. Children of neglégidnents:

. Are more impulsive

. Cannot self-regulate emotion

. Encounter more delinquency and addiction problems

. Have more mental issues — e.g. suicidal behaviadolescents

Review of Related Studies

The reviewed studies are summarized below undeheadings viz.,

1. Studies related to Academic Stress

2. Studies related to Parenting Styles

1. Studies related to Academic Stress

Karaman et al., (2019) conducted an stigational study on “predictors of
Academic Stress among College Students.” Threedredn and  seven
undergraduate students (179 men, 128 women) peated in the study. The results
revealed that female college students had highedeaic stress than male college

students.
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Stankovska et al., (2018) conducted a study ontiena intelligence, test
anxiety and academic stress among university staddime self report emotional
intelligence test, test anxiety inventory and studgeademic stress test were used in
this study. Two hundred university students (10d@dke and 100 male students) are
participated in the study. The results of the gtteVealed that there is significant

positive relationship between test anxiety and ewnad stress.

Manansingh (2017) conducted a study on thetioakhip of relaxation
technique with test anxiety, academic stress,ramding students intention to stay
in a baccalaureate degree nursing program. Thidy stéxamined if there was a
relationship among demographic characteristichefrespondents and test anxiety
and academic stress. Forty five first semestesingrstudents were participated in
the study. The findings of the study indicated #ier using relaxation techniques
the students reported statistically significantrdase in test anxiety and academic

stress.

Bartwal and Raj (2014) conducted a researchAmademic stress among
school going adolescents in relation to their doaielligence”. Data were
collected from rural and urban area of Bathindg icitPunjab. The sample consisted
of 200 school going male and female adolescentsul®eof the study revealed that
there were no significant gender differences wegard to academic stress and

social intelligence among rural and urban adolescen

Strodl and Sun (2014) conducted a study on acadesfated stress among
private secondary school students in India. Paditis were 400 adolescent students

(52 percent male) from five private secondary sthooKolkata who were studying
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in grades 10 and 12. Findings revealed that 3S3@makrcent have high or very high
levels of academic stress and exam anxiety resgéctiand all students reported

high levels of academic stress.

Bataineh (2013) made an investigation on the anadestressors
experienced by the students at university. A tet@ainple of 232 subjects from
faculty of education were taken as the sample. rElselt showed that academic
overloads, course awkward, inadequate time to stwdykload in every semester,
exams awkward, low motivation, and high family estadions were drive
moderately stress among students. It was also fthatdear of failure is the major

source of stress among undergraduate students.

Xiao (2013) conducted a study on “Academiesd, Test Anxiety, and
Performance in a Chinese High School Sample: Thddvaiing Effects of Coping
Strategies and Perceived Social Support”. Thisysiagestigated the relationships
among academic stress, test anxiety, coping stestegerceived social support and
test performance. This study revealed that etli®ra moderate effect between
coping strategies and perceived social supportl anpositive relationship exist

between academic stress and test anxiety.

Busari (2012) worked on “Ildentifying Difference iRerceptions of
Academic Stress and Reaction to Stressors base@eoer among First Year
University Students”. Student Academic Stress &calas the instrument used to
collect data from 2,520 first year university statte. The results  showed that

male and female respondents differed significantly their perceptions of



Review (z/ Related Siteralwie 23

frustrations, financials, conflicts and self-ex@dicins stressors but did not

significantly differ in their perceptions of presss and changes-related stressors.

Kadapatti and Vijyaluxmi (2012) carried out a stutb know the stressors of
academic stress among pre-university students. sihwle consisted of 360 pre-
university students of both boys and girls drawmgigandom sampling method
from four co-educational colleges. The results stmbwhat high aspiration, poor
study habits, more study problems, change in mediimstruction and low socio-
economic conditions are the factors responsitole academic stress and become

stressors for stress among selected respondents.

The study by Sun (2012) “Educational stress amdme Chinese
adolescents: Measurement, risk-factors and asswwawvith mental health” on a
sample of 1627 secondary school students, revetilatd most of the strong factors
for academic stress were school or study relatetljding rural school location, low
school connectedness, perceived poor academic grade frequent emotional

conflicts with teachers and peers.

Calaguas (2011) examined the perception of acadstress among college
students in a state college in the Philippinesliggting gender differences. A total
of 1,210 college students chosen responded ¢o stirvey instrument. Statistical
analyses showed that male and female resptmddfered significantly in their
perceptions of subject, teacher, schedule, classroand expectation-related
stressors but did not significantly differ in thgyerceptions of enrolment and

admission, classmate, and financial- related siress
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Nandamuri and Gowthami (2011) explored theponents of academic
stress among the post graduate managementn&gudée sample consist of 500
postgraduate management students from variousageaent institutes spread
across the Warangal district of Andhra Pradesimanal Data was collected through
self designed academic stress questionnaire basprevious models available. The
study revealed that component of academicsstseelated to placement activity
since around 63 percent of the respondents fwven second priority to this

factor.

Savitha (2011) conducted a study on motivatiobaliefs and Academic
stress of higher secondary school studentKoirhikode and Malappuram
districts. The study was conducted on a sampl&06f higher secondary school
students studying in various higher secondaryoalsh of Kozhikode and
Malappuram districts. Motivational Beliefs Scaéd Academic Stress Inventory
are the tools used for data collection. Reshitsved that academic stress of male
students was higher than that of female stud@ies.rural and urban students differ

in academic stress.

Abdulkader (2010) examined the effect of 8fgle factors on academic
stress of higher secondary schools studeite study was carried out on 520
students of class plus one from higher secondahools of Malappuram, Thrissur
and Kozhikode districts of Kerala state. AcadeBiress Inventory and Life Style
Inventory are used as tools for the study. Theifigsl of the study were that
academic stress of higher secondary school stud@rtsicantly influenced by the

locale, gender and type of management.
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Agolla and Ongori (2009) conducted a research An ‘assessment of
academic stress among undergraduate students cise of University of
Botswana”. A total sample 320 students particigate this study. This study
investigated the stressors, symptoms and effettst are likely to be
experienced by the undergraduate students igheh institutions (Universities).
Stressors related to time, academic pressuckaeademic environments were
explored. It was found out that academics, wa@#t|oinadequate resources, low
motivation, poor performance in academics, comtirsupoor performance in
academics, over crowded lecture halls, and uriogytaof getting job after

graduating from the university lead to stress agngindents.

Arun and Chavan (2009) conducted a cross settistoaly to find out
academic stress, psychological health, and preseincguicidal ideas in students
and to find out any correlation between these béega Data was collected from
2402 students from classes VIl to Xl usingSocio-demographic Scale, General
Health Questionnaire, Mooney Problem Checklistl Snicide risk eleven- a visual
Analogue Scale. Statistical analysis used wds square and Spearman’s
correlation. The study revealed that studentsh vatademic problems and
unsupportive environment at home perceived dfea burden and had higher

rates of suicidal ideations.

Shahanas (2009) compared the academic stressecohdary school
students following state and C.B.S.E. curriculuifhe study was carried out on
600 high school students from Kozhikode distraséd on both state and C.BS.E .

curriculum using stratified sampling method. Acadte Stress Inventory is used
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for the study. The study revealed that there massignificant difference in
academic stress between the state and C.B.Siicutum secondary students in

the sub sample based on gender and locale.

Hussain and Kumar (2008) conducted a studilemht’Academic Stress
and Adjustment among High School Students” to eranihe level of academic
stress and overall adjustment among Public and @ownt high school students
and also to see relationship between the two @sahhe sample consist of 100
IX standard students . Academic Stress Invgnémd Magnitude of Stress
Inventory were used. Results indicated that ntagei of academic stress was
significantly higher among the Public school studemhere as Government school

students were significantly better in terms of ithevel of adjustment.

Rao (2008) conducted a study entitled “Acaidestress and adolescent
distress: The experiences of"l&andard students in Chennai, India” on apéam
of 588 higher secondary students. The purposetbé study was to assess the
prevalence of academic stress and adolescentsdistre Findings revealed that
academic stress and adolescent distress is indemggphiicant problem in Chennai,

India.
2. Studies related to Parenting Styles

Amal et al.,(2019) studied the maternal pargntistyles, school
involvement, and children's school achievement eodduct in Singapore. The
study investigated the associations between thraermal and paternal parenting

styles, moral intelligence, academic self-efficaryd learning motivation in three
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serial mediation models. Omani adolescents enrallédh to 11th grades (N = 296)
responded to an online survey containing demogcajpdins and scales measuring
the variables. Results of study indicated thatttinee models had a good overall fit.
In detail, the three paternal styles (authoritataethoritarian and permissive) had
direct associations with moral intelligence andinect associations with learning

motivation.

