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Quality and excellence in the education sectomis af the major initiatives
of the Government of India in its plans. To achigwe outcome of enhanced quality
at all levels of education, Govt. of India has béeecusing its attention on quality
and excellence in higher education and teacher atidunc Teacher quality has
produced voluminous studies that line many reseldychries. Discussion on what it
is, how it is developed, and its connection to stidlevelopment have become the
feature of educational slang in the*2E&ntury. Teacher quality and the strength of
educator’s leadership are recognised as the gtedgtsrminants of educational
success. Teaching profession in India has muchetebrate. Our teachers and

academic leaders are having a profound impact osauiety.

Radhakrishnan (1948) deeply observed that, “Tleher’'s place in the
society is of vital importance. He acts as the pfao the transmission of intellectual
traditions and technical skills from generationgeneration and helps to keep the
lamp of civilization burning.” The NPE, 1986 and iRevised Version 1992,
remarked about teachers that ‘No system of Educathm rise above the level of its
teachers’. Teachers play an important role in inglpeople to develop their talents
and fulfill their potential for personal growth amdell-being. They acquire the
complex range of knowledge and skills that theyl wited as citizens and as
workers. It is school teacher who mediate betwerapally evolving world and the
pupils who are about to enter it. With the advehstandard based reforms, the
guality of teachers has become a major concernryEsald deserves a quality
teacher. In an era of increasing standards anduataaility in education, teacher
guality and teacher training will be more importaéiman ever. In facing up to the

numerous challenges to teacher education in theokrdigital technology and
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globalization, this research will facilitate theegt for new teacher education for the

future.

Education is a comprehensive and synthetic prooghgh helps in the
development of the body, the nourishment of thedmihe sublimation of the
emotions and regeneration of the spirit and itBliimlent lies in the unfolding of an
integrated personality. A good teacher is requiethave an attitude of love and
sympathy for children. The ideal character of teackeaves an ever lasting
impression on the minds of his pupil. It is thecteer who can create a national
perspective for understanding social and econornfference in the nation. The
teacher should be a model to his own image in timelsnof his students. Teacher’'s
behaviour and adjustment to his personal, profassiand social life has a direct

impact on the shaping up of students and thusiatgoc

Teachers should play an important role for the taddrealth of a nation. For
this, teachers should have adequate socio-persadjabtment with pupils and
environment. Adjustment is a continuous processth@ human life. In fact,
adjustment is the real essence of education andntt& required quality of an
educated individual. An individual since his birdttempts to adjust to his
environment .Every individual develop his own urgqway of adjustment in the
society. According to this approach, personalityars individual’'s characteristic
pattern of behaviour. Individual through his conbns reactions, attempts to adjust
himself to his environment. We can say that the sfithe individual’'s movements
as he adapts to his environment is his person@itnauhan, 1978). In any education
system the teacher is considered as the main imetruof accomplishing the aims
of education but the present day teacher is sudedirwith several problems of
adjustment. If they adjust with their environmemiyothen they shall be able to

make a strong nation.
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Health of teachers, on social, physical and mdmalth domains adds to the
efficiency not only to their professional growthdadevelopment but also to their
personality. On one hand education develops tduth@ersonality of the person in
all fields and aspects making him intelligent, hotdurageous and possessing a
strong good character, on the other hand, it dougs to the growth and
development of society as well as. Narcissisticpeality disorder (NPD), one of
several types of personality disorders, is a measdabition or personality disorder,
in which people have an inflated sense of their amvportance, a deep need for
excessive attention and admiration, troubled matethips, and a lack of empathy for
others. But behind this mask of extreme confiddrea fragile self-esteem that's
vulnerable to the slightest criticism. People WNRD may be generally unhappy
and disappointed when they’re not given the praisspecial favors they believe
they deserve. Others may see them as snobbishcaeeited, and may not enjoy
being around them. NPD can cause problems in maas &f life, including: work,

school and relationship.

A teacher, coach, professor or instructor whoascissistic does the same
behaviors with students as with any other relahgmdt's all about him or her. The
only students the narcissistic teacher "likes" #u@se who fit in with his or her
expectations, comfort zone, and ego for whatevesae. Any students who don't fit
are ignored, cast aside, dismissed, and even gguhtdepending on the severity of
the particular teacher's narcissism issues. Nastissteachers don'tteach
objectively, or with caring, or with empathy, oregevsympathetically. Their goal is
not to educate the whole class, and treat all@&thdents with equal respect, and be

a positive, respectful role model and mentor fotred students.

He or she is only interested in the life and futefehim or herself, and
perhaps a little bit in chosen "Golden Studentsit, dnly because he or she wants

their attention or company, and also wants themetiect well on him or her. If a
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narcissistic teacher finds anything "unlikeablebuatba student, that student will be
treated with disdain, dismissal, or worse, litesabotage or abuse. A student who
exhibits anything that the narcissistic teachefsfeencomfortable about, annoyed
by, prejudice against, or threatened by will catree narcissist to treat them with
disdain, just like a classroom peer might. It cdpddanything at all, something like a
facial scar, or a certain last name, or a certain ¢ut or clothing, or their family's
"wealth" or "poverty", their family's political pg, the student's tone of voice, the
student's mannerisms, body type, height, face, Aetstudent with a high level of
talent, capability, apparent intelligence or "gdodks" will immediately catch the
attention of a narcissistic teacher, and the teaawehk either make that student
"Golden", or make that student a target, to be tked down" and "put in place"”, or
just generally sabotaged. There will be no in betweno neutrality; narcissistic
people don't have neutrality with other people. dither "good" or "bad", "winner"
or "loser", "Favored" or "Rejected". Obviously, teavvier narcissistic teacher will
be keen on hiding his or her real motives and hehsyvjust like any other
narcissist, especially toward other adults. Sosfuaent complains about them, the
student will be ignored. There is no field of wdhat is immune to narcissists. Any
jobs that place one in a position of authority ogtrer people, and that also place
one in a position to receive admiration and recgmi from others are very
attractive to narcissists. Adjustment and soundessional relations of a teacher
with students, their parents, colleagues, and mamagt may lead to their better

mental health.
Need and Significance

The quality, competency and character of teacheds their professional
preparation depends on the quality of teacher pa¢ipa programme. Educational
development has always been a fore runner of setiahge and development.

Therefore, we have been striving hard to find appabe responses to the
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challengers in the field of education, so as to ena&la powerful vehicle of social
change. The success of an educational systengsyatepends up on the quality of
teachers available to it and again the qualityeathers depend up on the quality of
teacher education. The quality and efficiency aficadion and its contribution to
national development rests on the quality and coempe of teachers. Teacher
educators can perform their duty well and impaet ibquired skills and knowledge
to the prospective teachers, if they are competaough, if they possess proper
abilities of psycho-social adjustment and if theg aommitted to their profession.
Teacher's socio-personal adjustment and personpldy an important role in

determining student personality and development.

A teacher can work properly and would deliberatekhibit his teaching
competence only when he is able to maintain a beldetween two processes of
adjustment. This is to say that the teacher shisukdmself into given situation and
changing the situation to fulfill his needs. Teachdjustment is a state in which the
needs of a teacher on one hand and the claims @nlvironment on the other hand
are fully satisfied. It is interesting to view té&c adjustment as a social system
proposed by Getzels (1963), who opines a sociaésysas involving two classes of
phenomena which are at once conceptually indepénded phenomenally
interactive. No two teachers are alike in perfomgnihe role behaviour expected of
them, as the capacity to adjust with new envirorinveosuld vary from teacher to
teacher. Getzels (1975), further states-“no twaviddals are alike, even when they
are presumably performing the same role. Each iehdal stamps the role with the
characteristic style of his own personality. Ndttabhchers “teach”, not all pupils
“learn” at least not in the same way. Social bebaviis a function not only of
normative expectations but also of personal disjoos, and the two may not

coincide”.



Infroduction 6

A well-adjusted teacher is likely to have a pesitinfluence on his teaching
and on his students. It is clear that although $esnpsed, methods and findings
differ; there is an agreement that a significamteetage of the teacher population is
so maladjusted. This observation of Blair is infoomity with the assumption of the
present investigator that a better adjusted tedslagsirable so as to make teaching
competent better and better. Teacher educatioregmllenvironment casts its
influence over the teacher educators’ social adgjast. Social adjustment of teacher
educators refers to choice of occupation, workimgditions, relationship with
colleagues and head of the institution, financalséaction, choice for promotion,
decides one’s adjustment to one’s occupation amdribate significantly towards

ones overall adjustment.

Malik (1996) explored that the overall adjustmentfemale pupil teacher
was reported better than that of the male pupthess. Shakuntala and Satapathy
(1999) found that female teachers were better sstjushan male teachers;
Government school teachers were better adjustedphaate aided school teachers
and private unaided school teachers; marital stditishave significant effect on
adjustment of secondary school teachers with higamscores for married teachers
than unmarried teachers; age seemed to play disagirole with younger teachers
making better adjustment than older teachers; experd teachers made better
adjustments than less experience teachers. Hob®)2&plored a highly significant
positive relationship of organizational health witihome adjustment, health
adjustment, social adjustment, emotional adjustnagct occupational adjustment.
Sonia (2008) found that male rural teacher haveenagljustment in comparison to
male urban teachers and female rural teachers emalé teachers are equally
adjusted. Sunita (2008) concluded that teachersadpnt is correlated with age of
the teacher, sex, and locality. Kumari (2010) ergaothat secondary school head

masters differ in levels adjustment in age, expeeeand medium makes a
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significant difference, whereas sex, academic @aoalions, locality, type of
managements do not make a significant differeneewrland Shikha (2015) revealed
that there is gender difference in adjustment ebsdary school teachers. Ahmad
and Khan (2016) shows that there is no significdiiference found in the
adjustment of secondary school teacher in reldatdheir Educational Qualification,
Experience and Locality. Education according tooaidogical viewpoint is a
process of socialization may be seen as a proneshkich the culture of a society is
transmitted to children. An individual's sense tfernselves will involve and

awareness of mental and physical attributes, asaselocial roles.

It has been found at times that certain teachexg not be able to adjust
themselves well and as result they appear to becigide, aggressive, getting into
crisis situations, finding life purposeless, sufigr from deep-rooted inferiority
complex, finding difficulty in socialization, achieng deplorably low, indulging in
avoidance of school duties and so on. It has a¢sm [seen most of the teachers’
desires or goals are not within their reach-at sintteey have conflicting desires
regarding their career moves lead to severe dilegnimaheir minds. Some even
show evidence of serious emotional problems inowariother ways. In extreme
cases some are out to destroy the very fabric ofvay of life and try to damage the
very institution. It needs hardly any emphasis tiedchers with adjustment
problems often prove as no comfort to themselvesvel-adjusted teacher is one
“who is happy, free of all complexes and worried afficient in his surroundings”.
To make it more complete, a well-adjusted teaclserome whose needs and
satisfaction in life are integrated with a senseatfial feeling and an acceptance of
social responsibility (Johari, 2005). A sound knegide of teacher adjustment
processes is essential under the present situatmsonly on order to enable a
teacher to function well but also, in order to pt#we way for a better adjustment and

healthy progress of students.
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“Intelligence plus character, is the goal of teducation™ King.Jr. (1947).
Education is a mobile process of human life. It kgoall time in our brain and mind
also. It learns to people how to change or modisirtbehaviour. Schools are not
the places where students went to study but theypeing considered as the temple
of education where teachers play similar role babgerved by the priest of any
religious place. Teachers act as a bridge toHdl gap between students, principal,
management and parents. Their cordial relation stiidents reflects in the behavior

and speech of teachers.

The level of mental health of a teacher has bemmd affected with
numerous personal as well as professional dem#ndscially maladjusted teacher
can never develop a sense of cooperation, resplilysimass participation in social
events, their obligation towards fellow being, ®bgi and country. Thus
development of the personality of child and thechesa to a great extent depends
upon the adjustment with environment. AccordingGates and Jersild (1973)
“Adjustment is a continual process by which a pers@aries his behaviour to
produce a harmony relationship between himself @mdoundings”. According to
Shaffer (1961) “Adjustment is a process by whichvang organism maintains a
balance between the needs and the circumstandemflbance the satisfaction of
these needs”. Adjustment of a teacher is must éidding a healthy teacher-pupil
and teacher-teacher relationship. According to Ma(2005) a teacher is personally
adjusted if he is satisfied with his relationshiphwco-workers, employers, financial
satisfaction, chances of promotion and self-expwas#\ teacher is socially adjusted
if he feels comfort with the academic and generalirenment of the institution
while working. The attributes that decide the pee@adjustment of a teacher are:
acceptance by family members and friends, satisfaetith his personal traits like
physical and mental health, intelligence, speechot®nal stability, confidence,

enthusiasm etc. In 1988, Aggarwal found a significalifference between
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adjustment problems of more effective and lessctffe female teachers at primary
level, the more effective teachers were better shegl than their less effective
counterparts. Singh in 2012 studied job adjustnoénphysical education teacher
working in senior secondary schools and the armlg$idata showed that male
physical education teachers are better adjustdteinprofession as compare to their
female counterparts, also male teachers workingiial schools have better socio-
psycho-physical, personal and overall adjustmeah tthe same gender teachers

working in urban schools.

