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It is a well-known fact that English is the mostealy used language and
chief vehicle of international communication in twerld today and it is becoming

more and more so. The people who speak Englisimtalthree groups.

a) Those who have inherited it as their native languag

b) Those who have acquired it is a second languadenwit a society of state

that is largely bilingual ; and

C) Those who are driven by necessity to use it foresqractical purpose —

administrative, professional or educational.

English has been playing a key role in strengtingmiur unity and making
educated Indians aware of a strong currents ofdaaulture enabling them there by
to develop a comprehensive outlook. Our accesshéo fields of science and
technology has been made possible on account afledge of English which had
led to a great awakening in us. Varghese has yigitikerved (1917-14) “English
education is not nearly a catalyst mainly instrutaknn bringing about this

renaissance.”

Bloch and Trager (1961) defines “Language is desysof arbitrary vocal
symbols by means of which a social group co-opsratéanguage is a great tool
which has made human civilization possible. It mquely human trait. It helps to

embody our thought.
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According to Kennard (1963) the measure of maréstery of a language is
his ability to think in it. It is only when we thinin a language that we can truly
using it. It is rather the vocal outlet of concegtarganization or reality or stream of
concepts that take a place in mind. Language yst@s of communication used by
people living in a society. It is a means of so@ahtrol. Thus there is a close

relationship between language and society.

In India English is the language of banking, conoeeand industry. It serves
the purpose of a link language among the educdtalitas in our country. English
has virtually the same official status as in cadbrindia. English knowing people
prefer to use English frequently in their persdifalas well as official matters. This

indicates peoples have love for this language.

English has been used for years as the assodiatmldanguages of the
country, associate medium of higher education alsd #e international link
language. “It is used by a community of people amstitutions in India for

interpersonal and inter institutional communicationvide range of contexts.”

Feelings and attitudes play an important roledrcpiving everyday life. It is
said that we get constant support our mind abautmbrld through our feelings. We
scan the environment and then infer the moodsinfgelnd create attitudes. It is a
fact that students they often feel stressed or amerous about a certain subject,
English. Though English has been given due weigbktia our educational system
our students fail to speak English fluently andfmently since they feel anxious
about the mistakes they commit. English languagéanis an important factor that

influences one’s level of achievement in Englisiglaage learning are
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The main cause of anxiety stems from “learnerg'ealistic or erroneous
beliefs about language learning” ( Shang and Sha642). While some learners
think they lack the aptitude or gift to a newdanage (Price, 1991), some believe
that two years or less is sufficient for them tadree proficient in another language
( Horwitz, 1988) without estimating the difficultf the language learning task, and

therefore, they could possibly experience confisiulted in anxiety.

As learning language as its significance nowad#yre is a great deal of
research focusing on English language learningegyxhe fact that some learners
are more successful at acquiring a second langtrege others even though the
circumstances of a English language learning ameostl identical has led to
investigations of individual characteristics as diceors of successful English

language learning.

Language is a system of communication used bylpdemg in a society. It
is a means of social control. Thus, there is aelelationship between language
and society. Society is the area where the childogriront language. Both child and
society use language as the tool for interactiotin wach other. Language is the
embodiment of the socio-cultural experiences ofoammunity. An individual’s
socialization and acquisition of language are aspaicparallel developments. It can
be said that language acquisition in the childrisrded to adequate socialization.

Family, neighborhood and school help the childrethis process.

A child learns to employ a language most effetyivia socio-communal

situations. Language acquisition is a process taanot be isolated from the
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sociological development of a child. Children acgua view of the world as they

acquire a language.

From a language spoken in a small nation, Endileshachieved the glory as
universal language, the window on world, which apemp the vast prospect of
human achievement and beckons to new horizon beybisda library language, the
language of science and technology as well asadetand commerce. It holds the
status as a'lingua franca’ or common language. B\@e it is the language of

development, modernization and research.

The position of English in India is different fratimat of it in other countries.
In India, the country which possesses 18 major uaggs recognized by the
constitution and over 350 regional dialects, Edgls a link language, helps the
central government and state governments to irttevlle each other as well as to

the other countries in this world.

English has grown into the principal language farternational
communication for the past several decades dueistoric as well as cultural
reasons. In recent years this mission has beem takeby the economic and
technological forces, particularly the economicetddization and the internet, and
the English language has becomeliagua franca’, for trade and technology
throughout the world ( Crystal, 2003). Teaching aining of English language in
schools, therefore, is of utmost importance farntages like India to become a part
of global community ( NCERT 2012). The teachingl &arning of English have
received great attention in Indian schools andniggor goal is to make the student

independent (Sindkhedkar, 2012).
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“An understanding of and command over the Endisiguage is the most
important determinant of access to higher educagomployment possibilities and
social opportunities. School-leavers who are na&gadtely trained in English as a
language are always at a handicap in the worldgsfen education”. The statement
guoted above from the report of National Knowle@genmission (2006) highlights
the importance of English language which has gesath and influence. It is known
as thelingua francaof the world for it has been a part of our eduwasystem for
more than a century and is taught all over the dvarhder many different
circumstances and as first, second or foreign lagguBut it has been observed that
people who do not have English as their first laggui.e. mother tongue and they
learn it as their second or foreign language, fsm@e level of anxiety learning it.
Anxiety in turn affects their overall performanc®o, getting to the root of the
situation and making improvements in it is a biglHnge for teachers, students,
parents as well as the authorities. As anxiety Itbegn a topic of discussion
amongst researchers and there have been manyctesearhich indicate a negative
correlation between anxiety and academic performaaspecially in English
language, it would be justified if studies are takg in this regard in order to
determine if it is true in case of secondary sclstatients of government schools in
Punjab. It has also been observed that Englishgleefioreign language, students are
usually apprehensive about using this languagdlaaanight be the case in any one
or in all the four skills of language i.e. listegjnspeaking, reading and writing.
There is no doubt that to use any language effigiera person must have

proficiency in all these four basic skills of a ¢arage.
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Though English is a compulsory subject in our sthiomany students
express their inability and sometimes even ackndgdetheir failure in learning it.
One major reason for this is English Language Ape@xperienced by them. Due to
English Language Anxiety, students feel tensionvaigsness, or sometimes become
shy in classroom. Sometimes, they become frustrtedIn India, as English is
considered associate official language, we can idenghis problem as second

language anxiety.

Second language anxiety is a complex and multidgiemal phenomenon.
Macintyre and Gardner (1994|) define it as “a stbjéeeling of tension
apprehension, nervousness, and worry associatédthatarousal of the automatic
nervous system” (p.287). Pappamihiel (2002) dessribnglish language anxiety as

“social anxiety” (p.330), dependent upon interacsiovith others.

English, though a foreign language, has alwaysmed a unique position in
the education system in India. In pre-independedial English as the medium of
instruction has helped the British to develop redivas colonial servants. After
independence, new democratic government of Indgrbalized that abolition of
English would be a great set back to the causedotaion in India. Indian
university commission points out: “English is thalypo means of preventing our
isolation from the world and we will act unwiselywe allow ourselves to be

enveloped in the fold of the dark curtain f ignarah

Thus, English has become part of our curriculurhe Tthief minister’s
conference in 1961 has suggested that English ¢hmutaught along with Hindi,

our national language.
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In Kerala, English as part of curriculum has gwtaduced in the first half of
nineteenth century. Students of Malayalam mediufiortumately, learned English
only from fourth standard, whereas the Studentngflish medium begin to learn it
from their early days of schooling. The increasdegmand for English both as a
language and as a medium driven by the instrumembéivation of instruction has
compelled most governments at the state level ttodnce English as a language

from first standard onwards.

Need and Significance of the Study

English, though a foreign language, has alwaysiged a unique position in
the education system in India. In pre-independedial English as the medium of
instruction had helped the British to develop redivas colonial servants. After
independence, new democratic government of Indgrbalized that abolition of
English would be a great set back to the causewdation in India. Language is to
be caught not to be taught. In Kerala we learnigor&anguages such as English and
Arabic after learners as exposed to their mothegue. Hence they feel difficulty to

develop native like proficiency in English language

It is more important to have the skills and coefide to speak language
fluently and accurately. Our proficiency in anydaage has been evaluated on the
basis of our capacity to produce language orallg #uently. But most of our
students fail to speak language since they aredafrfathe consequences of their
language. Quite frequently, those who have excellntten language and
proficiency in English fail to speak language cdgfitly as they are not confident to

speak. In short language anxiety stands as a imegariable in the mind of
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students which prevents them to speak languagky faed confidently. Accordingly

they can’'t speak English language fluently.

Liu and Huang (2010) in study titled "An exploati of foreign language
anxiety and English Learning Motivation” reportedat perceived to be two
important affective variables, anxiety and moiimathave been found to be highly
correlated to second/foreign language acquisitmxiety has been a matter of
considerable interest in language education seftingducators since it is a major
obstacle to foreign language learning that thenkerar need to overcome (Wu, 2010;
Zheng , 2008) Horwitz (2001) asserts that onadthirall foreign language learners
experience some level of language anxiety. Theeeforeign language anxiety has
been a topic of much interest and research imteasars ( Ellis, 2008) , especially
the 1980s witnessed the breakthrough in the esudli foreign language learning
anxiety ( Wang, 2014) .Foreign language anxietyais important factor that
influences one’s level of achievement in foreignduage learning (Dordinejard
and Ahamadabad, 2014). According to Macintyre aratd@er (1994) foreign

language anxiety- “ the feeling of tension andrappnsion specifically associated
with second language contexts, including speakitigtening and learning “- is
different from a general feeling of anxiety, anceréfore, keeps learners from

reaching their goals ( Horwitz, 2001), and prevdateign language learners from

successful performance in the target language @tasland Abbasi, 2013).

In globalized education scenario needless to saykmow the need for
attaining proficiency in English languages. It abtle understood that the variable

English language learning anxiety is a significéattor in deciding learner's
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success in language learning. The variable hadyrdmeen studied in Kerala
background. Therefore it becomes relevant to hawtudy on English language
anxiety among higher secondary school studentsigieethsecondary period is a

period in which learners are expected to have @mfcy English language.

The issue of language anxiety is being studieth wicreasing frequency in
recent years because of the influence it cae lom second language learning,

performance and ultimate achievement.

Every student learns English as a compulsory stubfgurriculum revision,
provision of teaching materials, programmes forcheas are not helpful in
improving student’s proficiency in English languag@ne major cause for this,
which has not been paid due attention to in acatleeditings is English language
learners anxiety. Most of the teachers were notr@wéthe fact that their students

are unable to fully exhibit their potential duethe stressful situation they are in.