Kosterelioglu and Liker (2018) examined the “Effeof Parenting Style on
Students' Achievement Goal Orientation: A StudyHigh School Students.” This
study intends to determine the effects of parendiytes, as perceived by parents, on
high school students' achievement goal orientatidhe study was conducted on
497 students and their parents selected via sioipster sampling from public high
schools of the Ministry of Education in Amasya,ity in Turkey. Parents Attitude
Scale and Achievement Goal Orientation Scale weesl. The research showed
that parenting styles perceived by parents can iseedl as democratic,
overprotective, permissive and authoritarian. Rmg style was found to have a
low level positive relationship with performance pagach and performance

avoidance orientation.

Adubale and Andrew (2017) conducted a study orereng styles as
predicators of anxiety and depression of in-schadblescents in Nigeria. It
employed a correlation research design. Two hundnedforty students constituted
the sample for the study. Parenting Style Scales wsed to collect data for the

study. Linear regression was used to analyse the dde result revealed that
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parenting styles (authoritarian, authoritative gretmissive) significantly predict

anxiety in adolescent secondary school studerEslinState.

Hamid et al., (2016) studied the relationship lesw parenting styles and
academic performance of adolescents: mediating ablkeelf-efficacy. This study
analyzed the relationship of parenting styles atatlamic performance along with
self-efficacy as mediating variable. Sample of shdy consists of 313 university
students from four academic departments. Selfrtegajuestionnaire was used to
take the response from students. Results of tly shdicated that parenting styles
individually have no significant relationship witihe academic performance. In
addition to this, self-efficacy only mediates thelationship of authoritative

parenting style and academic performance.

Xie et el.,(2016) studied the personality ancepaing style as predictors of
life satisfaction among Chinese secondary studehitss study explored how
indigenous personality traits and parenting stydjgted students' life satisfaction.
The participants were 718 junior secondary studantShina with a mean age of
13.39 years. Personality, parental style, andd#gsfaction were assessed through
inventories. The results showed that personaldyemting style, and life satisfaction

were interrelated.

Yousaf (2015) examined the relation between-eastem, parenting style
and social anxiety in girls. A sample of 100 femstiedents selected from different
schools. For data collection Social Interaction itk Scale, Parental Authority
Questionnaire and Rosenberg’s Self Esteem Scales wsed. The results indicated

that social anxiety has negative correlation widif-esteem but not significant.
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Further, it indicates that low self-esteem wouldusga social anxiety and
authoritative style of parenting would leads tovgasibcial anxiety in girls. Social

anxiety negatively correlated permissive type aEpting style.

Ageel et el., (2014) studied the relationshipedficational encouragement,
parenting styles, gender and ethnicity as prediadbracademic achievement among
special education students. The study examinedhghéhe role of parenting styles,
educational encouragement, gender and ethnicityngrspecial education students
are predictors of academic achievement. Partitspah this study consisted 200
special education students (N = 105 boys and N gil®%) age varies 14 to 19 years
from one school located at Kuala Lumpur, MalaysResults showed that
authoritative parenting styles were mostly usedtly parents of their special
education students. Significant relationships wéosend in parenting styles,
educational encouragement and academic achieveaneong special educational

students.

Mahasneh and Ahmad (2014) carried out a studyetationship between
goal orientation and parenting styles among sangdleJordanian University
Students. Participants of the study was 650 unityestudents. Goal orientation and
parenting styles questionnaires were used for cotig data. Results indicated that
there is a significant positive correlation betwdearning goal orientation and
authoritative, authoritarian and permissive parentstyles. Performance-prove
orientation is positively related to authoritativauthoritarian and permissive

parenting styles.
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Rajan (2014) conducted study on relationship betwegarenting styles and
social reticence of higher secondary school stsdeftie sample taken were 600
higher secondary school students from differenhé&igsecondary schools located in
various districts of Kerala. The results of thedstuevealed that parenting styles

have significant influence on social reticencéigher secondary school students.

Yeo and Lian (2014) initiated a study on matenpelenting styles, school
involvement, and children's school achievementamaiuct in Singapore. Students
(N =712) in 3rd, 4th, 5th, and 6th grades complepeestionnaires on their mothers'
parenting styles and school-focused parenting joesct Student achievement and
conduct were assessed using achievement tests camtiat grades. The study
provide support for the hypothesis that school-$ecliparenting practices predict

achievement and conduct after adjusting for pamgrgtyles.

Taleb and Fathi (2013) examined the parentinestsind children's social
skills as perceived by Jordanian mothers of preslctialdren .This study examined
the perceived parenting styles in a sample of Juada mothers and their
perceptions of the social skills exhibited by theieschool children. The sample
consisted of 802 ("N"=802) mothers who respondea three-part questionnaire:
demographic information, parenting styles, andaaikills. The results of this study
indicated that the majority of mothers perceivegirtparenting style as authoritative
(73.5%). Results also indicated that mothers whocgreed themselves as

authoritative also perceived their children's sloskélls more positively.

Abidha (2012) conducted a study on relationshigvben parenting style and

goal orientation among boys and girls in higheroséary school. The samples
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taken were 832 students in Malappuram districte fdsults of the study revealed
that there is a significant difference between pimg style and goal orientation

among boys and girls in higher secondary level.

Atilgan and Erozkana (2012) investigated thatrehships between anxiety
sensitivity and perceived parenting styles of aslmdats and the predictive role of
perceived parenting styles on anxiety sensitivitye study group was composed by
545 (255 females; 290 males) students studyindfierent high schools in Mugla.
The data were collected using the Anxiety Sensjtivndex-R, and Parental
Attitudes Scale. The findings showed that the daatec, protective-demanding,
and authoritarian parenting styles were found toskgmificantly correlated to
anxiety sensitivity and democratic, protective-dadiag, and authoritarian

parenting styles are the important predictors adety sensitivity.

Jewrell et el., (20129tudiedthe relationships between parenting styles and
the academic performance of adolessenRelationships between parenting styles,
academic performance, and the mediating effectmativation, goal orientation,
and self-efficacy were examined. One hundred fergyt high school students were
participated, including 58 males and 90 female® Phrenting Style Questionnaire
was used to measure students' perceptions of pheents' parenting styles. The
results revealed that adolescents reported therengm as having a more
authoritative parenting style were found to demi@tetmore intrinsic motivation in

their academic pursuits.

Kirtley and Michael (2012) examined the genderfeddnces in the

relationships among parenting styles and collegelestts’ mental health. The
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authors examined the role of parenting style iatr@hship to student stress, anxiety,
and depression, with focused attention on gend@arences. Participants were 290
undergraduate students (58% female, mean age = PRticipants completed
surveys containing measures of parenting styledlegm stress, anxiety, and
depression. Anxiety and stress acted as medib&iveeen some maternal parenting
styles and female student depression. No meditdti@tationships were found for

male student rating.

Badrigargari and Vahedi (2011) examined the i@lahip between parenting
self efficacy, parenting style, and self regulati@arning in adolescent girls of
Tabriz in Iran. The researchers used descriptiveeladion method for their study.
Using a multi -stage cluster sampling, data wdteced from a sample of 400
girls. Regression analysis and one way analysigaghnce showed a relationship
between the three variables. The results of thdystavealed that the degree of
freedom or control determined the use of selulagn learning strategy, and

acceptance -rejection dimension was not influemiglredicting learning strategies.

The study by Moore and Joyce(2011) ewmach parenting style and
adolescents' school performance in Mainland Chimmathis study variables were
measured by the PAQ (parenting authority questioepaThe sample were 122
eighth graders in mainland China and the relatignbletween their school report
grades and the parenting styles they received wamieed. Results indicated that
although authoritative parenting style may be ursaky beneficial to the human

species including the Chinese population, authiaitgparenting style, as one of the
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most popular parenting styles among Chinese parentslosely associated with

high school performance of adolescents.

Brien and Helen (2010) studied the intergeneratiottansmission of
parenting styles of Irish immigrant mothers. Thiady examined the individual
parenting styles of a sample of 82 Irish immigramthers and investigated the
factors that influenced their individual parentirggyle. The Irish immigrant
participants reported a stronger authoritative g style, a stronger permissive

parenting style, and a weaker authoritarian pangrdtyle.