Teaching is considered as one of the oldest ahbtksioprofessions. With the
changing socio-economic scenario and increasingnplyment, the value of
teacher and their professional concern with the ale forcibly undergone a
change which adversely affect their mental hedltte rise in magnitude of mental
disorders, affecting millions of people all oveetvorld has become a problem of
grave-concern. It is predicted that the share aitaleand neural disorders from total
diseases will increases by 50% till 2020 (Gogajell 2014). The mental health of
teachers is of higher importance than other sag@lps for the role they play in the
mental and intellectual health of students bec#iuselltimate aim of education is to
produce good citizens. The reputation of a schodlits influence on the life of the
community invariably depend up on the kind of teashworking in it. If teacher
don’t enjoy sound mental health, they cannot comaenin teaching and retain the
knowledge given to the students. The issue of tyactental health has long been a
topic of interest and concern to researcher irfithd of education and psychology.
The mental health of school teachers in India hasnbexamined by several
researchers and produced inconsistent results (Raad; Dewan, 2012; Lath 2012;

Galgotra 2013; Patel 2013).

Empathetic teaching empowers learners to hear thai particular voices,

to respect the wisdom in their own voices, andhantcritically examine their voices
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without either fear of defensiveness. Through etlocawe try to produce some
desirable behavioural changes in pupils. It isanatere presentation of facts, but an
attempt to develop skills, attitude, personalityl amays of thinking. We aim the
personal and social development through educagidor icreating a better individual
with a good personality. Narcissistic learning eariments lack the proper flow of
empathy, the teacher caught up in narcissistiepettfails to consider, respect and
understood the learner’'s emotional needs and eatelhl viewpoint. The people are
well educated and have high qualification even gfioit is surprising to see that
they lack the real human values. Education is alsw-polar process, includes— the
teacher, the taught and the society. The teaciesrtty modify the personality of the
child in the light of the needs of the individuadathe society to which he belongs.
The major factors affecting the narcissistic peadion are genetic factors and
environmental factors. We have less control over genetic factors but we can
definitely improve the environment in which theIdhis living. The children spend
most of their time in the schools and influencediy personality of teachers. It is
possible to take the remedial measures once thass@tic traits or disorder is
identified. The study will help to light in to therea of personality disorder among

the teachers and the importance to test it.

Unfortunately, narcissists in positions of higkilility or power, particularly
in the so-called helping professions (medicine,catian, and the ministry)—often
do great harm to others. Recently, a number of oakd articles have been
published within the religious, medical, and busgx@ommunities regarding the
problems caused by professionals with NPD (NamtissiPersonality Disorder).
Narcissistic teaching is teaching persons who abgestively (but unconsciously)
perceived as a part of the self. Narcissistic mamgoinvolves the love/approval of
another person because that person mirrors the Mélér's work is especially

helpful because she identifies how the talentedviddals, those with particular
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gifts for intuiting the expectations of others afwil selectively attuning to those

expectations are susceptible to narcissistic peter

The society would have high crime rates, whitdac@nd violent — as people
take whatever they feel entitled to, says Barryl(@Da psychology professor at the
University of southern Mississippi and lead editof “Narcissism and
Machiavellianism in youth”. The recent studies cactéd in India (Helode, 2006)
also reveal the presence of young people with ssigtic personality traits. The
study conducted (Beena, 2018) in Kerala also stiwesarcissism among young
generation. Narcissistic features affect the dyecamiocesses of interpersonal
behavior and daily life. Patients higher in Nans8s Personality Disorder feature
were more likely to respond with quarrelsomenesserwithey perceived their
interaction partner as behaving more dominantlye Tihk between perceptions of
dominance and quarrelsomeness was mediated byadiveegffect. Narcissism is
associates with significant interpersonal problef@sirtman,1992; Ogrodniczuk,
Piper, Joyce, Steinberg, & Duggal, 2009) and negathpacts on others (Campbell,
Bush, Brunell, & Shelton, 2005; Campbell, Foster-i®&kel, 2002).Even, the social
processes driving narcissism’s negative impactsrtegemulative effects, and
spoiling early advantages (Miller, Campbell & Piths, 2007; Lavner et al., 2016;
Oltmanns & Turkheimer, 2009; Paulhus, 1998). Howgelttle systematic research
has addressed the manner in which narcissism imfegesocial situations in daily
life. To date, most investigations into narcissisnmterpersonal effects have relied
on either retrospective self-reports (Wright ef aD13) or laboratory experiments

(Bushman & Baumesiter, 1998; Thomaes, Bushmang8ied Olthof, 2008).

The study can help to explore the narcissisticqmality traits among the
prospective teachers and can also make realizenph@tance of using a personality
disorder identification test along with the evaioat The identification of the

Narcissistic personality traits will help to reduttee victimization. A person with
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narcissistic disorder will get effected his evenydée negatively. In general, the
person may be unhappy with the life and disappdimteen others are not admiring
or giving special treatment and attention. Thenspeal and social relationships are
likely suffering and People with narcissistic perality are unable to realize the
damaging effects of their own behavior, causingams to themselves and others.
Students with narcissistic personality style are¢ t&p challenge instructors on
relatively minor matters. There are some indicaitivat these current generations of
college students include more people who exhiditesgitled bahaviour. In past
students seemed to be somewhat more differentia¢ wanforming and more self-
sacrificing. The increase in personality disordas limplications for both student
class room behavior and the manner in which fazskiffectively teach and manage
the classrooms. A study to find out the adjustnpeablems of prospective teachers
is a need of the time. It may in turn be usefudevelop and implement suitable
schemes and reforms to overcome their adjustmetigns and will help them to
become a well-adjusted personality. Thus they camwgup without having any

severe psychological problems and become succeassfubers of the society.

In order to become an efficient and effective besicone must possess the
personality traits essential for a good qualitycadion. Hence, there arises a need to
assess the personality of student teachers asatieefurther educators. Narcissism
possesses numerous detrimental characteristid®thrsociety and individuals. In a
broader scope, the entire society will suffer frarpossible increase in narcissistic
personality tendencies in an entire generatiorio€itizens. Narcissism may be an
inherent part of today’s youth. If we want to depetapable, confident, productive
members of society for the next generation, somgtmeeds to be done to the
narcissistic revolution. More research needs tddree to determine the narcissistic
individuals in a society and take adequate measiarenake a better generation

ahead. Keeping all these matters, the present suaty attempt to find out the main
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and interaction effect of Narcissistic Personalityaits and Gender on Socio-

personal Adjustment of Prospective Teachers atr&kay level.
Statement of the Problem

The problem selected for the study is “INTERACTIORFFECT OF
NARCISSISTIC PERSONALITY TRAITS AND GENDER ON SOCiO
PERSONAL ADJUSTMENT OF PROSPECTIVE TEACHERS AT SHUDARY
LEVEL.”

Definition of Key Terms
The key terms are defined as follows:
Interaction Effect

The scientific definition of interaction effect ithe differing effect of one
independent variable on the dependent variablesra#pg on the particular level of

another independent variable” (Cozby, 1997)

For the present study Interaction Effect is openally defined as the
simultaneous effect of the independent variablegilsistic Personality Traits and

Gender on the dependent variable Socio-personalsident.
Narcissistic Personality Traits

Narcissism is a common and often relatively benfgrsonality trait
characterized by an inflated image of one’s owntinya strong sense of entitlement,
and a tendency to act selfishly. The 9 traits ofcisaism are — arrogance,
domineering, grandiosity, preoccupation with suscasd power, lack of empathy,
belief of being unique, sense of entitlement, reepii excessive admiration,
exploitative, and envious of othemss assessed by the Diagnostic and Statistical

Manual of Mental Disorders, Fourth Edition [DSM-1V]
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For the present study Narcissistic Personalityt3iia operationally defined
as a self-love coloured with self-esteem comprigihghe empirically identified 7
principal characteristics by Raskin and Terry (0988amely authority, self-

sufficiency, superiority, exhibitionism, exploite¢iness, vanity and entitlement.
Gender

Gender is a term that refers to social or cultdistinctions associated with
being male or female. Gender idenigythe extent to which one identifies as being

either masculine or feminine (Diamond 2002).
Socio-personal Adjustment

Social adjustment is defined as the harmoniowstiogiship between one’s
self and other people; requires understanding @fsogelf, suitable relationships
with parents and siblings, desirable relationshipaeighborhood and community,
and eventually, established long term congeniatiaiships with contemporaries:

involves a continuous modification of personal{fgood, 1959)

Social adjustment is a process whereby the indalidttempts to maintain or
further his security, comfort, status or creativeelinations in the face of the
changing conditions and the pressures of his samalronment or the state or

condition attained through such efforts.

Acclimation by someone to occupational and redideconditions within
their community and family, particularly with regato cultural interactions with
those with whom regular personal contact is requifBsychology Dictionary,
2013). Personal adjustment is the act or procekamfhonizing the personality with

the demands of one’s environment.

Socio-personal Adjustment is defined as the icteya of organisms with

other organisms and to their collective co-existemeespective of whether they are
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aware of it or not, and irrespective of whether itteraction is voluntary or non-

voluntary.

For the present study Socio-personal Adjustmemt ba operationally
defined as the total score obtained for an indafdusocial and personal adjustment

covering the dimensions gender, locale and typeasfagement.
Prospective Teachers at Secondary level

Students undergoing B.Ed programme are considesguaospective teachers

at secondary level for the present study.
Variables of the Study
The present study has both independent and depievalgable.
Independent Variables
Narcissistic Personality Traits & Gender
Dependent Variable
Socio-personal Adjustment
Objectives of the Study
The objectives set for the present study are lasifs.

1. To find out the extent of Narcissistic Persdpallraits of Prospective

Teachers at Secondary level.

2. To test whether the variables Narcissistic &ebty Traits and Gender have
significant main effects on Socio-Personal Adjusimef Prospective

Teachers at Secondary level.
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To test whether the variables Narcissistic &ebty Traits and Gender have
significant interaction effect on Socio-personaljusiment of Prospective

Teachers at Secondary level.
Hypotheses
The hypotheses of the present study are-

The main effects of the Narcissistic Persopdliaits and Gender on Socio-
personal Adjustment of Prospective Teachers at ridkecy level are

significant.

Interaction effect of the variables Narcissi®®ersonality Traits and Gender
on Socio-personal Adjustment of Prospective TeacheSecondary level is

significant.
Methodology

It deals with precise description of the samplethud, tool and statistical

techniques used for the study.

Sample

The population under study is prospective teachersecondary level. The

study is proposed to be conducted on a sample Of @0spective teachers at

secondary level drawn from teacher training coldegader University of Calicut

using stratified sampling technique.

Method

Survey method is suitable for the present study.

Tools used

Two tools used for measuring Socio-personal Adpestt and Narcissistic
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Personality Traits are-

1. Socio-personal Adjustment Scale (Mumthas & Nasla, [2020)
2. Narcissism Scale (Helode, Hasan & Helode, 2008
Statistical techniques

Apart from the preliminary analysis, Two-way arsadyof variance is used

for analyzing the data.
Scope and Limitations of the Study

The present study is a venture to find out theratdtion effect of Narcissistic
Personality Traits and Gender on Socio-personaligdjent. Also the study aims to
find out the extent of Socio-personal Adjustment pwbspective teachers with
respect to gender. For this the investigator herpeépared Socio-personal
Adjustment scale with the help of supervising tescfihe data were collected from
887 prospective teachers at Secondary level fromapparam, Calicut and

Wayanad districts.

Even though considerable efforts were made to niaestudy precise and

scientific, certain limitations which hardly be aded kept in the study. They are,

1. The sample of the study is not a state wide one. tOwpractical reasons the

sample is limited to only Calicut, Malappuram andy&nad districts.

2. The tool used to measure narcissistic personadtistviz., Narcissism scale

is an adopted scale.

3. Since the number of male prospective teachers,lem® in number the

investigator couldn’t take equal representatiomafe & female sample.
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Inspite of the limitations the investigator hopkat the present study shall

provide dependable findings and have scope fohéuntesearch.
Organisation of the Report
The report has been presented in five chapters.

Chapter | present a brief introduction to the problem, needl significance,
statement of the problem, definition of key termabjectives, methodology, scope

and limitations of the study.

Chapter Il presents the theoretical overview of the concexables and review

of related studies.

Chapter Il gives an account of the methodology in detail usdtie present study.
It contains objectives, hypotheses, variables, rg#gmn of tools used for
measurement, sample for the study, data collecpoocedure, scoring and

consolidation of data and statistical techniquesidsr analysis.

Chapter IV describes the analysis part of the study as geolfectives of the study

and tenability of hypotheses.

Chapter V presents a summary of the study, major findingdyucational

implications of the study and suggestions for ferttesearch in this area.
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REVIEW OF RELATED LITERATURE

Review of related literature is an important aspecany investigation. A
proper study of related literature would enableitivestigator to locate and go deep
in to the problem. Review of the related literathidps the researcher to acquaint
himself with current knowledge in the field or ai@avhich he is going to conduct
his research. It enables the researcher to dedingitdefine his problem and thus to
state objectives clearly and concisely. As Best &dn (1995) notes “since
effective research is based up on past knowledyygsew of related literature helps
to eliminate the duplication of what has been dané provides useful hypotheses
and helpful suggestions for significant investigati The knowledge of related
literature brings the researcher up to date owibrlx which others have done. Thus
a thorough examination of the related literaturt n@lp a researcher to understand

the significance of present study and to builda approach to the same.