Having the experience of being an English teactier,investigator herself
found the students tensed the classroom, whentiheg to perform even before
their classmates. As a result, they may not be esstal in English language
learning and using. The debilitating levels of a&tyiin learning and using English
language can cause students to postpone languadg stdefinitely and keep
themselves away from teachers, peer group etcthBanvestigator has decided to
measure the extent of English language Anxietyhe higher secondary school
students of Kozhikode, Kannur and Malappuram distrAs the study aim to know

the English learning difficulty ,it is highly valbge in a state like Kerala.
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Statement of the Problem

The aim of the present study is to find out Erdglanguage learning anxiety
among higher secondary school students. The profdethe present study is titled
as ‘ENGLISH LANGUAGE LEARNING ANXIETY AMONG HIGHER

SECONDARY SCHOOL STUDENTS”

Definition of Key Terms

The major terms used in the title have been ojeraty defined below:

Anxiety: Spielberg (1983) defines “Anxiety as the subjextfeeling of tension,

apprehension, nervousness and worry associatecawisinousal of nervous system”.

Scovel (1991 p.18) further states that, “AnxietyaiPsychological construct,
commonly described by Psychologist as a systenppifehiension a vague fear that

is only indirectly associated with an object.”

English Language Anxiety

Language anxiety can be defined as the fear aeappsion occurring when
a learner is expected to perform in the secondooign language. (Gardner &

Maclintyre, 1993).

Again, Macintyre (1999) redefined English languageiety as the worry

and negative emotional reaction when learning orgua second language.

For the present study, English language Anxietypisrationally defined as a

subjective feeling of apprehension, tension, fearyousness, or worry experienced
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by the learners or users, when they are expectpdrform or use or learn English

language.

Higher secondary school students

In the study the term higher secondary scktadents refers to students
studying in standard 11 and 12 classes as Kmmala syllabus. In the present

study students of standard +1 only are takengt®ehi secondary school students.

Variables of the Study

The study has a single variable that is Englisiylage learning anxiety.

Classificatory variables

The different classificatory variable used to sibde the total sample are:

Gender

Type of management

Subject of study

Objectives of the Study

The objectives of the study are

1) To study the level of English language learning ietyx among higher

secondary school students.



2)

3)

4)
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To find out whether there exists any significanffedence in the level of
English language learning anxiety among higher s@& school students

based on gender.

To find out whether there exists any significanffestence in the level of
English language learning anxiety among higher @&y school students

based on type of management.

To find out whether there exists any significanffestence in the level of
English language learning anxiety among higher @&y school students

based on subject of their study.

Hypotheses of the Study

Following hypotheses were formulated based onctilbgs

Higher secondary students have high level ofliglm language learning

anxiety.

There will be significant difference in the &wof English language learning

anxiety among sub samples based on

a) Gender
b) Type of school management

C) Subject of study
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Methodology

Methodology is vital part of any research as iildga the way to proceed.
The methodology used for the present study is giweefly under the following

headings.

Design of the study

The method proposed for the present study is gumwethod, which comes

under the relevance of descriptive research.

Population and Sample

The population for the study is higher secondatyosl| students in Kerala.
Samples are selected from plus one students swdyinKannur, Calicut &
Malappuram district of Kerala. The investigatorestéd 600 students as sample for

the study to represent total higher secondary d&tadents in Kerala

Tool Used for the Study

The Investigator developed an English languagmileg anxiety scale with
the help of her supervising teacher to asses&ts df English language learning

anxiety among higher secondary school students.

Statistical Techniques Used

The important statistical constants mean, mediage, standard deviation,
skewness and kurtosis for the total sample andastesample were worked out to
check whether the scores are normally distribut€de following statistical

techniques are used for statistical analysis.
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1. Test of significance between means score.

2. Analysis of Variance.

Scope and Limitations of the Study

The present study was conducted to investigatdigbntanguage learning
anxiety among higher secondary school students.ifffheence of gender, type of
management and subject of study on English langlegeing anxiety among

higher secondary school students was investigatesl scope of the present study is

given below.
1. The variable selected for the study is relevatbh@present situation.
2. The variable English language learning anxiety rsated with its all

dimension. The investigator could ascertain thiathal aspect of the variable

are considered for the study.

3. It is true is accordance with the approved nornestédthniques of sampling
helped the investigator to avoid any bias or pregidegarding the subject of

the study.

4, The size of proposed sample is adequately largechwhallowed

generalization of the study to be reliable.

5. The tool was found to be valid for purpose.

6. Approval statistical techniques were used to areabad interpret the data.

Hence the findings of the study are general sable.
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Though extreme care was taken by the investigatamake the study a

perfect one certain limitation crept in to the stu@ihey are:-

7. The findings of the study would be helpful in urstanding and reducing
English language anxiety.

8. Also, it would provide scope to conduct furtheremshes to reduce English
language anxiety among higher secondary schooéstsdn Kerala.

Limitation

1. Study was conducted with in limited period ofi¢L

2. Though the population of study was designed igtelh secondary school
students the study was conducted only on a limitethber of samples
assuming that they represent total higher secorstdryol students.

3. Only the influence of variable like gender, tygfemanagement and subject
of study on English language learning anxiety waestigated. No attempt
was made to investigate the influence of otheraldes.

Organization of the Report
The research report consists of five chaptersy e,
Chapter I: Presents a brief introduction to thebpm, definition of key terms,

objectives, hypothesis, methodology, scope andtditons of the study and

organization of the report.

Chapter Il:  Presents the theoretical overview awiew of related studies.
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Chapter Ill:  The methodology of the study has sxt®ns. They are variable
selected, the tools used for the collection of d&ample for the study, data
collection procedure, scoring and consolidationdafa and statistical techniques

used.

Chapter IV:  Analysis and interpretation consistslefails of statistical analysis of

data and interpretations.

Chapter V:  Summary, conclusion and suggestion énlaist chapter. It includes
restatement of a problem, objectives of the studycational implications and

suggestions for further research in this area.



CHAPTER Il

REVIEW OF RELATED LITERATURE

» Theoretical overview of language
learning

» Theoretical overview of English
language anxiety

> Related studies



REVIEW OF RELATED LITERATURE

Review of related literature is an important comgat of any research. A
careful review of the researches reported inrnals, books, dissertations and
other source of information, related to the peoblto be investigated is one of
the important steps in the planning of any aede study. The summary of related
literature provides better understanding of theébfgmm which helps the investigator
in involving insights to build new approaches te throblem that is selected.
According to Khan (2007) “Since effective researnsh based up on past
knowledge, review of related literature helps imelate the duplication of what has
been done and provide useful hypotheses and hedpfygestions for significant

investigation.”

Related literature implies locating, reacting aedaluating reports of
research as well as reports of casual observatwnaopinion that are related to

individuals planned research report (Aggarwal, 1966

Review of literature is one of the prominent stepsesearch process. The
purpose of the literature review is to examine lttexature pertinent to research
guestion and to inform the reader of the ratiorfatethe study. In addition, the
literature review will provide the reader with anceptual frame for the study. It
helps in knowing the difficulties encountered by tbcholar and also finding out
remedial measures to escape from the pitfalls andould necessary for the

determination of significance of the proposed study
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A literature review is the process of locating,tamhing reading and
evaluating the research literature in the investigaarea of interest. There are
several important reason for conducting a liteetaview, the prominent of them is
to avoid needless duplication of effort. In orderget an insight to the theoretical
background of the subject of study, related litem@theoretically reviewed. For this
purpose the investigator review the theoreticaleeswf language learning and
language learning anxiety process in the follonsegtion. The result of the review

is summarized in this chapter. For convenience s been attempted under three

sections.

1. Theoretical overview of language learning.

2. Theoretical overview of English language anxiety
3. Review of related studies.

Theoretical Overview of Language Learning

Language is a means of communication without wkhehsociety is not able
to make progress. In some countries there is nguige problem. In India, the
language problem exists because there are manydgag used in different states of
the country. Due to different social group in oouptry the language problem has

been there due to one reason or the other.

Everybody loves mother tongue and everybody ltkigsregional language.
During the British rule over India English enjoydae top most position. It was the
first language in the whole country. It was theduitance of the literature. It was

considered to be the queen of the languages. hy exedk of life, it was the vehicle
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of thought and activity. The importance given tavés the envy of everyone and in
no way, it created any jealousy. It was the priflealb The ultimate success of
language learning efforts rather than the initigtivation and build up of learning
system that enables mastery of language. Becaufeeadssential mechanisms are
already at work or the process of developing whkea second language is

encountered.

Theoretical Overview of English Language Anxiety

From the anthropology, psychology and educatianerous perspectives on

anxiety in general have been put forward.

Anxiety is a negative way to present human feslinghen we are anxious,
we feel nervous, worried and fearful. We strugtiiemble, perspire and our hearts
beat quickly. In general anxiety can be definedaasomplex concept dependent
upon not only on one’s feelings of self-efficienmyt also appraisals concerning the
poetical and perceived threats in certain situatiohhobias, 1986). In simple words
anxiety is usually associated with unpleasant igsliand is similar to fear (Lader,

1975).

Anxiety in communicating in second languages, esfly when that
language is English can have a debilitating effasti can influence student’s
adaptation to the target environment and ultimatiedyr educational goals. There is
also agreement that anxiety is related to perfoo@gBalachandran & Skully, 2004;
Tobias & Everson, 1997) and that anxiety has béenws to have a debilitating

effect on learning and achievement (Gaudy & Spreiee 1971; Tobias, 1980).
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In the past two decades, there has been a grahbtleesearch in English
language anxiety. English language anxiety is eefias a distinct complex of self-
perceptions, beliefs, feelings, and behaviors edlab using a second language for
communication beyond the classroom. Most peopld wexperience language
anxiety. Even though anxiety might not be the mogtortant reason Failure or

Success in learning. We cannot ignore its affection

English is the most widespread and important laggun the world today. It
is a major language of international business, odnalcy, science and the
professions. English is also an official languafienany international professional

organizations.

Anxiety is a part of the human conditions and assha broad definition.

Anxiety in general can be defined as “ The subyecteeling of tension”.

The fear of speaking is related with anxiety omoaounication apprehension.
It's a panicky feeling associated with physical s#ions that are all too painfully
familiar to those affected-increased heart andthneg rates. Increased adrenaline,

over-rapid reactions, and a tension in the showdddrneck area.

Anxiety is generally defined as “ a state of appresion a bad vague”
(Scovel, 1978, p. 134) and it seems difficult tea@e in simple and exhaustive
manner, as it arises from many kinds of sourcesnoétssociated with particular

contexts or situations that individuals perceive#itening according to their unique

frame of reference (Eharman, 1996). Previous aypxitearch suggests that there
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are roughly two types that can be experienced f&rdnt psychological levels

(Spielberger, 1983; Levin, 1980; Schwarzer, 1986).