Chen, Dong and Zhou (2010) examined the relatimte/een authoritative
and authoritarian parenting style and social anldoaslc adjustment in Chinese
children. A sample of second grade children, agjgtit years, and their parents
were participated in the study. It was foundt thathoritarian parenting was
associated positively with aggression and negativath their peer acceptance,
sociability-competence, distinguished studentshimnd a school academic
achievement. Results indicated that, authoritatarel authoritarian parenting

practices were relevant to social and academiopaence in Chinese children.

Williams and Degnon (2009) studied the impactbehavioural inhibition
and parenting style on internalizing and extermadjzproblems from early child
hood through adolescence. A sample of 113 childvas assessed for behaviour
inhibition, Results revealed that greater authtviéaparenting was associated with
less of an increase in internalizing behaviour [@ois overtime and greater

authoritarian parenting was associated with a steafecline in externalizing
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problems. Results highlighted the importance of sabering child and
environmental factors in longitudinal patterns og&hbviour inhibition across

childhood and adolescence.

Erden and Uredi (2008) investigated the effecp@&fceived parenting style
on self- regulated learning strategies and motwati beliefs. A total of 350 eighth
grade students participated in the study .The t®selvealed that self-regulated
learning strategies and motivational beliefs werfuenced by parenting styles.
Those students whose parents were authoritativeveshdhigher self-regulated
learning strategies and motivational beliefs thatharitarian and indulgent and
neglectful parents. But indulgent parents seenat@ imore positive impact than the

authoritarian and neglectful parents.

Mckinney and Renk (2008) examined the relationshigtween late
adolescent’s perceptions of their mothers’ andeiathparenting styles and their
emotional adjustment. Findings showed that motteerd fathers use different
parenting styles for their sons and daughters.r€hkalt of the study also suggested
that different combinations of maternal and patepaenting are related to late
adolescents’ emotional adjustment, with late adeets having at least one
authoritative parent showing better adjustment thase who have no such parents

adopting authoritative parenting style.

Simons and Conger (2007) studied the ways irchvimothers and fathers
differed with regard to four parenting styles, th@nner in which individual

parenting styles combined to form family parentstgles and the extent to which



Review (z/ Related Siteralwe 35

these various styles were related to school comemtpdelinquency and depression
among adolescents. They found that the most confamity parenting styles were

those in which both parents displayed the same sifyparenting and authoritative
parenting style was associated with the most pesitutcomes for adolescents. In
the absence of this optimal parenting style hawng authoritative parent could
protect the child from deleterious consequencescased with less optimal styles

of parenting.

Bynum and Kotchick (2006) investigated Mother-Aeiient Relationship
Quality and autonomy as Predictors of Psychoso&djustment among African
American Adolescents. Sample of 1873 adolescenttseirage range of 9-12 years
were drawn through stratified random sampling fifamilies where one parent had
a graduate degree. The results indicated thatip@sitother- adolescent relationship
quality and greater autonomy were associated withhen self-esteem, fewer

depressive symptoms, and less delinquent behavior.
Conclusion

From the review of related studies, the ingasor has found that the
academic stress is related to the test anxiedy number of studies have been
conducted in relation with these variables bath and out side india. At present
higher secondary students are facing much stessulse of many reasons .As the
students are brought up in different backgroundetkient of academic stress they
face may differ individually. Investigator hats@ found that the children

brought up with different parenting styles shovecadifferent levels of academic
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stress and hence different attitude towards kfom the review of related studies
investigator found it interesting to study moreoatbthe relationship between
parenting styles and academic stress . Henckeimbdern era the study is found to

be relevant.
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METHODOLOGY

Methodology is a process which reveals all theho#$ and techniques
followed by the researcher during the course séaech work. The success of any
research work depends largely upon the suitgbdit the methods, tools and
techniques followed by the researcher in collectingl processing data. Thus the
role of methodology is to carry on the researdrkwin a scientific and valid

manner.

The present study is an attempt to find out of itifeience of Parenting
Styles on Academic Stress among higher secondahpokcstudents . The

methodology of the study is presented below utitefollowing heads viz..

Variables

Objectives

Hypothesis

Tools Used for Data Collection

Selection of Sample

Data Collection Procedure and Consolidation of Data

Statistical Techniques used for Analysis

The detailed description of each of the followiagjiven below.
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Variables

The present study involves two types of variabiegs independent variable
and dependent variable. The independent variabtberstudy is Parenting Styles
and dependent variable is the Academic Stress arhggiter secondary school

students.
Objectives

The following are the objectives of the study

1. To find out the percentage of higher secondary alcstndents who perceive

their Parenting Styles as

a) Authoritative b) Authoritarian ¢) Permiasi d) Neglectful

2. To find out the extent of Academic Stress amondhéiigsecondary school
students.
3. To find out the influence of Parenting Styles onademic Stress among

higher secondary school students.

4, To find out whether the influence of Parenting &ybn Academic Stress

among higher secondary school students varyehyey.

Hypotheses

1. Parenting Styles have significant influence on Amai Stress among
higher secondary school students.
2. The influence of Parenting Styles on Academic sStramong higher

secondary school students varies significantlgéyder.
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Tool Used for Data Collection

Collection of relevant data is an important aspé@ny research work. The
selection of suitable tool is of vital importanctr a successful research. The

following tools are used for the present study.

1. Scale on Academic Stress (Mumthas, & Shobi , 2019

2. Scale of Parenting Styles (Gafoor, & Abidha, 2012)
Detailed description of each of these tools v&gibelow.
1. Scale on Academic Stress

The tool is prepared and standardized by the tigager with the assistance
of her supervising teacher. The procedure followetthe construction of the tool is

described below.
a) Planning of the scale

The first step in the construction and standatitbn of a scale is planning
of the scale. It was decided to develop Likert tgpale with three responses viz.,
agree, undecided, and disagree. The scale isrpbpato measure the extent of
Academic Stress among higher secondary school emstsid The investigator
reviewed the literature and identified six compuseas the causes of Academic
Stress. They are teaching learning stress, exassstschool environment stress,

family stress, self-inflicted stress and peesssr

Description of each of these componengsvisn below
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. Teaching learning stress

Generally students are expecting much help andagoe from their
teachers to achieve higher performance in theademic life. But pupils face
many difficulties in school when they are beingdiail The teaching method of
some teachers can not be followed by some pumineSessons are difficult and so
it can not be understood by this learners. Theaters severe stress in pupils. Lack
of support from teachers is an another cause e$stio students. Some pupils those
who are highly expected are suffering with a lostvséss when the teacher does not

give enough support and involvement in learningvaies.
Example:  School learning activities make me fieavy. (Item no.1)
. School environment stress

School environment is a major factor which caugesss among the pupils.
The nature of the classrooms, availability of fture ,facilities in library
Jlaboratory, play ground etc influence directlyidirectly the learning of students.
Strict disciplinary actions may create an irritatmind among the students and they
are forced them to act in different ways. New sd&s teacher transfer, unwanted

interference in the activities of the pupils argoatause stress in pupils.
Example: Lack of classroom facilities are not barto me in learning. (Item no. 7)
. Exam stress

Exam stress is a feeling of pressure dutest anxiety, fear of failure, fear

about grades, continuous exams and test prepardtne feeling of failure in the
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exam is the major cause of exam stress in the pupMWhen the exam is getting
nearer, the pressure of the teachers and guardipon the students become very
high and hence they come under high stress. Lackreparation, unfollowed

lessons, iliness etc also make stress inupés
Example: The thought of failure in examination rines me. (Item no.14)
. Family tress

Family stress is defined as disturbance in thedgtedate of the family
system. The present nuclear family system mayeckreliness in the pupil. Most
of the day time both parents are engaged in their employment. Many of the
families are struggling to earn their livelitbdNVhen the children come to the
home after spending too much time at the schoohynianes they are compelled to
sit alone in the home. Also economic backgrounthefparents create much stress
among their children. Unbroken family, strict pasendrug addiction, illness of

parents etc cause stress among the students.
Example: Strict behaviour of my parents createstale€onflicts in me.(ltem no.24)
. Self- inflicted stress

Self —inflicted stress is the stregs impose on ourselves by how we
manage our expectations, time, relationships, andset. Stress which are inflicted
in the mind of the pupil is it self due to vaouweasons. Lack of timely

preparation, emotional problems, such as love raffaiilty complex ,depression
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and some obsessions create stress in the pupitge Sliness , physical and mental

disturbances etc are also makes stress inughiesp
Example: My ill health creates difficulties iralming. (Item No .31)
. Peer stress

Peer pressure is the direct influence on mebpl peers, or an individual
who gets encouraged to follow their peers . They ofeange their attitudes, values,
or behaviors to conform to those of the influenayngup or individual. Adolescence
is the period of stress and strain. Acceptandesanse of belonging are developed
during this period. Competitions in learning amdcurricular activities, unwanted
interference in the activities of the pupil frolret peer group, enemity among the

peer group are also some major causes of strelse pupils.
Example: The competitive mind of my classmates make worry. (Item no.25)
b) Preparation of the scale

Based upon the above mentioned compsribatinvestigator developed the
Scale on Academic Stress. The draft scale conflisitems of which 25 are positive
and 15 are negative. A copy of the draft tool di8con Academic Stress"
(Malayalam version and English version) are given #&ppendices | and |l

respectively.