The present study is an attempt to find out thteréction effect of
Narcissistic Personality Traits and Gender on Speisonal Adjustment of
Prospective teachers at Secondary level. It atengstudy the two independent
variables on the dependent variable Socio-perséagistment of Prospective
teachers at Secondary level. The study intendstbdut individual and combined
effect of Narcissistic Personality Traits and Germle Socio-personal Adjustment of

Prospective teachers at Secondary level.

To have an understanding of the nature of studfisarea, the researcher

has gone through the relevant literature.

The review is presented here under the followiegdings.
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l. Theoretical overview
Il. Survey of related studies
Theoretical Overview
Narcissistic Personality Traits
“As a man thinketh in his heart, so is he” - Kingg@nan

The problem of adjustment is inseparably bond ith the nature of human
personality. An individual since his birth attempts adjust to his environment
.Every individual develop his own unique way of wment in the society.
According to this approach, personality is an imdlial’s characteristic pattern of
behaviour. Individual through his continuous reasi, attempts to adjust himself to
his environment. We can say that the sum of thévidwial's movements as he

adapts to his environment is his personality (Caaui978).

A well-adjusted person is one with good mentalltheand to have mental
health, one must have good use of the science ofamneygiene which deals with
the principles of living. The role of teachers apdrents in this field is very
important. The future of the nation depends on-adjusted individual. Individuals
must be helped to face the social, economic, migiand political problems of the
day. These challenging situations can be succésshat, if they are helped to

maintain good mental health and make effectivesidjant.

Historically speaking the term narcissism was edifby Ellis in 1898 to
refer to a sexual perversion characterized byakimg of the self as a sexual object.
Freud (1914/1957) in his essay, "On Narcissismademed the term to include any
aspect of thinking and feeling in which the majorpdasis was on oneself. The old
Greek tale of Narcissus (i.e. the handsome youth feft in love with his own

reflection in a pool of water and transformed iatélower) is also accepted as the
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source of the term narcissism. In terms of the selfcissism refers to any aspect of
the complex state of self-esteem, and includes shiclys as overweening pride,

arrogance and sensitivity to insult (Kazdin, 2002).

Freud (1914) thought of narcissism as the "Lovéhefself’, in terms of the
libidinal drive. According to him a narcissist isparson in love with himself who
obtains his/her sexual satisfaction from admiringhdelf/herself in mirror and
caressing his/her body as if it were that of anogegson. In this sense, narcissism
can be considered as a basic human tendency rafrgimgnormal to abnormal
poles. In due course of time the phenomenon ofisgsen was considered by
clinical psychologists and psychiatrists as perbgnédisorder and in 1980 it was
included in the third edition of the American Psgthc Association's Diagnostic
and Statistical Manual of Mental Disorders (DSM).IlIThe DSM IV described
narcissistic personality gsssessing a grandiose sense of self importarmeabhe
are the individual's exhibitionism and desire tangattention and admiration from
others. Thus manual's diagnostic description antere for the narcissistic
personality include: (1) Inflated self-image, (2)dr-personal exploitativeness, (3)
cognitive expressiveness, (4) Insouciant temperanae (5) Deficient social

conscience (Corsini and Auerbach, 1998).

Thus, the diagnosis of a narcissistic personaisprder was not officially
recognized until 1980. The narcissistic conflictsd araits, however, have been
recognized and researched for some time by psyghardically oriented clinicians
and personality trait researchers. Narcissistisqlity disorder is one of the less
reliably diagnosed personality disorders, due tbstantial amount of clinical
judgment that is necessary to assess for the presdrdiagnostic criteria (e.g. lack
of empathy, arrogant attitudes and need for exeessilmiration). This disorder is

diagnosed more often in males than in females ((&idand Sanderson, 1997).
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According to Kernberg (1991) adolescent narcigspstrsons are likely to be
self-centered, assertive, gregarious, dominant gmdhaps arrogant. Their
motivation for success and their sustained selfidence in the phase of setbacks
may indeed be helpful to their advancements andeaements. However, their
relationships with friends and colleagues will oftbecome strained as their
exploitation of others for their further successit need for differential admiration
and their lack of empathy for the needs and comsc@fnothers, become more
evident. Interpersonal relationships may be easyhiem to develop, but difficult to
sustain. As parents they may attempt to live vaasiy through the achievements of
their children. Their own sense of personal adjestinand self-esteem may be fine
as long as they continue to experience or antieigaiccess. However, they are
prone to anxiety disorders when anticipating thedat self-esteem, and mood or
substance-related disorders when they experienlceefaSome may not experience
any maladaptivity until middle age, when they maally begin to question the

excessive priority they have given to achievementstatus.

The etiology and pathology as pointed out by KazZ@002) of narcissistic
personality disorder is unclear. There have nonhlzew studies on the heritability of
the disorder. Theories of etiology have been prilpmaociological, psychodynamic
and interpersonal because a decreasing importargiean to familial bonds and an
increasing importance is given to materialism,-ssteem and self-satisfaction by
the diseased persons. Excessive narcissism maydalselop in part through a
contingent provision of parental attention and @fta. Other theorists opine that
persons with this disorder receive an excessivalicion by parental figures,
which they incorporate into their self-image. Canfl and deficits with respect to
self-esteem do appear to be central to the psytholpgy of narcissistic personality
disorder. Self-esteem is contingent upon succesmnalishment or status. Their

feelings of insecurity may be masked by an ovedifi@rence or a disdainful
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devaluation of the opinions of others, but the pktly may still be evident in such
cases by excessive reliance and importance givestatas and recognition. Some
narcissistic individuals may in fact envy most tibse persons who are truly
indifferent to success and criticism, and who cajpy a modest, simple and

unassuming life.

While reflecting upon narcissism as a persondfiyt, WWoodworth (1961)
opined that, "the schizophrenic is withdrawn frdme tvorld, has lost his interest in
persons and objects and seems to be wholly absorliesl own self. Freud said that
the schizophrenic has withdrawn his libido fromesrtl world, probably because of
disappointment or disillusionment in love and hastered his love life on himself.
Because of this extreme narcissism he is distinaiigormal, a psychotic. But an
individual may be narcissistic to a degree withbeing deranged. Just as a lover,
"sees with eyes of love", instead of viewing theeld person objectively, so the
moderately narcissistic individual will view him&ébvingly rather than coolly and
objectively, overating his charms and merits and underrating hidts§a By this
standard everyone is somewhat narcissistic." Fatigwhis line of thinking some
psychometrically oriented psychologists attemptedntieasure narcissism as a
personality trait. For instance, Raskin and Ha®79) developed a narcissistic
personality inventory for adults. This inventory net necessarily a measure of
personality disorder rather it is regarded as asmomeaof the degree to which
individuals differ in a trait, which they called ncgssism.Some of the theories
related to Narcissistic Behaviour including Psyctadgtical theory (1914) by Freud,
Object-Relationship theory (1964) by Jacobson, Kemgls theory of Narcissism
(1970), Kohut's theory of Narcissism (1971 & 198§ given below.

Freud (1914), in accordance with his psychoamalgiinking, thought of

narcissism in terms of the libidinal drive. He viemvthis as an explanation of the
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self-centeredness of schizophrenia, dreaming armbdinpndria. He called the

earliest stages of infant development, the nastissstage of development.

Jacobson (1964) viewed narcissism in object-mtatip terms. He
developed the concept of self-representations iftteges and ideas one has of
oneself) and described the intricated interplayfegflings of both love and hate
directed towards self-representation in the devakqt of self-esteem. Those self-
representations, which consists of an ideal viethefself and one's view of an ideal
love object, an ideal relationship, together formstiaucture in the mind called the
"ego-ideal". To an important degree, self-esteendatermined by the degree of

success one achieves in striving to meet thosésidea

By this time, according to Kazdin (2002), the temarcissism has shed its
burden of drive theory and had come to be used stlexclusively to mean self-
esteem. The pejorative tone that had invested gameto disappear with the
recognition that the term had been used to des®dgmath "good" self-esteem based
on non-conflectual identifications and solid accdisipnents, and "bad" self-esteem
based on defensive and compensatory fantasiesantligsity and the depreciation
of others. Thus, attention has been turned toadinaspects of narcissism. Reich
(1933) described a common solution to feelings rderiority and inadequacy
(disturbances of narcissism or self-esteem) in wgmamely the choice of a partner

who had the aggressive and powerful features tieatvbmen herself once desired.

In 1970's, Kohut (1971) focussed attention on issi®m and proposed a
theory of the development and treatment of nastissidisorders. He viewed
narcissism as developing in two structures, whadether constituted Freud's ego-
ideal. The first consisted of the grandiose selhiclw embraced those self-
representations which were the part of the indi@idugrandiose fantasies, as, for
instance, in young children's normal fantasies thay can do or be anything. The

second, the idealized parent image, was comprisettheo internalized idealized
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pictures of the more or less perfect parents. Tagetthese structures determine
individual's ideals and ambitions. In people whe eglatively healthy, these ideals
and ambitions become more realistic overtime, atidesteem derives in part from
realistic attempt to attain them. In narcissisigodders, both these idealized views
of what one can be and the person's view of whas leay remain grandiose and

unrealistic, leading to a fragile and unrealiseose of self-esteem.

No matter how well developed self-esteem may tstill requires support
from others. Kohut (1978) called those who providgedh support, "self-objects".
Kohut described several specific ways in which isaistic patients make use of
relationships. They may idealise the other perswh laask in their perfection, or
they may treat the other as important only if tHeeoreflects and supports their own
centrality. The relationship can be thought of ascissistic if the individuality of
the other is ignored and the focus in one way atlaar is on the person himself
rather than his partner. In therapy, these modeelafing led to specific types of
transference and to specific methods of workindghviitem. This in turn led to the
development of the school of self-psychology and had an enduring effect on

broadening the scope of psychotherapy and psychaaa

Kemberg (1970) took a very different view. He sé#éwe narcissism of
narcissistic personality disorder as rooted ingh#hological early object relations.
The mirror and idealized transferences are seedefensive positions overlying
primitive conflict, rage, fear and aggression. Hmpbasized the analysis of
character structure with special attention to tleéexses peculiar to this type of
personality and to the intense, primitive rage Whie found inall such patients.
Thus Kernbergmade a valuable contribution, in understanding theoretical aspect

of narcissism.

Ivey (1999) reflected on destructive narcissisrd pat forth various object

relations theories of this construct. According Hion destructive narcissism is
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characterized by a perverse alliance between tleasé omnipotent bad internal

objects.

Hopkins (1999)explained how there is value in both approaches (on
emphasized narcissistic illusions as defensiveeag&irfrom acute ambivalence; and
another emphasized narcissisiitusions as developmental opportunities) and
suggested that more attention should be given ® wulder role of object
relationships in the development of narcissism,i@vvsupported by attachment

theory.

Rovik (2001) treated overt and covert narcissidigorder with the help of
psychoanalytic psychotherapy and described thehattant process to the therapist
and the patient’s gradual acceptancéh@lthydependency for emphasizing "self-

psychological” theoretical framework of narcissism.

Morf and Rhodewalt (2001) proposed a dynamic segjfsatory processing
model of narcissism and reviewed supporting evideioc the model. The model
casts narcissism in terms of motivated self-coesiwn, in that the narcissist’s self
is shaped by the dynamic interaction of cognitived aaffective intrapersonal
processes and interpersonal self-regulatory siestethat played out in the social
arena. A grandiose yet vulnerable self-concept aggp® underlie the chronic goal
of obtaining continuous external self-affirmatiddecause narcissists are insensitive
to others' concerns and social constraints and wtwers as inferior, their self-
regulatory efforts often are counter-productive attimately prevent the positive
feedback that they seek, thus undermining the thely are trying to create and
maintain. Re-conceptualizing narcissism as a sgfdatory processing system
promises to resolve many of its apparent paraddexsguse by understanding how
narcissistic cognition, affect and motivation imétate, their internal subjective logic

and coherence come into focus.
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Stein (2003) postulated the irrational functioniofy Long Term Capital
Management (LTCM) and proposed a psychoanalytiortheof organizational
narcissism as a means of explanation. This theompcises of the well explored
themes of organizational narcissism such as hubnmsipotence and omniscience,
as well as newer themes of contempt, triumph aedcethbeddedness of narcissism

in the organization's socio-technical system.

Hotschkiss (2005) opined that in the 90 years esifteud opened the
dialogue on narcissism, successive theorists relkentturns at defining what it is,
where it comes from, whether or not it is healthg avhat to do about it when it is
not. He summarized the history of narcissism theony offered thumbnail sketches
of what narcissism looks like from tiperspective of several major theorists. From
this conceptualizations are derived, six key cote#yat recur in narcissism theary
(1)differentiation; (2) internal objects; (3) pritivie defenses; (4) envy; Super

ego development and (6) affect regulation.