At a global level, anxiety is viewed as a permangit, as some people are
predisposed to be anxious. At a more local or 8doal level, anxiety can be
experienced in response to a particular situatroaco (Brown, 1994). However, the
guestion of how these constructs relate to secangulage learning contexts is still
under debate, although several interpretationsanfuage anxiety are offered in

terms of situational nature of anxiety (MacIntyrelaGardner,1991 a).

According to Thobias (1979, 1980,1986), anxietyymeork as a mental
block to cognitive performance at all three cogmitstages : Input, Processing and
Output. In other words, anxiety arousal which ipi¢glly associated with self-
deprecating thoughts, fear of failure, or worry operformance procedures, may

compete for cognitive resources that normal cogmitirocessing will demand.

Theories of Anxiety

| next outline specific theories of anxiety toustrate the development of
anxiety theory, moving from generalized all encoegag theories (Bandura, 1991;
Perkrun, 1992) to more situation-specific theorggslanguage learning anxiety
(Maclintyre and Gardner’s 1994) and then to thedhas focus on contextual levels
of anxiety within individuals (Pappamihiel, 1999) keeping with Macintyre and
Gardner's (1991) view that “while the instrumentsed to measure language
anxiety should be specific to the language aresgratical links to the more general

anxiety literature can be strengthened.” (p.43)ndlude not only frameworks
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developed specifically for language learning busoalmodels derived from

psychology.

Anxiety : Self-efficacy and Appraisal

General theories of anxiety can be conceptualteer models : Pekrun’s
(1992) Expectancy-Value Theory of Anxiety (EVTA)daBandura’'s (1991) theory
of self-efficacy. Each of these models uses diffetgpes of appraisals to explain
and predict anxiety reactions in individuals. Aating to these models concepts of
worry and distraction relate first to appraisalssitfiations as threatening or not and
then learner’'s determinations of their efficacy dealing with these situations.
Pekrun’s (1992) EVTA model combines situation-oateoexpectancies (appraisals
of a situation as being threatening or not) withticaic control expectancies
(appraisals about one’s ability to initiate andrgaout an effective solution).
Foreseeing negative, potentially harmful eventswimch individuals cannot see
themselves as effective mediators often producesetyn Similarly, Bandura’s
(1991) theory of self-efficacy posits that when #uation is perceived as
threatening, the resultant anxiety is dependentaonindividual’'s perception of
his/her ability to deal positively with that thre&andura. Additionally argues self

esteem can act as a mitigating factor in anxiebgpcing circumstances.

When learners see situations as threatening, tbemnebe an adverse an
adverse affect on learning. Because highly anxiodisiduals are often in a state of
divided intentional resources (Eysenck , 1979)irthbility to concentrate and be
successful at learning tasks is hampered. In otherds, when students are

constantly preoccupied with the threat a learnimgaton poses, they cannot fully
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concentrate on that task. At the early stages aflag, students are using many
intentional resources to accomplish basic taskisthiegy have not yet learned how to
complete automatically (Schallert, 1991). Highlyimus students are not able to
automatism actions as effectively since their interal resources are diverted

through task-irrelevant processing brought abothilgia levels of anxiety.

In addition to challenges with resource allocatiearners sometimes engage
in self-deprecating (“I'm stupid .” “I can’t do til) and self-focused thoughts that
interfere with feelings of self-efficacy. These aBige thoughts adversely affect a
student’s ability to take advantage of learning apymities, affecting student’s
ability to see themselves as successful learndts(@s, 1991; Hass & Eisenstadt,
1991, Sarason, 1972) Anxiety is a complex conadgpendent upon not only one’s
feelings of self-efficacy but also appraisals conoegy the potential and perceived
threats inherent in certain situations. These mappraisals coupled with the
influence of task-irrelevant processing can neg#fyiaffect the learning process,

often in ways that students are not even awar&aias, 1986)
State, Trait and Situational Anxiety

Pekrun (1992) argues that in instances of higheapxhabitual zed reactions
can cause individuals who have experienced mamaténing situations in the past
to be more likely to perceive future situationstla®atening. Similarly Vasey and
Daleiden (1996) note that highly anxious individualay have a lower threshold of
threat recognition, seeing generally ambiguousasidns as potentially threatening
more often than moderately anxious persons. Becalufige possibility that some

individuals are more prone to anxiety than othérss necessary to differentiate
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between individuals who are often anxious and thwke are not. Spielberger

(1983) describes this differentiation as the stiaié/dichotomy.

Individuals who are more anxious and more likeby decome anxious
regardless of situation are referred to as hatrisig anxiety that is, anxiety is a part
of their character or an aspect of a more serigsradler. However, those who are
able to appraise situations accurately as beirgptbning or not within reasonable
limits are said to have state anxiety, a socia typanxiety that occurs under certain
conditions. For example, a person may not ordipdré@ anxious but becomes so
when asked to make public address. This differgatias critical in the study of
anxiety because it allows the separation of indigld who are likely to be anxious

in any variety of situations from those who woutet normally be anxious.

Some researchers further differentiate the concept anxiety by
distinguishing between cognitive (worry) and emoéb(affective) components of
anxiety (Deffenbacher, 1980; Schwarzer, 1986). Atiog to Deffenbacher, anxiety
related to cognitive interference (e.g, learningalieimges) is due to extreme
instances of worry, not the arousal element of etgxiThus the cognitive type of

anxiety associated with classroom learning is ydiailitative.

In the field of second language acquisition, Magkm and Garner (1991)
draw upon the work done by Spielberger (1983) t&eman additional distinction,
situation-specific anxiety. Individuals who sufféflom situation-specific anxiety
may appraise certain events as anxiety produciilg when certain factors are

present. For example, a student may be anxiety Virleen writing an essay in



Review 25

English. However, when asked to write a similaragsen French, a second

language, the same student may then feel highelslev anxiety.

Horwitz, Horwitz and Cope (1986) argue that peoph® feel competent in
their native language can feel reduced to a ckidfitate when asked to use their
second language. Additionally, learners of a fardanguage are often subjected to
threats to their self perception in the foreigngaage class room setting. They
conclude that foreign language anxiety can be #s®ocwith three factors : -a fear

of negative evaluation,- test anxiety, and -commaition apprehension.

Horwitz et. Al. (1986) conceptualize foreign laage anxiety as “ a distinct
complex of self-perceptions, beliefs, feelings @aetiaviors related to the classroom
language learning arising from the uniqueness efl#mguage learning process”
(p.31). They distinguish foreign language anxietyonf communication
apprehension, as outlined by McCroskey (1987)hat tndividuals who show no
communication apprehension in their native languadeoften exhibit foreign
language anxiety (Applebaum & Trotter, 1986), whgdes beyond communication
apprehension to include a fear of negative evalonadind test anxiety. Additionally,
because of the differences between a foreign laggglemrning, situation and an ESI
learning situation, in which students are expedieccreate a second language

persona, a stronger link to identity factors ndedse considered.

Anxiety is generally seen as a psychological cphead has been explored
by researchers. Anxiety is a subjective, conscioasld tension accompanied by or

associated with activation or arousal of the autaieaervous system. Anxiety can
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be either facilitating or debilitating .Facilitagranxiety motivates learners to adopt

an approach attitude and is willing to conform iesv learning task.

Debilitating anxiety motivates learners to asswaneavoidance attitude and
therefore tends to escape from the learning ta&.factor of task difficulty affects
learners to develop a facilitating or debilitatingxiety. Macintyre(1995) claimed
only when given task is relatively simple, foreiggnguage anxiety could be
facilitating. Once the task is too difficult, Anxjyewill impair performance. In
addition to task difficulty, factors such as teathettitude, evaluation, teacher-
student interactions, parents expectation, classnaittitude, students own

achievements are the potential sources of studiEmesgn language anxiety.

Researcher has confirmed the existence of langaiagety and its effect on
second language learning (Macintyre & Gardner 19@inting to a reciprocity
between anxiety and proficiency (Macintyre etalZ:299), such that “Even in
optimum conditions, students can experience ddsteudorms of anxiety’(Reid
1999:297) However this effect is complex and diffidco measure (Philips 1992:2)
through research suggest that language learnintgxis are especially prone to
anxiety arousal (Horwitz et al.1986; Macltyre & r@aer 1989;1991 a; Maclintyre

1995:900 with Campbell and Ortiz(1991:159)

Estimating that, up to half of all language studeexperience debilitating
levels of language anxiety and Horwitz (Horwitzagét1986.) finding that language
anxiety can cause students to postpone languagg stdefinitely or to change
majors. Because of this language anxiety has beersubject of a good deal of

research, on the assumption that, an understamdiitg causes and investigation
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into how to reduce language anxiety, will improwsarhers’ performance and
increase learning satisfaction by easing tensiodsreducing demands on cognitive
processing (Eysenck 1979). Provides an early reakanxiety research, which is
supplements by the excellent review of Maclntyr&&rdner (1991b) and Gardner&
Maclntyre(1995 al). Whether language anxiety i®rsherm or lasting traits,

whether it is harmful or helpful, which factors celates with language anxiety and
how anxiety can be identified in the language ctassn .In view of these sources of
information, the present discussion will confingelt to a brief stretch of the current

situation and associated issues.

Foreign language classroom anxiety is totallyedéht from other type of
anxieties (Horwitz,Horwitz and Cope 1986). Learrmasy have the feeling of being
unable to express their own ideas in a foreignuage class room where foreign
language anxiety emerges. Since foreign languagetstmot only affects students
attitude and language learning but also is consdléo have more debilitating
effects than facilitating effects. An investigatiamd detailed analysis of foreign

language anxiety is necessary and significant.

Perspectives of Anxieties

There are three perspectives for which researabiest on anxiety are

conducted. They arErait anxiety, State anxiety and Situation specift anxiety

Traits anxiety

A motive or required behavioral distortion thaé glisposes an individual to

pensive a wide range of objectively non dangerasiimstances as threatening and
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to respond to these circumstance with anxietyhéonhagnitude of objective danger

is relatively permanent and steady personalityuieat

State Anxiety

State anxiety is an apprehension experienced aticplar movement in
time, for example prior to tailing exams. This astyi can by provoked in the
confrontation of the perceived threat, (MaclntyreG&ardner 1991 b). However it is

temporary and altered in time.

Situation specific anxiety

In order to attributes the experienced at pamicidource reaches adopt
situation specific perspective to the study of ahxi Unlike trait and state
perspective, situation specific perspective reguifee respondents to ascribe their
anxiety to particular sources. Specific situati@mas offer more understanding to

particular anxiety in diverse situation.