Details regarding items under each comptnef Scale on Academic Stress

are given in Table 1.
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Table 1

Items under each Components of Scale on AcaddressS

Components Item Number
Teaching learning stress 1,2,3,4,5,6,35,36
School environment stress 7,8,9,10,11,12,33,39
Exam stress 13, 14,15,17,18
Family stress 16,19,20,21, 22,23,24,37
Peer stress 25, 26, 38,40
Self -Inflicted stress 27,28,29,30,31,32,34

C) Scoring Procedure

As the present scale is a Likert typales, response can be made in a three
point scale as agree, undecided and disagreea positive statement the score
given is 3,2 and 1 for the options agree, undecatetidisagree. Scoring scheme is
reversed for negative items . The scores on alitdtms are added to get the total

score on Academic Stress.

d) Try out of the preliminary scale

The purpose of the tryout of the scale is toddlee items for the final scale
by empirically testing the item characteristicheTprocedure of the item analysis is

described below.

The preliminary scale was administered sample of 370 higher secondary

school students selected by stratified samplingriees giving due representation
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to gender of the pupils , locality of school, subjef specialization and type of

management of instruction.

The 370 response sheets obtained seened and the total score for each
sheet was calculated. Then these were arrangest@mding order of the total score
and the highest and lowest 27 percentage of thesBé@ts (100 sheets ) were

separated.

The mean and standard deviation of the scoreénaatdor each item for the
upper group and lower group were calculated seggrakhe critical ratio for each

items were calculated using the formula.

t=¥ (Best and Khan, 2012)

2
Sy
nl r]2

X1 = mean of each item in the upper group

X2 = mean of each item in the lower group

s; = standard deviation of each item in upper grou
s, = standard deviation of each item in lower grou
n, = sample size of the upper group

n, = sample size of the lower group
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The critical ratio obtained for each item is givenTable 2.

Table 2

Critical Ratio with Mean and Standard Deviationazfch item in Scale on Academic

Stress.
ltem No X XL cH ol t
1 2.63 1.85 0.78 0.67 7.56
2 2.40 1.49 0.76 0.75 8.60
3 2.53 2.12 0.92 0.77 3.40
4 2.43 1.82 0.87 0.81 5.19
5 2.32 1.85 0.87 0.76 4.09
6 2.64 2.23 0.84 0.69 3.87
7 1.89 1.43 0.75 0.89 4.00
8 2.28 2.07 0.90 0.81 1.77*
9 2.07 1.23 0.55 0.85 8.19
10 2.44 1.64 0.85 0.81 6.76
11 2.27 1.50 0.82 0.85 6.43
12 2.28 1.32 0.84 0.62 9.30
13 2.87 1.98 0.91 0.39 9.09
14 2.76 1.77 0.90 0.61 9.27
15 2.90 1.41 0..73 0.55 15.2
16 2.90 2.28 0.86 0.33 7.68
17 2.16 1.55 0.76 0.86 5.30
18 2.75 1.98 0.94 0.57 7.08
19 1.89 1.25 0.56 0.89 6.13
20 1.72 1.24 0.61 0.88 4.45
21 2.86 2.18 0.87 0.43 7.12
22 1.82 1.22 0.58 0.33 2.08*
23 1.83 1.21 0.43 0.88 6.31
24 2.25 1.27 0.62 0.82 9.41
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Iltem No XH XL oH ol t
25 2.27 1.41 0.70 0.83 8.12
26 1.56 1.34 0.68 0.81 2.25*
27 2.58 1.60 0.79 1.30 6.33
28 2.78 1.55 0.80 0.54 12.90
29 2.05 1.22 0.56 0.82 5.65
30 2.82 2.05 0.83 0.46 8.08
31 2.23 1.50 0.76 0.87 6.20
32 2.10 1.38 0.65 0.86 6.61
33 2.45 1.55 0.80 3.09 2.81
34 2.13 1.55 0.75 0.85 5.67
35 2.67 1.57 0.80 0.67 10.7
36 2.75 1.59 0.81 0.68 11.5
37 1.89 1.18 0.48 0.90 6.94
38 2.17 151 0.70 0.87 5.89
39 1.88 1.29 0.67 0.88 5.13
40 1.95 1.72 0.75 0.81 2.11*

*denotes rejected items

e) Finalization of the Scale

Items with critical ratio greater than 2\w8re selected for the final scale. Thus

out of the 40 items, 36 items are selected foffitted scale. The final scale consists

36 items, of which 25 are positive and 11 are negat

A copy of the final version of the tool cde

on Academic Stress

(Malayalam &English version) are appended as Adpas 11l & IV respectively.
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Reliability

Reliability is the degree of consistency that mmstent or procedure
demonstrates whatever it is measuring, it does aswistently (Best & Kahn,
2014).The investigator ensured the reliabilityld tool by using test-retest method.
The scale was administrated to sample of 60 higleeondary school students.
After 3weeks the same scale was administratedagsdme sample of 60 students.
The reliability coefficient was 0.84(N=60) whichsemed the reliability of the tool

Scale on Academic Stress .
Validity

An index of validity shows the degree to whichesttmeasures what it
intends to measure when compared with acceptestiont Validity as the quality of
a data gathering instrument or procedure that esgormeasure what is supposed to

measure (Best & Khan, 2012).

The validity of the present scale was ensuredgufane validity. A test is
said to have face validity when it appears to measvhatever the author had in
mind, namely what he thought he was measuringr@Ga2007). The items in the
present scale were phrased in the least ambiguaysand the meaning of all the
terms were clearly defined, so that the subjectpaeded to the items without

difficulty and misunderstanding .Hence the scalgspsses face validity.
2. Scale of Parenting Styles

This scale is prepared and standardized by GadodrAbidha (2012) for

measuring perceived Parenting Styles of higherrs#ay school students. There are
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38 items in the scale, categorizing parents acogrth whether they are high or low
on parental demandingness and parental responsseme topology of four

Parenting Styles viz., authoritarian, authoritativpermissive and neglectful are
considered for developing the scale. The scabeepared on the basis of theories of

Baumrind (1971) and Macoby and Martin(1983).
Authoritative parents

Authoritative parents are both demanding r@sghonsive. They monitor and
impart clear standards for their children’s conduthey are assertive but not
intrusive and restrictive . Their disciplinary rhetls are supportive rather than
punitive. They want their children to be assertigewell as socially responsive and

self-regulated as well as cooperative (Baumrind,1).9
Authoritarian parents

Authoritarian parents are highly demanding ameative but not responsive.
They are obedient and status oriented and exgeatsorders to obeyed with out
explanation (Baumrind, 1971). These parents prowdt ordered and structured

environments with clearly stated rules.
Permissive parents

Permissive parents are more responsive thag tlemanding. They are
nontraditional and lenient, do not require matuebaviour, allow considerable self

—regulation and avoid confrontation (Baumrind, 197
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Neglectful parents

Neglectful parents are low in both responsiveneand demandingness.
Neglectful parents do not try to control themildren and they take a hand off
approach to their role as parent. The neglecpfatent is unaware or indifferent
to their child’s developmental needs, they are mststent with emotion, affection,
and discipline, and range from not reacting at &l their child’s behaviour to

tremendous over reaction.
Scoring

The pupil required to respond on five point scale as, “always true”,
“almost true”, “sometimes true, sometimes falsed)nfost false”, and “always
false”. The score was five to one. There are natneg items. Half of the items in
scale are responsiveness item and half of thent@reol item. At first the total
score of control and total score of responsiverfi@ssd out separately. Scores for
each parent were taken separately and sum of sebesch parents were taken for
overall score of an item. Thus the instrument Wedik separate scores for each
participant, namely mother's responsiveness, fahegsponsiveness, mother’s
control, father’s control, parental responsiversass parental control. A parent who
rated as high in both responsiveness and contiobvéa the median), he is
categorized as authoritative parent. A parent wlabed as low in both
responsiveness and control (below the median),sheategorized as negligent
parent. A parent who rated as high in responsiwer@esl low in control, he is

categorized as indulgent parent. A parent who rase¢bw in responsiveness and
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high in control, he is categorized as authoritaneament. On the basis of these

scores, parenting style of each parents were fouhd
Reliability

The reliability of the scale was establishmpdtest-retest method after an
interval of one week. The test-retest coefficiehtr@iability of responsiveness
variable in the scale is 0.81 and for control 830 The reliability coefficients
shows that the tool "Scale of Parenting Style” rédiable for measuring the