Thus, it seems that most of the theories of nsisns are coloured with
pathological overtone and does not give sound #tieat footing to explain the

phenomenon of narcissism as observed among nanaiigiduals.
I- Psychoanalytic Theory by Freud (1914)

Freud (1914), in accordance with his psychoamalginking, thought of
narcissism in terms of the libidinal drive. He viemvthis as an explanation of the
self-centeredness of schizophrenia, dreaming angodmnpndria. He called

the earliest stages of infant development, theissistic stage of development.
II- Object-Relationship Theory by Jacobson (1963

Jacobson (1964) viewed narcissism in object-mtatip terms. He

developed the concept of self-representations iftteges and ideas one has of
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oneself) and described the intricated interplayfegflings of both love and hate
directed towards self-representation in the devakqt of self-esteem. Those self-
representations, which consists of an ideal viethefself and one's view of an ideal
love object, an ideal relationship, together formstiaucture in the mind called the
"ego-ideal". To an important degree, self-esteemdaesermined by the degree

of success one achieves in striving to meet thibsals.
lll- Kernberg’s Theory of Narcissism (1970)

Kemberg took a very different view. He saw thecremism of narcissistic.
Personality disorder as rooted in the pathologieatly object relations. The
mirror and idealized transference: are seen asnsi@fe positions overlying
primitive conflict, rage, fear and aggression. Hmpbasized the analysis of
character structure with special attention to tleéexses peculiar to this type of
personality and to the intense, primitive rage Whii@ found in all such patients.
Thus, Kernberg made, a valuable ‘Eoritribution'umderstanding theoretical aspect

of narcissism
IV-Kohut's theory of Narcissism (1971)

Kohut (1971) focused attention on narcissism armggsed a theory of the
development and treatment of narcissistic disordels viewed narcissism as
developing in two structures, which together cdostd Freud's ego-ideal. The first
consisted of the grandiose self, which embracedettgelf-representations which
were the part of the individual's grandiose famssias, for instance, in young
children’s normal fantasies that they can do aarbghing. The second, the idealized
parent image, was comprised of the internalizedliged pictures of the more or
less perfect parents. Together, these structuresrndi@e individual's ideals and
ambitions. In people who are relatively healthysth ideals and ambitions become

more realistic over time, and self-esteem derivepan from realistic attempt to
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attain them. In narcissistic disorders, both thesalized views of what one can
be and the person's view of who he is may remandiose and unrealistic, leading
to a fragile and unrealistic sense of self-estdani®78 Kohut again expressed the
well-developed self-esteem also requires suppatcalled those supports as ‘self-
objects’. Kohut described several specific Waysvinich narcissistic patients make
use of relationships. They may idealize the otlees@n and bask in their perfection,
or they may treat the other as important only & dther reflects and supports their
own centrality. The relationship can be thoughasfnarcissistic if the individuality

of the other is ignored and the focus in one wagrasther is on the person himself
rather than his partner in therapy, these modea®lafing led to specific types of

transference and to specific methods of workinghitem. This in turn led to the

development of the school of self-psychology and had an enduring effect on

broadening the scope of psychotherapy and psychlgsas!’
Socio-personal Adjustment

According to Good (1973) “adjustment is the precexd finding and
adopting modes of behavior suitable to the enviremnor to the changes in the
environment. The dictionary meaning of the wordjuatiment’ is to fit, make
suitable, adapt arrange, modify, harmonize, or nakeespondent. Thus when we
make an adjustment between two things, we adaptoalify one or both of them to
correspond to each other. In some situations onehef factors may not be
changeable and so the one which is, has to be modi some way to suit the
other. According to Darwin’s theory those who caljuats to the need of changing
conditions can live happily and successfully whdéers either vanish, lead
miserable lives or prove a nuisance to society.ofdiog to Singh and Kang,(1973)
Adjustment is a precarious and over changing bal&etween the needs and desires
of the individuals on the one hand and the demahtise environment or society on

the other.
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Psychologists and educators have long been catevith the concept of
adjustment. Adjustment is the established of asfeafiory relationship as
representing harmony, conformance, adaptation & life (Webster, 1951).
Adjustment is the continuous process in which as@ervaries his behaviour to
produce a more harmonious relationship between dlined his environment
(Gates and Jersild, 1948). Adjustment is the psdBswhich a living organism
maintains a balance between its needs and thenutances that influence the
satisfactions of these needs (Shaffer, 1961). Fabave definitions it is clear that in
every definition the needs are incorporated one toaghange one’s mode of
behaviour to suit the changed situation so thata@sfactory and harmonious
relationship can be maintained keeping in viewititevidual and his needs on the
one hand and the environment and its influenceherndividual on the other hand.
Shaffer's (1961) definition underlines one’s need #heir satisfaction. Shaffer tries
to maintain a balance between his needs and hacitegs of releasing these needs
and as long as this balance is maintained he ramadjusted. As soon as this
balance is disturbed he drifts towards maladjustm@antes and Jersield (1948)
mentioned that adjustment is a harmonious relatipnisetween individual and his
environment. In view of all these facts it could bmted that adjustment is a

condition or state in which the individual behavior

The term adjustment refers to a harmonious relakip between the person
and the environment .The degree of harmony depepds two things (1) certain
potentialities within a person and (2) charactee¥ironment. A person is said to
be adjusted when he is so related to reasonablguatke environment that he is
relatively happy, efficient and has a degree ofiadofeeling. In simple words
adjustment is an all-inclusive term meaning relalop between an individual and
his environment through which his needs are satlsih accordance with social

demands. The life and his environment are closdbted to each other. The man in
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order to keep equilibrium in his life has to comsha strive to maintain proper

adjustment with his environment. The relation & land environment is complex
because all its natural, psychological, biologicsdcial and cultural aspects are
significant as it is with these aspects that a makes his adjustment to maintain his

existence.’

Piaget has studied the adjustment process froferelift angles. He used the
term assimilation and accommodation to represeatdlternation of oneself or
environment as a means of adjustment. A person wdrdes his values and
standards of conduct without any change and mamttiese in spite of major
changes in the social climate is called assimilaidie person who takes his
standards from his social context and changes ¢liefé in accordance with the
altered values of the society is called the accodatwr. In order to adjust
successfully in society a person has to resorbth the devices i.e. assimilation and
accommodation. The problem arises when socio-psygloal needs are not
fulfilled and it often results in maladjusted belwaw. However, when these needs
are completely satisfied, a temporary state of ldgium is established in the
organism and the activity towards that goal cea¥bss healthy adjustment is a
process whereby an individual meets his biologipaychological and social needs
successfully and establishes a balance betweenn@sneeds and external demands

of the society through appropriate behavioural oesp.

Socio-personal is defined as the interaction ofjanisms with other
organisms and to their collective co-existencegsjpective of whether they are
aware of it or not, and irrespective of whether itteraction is voluntary or non-
voluntary. There exists a very close relationsigepween individual and society like
that of cells and body. Both are complementary suygblementary to each other.
There can be no society without individuals. Sinylandividual can't be a social

animal unless he lives in society. This close mtaship and mutual dependence
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between society and individual justify the famotastesment of Aristotle (2300 years
before)that “Man is a social animal, He who lives with@aiciety either a beast or
God". Development of human mind and self is pdssdnly by living in society.
Society moulds our attitudes, beliefs, morals, Isl@nd thereby moulds individual
personality. With the course of living and with theocess of socialization man’s
personality develops and he became a fully-fledgdtvidual. From birth to death
individual acquires different social qualities bgcal interaction with his fellow
beings which moulds his personality. Individual thinvithout society remains
undeveloped at infant stage. Society preservestrangmits culture to succeeding

generations.

This broad two-field division is in consistencetwihe common practices of
classifying adjustment difficulties into conductoptems (social adjustment) and
personality problems (personal adjustment). Sadgistment is a process whereby
the individual attempts to maintain or further &ecurity, comfort, status or creative
inclinations in the face of the changing conditiarsl the pressures of his social
environment or the state or condition attained upglo such efforts. Personal
adjustment is the act or process of harmonizingo#reonality with the demands of

one’s environment.
Social Adjustment

Social adjustment can be defined as a psychologrogess. It frequently
involves coping with new standards and values. Ha technical language of
psychology, getting along with the members of theiety, as best as one can is
called adjustment. Social adjustment defined “aatagt of the person to the social
environment. Adjustment may take place, by adaptiegself to the environment or
by changing the environment”(Campbell, psychiatfictionary, 1996). Adjustment
or adaption to one’s society is another importameat of the total adjustment of a

person. It can be called social adjustment. Itpsogess in which a person maintains
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a harmonious relationship between himself or heesad others. It requires cordial
relationship with parents and siblings, desirablentacts and relation with
neighborhood, community school, and eventually distaed long term congenial
relationship with contemporaries. It reflects imsmlering right of others as equally
important as his own will, possession of sociallskike communication, tendency
to abide by the rules of the society, keeping dheaway from anti-social
tendencies, cohesion with family, harmonious refatiwith colleagues or
classmates, and effective coping skill that enaldee to deal with adverse
circumstances etc. Social adjustment is a procéssely the individual attempts to
maintain or further his security, comfort, statuseative inclinations in the face of
the changing conditions and the pressures of lumlsenvironment or the state or
condition attained through such efforts. Sociauatinent refers to the condition of
fitting in to one’s community or society and safiefy its conditions and
requirements. It is relatively harmonious relatlips within and between

individuals and groups (Basavanna, 2000).
Personal Adjustment

Personal Adjustment refers to adjustment of thregein and to himself or
herself. It is concerned with the satisfaction ofes physiological and
psychological needs. Personal adjustment is a haoue relation with the
environment. Environment here is understood assopsychological/ behavioural
environment which interacts with the ego in termhshe ego’s needs, interests and
values- both marital and spiritual. Personal adpesit is the act or process of
harmonizing the personality with the demands of'©m#vironment. Concept of
personal adjustment is the process of gaining, ikgepr regaining a sense of
wellbeing. When an adjustment technique preseraessense of well-being and at
the same time fosters effective maintenance inethgronment, it is adaptive. A

series or sequence of adaptive adjustment techsigqoastitutes the adaptive
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process of interactive integration. While all adijnent processes are directed toward
the preservation of a sense of well-being, adapi@ahniques may preserve the
sense of well-being and jeopardize effective maiaee in the environment. Such a
technique is non adaptive. The necessity of usiligstive techniques arises because
of the existence of demands that the environmenktemaipon the individual,

demands that he makes upon himself and the envenhm
The Phenomenological View of Adjustment

Phenomenologist believes that it is possible weustand an individual only
through his own subjective frame of reference. Téash individual must ultimately
judge for himself the adjusting quality of his acts. A major problem with the
phenomenological view of adjustment process isfaiire to provide a way of
understanding the manner in which individuals canimfluenced by objective
reality, particularly those aspects of reality ohigh they are not aware. The
existential view of adjustment process emphasibed &ll people are uniquely
responsible for their own destiny which is contihudeing shaped by the life

decisions that they make.
Humanistic theory of Adjustment

Some contemporary investigators have offered adhlternatives to Freud’s
position on human moral nature. In this view pe@keseen not as innately evil, but
as innately good. Roger and Maslow are two expa@nehtthis position. It is of
particular interest that Maslow’s view, like Fresdplaces strong emphasis on the
biological determinants of human nature, but themes to the opposite conclusion
about its basic direction. Maslow regarded all peas having the potential for
positive growth and given a favorable environmentapable of intimately reaching
the stage of self-actualization or fulfillment dieir innate potentials. A rough

analogy might be drawn between Maslow’s view of ghewth and development of
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personality and growth and development of a seetw ia plant and finally, given
favorable condition, into the flowers whose basatune was originally contained in
the seed. The ‘best’ of most well-adjusted peopée those who have developed
successfully through their formative stages ancelr@ached the highest stage, self-
actualization, in which their basic potentials ae&pressed most fully and
completely. Maslow’s humanistic theory of persotyaltates that people achieve

their full potential by moving from basic needsstdf-actualization.
Psychodynamic Theory

One of the modern pioneers in the study of hunthmsément, and probably
the most influential of any time was Freud. Not psigingly in light of the
commonly held opinion of humans as basically dvigud took the view that people
are governed by instinctive of biologically basedcks of negative kind. In fact it
might be considered that one of Freud’s importamtributions to the advancement
of knowledge of human nature was his adaptatioth®ftheologically based notion
of human as evil for the psychologically based aratdf “bad motives” from his
work with emotionally disturbed individuals. Freuaveloped his psychoanalytic
theory in which the basic “driving forces” are lmgically based, undifferentiated
sexual and aggressive energies or drives. Thesesdriwhich are the core of
traditional psychoanalytic theory, are the “bad ines”. In the process of
socialization (which is in some ways analogous he theological concept of
redemption), one learns socially acceptable wayslischarge these biological

energies.
Existentialism’s theory of adjustment

A specific phenomenological position regardinguatipent is offered by
existential psychology. Existentialists argue the# are each individually and

uniquely responsible for our own destiny. Each g@erthus actively decides or is
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continually deciding, upon a particular path ofi@tt For the existentialists life is a
constant series of decision some of which may appe&l or inconsequential. It is
the pattern of these decisions, and their conseggethat really determine the
quality of the individual's adjustment. In makingese decisions the individual's
“Free WIll” is emphasized above environmental iefige past experience or
internal psychological or biological states. Thaesch person is seen as actively
deciding his or her own fate and therefore resg@dor the consequences of the

decision that are made.