Consideration of psychological aspects of learnsmimportant in the study
of anxiety as can be seen in reference to an ensaitistate of “apprehension, a
vague fear that is only indirectly associated wath object, Subjective feeling of
tension ,apprehension, nervousness and worry asedcwith an arousal of the
autonomic nervous system. “Such psychological defimmost commonly refers to
a “Transitory emotional state or condition charazesl by feeling of tension and
apprehension and heightened autonomic nervous nsystetivity (Spielberge

(1972:24)
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A state which can have both negative and posiéffects, and which
motivates and facilitates as well as disrupting amdhibiting cognitive actions such
as learning defines three types of anxiety (Traiiety, state anxiety, situation —
specific anxiety) which reactions of fear,distreasger and share(Including stress

and guilt )on the negative side and interest amitexent on the positive side

According to Horwitz, Horwitz (1986) foreign langge anxiety belongs to
situation specific anxiety. In the following we Wikview the literature on foreign
language anxiety concerning the concept of foréagguage anxiety and the effects

of foreign language anxiety.

From the second language learning perspectivevatidn the context of
Horwitz et al(1986) warming that second languageaech has neither adequately
defined foreign language anxiety nor described specific effects on foreign
language learning Gardner& Macintyre(1990) see Uagg as apprehension
experienced when a situation requires the usesaicand language with which the
individual is not fully proficient this apprehensiobeing characterized by.
“Derogatory self related cognition..feelings of egigension and psychological
responses such as increased heart rate  (19MENtyre & Gardner(1994: 284)
also describe the feeling of tension , an apprebenspecifically associated with
second language context in particular second lageyeerformance (Horwtz et al
1986) who identify communication apprehension, aoevaluation and test anxiety
and MaclIntyre & Gargner (1989,1991 b) William & Ben(1997:92) point out that
anxiety is highly situation specific and itself etted by a number of other factors

(.Horwitz &young 1991)
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The role of anxiety in language learning was nat much emphasis
because, previous studies usually generated clictmey results and were hard to
interpret Gardner and Macintyre (1995) believe theing general measures of
anxiety is the reason to generate contradictoryliedased on the situation —
specific perspective. Recent studies have focusednxiety which is specific to
language situations after examining the conceplanfuage anxiety empirically.
Language anxiety is distinct from any other typeaakiety and is not merely a
composite of other anxieties(Horwitz,Horwitz& Cop@86,Macintyre &
Gardner1991 b).in order to identify and measureeifpr language anxiety,
Horwitz,Horwitz and Cope,(1986) developed the fogmneilanguage classroom
anxiety scale(FLCAS),in which question items askpondents to respond to
situations specific to foreign language learningkiaty and reflect the three
components of foreign language anxiety. Commurocatapprehensions, test
anxiety and fear of negative evaluation for examphkihey ask questions about
students anxiety in situations the speaking in tfrointhe language class, taking
exams in language courses and perceiving otheestsi@valuation of them. Due to
the scale’s success on construct validation andbibly FLCAS has been widely
adopted by many researchers to expose learnemseigh language anxiety (Aida

1994)

Components of English language Anxiety

Test anxiety is defined b Sarason(1984) as ghdency to view with alarm
the consequences of inadequate performance isana¢ive situation .Test anxiety

occurs when students have poor performance inrthequs tests. Students’ develop
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a negative stereo type about tests and have rhtparaeptions in evaluation
situations .These students might have unpleasasit éeperience from either
language lass or other subjects and they trangplatiite unhappy image to the
present English class unconsciously Test anxiawdests may have false beliefs in

language learning .These students habitually pydractical demands on them

Narjik (2007) Surveyed 115 Chinese high schootletis and found that
these learners have high anxiety in learning thelim language. Specifically she
discovered that males have higher anxiety in legrriEnglish than their female
counterparts. Moreover she also found out that highiety plays a debilitative role
in high school student’s language learning. Thpetgf language anxiety causes the

learner to free from the learning task to aveidifer anxiety.

Second language learning anxiety and its effectachievement in the
language, same factor language anxiety as one eofntbst important affective
variables in learning a foreign language many mebess have noticed negative

influence of anxiety and this type of anxiety i@ debilitative anxiety.

Studies Related to English Language Anxiety

Scovel (1978) examined the relationship betweerien and second
language achievement and concluded that anxietynesof the most predominant
variable identified in language learning tasks aedobserved that different studies

used a variety of instruments to measure anxietycame up with different results

Horwitz et al (1986) Neither adequately defineceign language anxiety nor

destruct its specific effect on foreign languageéng attempted to full this gap by
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conceptualizing foreign language anxiety as amtstrariable. so that both language
students and teachers would be able to recogn&syimptoms and consequences.
They developed the FLCAS as a standard measuretéwnaine levels of foreign

language anxiety.

Bachman L.F, (1990) conducted a study on foreigngliage listening
anxiety among language teacher candidates, Thenfiadrevealed that teacher

candidates had high language listening anxietyldeve

Maclintyre et al, (1991) conducted a study emtjtfdethod and results in
the study of anxiety and language learning”. A eawiof literature.; The study
examines the perspective from which foreign lagguanxiety research has been
conducted, the instruments that have been usedthandesults that have been
reported. Three approaches to the study of ansetyidentified as trait, state and

situation specific perspective.

Macintyre and Gardner (1991) conducted a reseamcihe effect of anxiety
on language learning, the result has shown on statetable emphasis on the
output stage in terms of production, performanceyse grades, and other criteria.
This is balance the performance at output stagkeiasiest on to obtain and has
been regarded by the majority of teachers andnparas the most important
indicator of students learning. They suggested #mdiety have been proved to

negatively affect performance in the second languag

A study entitled ‘Effect of educational strategms Anxiety in the second

language class room’. An Exploratory comparativelgtbetween US and Spanish
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first semester University students’ language skalsd anxiety towards foreign
language. The result showed that the educatiomaukege anxiety exits in the

second language class room’

Horwitz (1991) support significantly negative amtion between anxiety
and foreign language achievement after conducesgarch to verify the reliability

and construct validity of the foreign Language staesm Anxiety Scale (FLCAS).

Clement R. (1994) found conflicting results whenvastigating the
correlation between language test scores and gnwbich led him to conclude that

mild anxiety, could be beneficial.

Cheg, Y, (2002) conducted a study to understard effiect of foreign
language classroom anxiety on language skills. ifgsd showed that the low
anxious group on all aspects of foreign languagedigency and language skills.
Findings also showed that, the FLCAS was generatiyrelated with native
language measures of reading, spelling and vocabataearly as the beginning of

first grade.

An ethnographic study of international graduatedshts at a university in
south of English, which involved interviews andtmapant learners of English as a
foreign language (EFL) in English classroom thaultegroved that majority of the
students felt anxious in their English languagessieom and they feared being
negatively evaluated and were apprehensive abobticpspeaking and tests

indicated.
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Cheg Y (2002) examined whether foreign languagenker anxiety and
motivational goal orientations remained stable,osertwo different class room
courses. The findings according to instructionaitegts the study found significant
difference for anxiety, will reporting higher levef anxiety in conversation course

than reading course.

A study entitled learner’s perceptions of how aiyiinteracts with personal
and Instructional factors to influence their acleieent in English. A qualitative
Analysis of EFL learners perception of how studeangiety works together with
other variables in influencing language learningieity one students with varying
levels of anxiety were interviewed for this studytheoretical model was generated,

and a sequential model of influence among the nedforities

Liu (2006) explored the language anxiety of 100LEgtudents at three
different proficiency levels. The results showkdttstudents with advanced English

proficiency tended to be less anxious.

Mills and Pajares (2006) also found a positivaatieh between listening

anxiety and listening proficiency in both males &males.

Cubuk and feryal (2008) conducted a study on treetation between self
efficiency levels. For this purpose, 100 patrticigsaieined the study and the foreign
language learning anxiety scale and self efficiesuale were administered to them.
The results showed what both aspects are uncadelabhd gender plays no
important role in terms of anxiety level and sedfrgeption ratings of these junior

teacher trainers.
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Lou, Mcihuqg et al, (2008) conducted a study esdittAn exploration of
Chinese EFL Learners’ unwillingness to communicate foreign language anxiety
to study the unwillingness to communicate and dgx@ Chinese learners of
English as a foreign language (EFL) in English laesm. The result proved that
majority of the students felt anxious in their EslglLanguage class room and they
feared, being negatively evaluated and were appsdeabout public speaking and

tests indicated.

Liu and Jackson (2008) studied the anxiety of €sgnlearners of English as
a foreign language (ELF). In English classroomseadéed that (a) most of the
students were willing to participate in interperabconversations. But many of
them did not like to risk using/speaking Englishclass (b) more than one third of
the students felt anxious in their English languelgssrooms and they feared being
negatively evaluated and were apprehensive abdalicpgpeaking and tests(c) their
unwillingness to communicate and their foreign lage anxiety correlated
significantly with each other and with their seHted English proficiency and
access to English and (d) many of the variablestefest were good predictors of
the students’ unwillingness to communicate andhefrtforeign language anxiety,

which were also powerful predictors for each other.

Macintyre (2009) conducted a study about Englisly-tanguage in
Education Policy in multi lingual classrooms in @ha This paper faced on the
findings of qualitative study, discusses the infice of Ghana'’s recently introduced
English only language —in-education policy on psgpdlassroom communicative

practices and learning generally. They study coegpanxiety profiles of classroom
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and distance language learners, and compared pieues between first semester
and more experienced students in both learningr@mwients. The result showed

that the anxiety of distance language learnersisdethan the regular students.

Kasp ¢ & Craigie (2010) investigated on 101 effettforeign language
anxiety on 101 Taiwanese university students. Bhglachievements results
suggested that students with highest achievemenEnglish (top 1/3 of all
participants) experienced lower levels of foreigmguage anxiety than students,
however it is not that everything about anxietges$ to impede language learning. A
certain amount of anxiety is refer said to drivetadent to exert to the optimum
level to learn the second language and this typanxiety is called facilitative
anxiety. According to study anxiety can be regardsdhelpful and facilitating in

same way such as keeping students alert.

Wang (2010) study also asserts that foreign lagguanxiety is one of the
test predictors in accounting for individual fordimidual difference in language
learning success in SLA and that it is proved toohe of the most essential and
influential affective factors. The study coveredb12hinese students with English
major and found the existences of certain negativeelations between English

listening classroom anxiety and listening achievetisie

Khen anz Zafar (2010) reported a significant iaseein state anxiety in the
students when the video camera was introduced, comtomitant deficits in

vocabulary acquisition were observed.
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K Vazalwar (2011) explored the role of anxiety lianguage reading.
Through the result shows on one hand, a negatiielaton between anxiety and
reading comprehension in English on the other tiil#ishes that, normal level of
anxiety gives positive effect in reading comprel@ms So anxiety can be both
helpful and impeding for second language learning that can be explained with
the Yerkes Dodson Law. The law asserts an inverdeghaped curvilinear
association between arousal and performance (W86 p 43) where English
achievements fall in the middle and bottom 1/3lbparticipants while the middle

group of students had less foreign languages gntkian the language in India.