Parenting Styles of higher secondary school stsdent
Validity

The scale has construct validity. The validibefficient is found that 0.80
for responsiveness and 0.76 for control subscahchwsuggests the tool is valid

for measuring Parenting Styles of higher secondelnpol students.
Selection of Sample

Selection of sample is an important aspect of @sgarch .A sample is a
small proportion of population selected for obs¢ion (Best & Khan, 2012). The
initial sample for the study constitutes 650 leighecondary school students from
13 higher schools in Kozhikode and Malappurastrigis. The sample were
selected using stratified sampling techniques wngi due representation to the
factors like gender of the pupils, locale of thému, subject of specialization and

type of management.
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a) Gender

Gender has great influence on findings of resedace it has been found
that sex difference exists in many of the psyobiglal variables, the investigator

decided to give due weightage to male and fensédelents.
b) Locale of the school

The number of higher secondary school studentaral area is more than
the number of higher secondary school studentgban area. So the investigator

decided to give due weightage to locale of ttiesl.
C) Type of school management

The existing schools in Kerala fall into broadeggiries as government,
aided and unaided schools. It was decided to giopgr weightage to each type of

school management.
d) Subject of specialization

While selecting the sample due weightage wgven to the subjects of

specialization viz., Science, Commerce and Huremit
Details of the schools selected for the data cttla is given as Appendix V.

Data Collection Procedure, Scoring and Consolideon of Data

For the collection of data, the investigatorsoeally contacted the head of
the institutions for obtaining permission. The istigator met the students and
explained the purpose and ensured their co-oparadimake the study as successful

as possible. After that, copies of the tools wesérithuted and collected back.
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Scoring and Consolidation of Data

The response sheets were scored accordintpetscoring procedure and
were consolidated and tabulated for further gted#is analysis. While scoring,
incomplete response sheets were rejected and lemeample size is reduced from

550 to 500. The break up of the final sample v&gi in Table 3.

Table 3

Details of the Final Sample

Locality of

Gender School

Type of Management Subject of Specialisation

Male Female Rural Urban Govt. Aided Unaided Scien@ommerce Humanities

244 256 288 212 227 122 151 156 142 202
500 500 500 500

Statistical Techniques Used

The statistical techniques used for the analysis cd da¢ explained below.

Apart from the preliminary analysis, the objectiand hypothesis warranted

the use of the following statistical techniquegiralyzing data.

1. Percentage Analysis

Itis to be used for finding the percent ajtier secondary school students
who perceive their Parenting Styles as authoritarsauthoritative, permissive and

neglectful.
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2. Percentiles

To find the extent of Academic Stress among higtecondary school

students percentiles are used. The formula in

PP=L+ pr_ F Xi (Garret, 2007)
p

Where
P = Percentage of the distribution wanted
L = Exact lower limit of the class interugbon which Pp lies.
pN = Part of N to be counted off in order ¢ach Pp
F = Sum of all scores within the intervaldw L
fp = Number of scores within the interval upamch Pp falls

i = class interval.

ANOVA (One-Way)

The analysis of variance is an effective way dtednine whether the means
of more than two samples are different to attelto sampling error (Best & Kahn,
2002). It help us to know whether any of the défeces between the means of the
given samples are significant. In a single classifon or one way analysis of
variance, the relationship between one independartt one dependent variable is

examined (Best & Khan, 2006).
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The Analysis of Variance consists of these djpara

. The variance of the score for four groups is comthimto one composite
group known as the total groups variance (vt)

. The mean value of the variance of each of the faynoups, computed
separately, is known as the within- groups varigneg

. The difference between the total groups variancg the within groups
variance is known as the between group varianca(wivb)

. The F ratio is computed by,
F= vb/vw =(between-group variance)/(within-grousiance)

For the present study the investigatased the analysis of
variance(ANOVA) to determine whether the influenof Parenting Styles on
Academic Stress among higher secondary schoolmdesignificant or not. Also

it verifies whether the influence of Parentingl8&sysignificantly vary by gender.

3. Test of Significance of difference between meansrfarge independent

samples.

The mean scores obtained are compared using sheoftesignificance of
difference between means for large independent lesmphe formula used for

finding the critical ratio is,
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The t value can be calculated using the formula.

t:M (Best and Khan, 2012)
2 2

S LS

nl n2

Where

X1 = mean of each item in the upper group

X2 = mean of each item in the lower group

s = standard deviation of each item in the ugpeup
S, = standard deviation of each item in the logr@up
n, = Sample size of upper group
n, = Sample size of lower group

If obtained critical ratio is greater than thebléal valued required for
significance at 0.05 level or 0.01 level, the mekifierence is considered to be

significance.
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ANALYSIS AND INTERPRETATION OF DATA

The main purpose of the study is to investigate ittiluence of Parenting
Styles on Academic Stress among higher secondanokstudents. The collected
data was analyzed statistically and the resulte limen presented and discussed in

this chapter with reference to the following hypsés.

Hypotheses

Followings are the hypotheses formulated for theys

1. Parenting Styles have significant influence on Awad Stress among

higher secondary school students.

2. The influence of Parenting Styles on Academic Str@snong higher

secondary school students varies significantlgéryder.

The analysis of data and discussion of result® mesented under the

following headings.

A. Preliminary Analysis
B. Percentage Analysis
C. Extent of Academic Stress in the total sample

D. Influence of Parenting Styles on Academic Stress.
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A. Preliminary Analysis

The important statistical properties of the scaneshe variables under study
are analyzed as a preliminary step. The mean, mediade, standard deviation,
skewness and kurtosis are computed for the whaleple. The details of the

statistics are presented in Table 4.

Table 4

Descriptive Statistics of the Variable Academi@Sdrfor the Total sample

Total Mean Median Mode S.D Skewness Kurtosis
Sample
500 71.77 72.00 73.00 9.23 -0.06 -0.19

Table 4 reveals that three measures of centrdetery viz., mean, median
and mode of the variable Academic Stress for thed smmple are almost equal. The
extent of skewness obtained is - 0.06 which shdwesdistribution is negatively

skewed. The measure of kurtosis is -0.19 which shitw distribution is leptokurtic.
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The graphical representation of the scores ofvireéable Academic Stress

among higher secondary school students is prasefigure 1.
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Figure 1  Smoothed frequency curve of Academic Stres®ng higher

secondary school students.
The statistical indices mean, median, mode, standaviation, skewness,
kurtosis and the smoothed frequency curve of thiabi@ Academic Stress reveals

that the variable is approximately follows a normiatribution.
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B. Percentage Analysis of higher secondary scHaiudents with different

Parenting Styles

The percentage of students with different Pargrfiityles in the total sample

is shown in Table 5.

Table 5

Percentage of Students with Different ParentindgeStin the Total Sample

Parenting Styles (%) No of students Percentage
Authoritative 204 40.80
Authoritarian 46 09.20
Permissive 31 06.20
Neglectful 219 43.80

Table 5 reveals that out of the total sample, @®8rcent of students have
neglectful Parenting Style. 40.80 percent of thafdas have authoritative Parenting
Style whereas 09.20 percent have authoritariannBageStyle and 06.20 percent

have permissive Parenting Style.

The result shows that more than one —third ofprents are categorized by
their children as neglectful, who rated as lowbath responsiveness and control. A
similar trend can also be found in authoritativeepé who rated as high in both

responsiveness and control.
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C. Extent of Academic Stress in the total sample

The extent of Academic Stress in the total samipleestablished by

calculating the mean score and the percentiles.

The maximum score obtainable for Academic Streshe scale is 108 and
the minimum score is 36. The obtained mean scoré.i&7 which is nearly equal to
the neutral value on the scale . So it can erpnéted that the extent of Academic

Stress among higher secondary school studentsnparatively high.
Percentile Norms of Academic Stress in the Total Saple.