In examining the existential view of human adjustinbehaviourly oriented
psychologists, including the others find difficulty translating it into practical
psychology for understanding everyday behavioubelaviour is a consequence of
truly free decision- making process, and if an wsial of behaviour need not
concentrate on prior experience or stable perdyneharacteristics, then human
behaviour is beyond our understanding in traditicegentific terms. The existential
point of view originated as philosophical positiand has not yet been widely
accepted in contemporary psychology at least inlhged States. The interested
reader will find more complete and sympathetic aote in the work of Bugental

1965 and May, Engel and Ellenberger 1958.
Behavioural Theory of Adjustment

Behaviour psychology developed in part as a reactiagainst
psychodynamic theory. Well-adjusted people are tbg have learnt behaviours
that help them to deal successfully with life’s dems, and maladjusted people are
people who have learnt behaviour that prevents tinem dealing successfully with
life’'s demands. According to most modern behavsiiginot just observational

learning but many kinds of learning are influenbgdgurely mental processes.
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Types of Adjustment

Adjustment behaviour can be conveniently approdcire terms of a
dimension ranging from highly adaptive to highly-agaptive. The dimension is
also sometimes viewed as referring to acceptahtguseunacceptable behaviour or
normal versus abnormal behaviour because the cootemrmal behaviour is so
widely used in discussing psychological adjustmént difficult to define what is
meant by adjusted versus maladjusted or normalusesbnormal behaviours and
there is no single definition that is entirely stdctory. One possible definition is
statistical so that anything uncommon would beechldbnormal. Also, what is
normal would differ from one culture to another.efdé are also ideal definitions of
normality, in which any natural function is normand there are religious
prescriptions for what is normal. Each society tetal develop its own practical

notions as to what is normal, and it is often sespto take the practical approach.
A) Well-Adjustment

Human behaviour normally represents efforts onpidae of the organism to
avoid tension trouble and other unpleasant consegse This process by which a
living organism acquires a particular way of actiog behaving or changes an

existing form of behaviour is called adjustment.

There are two types of adjustments adjustmentxtermal conditions and
adjustment to internal condition. As the personmgrolder, adjustment to external
conditions assumes more and more importance cochparadjustment to internal
condition. Internal adjustment involves adjustmantdifferent types of situation.
First there are the physical conditions like wentkpace, time and other material
demands. The next sets of conditions refer to tekeple around us. Social
adjustment can take place even in the absencehef sbcial adjustment. It falls

under two categories to other people who are dyrgmtesent and to ascertain
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standards and norms of behaviours which are géyematepted by everyone.
Internal conditions also are of different typespérson who feels hungry eats the
food to satisfy his hunger. This may be called dmgatal adjustment. General

Individuals are able to make effective adjustment.
Characteristics of Well-Adjusted People

Maslow (1970) focused his research on extremelj-adgusted person. He

mentioned characteristics of well-adjusted persohedlow.
1. Practical and realistic attitude towards self, ther and the world

Well-adjusted persons have a practice of the swaliattitude towards
themselves. Most of the time they have a fairlyaclelea of their capacities and

weaknesses: they accept themselves with all tineitations.
2. Ability to accept people and world

Well-adjusted people feel good about themselvesth8y can accept other
people even if they are different from them. Weljested people do not approach

others with a prejudiced mind; they have basic tomsthem.
3. Feeling of psychological security

Well-adjusted people feel psychologically secureytare not over anxious

so they can accept unpleasant emotion such as andéear in themselves.
4. More efficient perception of reality

Well-adjusted people perceive people and situatioa realistic way. They
see things as they are and not as they wish thdra,tso when problem arises they

can solve it more efficiently.
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5. Able to give and receive affection

Well-adjusted people are able to develop intintatationship with other so

they express their feelings freely.
6. Empathy -

Well-adjusted people can understand others, bedhey have a capacity for
empathy. Due to this capacity for empathy well-athd peoples’ relationships with

others is fairly harmonious.
7. Ability to be productive

Well-adjusted people are aware of their capaciiégy use these capacities
to a fuller extent. They attempt to solve problears] not avoid them. Further they
are success-oriented. That is they approach woaknmuch more optimistic manner.
So they can attempt or take new jobs. They acaptianal responsibilities without

being afraid of failure.
8. Creativity

Mentally healthy people are creative. This creaiass need not be in the
usual forms of writing book, composing music, oogucing artistic works. It can be
more humble. The creativeness of mentally healdgrggns means that they tend to

approach their work in their own special way.
9. Ability to control one’s environment

Well-adjusted people try to change the circumsgarnia their favors. They

have the courage to face to consequences of tt@na and decisions.
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10. Flexibility

Mentally healthy people have an ability to charigemselves when the

situation demands.
11. Independence from culture and environment

Mentally healthy people have their own judgmerdwiwhat should be done

in a given situation.
12. Democratic character

Maslow maintains that mentally healthy people a@@mocratic. They
practice democracy by recognizing the rights oeothand by willingly hastening to

their view point.
13. Knowing when to worry and when not to worry

A mentally healthy person is realistic. He jud@jes situation to determine
whether he has something to worry about. The abbaeacteristics of well-adjusted
personality are based on the human potential mowenidie main psychologists

who are leaders of this movement are Maslow anceRog
B) Mal-adjustment

It was pointed out above that in many instancgastidg behaviour is not
effective. The effectiveness of adjusting behawogan range from complete
effectiveness to total in effectiveness. In extrecases, the ineffectiveness may
result in being maladjusted. On the other handhgtainces where the behaviour of
the individual, while not contributing to effectivadjustment does not, however,
result in a disruption of existing conditions, thehaviours is said to be non-

adjusting.
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In non — adjusting reaction the individual avoitle problem and his needs
are ignored and not really satisfied. These nebdsjever very often, continue
without the awareness of the person and no learoingrowth takes place. Mal-
adjustment behaviour is unrealistic and the probtamtinues instead of getting
solved. The individual, instead of overcoming thektem, speeds all his entry and
resources in struggling against the demands ohéesls as well as external reality.
Maladjusted reaction results because of a numbérabbrs. Some of these factors
are biological, some are social and situational &rde majority of them are
psychological. Prolonged iliness, brain-injury edte some of the biological and

organic causes.
Characteristics of Mal-adjustment
1. Failure to problem solving techniques

Due to the lack of self-confidence a maladjustespn has poor capacity for

dealing with everyday life situations.
2. Excessive behaviour

Maladjusted people do not react to situation séiahlly. Their reaction is
excessive. This make them indulge in such acts/iie excessive drinking over

irritability and over anxiety.
3. Disturbance of thought

Thought disturbance affects the perception andefselof maladjusted
people. The main features of these are the ocaeresf hallucinations and
delusions. A person may see or hear things whee theothing to be seen or heard
or he may have beliefs which go against evidencenwthought disturbances

become serious.
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4. Emotional disturbance

Emotional reaction of maladjusted people is ex&gefhey may in value
apathy, complete lack of emotional feelings, exeessheerfulness, or long-lasting

depression.
5. Rigidity of behaviour

Maladjusted people find it difficult to change ithieehaviours.
6. Psychosomatic disturbances

These are broadly reactions which occur due totamhezause. Common
examples of these are stomach ulcers, tensionabhkadcand heart diseases caused

by tension.
Social ecology theory

Social ecology theory recognizes diverse individwad contextual
influences on human behavior (Bronfen brenner, 120®4) this holistic model
places developing youths in the context of largg#erdependent social systems of
influence. Social ecology is defined as the studythe relation between the
developing human being and the settings and cantextwhich the person is
actively involved (Handbook of Diversity in Pardeducation, 2001).Social ecology
is alternately conceived as an "overarching framkWmr "set of theoretical
principles” which assist with understanding intEtienships: for example, among
diverse environmental and personal factors in huhesith and illness. This focus
on understanding interrelationships is in recognitof the compelling circumstance
that: "...most public health challenges...are tompglex to be understood adequately
from single levels of analysis and, instead, regjunore comprehensive approaches
that integrate psychologic, organizational, cultureommunity planning, and

regulatory perspectives." (Stokols, 1996, p. 203)
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In this conception of social ecology as assistiwgh understanding
interrelationship among complex phenomena, the tecalogy" refers to "the study
of the relationship between organisms and theirrenments (Stokols, 1996, p.
285)." There is attention to the social, institni and cultural contexts of people-
environment relations as well as human ecology'phasis on biologic processes
and the geographic environment in which they oc@ine expanded emphasis on
people -environment relationships with culturagtitutional, and social components

is reflected in the core principles of the soc@dlegy paradigm.
Coping theory

Lazarus and Folkman (1984), one of the pioneershef coping theory,
defined coping as: constantly changing cognitivéd bahavioral efforts to manage
specific external and internal demands that areaasgal as taxing or exceeding the

resources of the person. Based on their definiti@n¢an say that:
1. Coping involves spending mental energy in a way ¢ha reduce stress.

2. Whether conscious or subconscious, the ultimatel gdaall coping

mechanisms is to solve a problem and return horasigst

3. Coping strategies can be positive or negative, rtipg on whether they

increase or reduce mental wellbeing.
4. Coping is dependent on personality patterns ancepasal experiences.

5. The strategies, one chooses for adapting to a tisituais highly

individualized. Coping is never the same for twoyge.
The Common-Sense Model of Self-Regulation

The Common-Sense Model of Self-Regulation ("Conmi8ense Model",

CSM) is a widely used theoretical framework thatlesates the processes by which
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patients become aware of a health threat, navaféetive responses to the threat,
formulate perceptions of the threat and potentiehtment actions, create action
plans for addressing the threat, and integrateirnomis feedback on action plan
efficacy and threat-progression. The origins of tdmenmon-sense model of self-
regulation (CSM) can be traced to the parallel madeposed by Leventhal in the
early 1970s to understand how individuals resporfédr-arousing communications
(Leventhal, 1970). Similar to the parallel modék €CSM posits that when a threat
is perceived (e.g., physical symptoms or changdsnntion), individuals develop

two parallel, yet interrelated, representations tbé stimulus: cognitive and

emotional (Leventhal et al., 1997).
Social cognitive theory(SCT)

Social cognitive theory (SCT), used in psychologgducation, and
communication, holds that portions of an individei&howledge acquisition can be
directly related to observing others within the teom of social interactions,
experiences, and outside media influences. Thisryhevas advanced by Albert
Bandura as an extension of his social learningrthethe theory states that when
people observe a model performing a behavior amd dbnsequences of that
behavior, they remember the sequence of eventsisadhis information to guide
subsequent behaviors. Observing a model can atsoptrthe viewer to engage in
behavior they already learned. In other words, [gedp not learn new behaviors
solely by trying them and either succeeding orirfgil but rather, the survival of
humanity is dependent upon the replication of ttioas of others. Depending on
whether people are rewarded or punished for thehabior and the outcome of the
behavior, the observer may choose to replicate ehanodeled. Media provides

models for a vast array of people in many diffemtironmental settings.
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Application of Adler's Theory of Typology:

Although Adler did not essentially believe in pmrality types, he
characterised certain personality traits and pagténto four behaviours types that
express the person’s style of life. These wereelseti to be formed in childhood,

and were named typologies (Stein, 2008). Adlens fgpologies were:
The Avoiding Types

The Getting or Leaning Types

The Ruling or Dominant Types

The Socially Useful Types

Application of Adler's Stages of Psychotherapy

In relation to psychotherapy, Adler revolutionistiis outside of Freudian
psychoanalysis ways. His ways of therapy brougtar lgroup therapy and multi-
therapy which shows his application of therapyestyh the modern world. Adler’s
stages of psychotherapy were focused on the dhendipist relationship. These
stages relied on concepts such as empathy andrageotent (Shyne, 1942), which
differed drastically from Freudian libido and dreéoused psychotherapy, as Adler
guoted: “A dream tells us nothing new—nothing wereat find just as well in the
patient's behaviour” (Adler, 1964a, p. 179). Aaialist, Adler believed that social
acceptance could be taught to clients/patientsxiogvating their past to alter their
future, and increase integration into the commutyler, 1931). Therapy today is
modelled on Adlerian practises and so highlightstlaer important contribution and

application of Adler’s theories.
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EAS Temperament Model

The EAS is a developmental, multidimensional, aalisal personality
model described by Buss and Plomin (1984). ThergtnoEAS refers to three basic
dimensions: emotionality, activity, and sociabilittEmotionality, activity, and
sociability manifest before socialization, perdeger in life, and show substantial
heritability. The individual characteristics of fkdren are often referred to as
temperament, the constitutional early basis of tagrsonality. However, the
dimensions of the EAS model are considered statndlenat restricted to a specific
age range. Emotionality is a dimension referringthte quality and intensity of
emotional reactions. Individuals with high emotitityatend to react even to low-
intensity stimuli with negative emotions such aziaty or sadness. At the other end
of the dimension, individuals are emotionally séatiEmotionality shows similitudes
to the adult. An area that has gotten a lot ofnéitte in terms of biological
determinants of personality is that of temperame&ume may be stubborn, others
happy, and still others may be grumpy. We seectijeseral emotional responses in
infants and can often see a trend by the time kild ¢s only a few months old.
Many of these parents will also assert that thespanses, or temperaments, seem to

continue throughout the child’s development.