Mansor and Wardah (2011) reported a negative itnpcanxiety on
performance in English as a second language. Rigntf correlation between

Language anxiety and Language performance.

Yasuke Kondo (2011) investigated the relationsbigtween language
anxiety and proficiency in a speaking test and ébtimt language anxiety in the
speaking test was only a poor predictor of Engpsbficiency of the Japanese

students.

Toth (2011) found that anxiety does not dependghenproficiency level

learners

Ya chin Tsai and Yi-Chih Li (2012) found that,adéng proficiency
difference between low anxiety tastes and highetgtastes was not significant. At
the same time, the reading proficiency differenoe lanxiety readers and high

anxiety readers did not reach a significant leviblee.
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Anupama Chakrabarthy (2012) studied on the topicsexond language
learning anxiety and its effect on achievemenhmlanguage. The study shows that
the effect of the anxiety can be reduced by progjdadequate educational
facilitates, secondly it is clear from the studgtthcontinues process of evaluation

needed.

Conclusion

The review of above studies gives a wide perspedi present study under
investigations. While receiving related literatutbe investigator found that a
number of studies have been conducted in the driemguage anxiety. Majority of
them were connected with English as foreign langudgFL) and in the area of

foreign language anxiety.

The investigator found that more of studies reldnguage anxiety was
conducted on a sample of college/ university sttsleansidering English as EFL.It
was found that majority of the studies were coneldich foreign language anxiety.
Very few of them used English as Second languagéewAof these studies were

fond as conducted in India. Most of these studt®sal the role of teachers.
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METHODOLOGY

Research methodology is a systematic way to sthleeresearch problems.
Methodology is a route map for any research prodess the methodology which
gives the correct direction to an investigator amduct his study. Methodology is a

description of procedures and techniques adoptadstady.

In research, success of any educational invegiigatlepends up on the
suitability of the method adopted and techniquepleyed for collecting the data.
So methodology occupies a prominent role in anye tgp research. The method

adopted depends up on the selection of the proatehrshould be appropriate one.

Identification of suitable methodology provide® timvestigator to conduct
the study properly and systematically. So the noitlamgy has a prominent place in

any research work.

Methodology is the procedure used by the invesifgan conducting an
investigation. The accuracy of results of any regeavork depends up on the

method by which the conclusion is arrived.

According to Best (1993) “Great variety of methaasd procedures have

been developed to aid in the acquisition”.

The main purpose of the present study was to dént English language
learning anxiety among higher secondary schoolestisd Considering the nature of
the problem under investigation that the naturelath required for the study, the

investigator decided to adopt normative surveyhastethod of collecting data.
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The methodology of the study requires the coltecif relevant data and
statistically processing of collected data with i@w to obtain answer to the

objectives.

Methodology of an educational research programoeeigies unique place
in collecting data from all sources. The validitydareliability of the data depends
up on the method adopted. This chapter containgsgrghtion of methodology

adopted by the investigator which is presented wtigefollowing categories.

Variables of the study.

Objectives of the study.

Hypotheses of the study.

Design used for the study.

Sample selected for the study.

Tools employed for the collection of data.
Data collection procedure.

Scoring and consolidation of data.

Statistical techniques used for the study.

Variable of the Study

The study includes only a single criteria variatilat is English language

learning anxiety.

Classificatory variable

The different classificatory variables used to diviide the total sample are:
A) Gender
B) Type of management

C) Subject of study
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2)

3)

4)

Methodology 41
Objectives of the Study
The objectives of the study are
To study the level of English language learning ietyx among higher

secondary school students.

To find out whether there exists any significanffedence in the level of
English language learning anxiety among higher @&y school students

based on gender.

To find out whether there exists any significanffestence in the level of
English language learning anxiety among higher rs@&y school students

based on type of management.

To find out whether there exists any significanffedence in the level of
English language learning anxiety among higher @&y school students

based on subject of their study.
Hypotheses of the Study
Following hypotheses were formulated based onctilbfs
Higher secondary students have high level afjligim language learning

anxiety.

There will be significant difference in the &of English language learning

anxiety among sub samples based on

a) Gender
b) Type of school management

C) Subject of study
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Design of the Study

The study could be best described as a quangtativdy carried out using

the survey method.

Sample Selected for the Study

Sampling is the process by which a relatively $maiber of individuals or
measures of individuals, objects, or events iscseteand analyzed in order to find

out something about the entire population from Wwhiavas selected.

“Infinite number of observations or cases seledtech all areas in
particular universe, often assumed to be represeataf that total

group or universe of which it is part’(Good, 1973)

The most important factor in determining the gahir of an investigation
lays the representativeness of sample used inctioledata. The population of the
present study was students studying in Higher many schools in Kerala.
Treating as the reference population, the investigselected the sample from three
districts of Kerala-Kannur, Kozhikode and Malappuaraonsidering the following

aspects.

Size of the sample

Techniques of sampling

Break- up of the sample
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Size of the sample

The investigator conducted a study on sufficiené ®f the sample of 600

Higher secondary school students.

Techniques of the sampling

As a study requires representation of the sample fdifferent strata, the
investigator followed stratified random samplindieTsample was selected on the

basis of Gender, subject and Type of managemehtigiier secondary schools.

Break- up of the sample

Male (300)

Gender

Female (300)

Govt (200)

Type of

Total ( 600) Management Aided (200)

Unaided (200)

Humanities(200)

Subject

Science(200)

Commerce(200)
Figure 1

Graphical representation of break-up of sample
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Tools Used for Data Collection

The sources of research depend on the availabilitglevant data. So the
investigator needs the selection of suitable argraguiate instruments or devises
for the collection of new and unknown data for #tedy is vital importance of
successful research work because the accuracesafarch findings is highly
depending on the validity and reliability of theoto For the present study data was
collected using the English language learning dpxgzale constructed by the
investigator with the help of supervising teach&rdemographic data sheet was
given along with the inventory which elicits infoation regarding the gender, type

of management and subject of study of the highesrs#ary school students.

Description of tool

Scale of English Language Anxiety scale (Nowfal&Jaeela 2019)

Planning of the scale

For the preparation of the scale of English LamgguaAnxiety, the
investigator examined the theories and literatweated to English Language
Anxiety .For the construction of the tool the intrgator considered four major
parts, they are Personality, Communication appr@ban Test Anxiety, Fear of

Negative Evaluation

Preparation of the scale

On the basis of strategies to be followed of theparation for the scale as

well as incorporating the suggestions of expetts, ihvestigator with the help of
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supervising teacher prepared a draft tool. Numbbestaiements was written under
four components namely Personality, Social asp&utsfessional competency and
Academic aspect. The prepared statements weredisenssed with supervising
teacher for ensuring the relevance of each statetne@mprove its language and to
remove ambiguity in wording. They were also giverekpert in the field for their

judgment. After through editing the final form ofaft the tool with 50 items

including positive statements and negative stat¢sneras made ready (A copy of

draft tool was appended)

Components used for preparing the Anxiety so wassified and described
under the following categories, English Languagexi@ty consists of four major

parts.

1. Personality

Student who is emotionally stable, energetic, diaeand helpful to students

and others taken as personality of a student.

eg:- 1. 1 am not worried when | make mistakes infEnglish Class

2. 1 am always calms and not easily upgetrwd make mistake in English.

2. Communication apprehension

Communication apprehension is defined as an iddali level of fear or
anxiety associated with either real or anticipateshmunication with another person

or person.

eg: 1.- I am not very sure about speaking Engfighe class
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2. It makes me frightened when | have teagpwithout preparation in English

class.

3. Test Anxiety

Test anxiety is a combination of physiological Baeousal, tension and
somatic symptoms, along with worry, dread, and &ddrilure that occur before or
during test situations. It is a physiological cdiwi in which people experience
extreme stress, anxiety, and discomfort during@mukefore taking test. This anxiety

creates significant barriers to learning and pentorce.

eg 1. | get worried about the consequences liréain my English test.

1. The more | study for an English test, the more Icamfused.

4. Fear of Negative Evaluation

Fear of negative evaluation is defined as “apprsio& about others
evaluations, distress over negative evaluation®thgrs, and the expectation that
others would evaluate one negatively”. Fear of tiegaevaluation is related to
specific personality dimensions, such as anxiowssngsbmissiveness, and social

avoidance

Eg 1.1 am nervous when | don’t understand whatdacher is correcting.

2. | am very much conscious about speakirgji&min front of other students..
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Table 1

Dimension wise distribution of items in Anxiety I8ca

S| Dimension I[tem Numbers Total Number
No of Items
. 7,14, 16, 29, 30, 31, 32, 36, 37,
1 Test Anxiety 42. 45, 48, 12
: 2,5,8,10, 12, 15, 19, 21, 23, 33,
2 Personality 38, 40 12
Communication 1,6,9, 13,17, 20, 24, 26, 28, 34,
3 : 11
Apprehension 39
4 Fear of Negative 3,4,11, 18, 22, 25, 27, 35, 41, 11
Evaluation 43, 44

Try out of the scale

The draft of the English Language Anxiety wasdraut on the sample of

100 Students of various higher secondary schools.

Item analysis

Item analysis was done in order to select itena #re acceptable. The

following stages were involved in item analysis.

For determining the highest 27 percent and thee$dw27 percent of the
sample the 100 response sheets obtained after¢hmipary test were scored and
the total score for each sheet was noticed. Thetscwere arranged in the
descending order of the total score, and the htghégercent and the lowest 27

percent with respect to the total score were sépéra
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As the total number is 100, its 27 percent is Ad hence top most and
lowest 27 scripts. The average of score obtaine@dch items by the upper group
as well as the lower group were calculated sedgrdtem analysis was calculated

by using formula

Where,

X_Mean of the higher group

X;_Mean of the lower group

a,° — Square of Standard deviation of first group
o, —Square of Standard deviation of second group
N, — Size of the higher group

N, - Size of the lower group

ltems with t-value greater than 1.75were seledtedthe final scale. The
critical ratios (t value) obtained for each itengeéther with means and standard

deviation of the scores is given in the table.
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Table 2

The t-value for each items in the tool English Lizage Anxiety scale

Item No t —value Remarks
1 2.85 Accepted
2 5.44 Accepted
3 13.76 Accepted
4 14.45 Accepted
5 2.43 Accepted
6 12.75 Accepted
7 0.55 Rejected
8 5.58 Accepted
9 14.83 Accepted

10 8.69 Accepted
11 20.43 Accepted
12 1.98 Accepted
13 9.24 Accepted
14 25.23 Accepted
15 6.66 Accepted
16 -0.39 Rejected
17 22.37 Accepted
18 3.13 Accepted
19 6.58 Accepted
20 15.36 Accepted
21 26.97 Accepted
22 5.18 Accepted
23 13.32 Accepted
24 10.86 Accepted
25 -0.82 Rejected
26 7.04 Accepted
27 8.42 Accepted
28 4.94 Accepted
29 4.00 Accepted
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Item No t —value Remarks
30 3.50 Accepted
31 3.99 Accepted
32 6.41 Accepted
33 2.19 Accepted
34 1.37 Rejected
35 2.12 Accepted
36. 2.45 Accepted
37. 5.16 Accepted
38 3.8 Accepted
39. 1.98 Accepted
40. 9.24 Accepted
41. 25.23 Accepted
42. 6.66 Accepted
43. 6.39 Accepted
46 6.58 Accepted
a7 3.98 Accepted
48 5.43 Accepted
49 6.89 Accepted
50 1.99 Accepted

Selection of final items

As per the critical ratio obtained for 46 items greater than 1.75 they were

selected for final scale.