Percentiles B, P, Pso, Pao, Pso, Pso, Pro, Pso and By are computed for

the total sample. They are presented in Table 6.

Table 6

Percentile Norms of Academic Stress for the Taat@e

Percentile Value
Pao 84.00
Pso 79.00
P70 77.00
Pso 74.00
Pso 72.00
Pao 70.00
Pso 67.00
P2o 63.20
P1o 60.00

Table 6 revealed that the 10th percentile of &caid Stress score of higher

secondary school students is 60.00. That is o@lpédrcent of students are having



J/#zm@.@da 61

the score less than 60. Also, Table 6 shows tAgiescent of students are having
the score greater than 72, the neutral value orst¢hée. In a similar way we can
interpret all other percentiles. This suggests that extent of Academic Stress

among higher secondary school students is compalatiigh.
D. Influence of Parenting Styles on Academic Stress

To find out the influence of Parenting Styles czademic Stress, the

technique one-way ANOVA is employed.
Being a parametric technique, ANOVA has some basstimptions viz.,

1. The distribution of the dependent variable showsadity.
2. Homogeneity of variance.

3. The sample drawn should be random and independent.

The statistical constant and graphical representabbtained for the
dependent variable reveals that Academic Stressrimally distributed in the total

sample.

Since the sample is drawn from the normal popatadind also is sufficiently
large, the investigator assumes that there is hematy of variance. As the samples
in the present study are randomly and measures@dependent, it also satisfies the
third basic assumptions of ANOVA. As the basic dbads of ANOVA are almost
satisfied, ANOVA is carried out. The statisticabfysis and discussion of the result

with regard to this technique are described untaefdllowing section.
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Influence of Parenting Styles on Academic Stress ime Total Sample

The data and results showing influence of Pargn8tyles on Academic

Stress are given in Table 7.

Table 7

Summary of Analysis of Variance of Parenting Stgtes\cademic Stress

Source of Variation Ssgl:groefs Df Mean Square F-value
Between Groups 930.01 3 310.00
Within Groups 41562.54 496 83.80 3.70%
Total 42492.55 499

Note: *denotes P<0.05

From Table 7, it can be found that ‘F’ value ob&al is 3.70 which is greater
than 2.60, the tabled value of ‘F’ for (3,49@egrees of freedom at 0.05 level.
This implies that the influence of the variable étding Styles on Academic Stress

in the total sample is significant at 0.05 level.

As significant mean difference in Academic Strissebserved among total
sample, t- test is used as follow up to locategiteeips that differ significantly. The

details of t-test are given as Table 8.
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Table 8

Result of Test of Significance of Differencevieen Means of Different Parenting

Styles on Academic Stress.

Parenting Styles N Mean S.D. t-value
Authoritative 204 73.22 8.74 0.43
Authoritarian 46 72.54 9.78 '
Authoritative 204 73.22 8.74 0.97
Permissive 31 71.42 9.73 '
Authoritative 204 73.22 8.74

3.23**
Neglectful 219 70.31 9.32
Authoritarian 46 72.54 9.78 0.50
5
Permissive 31 71.42 9.73
Authoritarian 46 72.54 9.78 142
Neglectful 219 70.31 9.32 '
Permissive 31 71.42 9.73
0.60
Neglectful 219 70.31 9.32

Note: **denotes<0.01

From Table 8, the critical ratio obtained for tmean scores of Academic
Stress between students with authoritative andoaitdénian Parenting Style is 0.43,
which is less than 1.96, the tabled value of ‘Bquired for significance at 0.05
level. This indicates that students with authakatand authoritarian Parenting

Styles do not differ significantly in their Acadesrtress.
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The critical ratio obtained for the mean scored@ademic Stress between
students with authoritative and permissive Pargnfityle is 0.97, which is less than
1.96, the tabled value of 't’ required for signdnce at 0.05 level. This indicates
that students with authoritative and permissiveeRang Styles do not differ

significantly in their Academic Stress .

From Table 8, it can be seen that the criticabrabtained for the mean
scores of Academic Stress between students withoat#tive and neglectful
Parenting Style is 3.23 which is greater than 258 tabled value of ‘t’ required for
significance at 0.01 level. This indicates thaidsnts with authoritative and
neglectful Parenting Styles differ significantly iheir extent of Academic Stress.
An estimation of mean scores obtained reveals shadents with authoritative
Parenting Style are having more Academic Strems the students with neglectful

Parenting Style.

From Table 8, the critical ratio obtained for tiiean score of Academic
Stress between students with authoritarian and ipsive Parenting Style is 0.50
which is less than 1.96, the tabled value of 'tjued for significance at 0.05 level.
This indicates that students with authoritariad @ermissive Parenting Styles do

not differ significantly in their Academic Stress

The critical ratio obtained from Table 8 revedlattthe critical ratio for the
mean scores of Academic Stress between studéhtsauthoritarian and neglectful
Parenting Style is 1.42 which is less than 1.96,tdbled value of 't’ required for
significance at 0.05 level. This indicates thatdsints with authoritarian and

neglectful Parenting Styles do not differ signifidst in their Academic Stress.
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From Table 8 it can be found that the criticalador the mean s scores of
Academic Stress between students with permissidenaglectful Parenting Styles
is 0.60 which is less than 1.96, the tabled valuét’ required for significance at
0.05 level. This indicates that students with pesiwe and neglectful Parenting

Styles do not differ significantly in their Acadesrftress.
Comments

The analysis of the results reveals that studsittsauthoritative Parenting
Style are having more Academic Stress than anyrogmeup. Authoritative
Parenting is rated high in both responsivenesscanttol. When the parents show
high responsiveness and control towards their dmldthey are tend to be more

academically stressed.

Influence of Parenting Styles on Academic Stress ithe subgroup based on

Gender

The data and result needed for finding the infbgenf Parenting Styles on

Academic Stress based on their gender are givéabie 9.
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Details of Test of Significance of difference lestw Means of different Parenting

Styles on Academic Stress of higher secondary kshatents based on Gender.

Parenting Styles N Mean S.D. t-value
o Male 115 74.34 8.39
Authoritative 2.08*
Female 89 71.78 9.01
o Male 15 74.27 10.96
Authoritarian 0.78
Female 31 71.71 9.23
o Male 12 72.67 8.18
Permissive 0.60
Female 19 70.63 10.73
Male 102 71.69 9.89
Neglectful 2.06*
Female 117 69.10 8.65

*denotes P<0.05

From Table 9 the critical ratio obtained for the meanrses of Academic

Stress between male and female students with atattie Parenting Style is 2.08
which is greater than 1.96, the tabled value 'afeuired for significance at 0.05
level. This indicates that male and female stuslewith authoritative Parenting
Style differ significantly in their extent of Acahéc Stress. An estimation of mean
scores revealed that male students with autha@aBarenting Style are having

more Academic Stress than their counterparts.

Table 9 reveals that the critical ratio obtairfed the mean scores of
Academic Stress between male and female studdtiisawthoritarian Parenting

Style is 0.78 which is less than 1.96, the tablaldier of 't’ required for significance
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at 0.05 level. Hence the difference between thennsesares of Academic Stress
between male and female students with authoritaRamenting Style is not

significant.

The critical ratio obtained for the mean score®\cddemic Stress between
male and female students who have permissive fagestyle is 0.60 which is less
than 1. 96, the tabled value of ‘t’ required $ognificance at 0.05 level. Hence the
difference between the mean scores of AcademisStretween male and female

students with permissive Parenting Style is natificant.

Table 9 reveals that the critical ratio obtainea the mean scores of
Academic Stress between male and female studerdshede neglectful Parenting
Style is 2.06 which is greater than 1.96, theeadbValue of ‘t' required for
significance at 0.05 level. This indicates thatlanand female students with
neglectful Parenting Style differ significantly tiheir extent of Academic Stress. An
estimation of mean scores revealed that male stsideith neglectful Parenting

Style are having more Academic Stress than fentatiests.
Comments

The analysis of the result reveals that male sitsdwith and authoritative
Parenting Style are more academically stressedth@ncounterparts. Authoritative
parents are high in both responsiveness and comdMeb male students with
neglectful Parenting Styles are more academicatBssed than their counterparts.

Neglectful parents are having low responsivenedd@m control.
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Summary of Findings

More than one-third of the parents are categorizgdheir children as
neglectful, who rated as low in both responsiveraess control. A similar
trend can also be found in authoritative parentp wdited as high in both

responsiveness and control.

The extent of Academic Stress of higher secondiugents in total sample

in terms of percentile is as follows.