The stubborn infant who cries when put down forag may become the
stubborn adolescent who rebels against authorityesists society’s norms. The
happy and content infant may be the adult who fingsds easily and has a knack
for seeing the good in others. When these tempartrare present shortly after
birth and continue throughout a person’s lifesitdifficult to not see a biological
connection. Like Eysenck, other biological theastere interested in determining
how many different temperaments there are. Udingetdimensions: emotionality,

activity, and sociability, the EAS temperament maoudas developed.
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Adjustment is the process by which a living orgamimaintains a balance
between the needs and circumstances that influgneceatisfaction of these needs
(Boring, 1966). The concept of adjustment is regdrds a process. As Mathur
(1966) rightly observes “If the biological and pegtogical demand and needs of an
individual are automatically satisfied, then tte livould have been very simple, but
in the way of satisfaction, many personal and emvirental obstacles come up”.
Adjustment involves one’s adjustment to himselft tisatolerating the limitations,
identifying the gap between his needs and the abailresources, having self-
respect, emotional stability, and confidence indatling etc. To be adjusted on
satisfactory level, it is necessary that the bamseds of the individual must be
satisfied. Adjustment has been defined as ‘The gg®dy which the individual
attempts to maintain a level of physiological asgighological equilibrium’ (Mouly
1967). It can also be describes as an attempt erpéint of a teacher to strike
harmonious relationship between himself and hisrenment. It is, thus, a form of
interaction between the teacher and the environnmenthich he lives. Promoting
adjustment on the part of the teacher simply mei@veloping a teacher’s capacity
for adjusting to the various needs related to #eching profession. This also
includes a teacher’s learning capacities and egslivhich can equip him to face in
an adequate manner, the challenges of the teagoigssion. Adjustment is
directly connected with the concept of needs. is field of teaching, it refers to the
adequacy of behavior patterns which a teacher adopsatisfying his needs within
the framework of the rules, regulations and modesooial group in which he finds
him. If he fails to do so, he involves himself iandlict with the social order and

lands himself in the midst of many more problemadjfistment.

The social adjustment dimension considered forpogparation includes the

contextual influence (Individual, Family & Enviroremt) and communication.
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Contextual influence

Social ecology theory recognizes diverse individeand contextual
influences on human behavior (Bronfen brenner,120®4) this holistic model

places developing youths in the context of largeerdependent social systems of

influence.

*Social Competency
*Temperament
*Attitude towards disability

*Stbling warmth

*Family
satisfaction
*Cohesion

*Peer suppQrt
*Poverty
*crime

*Parenting style

FAMILY

ENVIRONMENT

Figure 1. Social ecological Framework

A. Individual

a) Social competency

b) Temparament

Burks and Rubenstein (1979), in presenting a teampent model based on
research with children and adults describe as atdpy an adult that readily tunes
in to what others want, and go along with them, n@hs others resist conforming to
these pressures and keep their own position. Aptagaperson “takes on the mood
and affect of others and, in playing a role, ‘beesmthat role” whereas non-

adaptive person “is impervious to norms and prefereperate in terms of self-

evaluation of the circumstances”.
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B. Family

Examining child adjustment without accounting fbe family context, or
influences found in the surrounding social envirenin will therefore yield only a
partial picture of the resources stressors impgdtie functioning (Fraser, 2004). A
social ecological framework further suggests thesk rfactors that brighten
vulnerability to adjustment problems and protecti@etors that mitigate the effects
of the adversity may be found at the individuahmilg, and environmental levels
and often occur simultaneously (Fraser, Kirby, & dkowski, 2004). The

framework is based on the work of Bronfenbrenn®i7@) and Fraser (2004).
a) Sibling warmth and conflict

b) Family satisfaction

C) Cohesion

C. Environment

Gnetes and Jersield (1948) mentioned that adjustnge a harmonious
relationship between individual and his environméntview of all these facts it
could be stated that adjustment is a condition tatesin which the individual
behavior conforms to the demands of the cultureogrety to which he belongs and
he feels that his own needs have been fulfilledthla concern Arkoff (1968) had
given an extensive definition of adjustment. Heired that adjustment is the
interaction between a person and his environmeow Bne adjusts in a particular
situation depends upon one’s characteristics asd #le circumstances of the
situation. In other words both personal and envirental factors work side by side
in adjustment. An individual is adjusted if he idjusted to himself and to his

environment.
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Parry and Watt — Watson (2010) conducted a sysiemeview of peer
support intervention for individuals. Peer suppartspecific type of social support

that includes appraisal as well as informational amotional support.
Communication

According to the social cognitive processing motlet expression of one’s
thoughts and feelings about —that is social shafinp a supportive way may
facilitate psychological adjustment (Boinon et aRQ14). Social cognitive
theory (SCT), used in psychology, education, andnroanication, holds that
portions of an individual's knowledge acquisiti@anc be directly related
to observing others within the context of sociaractions, experiences, and outside
media influences. This theory was advanced by AlBandura as an extension of

his social learning theory.

The personal adjustment dimension consideredadilr greparation include
the characteristics of a well-adjusted individuakeds, values, decisions, self-

management, adaptability, inferiority complex, &spcompeting, withdrawing.
Need

According to English and English (1958) adjustmemtans harmonious
relationship with the environment. “Harmonious hase understood as one’s
psychological/ behavioural environment which intésawith the ego, in terms of the
ego’s, needs, interests, values- both marital girttuisal. Adjustment is the process
by which a living organism maintains balance betweés needs and its
circumstances that influence the satisfactionshesé¢ needs. (Shaffer, 1961). From
the above definition it is clear that the needsiacerporated to change ones mode
of behavior to suit the changed situation so thatisfactory and harmonious
relationship can be maintained keeping in viewititgvidual and his needs on the

one hand and the environment and its influencehernrtdividual on the other hand.



Review of Related Literature 51

Shaffer tries to maintain a balance between hisimead his capacities of releasing
these needs and as long as this balance is madthm remains adjusted. As soon

as this balance is disturbed he drifts towards djasament.

Maslow (1943, 1954) stated that people are mat/db achieve certain
needs and that some needs take precedence oves. @e most basic need is for
physical survival, and this will be the first thitigat motivates our behavior. Once

that level is fulfilled the next level up is whabtivates us, and so on.

a. Physiological needs these are biological requirements for human igalyve.g.

air, food, drink, shelter, clothing, warmth, seleep.

If these needs are not satisfied the human bodgatdanction optimally. Maslow
considered physiological needs the most importanélathe other needs become

secondary until these needs are met.

b. Safety needs Once an individual's physiological needs aresfiatl, the needs
for security and safety become salient. People wantexperience order,
predictability and control in their lives. Theseeds can be fulfilled by the family

and society (e.g. police, schools, business andaalechre).

For example, emotional security, financial secur{®.g. employment, social
welfare), law and order, freedom from fear, soatbility, property, health and

wellbeing (e.g. safety against accidents and injury

c. Social needs;Love and belongingness needsafter physiological and safety
needs have been fulfilled, the third level of hunreeds is social and involves
feelings of belongingness. The need for interpaakaelationships motivates

behavior

Examples include friendship, intimacy, trust, awteptance, receiving and

giving affection and love. Affiliating, being paot a group (family, friends, work).
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d. Self Esteem needare the fourth level in Maslow’s hierarchy - whibkaslow
classified into two categories: (i) esteem for ahie@ignity, achievement, mastery,
independence) and (ii) the desire for reputatiomespect from others (e.g., status,

prestige).

e. Self-actualization needsre the highest level in Maslow's hierarchy, agférto
the realization of a person's potential, self-finfent, seeking personal growth and
peak experiences. Maslow (1943) describes thid l@avdhe desire to accomplish

everything that one can, to become the most thacan be.

Individuals may perceive or focus on this needyvepecifically. For
example, one individual may have a strong desirbegcome an ideal parent. In
another, the desire may be expressed economieabylemically or athletically. For

others, it may be expressed creatively, in paistipictures, or inventions.

Maslow’s humanistic theory of personality stateattpeople achieve their

full potential by moving from basic needs to sedfualization.
Values

Rogers was an influential humanistic psychologitio developed a
personality theory that emphasized the importaridde self-actualizing tendency
in shaping human personalities. Rogers believedhilimans are constantly reacting
to stimuli with their subjective reality (phenoméngeld), which changes
continuously. Over time, a person develops a smittept based on the feedback
from this field of reality. In the development @lsconcept, positive regard is key.
Unconditional positive regard is an environment thdree of preconceived notions
of value. Conditional positive regard is full of nmbtions of worth that must be

achieved to be considered successful.
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Decisions

In psychology, decision-making is regarded as tugnitive process
resulting in the selection of a belief or a couo$eaction among several possible
alternative options. Decision-making is the procefsdentifying and choosing
alternatives based on the values, preferences ahefsbof the decision-maker.
Every decision-making process produces a final aghowhich may or may not
prompt action. Phenomenologist believes that itpassible to understand an
individual only through his own subjective framereference. Thus each individual
must ultimately judge for himself the adjusting bjiyaof his actions. A major
problem with the phenomenological view of adjustmprocess is its failure to
provide a way of understanding the manner in wimctividuals can be influenced
by objective reality, particularly those aspectsedlity of which they are not aware.
The existential view of adjustment process empleasihat all people are uniquely
responsible for their own destiny which is contihwpdeing shaped by the life
decision that they make. A specific phenomenoldgicaition regarding adjustment
is offered by existential psychology. Existentisisargue that we are each
individually and uniquely responsible for our owestiny. Each person thus actively
decides or is continually deciding, upon a paricupath of action. For the
existentialists life is a constant series of decissome of which may appear trivial
or inconsequential. It is the pattern of these slens, and their consequences that
really determine the quality of the individual's jastment. In making these
decisions the individual's “Free Will” is emphasizabove environmental influence
past experience or internal psychological or bimalgstates. Thus, each person is
seen as actively deciding his or her own fate dretefore responsible for the

consequences of the decision that are made.
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Self-management

The common sense model of self-regulation (CSMyénthal et al., 2012),
based on bio-medical and cognitive models, hasrbecthe preferred model in
psychological adaptation studies. This model prepothat the patient’s illness
beliefs and representations of that illness oisstrefluence adaptation to the iliness
and health outcomes. Swendeman, Ingram, and rothebbarus (2009) identify
three broad categories in chronic disease self- agement: psychological

functioning, stress, physical health and sociatrehships.
Adaptability

Ability of an entity or organism to alter itself ds responses to the changed
circumstances or environment. Adaptability showg thbility to learn from

experience, and improves the fithess of the leaaser competitor.

Alfred Adler stresses the need to understand iddals within their social
context. He also point out the importance of enagement or motivation in life.
The obstacles for a goal oriented life are infétyocomplex, lack of respect,
incompetency, withdrawing nature and lack of apitia know when to worry and
when not to. An individual can only be adjusted His social context if he
overcomes these factors. In relation to psychofher@dler revolutionised this
outside of Freudian psychoanalysis ways. His wdyth@rapy brought later group
therapy and multi-therapy which shows his applaratof therapy styles in the
modern world. Adler’s stages of psychotherapy weoeised on the client/therapist
relationship. These stages relied on concepts asokmpathy and encouragement
(Shyne, 1942), which differed drastically from Fdean libido and dream focused
psychotherapy, as Adler quoted: “A dream tells othimg new—nothing we cannot
find just as well in the patient's behaviour” (Adl&964 a, p. 179). As a socialist,

Adler believed that social acceptance could be hHaug clients/patients by
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excavating their past to alter their future, andreéase integration into the
community (Adler, 1931). Therapy today is modelted Adlerian practises and so

highlights another important contribution and apgiion of Adler’s theories.

Although Adler did not essentially believe in parality types, he
characterised certain personality traits and padtento four behaviours types that
express the person’s style of life. These wereelsetl to be formed in childhood,

and were named typologies (Stein, 2008). Adlens tgpologies were:
The Avoiding Types- Withdrawing/ inferiority comple
The Getting or Leaning Types- Adaptability
The Ruling or Dominant Types-Competing
The Socially Useful Types- respect
Review of Related Studies
The reviewed studies are summarized under twoihgadiz,
1. Studies related to Narcissistic PersonalitytTrai
2. Studies related to Socio-personal Adjustment
1. Studies related to Narcissistic Personality Trai

Virgil Zeigler-Hill (1993) examined whether disgrant high self-esteem was
associated with narcissism and self-esteem ingtabil an undergraduate sample.
Using multiple measures of implicit self-esteemo thasic findings emerged from
the present study. First, participants with disargphigh self-esteem possessed the
highest levels of narcissism. Second, participaritis high explicit self-esteem and
high implicit self-esteem displayed the most staldelf-esteem. Findings

are discussed in terms of secure and fragile hetfresteem.
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Brown (1998) discussed the destructive narcisspgttern (DNP) and said it
is a constellation of characteristics generally associated with paidichl

narcissismbput which are fewer and less severe.

Garvey (1998) described Rmdeld's ideas about narcissism and made
distinction between libidinal and destructive nasgsm and with the help of an
example of young clinical male cadee illustrated some narcissistic defenses in

action.

Hill and Yousy (1998) investigated the expectation and nardissis
characteristic of the four occupations sampleditii@ns scored highest in total
narcissism as well as in leadership and authouityyersity faculty and librarians
did not scored particularly high or low on any nssism indices; and clergy were
lowest in exploitativeness and entitlement whicpresent the more maladaptive

aspects of narcissism.