The final copy of English Language Anxiety scagegiven in Appendix 1

Reliability of the test

“Reliability is the degree of consistency that iastrument or procedure

demonstrates, whatever it is measuring it doesoasistency” ( Best &Khan 2005)
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To establish the reliability of the present scathe investigator used test —
retest method. For this purpose the scale was asteried on representative sample
of 100 Higher secondary school students and theesd¢bus obtained were utilized

for studying the reliability of the test. Data @ulted were scored are consolidated.

The tool was re administrated to the same grotgr @n interval of one
week. The correlation of scores obtained for twmiadstration were calculated by
using the formula

NIXY — TXTY
JINZX T — (ZX)FNZY e — (T

7T —-

Where,

¥ X=Sum of the X scores

2>¥=Sum of the Y scores

T x2=Sum of the squared X scores

¥¥*=Sum of the squared Y scores

Y XY =Sum of the products of the paired X and Y scores

N =Number of paired scores

The coefficient of correlation obtained was 0.86idt shows that the scale

is highly reliable.
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Validity of the test

“Validity is that quality of a data gathering instnent or procedure that

enables it to measure what it is supposed to measur (Best &Khan 2006)

Content validity was ensured for the present scaby giving due
representation for the each dimensions of Englesfiguage Anxiety while selecting
the items. Face validity was also established fo# present scale on the

recommendation of experts in the field.

Data Collection Procedure

Data collection was done during the month of Au@@sd 9. Adequate copies
of tools and response sheets were printed. Thesthedsle for administering the
tools was prepared by visiting the principals & sithools. The purpose of the study
was made clear to the respondents. After givingeg@nnstructions, the method of
answering each tool was explained. The investigatmplied sufficient copies of
tool and response sheets to the subjects. Suffitier® was given and after the

completion of answering the response sheet wetectetl and arranged in order.

Scoring and Consolidation Data

The investigator scored the responses accordingheoscoring scheme
prepared. Both of the tools prepared on a five tpetale contain positive and
negative items. The responses are arranged faiiygostatements : Strongly agree ,
Agree , Not Applicable, Disagree and Strongly Dregg.Scores were assigned to
each response 5 ,4 ,3 ,2 ,1 respectively . Resameéng was received for negative

statements.
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Statistical Techniques Used for Analysis

To begin our conversation about inferential stass the first step is to
develop the ability to determine the appropriatetistical technique to various
situations. This decision that is a function of tesearch question asked and the
nature and the level of measurement of the vasaisieolved. That is, we begin
with the research question, identify the dependemd independent variables
involved, identify the level of measurement of everariable, and go to the

accompanying table that will point us to the appiaip technique.
The investigator used the following statisticaleiques. They are
1. Mean

The mean is the most commonly used method of ib@sgrcentral tendency.

The mean is found out using the formula.
Mean =4 + Ehﬁ X c
Where,
A = Assumed mean
c= length of the class interval
f = frequency of the class interval

x = deviation of the score from the assumed dividgdlass interval

N = total number of scores
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2. Median

The median is the score at the middle of the gevalues, that has many
values with a larger value as have a smaller valhe.median was calculated using

the formula given below
KN
. 3~ cf
Median= L T Xc

Where,
L = exact lower limit of the class interval uponialinthe median lies
c= width of class interval
f = frequency within the class interval upon whibke median class
F = sum of all the frequency below L
N/2 = one half of the total number of scores

3. Mode

The mode is the most frequently occurring valuéhm set. The mode is the

value with the greatest frequency. The mode was=utated using the formula
Mode = 3 median — 2 mean
4. Standard deviation

The standard deviation the most stable index ofalaity is customarily

employed in experimental and research studies.d&tdrdeviation is calculated by
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the following formula

SD=¢ L _ (ﬂjz

W N N
Where,
c= class interval
d = deviation of scores from assumed mean
f = frequency of each class
N = total frequency
5. Skewness

A distribution is said to be skewed , if theunabf mean ,median, and mode
are different and there is symmetry between thiet gpd the left half of the curve.
Such type of curve is inclined more towards thé ¢efright of the centre of the

curve.

Skewness was calculated by using the formula

SK = 3 Mean—Meadian)
LD

Where,

SK= Skewness

S.D= Standard deviation
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6. Kurtosis

The term ‘Kurtosis ‘refers to the flatness or phadss of a frequency

distribution as compared with the normal. The foarfor measuring Kurtosis is

To—pZ5
Ku = i
Z(p90—p10)

Where,

P75 = 78 percentile
P25 = 28 percentile
P90 = 9¢ percentile

P10 = 18 percentile
Major statistical techniques

Test of significant difference between means vegraied
t- Test

Comparison of difference between means for theescof sub samples was

done using the formula.

Critical ratit = —2=22

z z
(71 _l_‘rE
| Ny N2

»

Where,

M,_Mean of the first group

M,_ Mean of the second group
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a,° — Square of Standard deviation of first group
a,” —Square of Standard deviation of second group
N, — Size of the first group

N, - Size of the second group

If the obtained critical ratio is greater tharhe trequired table value 1.97 at
0.05 or 2.59 at 0.01 levels of significance, theamdifference is considered to be

significant
Analysis of variance(ANOVA)

The analysis of variance is an effective way toedwsine whether there

exists means of more than sub samples are tceretif attitude to sampling error.
The procedure of one way ANOVA is done throughftilewing steps
Step 1:
Grand Total (GT) = N1+N2+N3
Correction Term (CT) = (GT)* / Total sample
Step 2::

SS, (Tx1)d . (Exz)? +.:E.rs}2 or
1y ny ng

SS— Sum of the squares of scores between groups

X,2=%,2=%2_ Squares of the the sum of the scores



Step 3:
SS=(Y1+Y2+Y3)-CT
Where
SS = Sum of the squares of scores of total
Y1=Y2= Yz - Sum of the squares of scores
Step 4
SS=SS-S$
Where
SSv-Sum of thesquares within the groups
Step 5

MS;, = SS/dfy

MS,, =SS,/ dfy

MS, = Mean square between samples

MS,, = Mean square within samples

df, = Degrees of freedom between the group

df, = Degrees of freedom within the group

.
F Ratio = P

W
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ANALYSIS AND INTERPRETATION

This chapter deals with the statistical analysishe collected data and its
interpretations. Analysis of data means studyirgy thbulated material in order to
determine the inherent facts or meanings. Analysia systematic process of
selecting, categorizing, comparing, synthesizingd anterpreting to provide

explanation of the single phenomenon of interasgtl{g,1974)

Interpretation of qualified sample depends on ap@ropriateness of the
statistical procedures used for analyzing the datan the nature of other evidence
and information. The sample does not serve anygserpnless it is carefully edited,
systematically classified and tabulated signifibandnalyzed and interpreted.
Interpretation is a critical examination of the uks of analysis (sukhia 1976).

According to Best (1977), this is the heart of Research Report.

W.S.Monroe of University of lllinois states “Resela may be defined as a
method of studying problems whose solutions aréeaderived partly or wholly
from facts. The fact dealt with in facts, those taimed in records and reports to it,
results of tests, answer to questions, experimelatial of any to ascertain principles
and develop procedures for use in the field of atlan. Therefore it should

conclude by formulating principles or procedured emerpreting the results”.

The main purpose of the present study was todutcthe English language

learning anxiety among higher secondary schoolestisd Statistical analysis of the
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study to test the hypotheses stated and a discus$ithe results are presented in

this chapter

1)

2)

3)

4)

1)

2)

Objectives of the Study

The objectives of the study are:

To study level of English language learning anxigimong higher

secondary school students under Calicut university

To find out whether there exists any significanffestence in the level of
English language learning anxiety among higher @&y school students

based on Gender

To find out whether there exists any significanffedence in the level of
English language learning anxiety among higher rs@&y school students

based on Type of management

To find out whether there exists any significanffedence in the level of
English language learning anxiety among higher s@&y school students

based on Subject of study

Hypotheses of the Study

Higher secondary school students have highl lef English language

learning anxiety.

There exists significant difference among higexondary school students

in the level of English language learning anxiedgédd on Gender
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3) There exists significant difference among bigkecondary school students
in the level of English language learning anxietgséd on Type of

management

4) There exists significant difference amonghkigsecondary school students

in the level of English language learning anxiedgdd on Subject of study

Statistical Analysis of the Data:

A. Preliminary analysis :

As the first step of analysis, important stataticonstants such as mean,
median, mode, standard deviation, skewness anaddisirivere computed for the
total sample. This will help to get a general idéahe distribution of scores. The
preliminary analysis was done to find out whether total sample was normally
distributed or not with regard to the criterion iabfes English language learning

anxiety.

The statistical constants such as mean, mediadgesiandard deviation,
skewness and kurtosis of English language learanxggety for the total sample (N =

600) are presented in Table 3

Table 3

Summary of mean, median, mode, standard
deviation, Skewness and kurtosis for the total $aufhb=600)

Variable Mean Median Mode S.D Skewness Kurtosis

English language

. 214.72 215 214 1495 0.29 0.11
anxiety
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Discussion of the Result

From the table 4.1, it is clear the values of meaedian, mode, of the
distribution of total sample are almost the samii siight variation only. The value
of standard deviation is 14.95. The value of skesns 0.029, and is positively
skewed. The value of kurtosis of the distributisn0i11l which is lower than the
standard value 0.263. The distribution of the starktotal sample is presented

below in Figure 2

English language learning anxiety

140

120 -

100 -

60 -

40 -

Figure 2

Smoothed frequency curve for English language Iegrmanxiety among higher
secondary school students.