Percentile Value
Ro 84.00
Ro 79.00
Po 77.00
o 74.00
Ro 72.00
Pio 70.00
Pio 67.00
Po 63.20
Ro 60.00

Parenting Style has significant effect on AcadenStress of higher
secondary school students. F=3.70, P<0.05 for 963,4degrees of

freedom.

There is no significant difference in the scoresAaademic Stress between
students with authoritative and authoritarian P@mgn Styles. (t=0.43,

P>0.05)
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There is no significant difference in the scoresA@ademic Stress between
students with authoritative and permissive PargntBtyles. (t=0.97,

P>0.05)

There is significant difference in the scores orademic Stress between

students with authoritative and neglectful Parengtyles. (t=3.23, P<0.05)

There is no significant difference in the scoresAaademic Stress between

students with authoritarian and permissive Pargrfiityles.(t=0.50, P>0.05)

There is no significant difference in the scoresA@ademic Stress between

students with authoritarian and neglectful Paren8tyles.(t=1.42, P>0.05)

There is no significant difference in the scoresAcademic Stress between

students with permissive and neglectful Parerfiitydes. (t=0.60, P>0.05)

Male and female students with authoritative PangntStyle differ

significantly in their Academic Stress scores=2(08, P<0.05)

Male students with authoritative Parenting Styke laaving more Academic
Stress than female students with authoritative Riang Styles.

(Mean score of male students= 74.34, Mean scoienudle students=71.78)

Male and female students with neglectful ParenBhgde differ significantly

in their Academic Stress scores. (t=2.06, P<0.05)

Male students with neglectful Parenting Style laa®ing more Academic
Stress than female students with neglectful Pargr8tyles. (Mean score of

male students=71.69, Mean score of female studeaise)
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Conclusion
Major findings of the study helped the investigatbconclude as belaw

Most of the student’s parents are with authostatind neglectful Parenting
Styles. The extent of Academic Stress among higkeondary school students is
comparatively high. It is also found that Parent8tgles have significant influence
on Academic Stress of higher secondary school stade Students with

authoritative Parenting Style are having more Acaid Stress than any other

group.

The study also shows that while considering aut#tore and neglectful
Parenting Styles, gender has significant differeaneAcademic Stress of higher
secondary school students. Gender has no signiftti@rence on Academic Stress

with authoritarian and permissive Parenting Styles.
Tenability of hypotheses

Based on the findings, the tenability of hymses for the study were

reviewed.

The first hypothesis states that 'ParentingeStislave significant influence on
Academic Stress among higher secondary school sid€&indings of the study
reveals that the students with authoritative aedlectful Parenting Styles have
significant difference in their scores on AcaderSiress where as students with
authoritative and authoritarian Parenting Stylgsidents with authoritative and
permissive Parenting Styles, students with autdr@an and permissive Parenting

Styles, students with authoritarian and negled&atenting Styles, and students



J/#zm@.@da 71

with permissive and neglectful Parenting Stybks not differ significantly in their

scores on Academic Stress. So the first hypothésisubstantiated.

The second hypothesis states that, 'the influesfc@arenting Styles on
Academic Stress among higher secondary school r#id@ries significantly by
gender'. It was found that the two category vizale students with authoritative
and neglectful Parenting Style are significantlyfedi in their mean scores on
Academic Stress than their counter parts. So trenske hypothesis is also

substantiated.
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SUMMARY CONCLUSION AND SUGGESTIONS

This chapter provides a retrospective view ofdtugly, major findings,

educational implications and suggestions for furtksearch.

Restatement of the Problem

The present study was entitled as “INFLUENCE OREATING STYLES
ON ACADEMIC STRESS AMONG HIGHER SECONDARY SCHOOL

STUDENTS”

Variables of the Study

The present study involves two types of variabledependent variable and
dependent variable. The independent variable insthdy is Parenting Styles and

dependent variable is the Academic Stress amorghigecondary school students.

Objectives of the Study

Following were the objectives set for the prestady.

1. To find out the percentage of higher secondary @clstudents who
perceive their Parenting Styles as

a) Authoritative b) Authoritarian c) PermissiveNkeglectful

2. To find out the extent of Academic Stress amondhéiigsecondary school

students.
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3. To find out the influence of Parenting Styles onademic Stress among

higher secondary school students.

4. To find out whether the influence of Parenting &ybn Academic Stress

among higher secondary school students varyehyey.
Hypotheses of the Study
The hypotheses formulated were the following

1. Parenting Styles have significant influence on Asai Stress among
higher secondary school students.
2. The influence of Parenting Styles on Academic Str@snong higher

secondary school students varies significantly éydgr.
Sample Selected for the Study

The sample under present study was higher secpsdhpol students. The
sample consists of 500 students drawn from 13 higlezondary schools of

Kozhikode and Malappuram districts using stratifsadnpling technique.
Tools Used for the Study
For the present study, the investigator useddhewing tools

1. Scale on Academic Stress (Mumthas & Shobi, 019

2. Scale of Parenting Styles (Gafoor & Abidha, 2012
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Statistical Techniques Used

data.

The following statistical techniques were usedhia study for analyzing the

Percentage Analysis

Percentiles

One-way ANOVA

Test of significance of difference between means léoge independent

samples

Summary of Findings

More than one-third of the parents are categorizgdheir children as
neglectful, who rated as low in both responsiveraess control. A similar
trend can also be found in authoritative parentp wdited as high in both

responsiveness and control.

The extent of Academic Stress of higher secondangents in total sample

in terms of percentile is as follows.

Percentile Value
Pao 84.00
Pso 79.00
Pzc 77.00
Pso 74.00
Pso 72.00
Pag 70.00
P3¢ 67.00
P2o 63.20

P10 60.00
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Parenting Style has significant effect on AcaderBtress of higher
secondary school students. F=3.70, P<0.05 for 3,49egrees of

freedom

There is no significant difference in the scavasAcademic Stress between
students with authoritative and authoritarian Ptamgn Styles. (t=0.43,

P>0.05)

There is no significant difference in the scavasAcademic Stress between

students with authoritative and permissive Pargrityles. (t=0.97, P>0.05)

There is significant difference in the scoresAmademic Stress between

students with authoritative and neglectful Parensiyles. (t=3.23, P<0.05)

There is no significant difference in the scavasAcademic Stress between

students with authoritarian and permissive Pargrfiityles.(t=0.50, P>0.05)

There is no significant difference in the scavasAcademic Stress between

students with authoritarian and neglectful Pargn8tyles. (t=1.42, P>0.05)

There is no significant difference in the scayas Academic Stress between

students with permissive and neglectful Parerfityges. (t=0.60, P>0.05)

Male and female students with authoritative eRang Style differ

significantly in their Academic Stress scores2(68, P<0.05)

Male students with authoritative Parenting &sfle having more Academic
Stress than female students with authoritative rRgug Styles. (Mean score

of male students= 74.34, Mean score of female stsd&1.78)
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12. Male and female students with neglectful Pamgrtyle differ significantly

in their Academic Stress scores. (t=2.06, P<0.05)

13. Male students with neglectful Parenting Stykere having more Academic
Stress than female students with neglectful Pargrtyles. (Mean score of

male students=71.69, Mean score of female studéaise)

Educational Implications

The findings of the present study revealed thateqting styles have
significant influence on Academic Stress amorghéi secondary school students.
The result also revealed that students with autitoré Parenting style are more
academically stressed than the students with @i#wemting styles. Such parents are
generally forceful, but not aggressive and resuectChildren are taught to abide by
rules and regulations in a positive way. Male aedhdle students with both
authoritative and neglectful parenting styles diegnificantly in their stress. Male

students are more stressed than females.

In order to minimise the level of academic strassng higher secondary
school students, the findings of the study helpedinvestigator to put forward the
following suggestions for the improvement of ealional practices at higher

secondary level .

. Teachers should understand the correct reasehsdthe academic stress
among pupils provide remedial measures accordingly
. Advise the parents that they should be dentiocrand careful towards

their children.
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. Counselling classes should be conducted forghrents to give proper

awareness about parenting styles.

. Clinical counselling should make more effectivethe school premises.

. Reduce the academic stress of the pupils bguraging creative and
artistic skills.

. Engage the students with more entertainment acdeational activities.

. Parents should give adequate freedom to thédreh in order to foster

adaptability and flexibility.

Suggestions of Further Research

The findings of the study helped the investigatorsuggest for further

research as follows.