Papps and O'Carroll (1998) studied anger in theesorof self-esteem and
narcissism using 338 Ss (aged 17-34 years). Tlesultdindicated that groups
defined by their extreme scores on self-esteemmantssism scales produced levels
of anger expression on the predictetirection i.e. both high self-esteem and
narcissism reported high tendencies to experiendeegpress anger and aggression;

while those with high self-estedienddow narcissism reported the lowest.

Schlesinger (1998) discussed pathological narossiad serial homicide,
and said that narcissistic personality disordergissistic injury, underlying feeling
of inadequacy and humiliation, self-glorifying coemsatory fantasies and the
erection of narcissistic defenses are importartofadn understanding serial killer.
He also reported an illustrative case of a thitgyold male who encompassed

many of these characteristics.
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Cranier (1999) used the prototype approach tosassiee presence of
personality features associated with borderlineycissistic, histrionic, and
psychopathic personality syndromes in 91 young tadulThese personality
prototypes were found to be related to the useeofad and projection, especially to

the immature manifestations of these defenses.

Elmes and Barry (1999) studied narcissism andessgon in the May 1996
Mount Everest climbing disaster. Using a blend &fgodynamic and structuralist
theory they discussed how historical changes infigié of high attitude climbing
fostered the emergence of pathological narcissistenpetitive and regressive

dynamics that ultimately contributed to numeroubing deaths.

Farmer (1999) explored the way in which narcisssmanifested within co-
dependent individuals. Co-dependent individuals sdeers as extensions of
themselves, rather than as individuals in their awght, and frequently have
unrealistic expectations about their relationshigany behaviour patterns of co-
dependent individuals are actually a manifestabbrsubtle form of narcissistic

entitlement.

llopkills (1999) described the development anddged dissolution of
narcissistic illusion characterised by idealizatigmandiosity and merger, in the
psychotherapy of an 18 year old girl. Two differan&ditions regarding the

understanding and treatment of narcissism origthetdé.ondon.

Imbesi (1999) discussed the etiology of narcigss¢rsonality disorder and
pointed out that faulty parenting or disturbed objeslations is a common causal
theme in most cases. However faulty parenting iguitous in all psychological
disturbances. He postulated that specific "faul’s lin the caretakers' failure to
provide optimal frustrating experiences necessargrtable the child to develop a

more realistic self-image. Clinical case examplevealed some common
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personality characteristic in parent and parenshges conducive to the child's

development of a narcissistic disorder.

lvey (1999) talked of the destructive narcissishmracterized by a perverse
alliance between the self and an omnipotent banat object. He pointed out that
the destructive narcissism constituted a serioustacke to psychoanalytic
psychotherapy and presented a case study of tleel fasychotherapy of a middle

aged male.

Jacobowitz and Newton (1999) focussed on nardis$stsonality disorder
and delineated treatment possibilities with emghasia supportive strategy to help
aging NPD individuals reconstitute their narcigsistefenses to restore adaptive

competence and self-esteem.

Manzano, Espasa, and Zilkha (1999) after a revidwpsychoanalytic
literature, presented their concept of the naigsscenarios of parenthood which
included parental projection on to the child, p&akrcounter-identification, a
specific aim, and a relational dynamic that was@daut. These ideas are illustrated
by a detailed case history showing the interadbetween a mother and a 4-year-old

girl and how it was modified by a short therapy.

Pallone (1999) provided insights into the dynamifs altruistic and
narcissistic behaviour with special reference taeegdents, correlates and
concomitants of self-centered, self-absorbed, andéifless behaviour and thus
rendered such behaviour amenable to study at atsicelly acceptable level of

precision.

Rothstein (1999) in his book reflected upon variskhiades of narcissism like
narcissistic personality disorder, neurotic narstg&spersonality, phallic narcissistic
character, female narcissistic personality disorded discussed the role of

narcissism in analytic theory.



Review of Related Literature 59

Bjorklund (2000) presented a detailed case studyfeimale college student
aged 27 years with a narcissistic disturbance tirothe lens of relational
psychoanalytic theory. It is concluded that thedpeutic alliance was fundamental
to the psychotherapeutic change process. EmpatBynaiajust a mean to a better
healing relationship; it was in itself healing. Bage-appropriate emotional
responses to developmental needs were lackingnaagrated sense of self failed to

develop.

Gaines, Berkovitz and Kohn (2000) presented 4 exsenples to explore
chess as a way of improving object relationshipsarcissistic teenagers. The chess
game was designed to help the students win agdiaesadult school psychologist.
Results showed that all four adolescents revealadaeased willingness to change

after becoming aware of hidden aspects of theiabehral styles.

Miliora (2000) applied the constructs of self-psyidgy to study Eugene
O'Neill's life (1888-1953) and his plays. This dpgtion enabled the illumination of
the interrelated threads of narcissism, the familg madness that are embedded in
O'Neill's work. The plays were also analyzed asresgions of his conscious and
unconscious mind in a manner similar to the psyohbgic exploration of both the

manifest and talent content of dreams.

Shaw (2000) considered narcissism as a motivdtginacture and said that
each individual seeks narcissistic separation ginoine elaboration of a personal
narrative or myth story which gives one's life &liiey of personal significance,

meaning and purpose.

Waugaman (2000) commented on Shaw's (2000) artleé¢ discussed
narcissism as a necessary motivational structudettzan focused on spirituality of

narcissism.
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Aichhorn (2001) examined the idealizing narcissistransference and
showed the importance of establishing such traestsr during first contacts with a

juvenile delinquent.

Andersen, Miranda and Edwards (2001) commentecheratticle by C.C.
Morf and F. Rhodewalt, which proposed a dynamid-regulatory processing
model of narcissism and stated that narcissism eigeib defined in terms of

motivated self-construction, fashioned to cope i vicissitudes of context.

Arkin and Lakin (2001) touched on a few interses of the intra-psychic
and interpersonal aspects of narcissism that seenmbst exciting as well as the
most underdeveloped and there by highlighted tble theoretical and empirical
context of the C.C. Morf and F.Rhodewalt self-regoity processing model of

narcissism.

Baumeister and Vohs (2001) commented on C.C. Muadf B. Rhodewalt's
self-regulatory model of narcissism and went onep shhead by saying that
narcissism can be considered as pattern of addjd¢hat is, narcissism may not be a
lifelong personality trait irthe usual sense but rather a pattern of yieldinigrier
urge in a way that proves costly and self-destvaetiot unlike othermore familiar

addictions.

Brown and Bosson (2001) discussed the promisingension of the
interpersonal side of Morf and Rhodewalt's modeltas related to the nature of

narcissistic self-love, self-loathing and the neseding pursuit of self-worth.

Bursten (2001) suggested 4types of narcissistisopadities with the help of
case exampleJhese are (i) the carving, (ii) the paranoid, (¢ manipulative and

(iv) the phallic
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Burgy (2001) argued that person suffering from ebs&-compulsive
neurosis lack the self-assessment factor; they aeether person as part of their
own ego who accepts and supports them in theink@ina A clinical example of an
obsessive-compulsive female whose neurotic symptbegan at the agef 11
illustrated the narcissistic function of compulsimyether with the changes in the

psychodynamic approach and resulting theory.

Charles (2001) studied "stolen" creativity by nsstic mothers. Using
illustrations from myth along with clinical examplehe author focused first on
mother-child dyads in which the child's gifts apeided and made unusable and then
on dyads in which the mother steals the child'ssef self through her symbiotic
attachment are used. The author concluded thatsrgthViedia, the murderous
mother, and Cybele and Attis, mother goddess andms@r, invite us to look at our
own fantasies of desire and revenge and our fdaradequacy and retribution that
keep us locked into archaic wars between aspectseldf out of fear of real

engagement with self and with other.

Clulowe (2001) explored violence in marriage asradpct of attachment
insecurity and narcissistic object relating. Theecélustration used for this purpose
is Edward Albee's play, "Who's Afraid of Virginia &lf?" This play provided a
vivid picture of violent dynamics operating witharrelationship and suggested some

implications for therapeutic practice.

Crawford (2001) in a longitudinal study examinedardatic-erratic
personality disorder symptoms (histrionic, boraexland narcissistic symptoms) in
a community sample of 407 adolescents (aged 10eddsy to assess whether this
diagnostic construct is meaningful in young peoplased on latent variable models
and dimensional symptoms scale these so calledeClBssymptoms were highly
stable across an eight-year interval from earlylemb@nce to early adulthood.

Further, when compared with internalizing and exdézing symptoms, dramatic-
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erratic symptoms were more stable over time thasahvell-established Axes. A
symptom clusters. Based on high correlations wdkoccurring internalizing and
externalizing symptoms, cluster B symptoms cleadflect emotional distress
during adolescence. These analyses reinforced treefforts to established
personality disorders as a clinically significamtdavalid diagnostic construct in

young people.

Doctors (2001) commented on H. Ipp's clinical cat&ayle. He focused on
the influence of Kohut's contextualization of nasism in light of the case of Gayle
and commented on clinical points such as conctesizaf her self-experience and

how her self-experience manifests itself in theecas

Elliot and Thrash (2001) discussed that aspect offMind Rhodewalt's
model which focuses on the energization and dwaodf narcissistic behaviour. As
motivational aspects pervade Morf and Rhodewaltsgleh these authors identified
and discussed two such features of the model:ntezplay between achievement
and affiliation needs, and the utilization of thistichction between approach and

avoidance motivation.

Graziano and Tobin (2001) commented on Morf anddgwvalt's dynamic
self-regulatory processing model of narcissism said that this model's impressive
synthesis is not truely exhaustive and it underrepptes (overlooks) potentially
important research relevant to narcissism. Namsmsshas its origins in clinical
psychology and is a complex syndrome of mulltiptenponents. These authors
speculated that narcissism is perhaps an emergenhesis of several more
elemental aspects of personality. One of the piisigib discussed is that narcissism
may representa unique ABSC configuration of the Big Five dimems of

agreeableness, extraversion and neuroticism.



Review of Related Literature 63

Gunderson and Ronningston (2001) reviewed the awebetween the
narcissistic personality disorder (NPD) and antislopersonality disorder (ASPD).
Twenty-four patients with NPD and 16 patients WkBPD (aged7-45 years) were
compared on 33 characteristics for pathologicatissism assessed with diagnostic
interview. The results confirmed a sufficiently adarray of similarities and
important areas of difference. The NPD sample west bliscriminated from the
ASPD sample by their grandiosity i.e. the tendeiocgxaggerate their talents and to

regard themselves as more unique and superior.

Hingley (2001) provided an overview of central gsydynamic theories
relevant to narcissistic personality problems aisdrder of the self, focusing on the
central role of the child's relationship with prip@are givers in the development of
self. A psychodynamic formulation was described for45-year-old woman
experiencing depression, anxiety and despair falgwa severe rift in her
previously enmeshed/ merged relationship with heenage daughter. The
subsequent 2.5 years of therapy were monitoredyuka Brief Symptom Inventory,
the Dysfunctional Attitude Scale, and the ObjectaRens Technique, producing
data supportive of psychodynamic theory and therapypattern of depression
emerged during therapy which was in keeping with toncept of abandonment
depression, as the client came to experience heasemore separate from her
daughter and others. Changes in the functioningrohary defenses were also
illustrated, plus the expression of previously éednanger and increased abilities to

be assertive, set limits and take care of herself.

Hymowitz (2001) delineated that patients with anafcissistic characters,
during treatment come to feel that they are in @ssien of the process through

character resistances, which is nothing but igiéfensive posture of such patients.

Jorstad (2001) described the way in which defenschanisms and

resistance manifested themselves in an analysia ofan with a narcissistic
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personality disorder. The defense can also be sseran expression of an
unconscious fear of being re-traumatized. It algpresented a defense against
aggressive and homosexual feelings in the transferevhich first became clear

during the final phase of analysis and could themvbrked through.

Kemberg (2001) described a dimension of anti-sdogddaviour that linked
the narcissistic personality disorder with the -@ottial personality disorder (APD),
and with the syndrome of malignant narcissism ternimediate between the two and

thereby sociological and psychoanalytic viewpoarts highlighted.

Kirshner (2001) studied narcissistic couples anoppsed that narcissistic
relationships involved a shared fantasy that apread either of two extremes:
denial of difference or tantalizations of differenisetween partners. Case examples
are used to illustrate this model and applicatidnpsychoanalysis to couples

therapy.

Ormay (2001) argued that the old drive theorieseweot adequate and
created confusion on several levels, involving emts of primary and secondary
narcissism, ego ideals and self-object. It suppotite Foulkesian view of people
that the group-as-a-whole takes prescedence olferesgeredness-one id, one ego,

and one superego, are meaningless.

Paulhus (2001) commented on a dynamic self-regylatmodel of
narcissism and provided challenge to this modelpbgsenting to minimalist
approaches to the construct of narcissism. Oneased on Big Five factors of
personality and other involved working models off sexd others. While these
alternatives are to somextent straw men, their parsimony gives them thigain

advantage until Morf and Rhodewalt provide a clefutation.

Robins, Tracy and Shawv(2001) contended that the Morfand Rhodewalt's

model presents no clear and testable causal "stmgause it does not specify a
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causal flow among th&nain variables. It is essentially a generic repregen of
the self-regulatory process. The model is, accgrdo these authors, exclusively
focused on the interpersonal domain and negletigesement-related processes and

outcomes.