The statistical constants such as mean, mediadensgiandard deviation,
kurtosis and skewness were found out for the soipks based on gender, , type of
management and subjects of the study . The #tatistonstants for the English

language learning anxiety scale based on sub sarplaresented in table
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Table 4

Distribution of statistical constants of the varialicnglish language learning

anxiety for relevant sub samples

Sl Sub N Mean Median Mode S.D Skewness Kurtosis
No sample

1 Male 300 214.21 2145 223 14.22 0.34 0.77
2 Female 300 214.79 215 214 152 -0.07 0.05
3 Humanities 150 214 214 16.36 -0.07 0.24 214
4 science 150 214 220 14.70 -0.04 0.38 214
5 commerce 150 217 223 13.71 0.164 0.209 217
6 Govt 200 212.05 214 220 14.92 -0.106 0.18
7 Aided 200 214 214 15.77 -0.10 0.015
8  Unaided 200 215.44 217 210 13.87 0.18  0.085

215.95

Major Statistical Analysis

After preliminary analysis, the collected data evesubjected to further
statistical analysis to find out English languagarhing anxiety among higher
secondary school students and to compare Englgjutage learning anxiety among

higher secondary school students based on diffstamsample.

LEVEL OF ENGLISH LANGUAGE LEARNING ANXIETY AMONG
HIGHER SECONDARY SCHOOL STUDENTS UNDER CALICUT

UNIVERSITY

The total sample of Secondary Higher seconddrgdcstudents has a mean
score of 214.72 with standard deviation 14.954 mlagimum possible score on the

scale is 230 and the minimum possible score isrtest is a 5 point scale with 46



Analysis 64

statements (46*5=230; 46*1=46) . The mean scoraidd is 214.72 which show
that Higher secondary school students have a hegkl lof English language

learning anxiety.

Test of significance of difference between mean seoof English language

learning anxiety for the relevant sub sample.

The mean scores of English language learning gnwiere compared for the
different sub sample based on the Gender, Typeanfagement and subject of the

study . The details are as follows.

Comparison of the level of English language learnm anxiety among higher

secondary school students based on gender

The total samples were divided in to two groupdenaad female based on
Gender. Mean score and Standard Deviation wereuletéd and they were
subjected to test of significance between meanescorhe details are presented

below in the table.

Table 5 Data and result of test of significancereen the mean scores of
English language learning anxiety among highersgary school students based on

Gender.
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Table 5

Data and results of the test of significant diffeze in to mean scores of English

language learning anxiety based on gender

t-

Remark
value

Variable Gender N Mean S.D

English language Male 300 214.21 14.22 o4g N-Sat0.05

anxiety Female 300 214.79 15.07 level

NS-Not Significant

Discussion:

Mean score of English language learning anxietyMale Higher secondary
school students was obtained as 214.21 and thdssthdeviation was found to be
14.22. Mean score of English language learning eipxifor Female Higher
secondary school students was obtained as 214d %hanstandard deviation was
found to be 15.07. It is clear from the table tinat calculated‘t’ value is below table
value to be significant at 0.05 level. This indesathat there exists no significant
difference in the mean score of English languageniag anxiety among higher
secondary school students based on Gender. Fronedbks it is clear that English
language learning anxiety of higher secondary sichtnments is not influenced by

Gender.

The comparison of mean score of English languageing anxiety among

higher secondary school students based on Gengdexssnted below in figure
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gender

215
214

213 ~

| |
21479 male

212 - female

211

210 -

male female

Figure 3

Graphical representations of mean difference inliEimdanguage learning anxiety

based on Gender.

Difference in the English language learning anxietyf higher secondary school

students based on type of management

On the basis of the type of management of theegellin which higher
secondary school students study they were categbriz to three groups viz,
Government , Aided , and Unaided. Analysis of Viac@ has been done to test
whether there exist any significant differencehia thean score of higher secondary

school students based on Type of management.
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Table 6

Result of ANOVA on anxiety of Higher secondary schstudents based on Type of

Management
Variable Type of N Source Sum of  Degrees of Mean F
management squares  freedom  Squares ratio
Govt. 200 SSb 1187.39 2
593.69
Anxiety Aided 200 SSw 99227.32 597 2.67
Unaided 200 SsSt 100414 499 221.98

NS-Not Significant

Discussion of result

As shown in the table 4.4 the F- ratio among theam scores of
Government, Aided and Unaided Higher secondaryaddatadents was found to be
2.67 which is less than the tabled value requitedbe significant at both levels.
This means that there exists no significant difieeein English language learning
anxiety of Government, Aided and Unaided highepsdary school students. From
the result of the study it can be inferred that IShglanguage learning anxiety

among higher secondary school students is noteénfled by Type of Management.

The comparison of mean score of English languageing anxiety among
higher secondary school students based on TypeaoBlyement is presented below

in figure.
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Type of management

220
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Government
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Losne B Unaided
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200 T T
Government Aided Unaided
Figure 4

Graphical representations of mean difference inliEmdanguage learning anxiety

based on Type of Management

Difference in the English language learning anxietpf higher secondary school

students based on subject of study

On the basis of the Subject of the study of higle®mondary school students
study were categorized in to three groups is Seile@@mmerce and humanities.
Analysis of Variance has been done to test whethere exist any significant
difference in the mean score of higher secondanpalcstudents based on Subject

of the study.
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Data and result of Analysis of Variance based opj&ti of the Study

Variable Type of N  Source Sumof  Degrees of  Mean Fratio
management squares freedom  Squares
Govt. 200 SSb 271.63 1
135.82
Anxiety Aided 200 SSw  175343.11 597 0.47
Unaided 200 SSt 175615.11 599 293.71

NS-Not Significant

Discussion of result

As shown in the table 4.5 the F- ratio among theamscores of Arts,

Science and Commerce Higher secondary school dtides found to be 0.47

which is less than the tabled value required tasigaificant at both levels. This

means that there exists no significant differeneeEnglish language learning

anxiety of Arts, Science and Commerce higher seamgnschool students.

Graphical representation of mean score of Artserfe and Commerce

higher secondary school students is given below;
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Subject of the study
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214.55

212

211

210 -
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Figure 5

Graphical representations of mean difference inliEimganguage learning anxiety

based on subject of the study

Conclusions

In the study investigator tried to find out thadiish language learning
anxiety among higher secondary school students thwee districts in Kerala. The
data were collected from variance Government, Aidad Unaided schools. The
collected data were subjected to future statistiegltments. The statistical analysis

yielded certain findings that are presented infthueth chapter.
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SUMMARY OF PROCEDURES, CONCLUSION,
AND SUGGESTIONS

This chapter of the research report provides ansany of the procedure and
methodology adopted for the study, major findingshe study, tenability of the
hypotheses, educational implications and sugge$tiothe further research in this

area.

Study in Retrospect

The problem, the variable, the objectives, theotiypses, and methodology

for the present study are briefly rested below:

Restatement of the problem

The problem for the present study is title“Bsglish language learning

anxiety among higher secondary school students

Variable of the Study

The study includes only a single criterion vargabtat is English language

learning anxiety.

Classificatory Variable

The different classificatory variable used to sibde the total sample are:

Gender
Type of management

Subject of study
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Objectives of the Study

The objectives of the study are:

To study the level of English language learning ietyx among higher

secondary school students under Calicut university

To find out whether there exists any significdifference in the level of

English language learning anxiety among higher s@& school students

based on
a) Gender
b) Type of management

C) Subject of study

Hypotheses of the Study

Higher secondary school students possess high tdvEinglish language

learning anxiety.

There exists significant difference among higbecondary school students
under Calicut University in the level of Englismfpuage learning anxiety

based on

a) Gender
b) Type of management

C) Subject of study
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Methodology

Methodology is vital part of any research as iidga the way to proceed.
The methodology used for the present study is giweefly under the following

heading.

Design of the Study

The method used for the present study is survafiadewhich comes under

the relevance of descriptive research.

Sample

Sample for the present study comprises 600 higiaewndary school students

taken from Calictu, Kannur and Malappuram distraft&erala

Tool used for the study

The tool used for the collection of data is Erfglishguage learning anxiety

Scale (Nowfal&, Jameela 2019)

Statistical techniques used for analysis

The analysis of data was done using the follovgitagistical techniques.

. Preliminary analysis
. Test of significance of difference between mean

. ANOVA
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Major Findings
Higher secondary school students possess bigdl bf English language

learning anxiety.

There exists no significant difference betwewale and female higher
secondary school students with regarded to thegliginlanguage learning

anxiety.

There exists no significant difference amongz&@oment, Aided, Unaided
higher secondary school students with regardechéa English language

learning anxiety.

There exists no significant difference amonméanities, Science, Commerce
higher secondary school students with regardechéa English language

learning anxiety.

English language learning anxiety of highemoseary school students is not
influenced by variables like gender, type of mamaget and subject of

study.

Tenability of Hypotheses

Based on the major findings, the tenability of tiypotheses set for the study

was examined.

Hypothesis (1)

Higher secondary school students possess high ¢évEnglish language

learning anxiety. It was found from the mean scahed higher secondary school
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students possess high level of English languageniten anxiety. Hence the®'1

Hypothesis is accepted.
Hypothesis (2)

There exists significant difference among higherosmidary school students
under Calicut University in the level of Englismtpuage learning anxiety based on
Gender. From the test of significance between nseare since 0.48 the obtained‘t’
value , is below the table value. It was found ttiet there is no significance
difference among Higher secondary school student&nglish language learning

anxiety based on their Gender. Hence tHe8pothesis is .
Hypothesis (3)

There exists significant difference among higherosmidary school students
under Calicut University in the level of Englismtpuage learning anxiety based on
Type of management. From the analysis of variammesF’ ratio 2.67 is below the
table value It was found that the there is no $icgmce difference among Higher
secondary school students in English language ilgaanxiety based on their Type

of Management. Hence th& Blypothesis is .
Hypothesis (4)

There exists significant difference among highesomdary school students
under Calicut University in the level of Englismtuage learning anxiety based on
Subject of the study. From the calculated ‘f’ ratiat is 0.62 it was found that the

there is no significance difference among Highetoseary school students in



Summary 76

English language learning anxiety based on thdnjegt of the study. Hence the 4th

Hypothesis is .

Educational Implications

The major findings of the study and the conclusiatawn helped the
investigator to put forward the following suggeasofor the reduction Anxiety of
Higher secondary school students. English has gioterthe principal language for
international communications for the past seveealades due to historic as well as
cultural reasons. In recent years this missionbeas taken up by the economic and
technological forces, particularly the economiefdlization and the internet, and
the English language has become a ‘lingua frafaratrade and technology
throughout the world. Teaching and learning of kfgllanguage in schools
therefore, is of utmost importance for countriég lindia to become a part of global
community (NCERT 2012). The teaching and learnifidgenglish have received
great attention in Indian schools and its majorlgoa to make the student

independent.

With the spread and development of Englisiuad the world, English is
used as a second language in a country like lraid for some people the first

language. It enjoys a high prestige in the country.

At the present the role and status of Eshgin India is higher than ever
as evidenced by its position as a key subggcimedium of instruction and part
of curriculum. In spite of the ever increasing impace of English as a world

language. English remains as one of the difficalio®l subjects in most part of
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India and Kerala is not an exception. Teachingmlish is more than a century
old in our schools. Still it is often consideredths most stressful subject at school

level where failure is highest.