1. Influence of Parenting Styles on Academic Stris relation to type of
family can be investigated.

2. A study on the interaction effect of gendeayddting Styles and Socio
economic status on academic stress is to be catluct

3. Predictive factors of Academic Stress can béyaed.

4. Comparative study based on gender with regaRhtental Involvement can
be attempted.

5. Replication of the Study based on Subject otBieation in recommended.
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APPENDIX |
FAROOK TRAINING COLLEGE

SCALE ON ACADEMIC STRESS

(DRAFT)
Dr.Mumthas.N.S. Shobi.P
Associate Professor M.Ed.usent
Personal data
Name of School
Locality of the School Rural / Urban
Type of School Management Govt/ Aided/Unaided

SSLC Percentage

Subject of study

Science/ Commerce/ Humamitie

Age

Gender

Male/ Female

Father's educational qualification

Father’'s Job

Mother' s educational qualification

Mother' s Job

Family Income [Monthly]

Locality of Residence
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APPENDIX II

FAROOK TRAINING COLLEGE

SCALE ON ACADEMIC STRESS

Dr. N.S. Mumthas
Associate Professor
Farook Training College

Personal data

(DRAFT)

Shobi. P.
M.Ed.student
Farook Training College

Name of School

Locality of the School

Rural / Urban

School Management

Govt/ Aided/unaided

class of study

Subject of study

Science/ Commerce/ Humamitie

Age

Sex

Male/ Female

Mother s educational qualification

Mother' s Job

Father's. educational qualification

Father’s Job.

Monthly Income

Locality of house
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Instruction

Some statements are given below. For each statethexe options are
given. Agree undecided and disagree. Read themstats carefully and put a'§
mark against the most suitable response. Your resspwill be kept confidential and
will be used only for research purpose.

Sl.

No. Statements

Disagree

Undecided
Agree

1 School learning activities make me feel heavy.

The subjects for in my curriculum are not making my
talent

3 Multitasking is easier for me.

| am not able to adjust with the different teachin
styles

Due to the support from my teachers in clearing
5 doubts in receptive subjects, studies is not adutd

me.

6 | am anxious about the different chapter which |
have to study.

r Lack of classroom facilities are not barrier to ime
learning

8 The approach of teachers towards me helps mugh i
learning without any difficulty

9 | am afraid of the P.T.A. meeting

10 The rules of the school, which | need to abideidy,
never a burden for me

11 The rules of the school, which | need to abidei$y,
never a burden for me

12 | am afraid of my teachers

13 | am not able to write the exams effectively evéara

making apt preparations

14 | The thought of failure in examination worries.me
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Sl © O | o
Statements [} > | @
No. o < |2
S &)
)
15 | Exams are nightmares for me
| am disturbed on the thought whether | would be
16 :
able to keep up to the expectations of my parents
17 | Planned learning helps in writing exams well.
| am not able to follow the time schedule for the
18 o :
exams, which in turns disturb me.
19 The situations at my home affect my studies
adversely.
20 The financial inefficiency at home does not affiest
studies adversely
21 Comparing my educational programs with others
disturbs me
29 The educational status of my parents does not seem
be a burden for me.
23 My parents are not checking my educational progress
which makes me sad.
24 Strict behaviour of my parents creates mental
conflicts in me
The competitive nature of my classmates makes me
25 .
disturbed
26 | Combined study makes learning easier
27 | am able to express any activity related to staidie
front of any crowd.
28 | The lack of confidence in studies makes me sad
29 | Achieving success in life by learning reducessst
30 The non-ability to concentrate in studies makes me
tensed.
31 | My ill health creates difficulties in learning
32 | The introvert nature makes me worried.
33 | don’t bother much when getting into extra

curricular activities.
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34 Learning without rest may affect my health, and tha
thought worries me.
35 Over anxiety about the problems to study leaves me
sleepless
36 Giving a short delaine for assignments & projects
creates tension for me
When | do extra work the necessity of this arisemf
37 | household background. | may not be able to reach
class on time. That thought worries me.
38 | asks my friends and learn the portions which were
taught when | was absent. That makes studies easier
39 | presume more time is spent for travelling to and
from school and that may affect my studies.
40 Getting friends with students of opposite gendexsdo

not spoil my study time.
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APPENDIX 1l
FAROOK TRAINING COLLEGE
SCALE ON ACADEMIC STRESS

(FINAL)
Dr.Mumthas.N.S. Shobi.P
Associate Professor M.Ed. Skent
Personal data
Name of School
Locality of the School Rural / Urban
Type of School Management Govt/ Aided/Unaided

SSLC Percentage

Subject of study

Science/ Commerce/ Humamitie

Age

Gender

Male/ Female

Father's educational qualification

Father’'s Job

Mother' s educational qualification

Mother' s Job

Family Income [Monthly]

Locality of Residence
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APPENDIX IV

FAROOK TRAINING COLLEGE

SCALE ON ACADEMIC STRESS

Dr. N.S. Mumthas
Associate Professor
Farook Training College

Personal data

(FINAL)

Shobi. P.
M.Ed.student
Farook Training College

Name of School

Locality of the School

Rural / Urban

School Management

Govt/ Aided/unaided

class of study

Subject of study

Science/ Commerce/ Humamitie

Age

Sex

Male/ Female

Mother s educational qualification

Mother' s Job

Father's. educational qualification

Father’s Job.

Monthly Income

Locality of house
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Instruction

Some statements are given below. For each statethexe options are
given. Agree undecided and disagree. Read themstats carefully and put a'§
mark against the most suitable response. Your resspwill be kept confidential and
will be used only for research purpose.

o©
()
3 () Q
Sl © o =2
No. Statements S < | @
< &)
)
1 School learning activities make me feel heavy.
2 The subjects for in my curriculum are not makimg talent
3 Multitasking is easier for me.
4 | am not able to adjust with the different taagrstyles
5 Due to the support from my teachers in cleariogjds in
receptive subjects, studies is not a burden to me.
6 | am anxious about the different chapter whibhve to

study.

Lack of classroom facilities are not barrier te m learning

| am afraid of the P.T.A. meeting

The rules of the school, which | need to abigeivonever a
burden for me

10 The rules of the school, which | need to albigieis never a
burden for me

11 | am afraid of my teachers

12 I am not able to write the exams effectivelyreaéier
making apt preparations

13 The thought of failure in examination worries.me

14 Exams are nightmares for me

15 | am disturbed on the thought whether | wowddable to
keep up to the expectations of my parents.

16 Planned learning helps in writing exams well.

17 | am not able to follow the time schedule fog €xams,
which in turns disturb me.

18 The situations at my home affect my studies eshhe.
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19 The financial inefficiency at home does not etfiay
studies adversely
20 Comparing my educational programs with othestudbs
me
21 My parents are not checking my educational @sgr
which makes me sad.
22 Strict behaviour of my parents creates mentadlicts in
me
23 The competitive nature of my classmates makes me
disturbed
24 | am able to express any activity related talissiin front
of any crowd.
25 The lack of confidence in studies makes me sad
26 Achieving success in life by learning reducessst.
27 The non-ability to concentrate in studies makegensed.
28 My ill health creates difficulties in learning
29 The introvert nature makes me worried.
30 | don’t bother much when getting into extra rimudar
activities.
31 Learning without rest may affect my health, athet
thought worries me.
32 Over anxiety about the problems to study leaves
sleepless
33 Giving a short delaine for assignments & prig@teates
tension for me
34 When | do extra work the necessity of this ari®m
household background. | may not be able to reagésabn
time. That thought worries me.
35 | asks my friends and learn the portions whigreataught
when | was absent. That makes studies easier.
36 | presume more time is spent for travelling tal drom

school and that may affect my studies.
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DETAILS OF THE SCHOOL SELECTED FOR DATA COLLEC TION

SL. No. Name of Institution
1 G.G.V.H.S.S. Feroke, Kozhikode
2 G.G.V.H.S.S. Cheruvannur, Kozhikode
3 G.V.H.S.S. lIrringallur , Kozhikode
4 FAROOK .H.S.S. Farook college, Kozhikode
5 C.M.H.S.S. Mannur, Kozhikode
6 U.H.S.S. Chaliyam Kozhikode
7 C.B.H.S.S. Vallikkunnu Malappuram
8 M.V.H.S.S. Ariyallur, Malappuram
9 V.P.K.M.M.H.S.S Pallikkal Malappuram
10 G.V.H.S.S. Kondotty, Malappuram
11 Ideal Public School Ananghadi ,Malappuram
12 Hidaya Public School Kolathara Kozhikode
13 Cresent public School Chaliyam Kozhikode