The present investigation was basically intengestudy English language
learning anxiety among higher secondary schetldents. The findings of the
study have certain implications which are expettedelp policy makers, teachers

and parents. The important implications are dedaikelow.

The study will help the persons in educationalldfidike teachers,
psychologists and educational planners in planamdyadopting special educational
measures and programmes for the developmentigbleih secondary school

students.

This study help the teachers to find out Engliahguage anxiety among
higher secondary school students in Kerala andegthem, how to concentrate on
studies to reach desired goal in their educatidiedl. By knowing academic
strength and weaknesses teachers can provide @mmdiasures to eradicate
problems of higher secondary school studergachiers are social engineers and
they play important role in development of sociéigch student is a part of society.
So the teacher should be competent in motivatind #spiring the students
especially the weaker students for improving tiseif-concept and set educational
vocational goals. English language anxiety levebagnhigher secondary schools in

Kerala can be developed through trying out varimeshods and strategies etc.



10.

11.

12.

13.
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Facilitate suitable democratic classroom environmen

Suitable and ample opportunities may be given toilpdor self-initiation

and they may be directed to self-learning.

A classroom library may be provided for the pufolisready reference.

Proper guidance and support may be given to pupiisself learning

activities.

Periodical seminars and workshops may be arrangddmcs which are of

current im portance.

Pupils can be given suitable assignment.

Proper environment can be given pupils to expfesmsk and genuine

options.

The pupil may be appreciated for their creativel dimought provoking

activities.

Teachers may find time for organize various progrees for nurturing their

pupils creativity and self expression.

Special training must be given to the studentsmrove speaking skills.

Higher Secondary school students should be madesavtehe importance

of language.

Discourse oriented pedagogy shall be applied

Motivation is necessary to reduce Anxiety in hisflearning.
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Suggestions for Further Research

Suggestions for further study help to locate soh# for many educational
problems. The findings of this study are obvioustyited in their scope and with
respect to other dimensions. Therefore the invatirgenvisages some more studies
in their area. The present study brings light ttuenber of new areas to be covered

by future researchers. The following suggestiorspait forwarded for the same.

1. A comparative study can be taken up on Anxiety eddcational stress of

Higher secondary school students.

2. A study can be conducted on relation between Amwaed social maturity

among Higher secondary school students.

3. The same study can be conducted at the statedadadifferent districts may

be compared.

4. A study can be conducted on relation between Mbitmaand anxiety

among higher secondary school students.

5. The present study can be replicated among higho$shudents.

6. A further research can be conducted on the impachoxiety on academic

achievement of students.

7. Language anxiety of Degree students can be inastlg

8. Effectiveness of different methods on reducing atyxcan be studied
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ENGLISH LANGUAGE ANXIETY SCALE (Draft)

Mr.Noufal C Jameela K.V.
Assistant Professor M.Ed. Student
Farook Training College

Statements related to English Classroom Anxieg¢ygaven below, for each

statement five responses are provided. Pleasergagi the statements carefully
and put tick marky) against the response that you would find most@ppate in
the given response sheet. Your responses will pedanfidentially and it would be
used only for research purpose.

10.
11.
12.
13.

14.

15.
16.
17.
18.

| cannot communicate with my friends in English ftdently.
| feel tense, when others start to talk in English.

| don’t feel difficulty in expressing ideas propgrivhile presenting orally in
English .

| feel frightened to communicate in English when t@gcher ask me to
speak English.

| am not worried when | make mistakes in my Eng(¥ass
Usually | become nervous when | know that I'll keled in English Class

It makes me disappointed that | don’'t understandtulie teacher is saying
in English.

| am ready to attend more English classes.

| can use appropriate words contextually, whileagpeg in English.

| am not confident to communicate with native sgealof English.

| feel tense when my teacher corrects my mistakekewpeaking English.
| don’t speak English since others will laugh atwieen | make mistakes.

As my English pronunciation is not good | feel dokearted to speak
English.

| never prefer talking English in front of otherstaey evaluate me on my
mistakes.

| am not conscious about mistakes when | speakiging|

When | speak English | feel that others will mala 6f me.

| feel nervous when | have to present somethirignglish classroom.
| always prefer talking English with others.



19.

20.
21.

22.

23.

24,
25.

26.

27.

28.
29.
30.

31.

32.
33.
34.
35.
36.

37.
38.
39.

40.
41.

42.
43.

Appendix

| always feel dejected when | feel difficulty tosaver the questions, asked
by the teacher in English classroom.

| like English test than any other test.

Lack of proficiency and skill in the English langygaputs stress up on me,
during the time of English tests.

When the teacher asks me to speak English it veomie that she would
understand my mistakes.

Due to anxiety, | fail to express the answer inamn language in English
tests.

| feel relaxed when | attend English language tests

The thought that it is not possible to have goadigomance in English test,
even with much preparation, worries me.

The thought that | can score only low grade in Bhaglish test always
bothers me.

| feel worried, when | fail to comprehend the meanof long questions
given in the English test.

| am not confident to attend English test.
| don’t bother about what others would think of mieen | speak English.

Even though | make mistakes | would like to speaglish in front of
others.

The thought that my classmates might laugh at figa wrong in the use
of grammar, worries me always.

My anxiety increases, as | am invited to Englisssl

| feel anxious, when | prepare well for the Englishts.

| feel relaxed when | sit in English class.

In the English class | often forget what | havedgtd due to anxiety.

The lack of proper proficiency and skill in Englistnguage frustrates while
indulging in extra-curricular activities.

| like English class very well.
At the very thought of English class, | feel frighed to go.

It would not trouble me my inability to comprehegrdmmar in the English
classes.

| feel happy while sitting in English class.

The thought that my classmates are more skilled tha@in English, does not
worry me.

| feel tense when | have to deal closely with tinglish teacher in person.
| feel happy when | know that my English teacheabsent.



44,

45,

46.
47.

48.

49.

50.

Appendix

When the teacher asks me to write something obldekboard, | feel it
difficult to write properly out of stage fright.

| do not feel anxious when | engage in group atéigigiven to me in the
English classroom.

| do not feel anxious, when | write or compose nifysemething in English.

The fear of failure does not affect me while | eggyan the curricular
activities in the classroom.

| do not bother even if | do not completely undanst what the teacher
teaches in the English class.

When | go to school after a short leave, | worryhwut understanding what
is happening in the English classroom.

My heart pounds when the English classes are abdaggin.



APPENDIX — I

ENGLISH LANGUAGE ANXIETY SCALE( Final)

Mr.Noufal C Jameela K.V.
Assistant Professor M.Ed. Student
Farook Training College

Statements related to English Classroom Anxieg¢ygaven below, for each

statement five responses are provided. Please rgagi the statements carefully
and put tick marky ) against the response that you would find mopta@piate in
the given response sheet. Your responses will pedanfidentially and it would be
used only for research purpose.

© © N o »

11.
12.
13.
14.
15.

16.
17.

| cannot communicate with my friends in English fedently.
| feel tense, when others start to talk in English.

| don’t feel difficulty in expressing ideas propgrivhile presenting orally in
English .

| feel frightened to communicate in English when tepcher ask me to
speak English.

| can use appropriate words contextually, whileagpeg in English.
| am not confident to communicate with native sgealof English.
| feel tense when my teacher corrects my mistakekewpeaking English.
| don’t speak English since others will laugh atwieen | make mistakes.

As my English pronunciation is not good | feel dowearted to speak
English.

| never prefer talking English in front of others they evaluate me on my
mistakes.

| am not conscious about mistakes when | speakiging|

When | speak English | feel that others will mala 6f me.

| feel nervous when | have to present somethirignglish classroom.
| always prefer talking English with others.

| always feel dejected when | feel difficulty tosaver the questions, asked
by the teacher in English classroom.

| like English test than any other test.

Lack of proficiency and skill in the English langgaputs stress up on me,
during the time of English tests.



18.

19.

20.
21.

22.

23.

24,
25.
26.

27.

28.
29.
30.
31.
32.

33.
34.
35.

36.
37.

38.
39.
40.

4].

42.

Appendix

When the teacher asks me to speak English it veome that she would
understand my mistakes.

Due to anxiety, | fail to express the answer in oayn language in English
tests.

| feel relaxed when | attend English language tests

The thought that it is not possible to have goodogpeance in English test,
even with much preparation, worries me.

The thought that | can score only low grade in tEmglish test always
bothers me.

| feel worried, when | fail to comprehend the meaniof long questions
given in the English test.

| am not confident to attend English test.
| don’t bother about what others would think of mieen | speak English.

Even though | make mistakes | would like to speaiglish in front of
others.

The thought that my classmates might laugh at friega wrong in the use
of grammar, worries me always.

My anxiety increases, as | am invited to Englisssl

| feel anxious, when | prepare well for the Englishts.

| feel relaxed when 1 sit in English class.

In the English class | often forget what | havedgtd due to anxiety.

The lack of proper proficiency and skill in EngliEinguage frustrates while
indulging in extra-curricular activities.

| like English class very well.
At the very thought of English class, | feel frightd to go.

It would not trouble me my inability to compreheghmmar in the English
classes.

| feel happy while sitting in English class.

The thought that my classmates are more skilled tha in English, does not
worry me.

| feel tense when | have to deal closely with tinglish teacher in person.
| feel happy when | know that my English teacheabisent.

When the teacher asks me to write something orbkhekboard, | feel it
difficult to write properly out of stage fright.

| do not feel anxious when | engage in group at#igigiven to me in the
English classroom.

| do not feel anxious, when | write or compose nffysemething in English.



43.

44,

45,

46.

Appendix

The fear of failure does not affect me while | eggan the curricular
activities in the classroom.

| do not bother even if | do not completely undenst what the teacher
teaches in the English class.

When | go to school after a short leave, | worryheut understanding what
is happening in the English classroom.

My heart pounds when the English classes are dabdégin.
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ENGLISH LANGUAGE ANXIETY SCALE
RESPONSE SHEET

Name

Name of the School

Type of the School

Subject :

Medium of Instruction :Mal | En{ ]

Gender M I:I F I:I

[Pick tick mark (v") against the appropriate answer]

o ]
“lsz| 2| 8| 8|88 =165/ 5| 2| F|c8
o | B3| < 5| 5 |58 > B3| < | 5| &6 565
1. 24.
2. 25.
3. 26.
4. 27.
5. 28.
6. 29.
7. 30.
8. 31.
9. 32.
10. 33.
11. 34.
12. 35.
13. 36.
14. 37.
15. 38.
16. 39.
17. 40.
18. 41.
19. 42.
20. 43.
21. 44,
22. 45.
23. 46.