Rovik (2001) described two patients, one with aarband other with covert
narcissistic disorder. A number of important tughipoints are closely evaluated.
Special attention was paid to the patient's sdffesency. The attachment process to
the therapist and the patients' gradual acceptahtealthy dependency, with the

theoretical framework of "self-psychology” are dissed.

Baumeister, Catanese and Wallace (2002) explairsgee and sexual
coercion with the help of narcissistic reactanceotll. This theory suggests that
deprivation of specific sexual options will causenrio desire them more, to try to
reclaim them by forcing sex and by aggressing agdire woman who has refused
them; and assorted; findings supported this araly$arcissism is proposed to
moderate the link especially because coercionlagively rare in response to sexual
refusal. Evidence about sexually coercive men supipe narcissism hypothesis,
such as by showing self-serving cognitive distoigioand excessive concern with
being admired an inflated sense of entitlemenatiredly low empathy and a broadly

exploitative approach to heterosexual relations.

Bergeret (2002) following certain Freudian writingad the works of S.
Ferengi in 1911, analyzed the different mechanishgarcissistic register to which
he called "homoeroticism". He also revealed diffiérearieties of homoeroticism,
male or female, latent or manifest. Kelsey, eal0R) studied psycho-physiological
correlates of narcissism among 50 young women d@e84 years. Multivariate
analyses supported specific relationships betwegwocentricity and projection

period hyperactivity, and between alienation andcteb-dermal hyperactivity.
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Results have implications for narcissism, cardiouts disease risk, and a variety

of psychiatric disorders.

Bishop and Lane (2002) stated that narcissism robass in emotional
deprivation in childhood, especially when the chilhs used as a narcissistic
extension by parents. This "special" role becomésamed attitude and behaviour
and a refuge and defense against the hurt, shahefean resulting from this

experience.

Campbell and Foster (2002) conducted two studieghich they examined
narcissism and commitment in ongoing romantic i@beship. In study I, narcissism
was found to be negatively related to commitmenédMtional analyses further
revealed that this was primarily a result of nasisis' perception of alternatives to
their current relationship. Study II, replicatedesk findings with an additional
measure of alternative. Again, narcissists repddssl commitment to their ongoing
romantic relationships. This link was mediated mghbperception of alternatives
and attention to alternative dating partners. Timespredictiorthat narcissism was

negatively associated with commitment was confirmed

Campbell, Foster and Finkel (2002) investigatedlitiles among narcissism,
self-esteem and love. Across all the studies, ssigth was associated primarily
with a game - playing love style. Narcissists' sefforts of game-playing were
confirmed by their partners in past and currerdgti@hships. In contrast, self-esteem
was negatively linked to manic love and positivighked to passionate love across
studies. The implications for the understandingcisarsm in relationships are

discussed.

Corbitt (2002) presented the case of a 4 I-yearvabdnan to clarify the

expected relation between narcissistic persondiggrder and the five-factor model.
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The patient's self-described profile was presentdgth implications of her

personality pathology for treatment.

Dimaggio et al (2002) proposed an integrated mdidat described how
narcissistic personality disorder perpetuates feomumber of separate dimensions
of mental life and suggested some hierarchies pbmance between the following
elements: (a) A characteristic set of state of mfhylAlternations in meta-cognitive
skills (eg. one's own inner states, desires, andtiens); ( ¢) The sensation that
experiences are not being shared with a relevéuer @nd that one does not belong
to real life group; (d)Characteristics methodsegfulating one's self-image and self-
esteem througttognitive biases; (e) The use of values rather tharotional
experience and interpersonal regulation for regquatbehaviour and; (f)

Characteristic dysfunctional interpersonal cycles.

Dujovne (2002) used the film "Gods and Monsters" iltastrate co-
construction of a perverse fictional dyad receivwogtributions from both members
where one of the individuals behaves in a mannsembling a destructive
narcissistic characterological organization. Hehhginted the significant power of
ideological seduction of the other and noted hosvftlel of ideology thrived in the

altered reality of such a system.

Glad (2002) studied the narcissist with severe s@g® deficiencies. In
individual with such psychological characteristi@ynhave some advantages in
rising to power, and his behaviour may be effectigesponse to some real-life
factors, but once he has consolidated his positios, reality-testing capacities
diminish. Consequently his behavior becomes maatict he runs into difficulties

in meeting his goals, and his paranoid defensesmeaenore exaggerated.

Green (2002) introduced the dual conception of tp@sinarcissism and

negative narcissism, and illustrated by two clihiggnettes. Subsequent discussion
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elaborated on these two types of narcissism amdaaldressed life narcissism, death
narcissism and primary narcissism. However, lomeégunderstandings arised from

this approach.

Popper (2002) conducted a study on 498 male capgetdscommanders in
the Israel defense forces (aged 19-20 years). ifldea§s indicated that narcissism
as a major personality variable distinguished betw@ersonalized charismatic

leaders (PCL) and socialized charismatic leaded S

Rose (2002) demonstrated that overt narcissistatreher self-esteem and
high satisfaction with life, whereas covert nansitssreport lower self-esteem and
lower satisfaction with life. In analysis using bqiartial correlation sand structural
equation modeling, self-esteem consistently meditie associations between both
types of narcissisms and happiness, whereas ssdptien did not. These results
demonstrated some of the self-centered benefitxadsd with overt narcissism and

some of the strong psychological costs associat#domvert narcissism.

Roughton (2002) commented on J.Bergeret's dismussef "narcissistic
eroticism”. He argued that there is a conceptutiicdity in Bergeret's a priori
linking of homoeroticism and narcissism. It seenmaa@e useful position to accept
that some individuals, both homosexual and het&t@ddhave narcissistic problems
and narcissistic objects and that the sexual @ism may be the independent of the

narcissism.

Schreer (2002) using 91 Ss (63 female and 28 raalg, age 20.7 years)
examined the relationship between narcissism amgleagive driving behaviours.
The result suggested that inflated self-esteemratdow self-esteem may be an

important cause of aggressive driving behaviour.
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Schwartz and Smith (2002) opined that persons matitissistic personality
disorder are often difficult to treat. However, te@m psychotherapeutic strategies

have been identified which can lead to effectiterventions with these clients.

Simon (2002) stated that individuals with traumseasated narcissistic
symptoms (TANS) displayed a discrete cluster ofchsiogical symptoms that can
closely mimic those of post-traumatic stress disordPTSD). In TANS, the
underlying vulnerability traumatic stress usuallyerss from a narcissistic
personality disorder or narcissistic personalitirHowever, narcissistic symptoms
associated with an external traumatic event mayébexively and erroneously
attributed to PTSD, no matter how small or insiguaift the traumatic stressor. A

case if 43-year-old male was illustrated.

Starace (2002) opinetthat a few decades ago a great deal of attentian wa
given to narcissisticsyndrome as well as to culture of narcissism. Bdsficulties
and deficits in the subjects were emphasized, nsare¢han the drive to self-
sufficiency. Thesepathological manifestations are certainly stillvalitoday, but
other manifestations tend to characterize thistticalof narcissism" even more. The
drive to consumerism, the fast use and obsolescehcthings, difficulties of
expectations, the overestimation of material gowdslefinition of the self, and
inclination of risk taking, and a compulsiveness cofian are examples of them.
Such manifestations find expression in drug adalgtithe "consumption” of sex,
gambling, compulsive shopping, abuse of alcohadl, gethological behavior toward
food. These expressions of discomfort are appareligtinct, but they are also very

"close to the culture” and thegxpress the environment from which they emerge.

Wallace and Baumeister (2002) tested the hypathtbsit the relationship
betweensubclinical narcissism and performance is moderdtgda motivational
factor: perceived self-enhancement opportunity.rFegperiments were conducted,

each using different manipulations of self-enhara@nopportunity and different
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performance task. In each study, narcissists paddrbetter when self-enhancement
opportunity was high rather than low. In contrdbg performance of participants
with low narcissism was relatively unaffected byf-emhancement opportunity.

Other findings suggested that narcissist's sel&sobment motivation stems more

from a desire to gamer admiration than from a édsirself-evaluate.

Barry, Frick and Kellian (2003) investigated seVepassible models to
explain the relations between self-esteem and aingtoblems in narcissistic
children. Their result indicated that the relatioetween narcissism and conduct
problems was moderated by self-esteem level, swatlchildren with relatively high
levels of narcissism and low self-esteem showed Highest rates of conduct

problem symptoms.

Bushman et al (2003) verified the theory that thecissism and reactance
contribute to causing rape. In study I, narcissmrelated positively with rape-
supportive beliefs and negatively with empathy fape victims. In study Il
narcissists reported more enjoyment than other andilm depiction that presented
consensual, affectionate activity followed by raibeit not in response to either
affection or rape alone). In study Ill, narcissiatsre more punitive than other men
towards a female confederate who refused to reagxaally arousing passage

allowed to them.

Hotchkiss (2003) described in his book the "Seveeadly Sins of
Narcissism™ and their origins. The hallmarks of ls#c unhealthy narcissism are:
Shamelessness, Magical thinking, Arrogarieeyy, Entitlement, Exploitation, Bad

boundaries. He also opined that these are thei@nsaif parenting and culture.

Jordon (2003) found that participants high in extpkelf-esteem but low in
implicit self-esteem showed the highest levels afcissism - an indicator of

defensiveness.
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Masse (2003) considered how some narcissistic lgldee doubly at risk
from what they have done to themselves as wellr@® fwhat others may do to
them. E. Taylor's novel "Angel" (1957) and J. Syidenovel "A thousand Acres"
(1991) represent elderly characters with pathokdgiarcissism and explore the

construction and effects of that narcissism.

McNeal (2003) presented a case study in which sigte therapy was
successfully utilized and integrated in to hypralticfacilitated psychotherapy with

a 48-year old man diagnosed with a narcissistisqrality disorder.

Piven (2003) discussed death, repression, nasmssatnd misoging in his
review article and concluded that human-beingsatemerely helpless individuals,

but are also creatures who relived through expeei@m imagination.

Rhodewalt and Sorrow (2003) presented the clinipatspective on
narcissism and then described the research basddl it suggested additional

hypothesis for future research.

Scheurich and Mullen (2003) studied narcissism spidtuality in Flannery
O'Connor's stories and explored the complex relahigp of narcissism to evil,
spirituality, and contemporary culture. li'srgued that narcissism has a prominent

spiritual dimension that raises questions aboutthe of values in psychotherapy.

Stein (2003) postulated the irrational functioniafy Long Term Capital
Management (LTCM) and proposed a psychoanalytiortheof organizational
narcissism as a means of explanation. This theamypcised of well-explored terms
of organizational narcissism such as hubries, oateiqre and omniscience, as well
as newer themes of contempt, triumph, and the eddokebss of narcissism in the

organization's socio-technical system.
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Stucke (2003) examined the relationship betweenisssm, performance
attributions and negative emotions following sueces failure. As expected,
narcissistic individuals showed more self-servitigilautions for their performance
in an intelligence test than less narcissistic viulials; compared with less
narcissistic individuals, narcissists revealedrargfer tendency to attribute success
to ability and failure to task difficulty. In comst to this, less narcissistic
participants tended to show the opposite patterasieyibing failure, but not success,

to their ability.

Taylor et al (2003) portrayed self-enhancementramdicator of narcissistic
defensiveness or as a concomitant of mental hekdtladdress this controversy the
authors used multiple measures of self-enhancerbetresults indicated that self-

enhancement is positively associated with multipticators of mental health.

Twenge and Campbell (2003) across 4 studies fdabhatd narcissists were
more angry and aggressive after experiencing dsoejection than were non-
narcissists. In study | (n=56 college studentsraye age 18.7 years) narcissism was
positively correlated with feelings of anger andyawtvely correlated with more
internalized negative emotions in a self-reportealst episode of social rejection.
Study Il (n=55 college students, average age 168§ yeplicated this effect for a
concurrent lab manipulation of social rejection.stady Il (=31 undergraduates,
ave. age 18.9 yrs.)narcissists aggressed moresagaimeone who rejected them
(i.e. direct aggression). In study IV (n=61 undedyrates; ave. age 18.4 yrs.),
narcissists were also more aggressive towards aocemt third party after
experiencing social rejection (i.e. displaced aggjm). Narcissists were less
aggressive after social acceptance. Self-esteelyegldittle role in predicting
aggression in response to rejection. These resugigested that the combination of

narcissism and social rejection is a powerful prexdtiof aggressive behaviour.
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Aversa, Baldieri and Marozza (2004) made criticamments on the use
Freud made of myth and examined some of the instarsiies and contradictions in
his conceptualization of narcissism. Using somethaf ideas of Bachelard and
Hillman on the role of the imaginary, these authtbesorized a function of myth that
is independent of and not subordinated to thetyealnction. They suggested that
narcissism must be seen not only in terms of indial history but that it has a
mythic function; narcissism facilitates the creataf a relationship between the ego
and the self through the mediation of the imagieablord and through the

prospective value of images.

Campbell et al (2004) took a somewhat differentragph to narcissism and
emotion regulation. These authors agree that ikeample evidence that narcissist's

are self-focused. However, real test of this maslalwaited.

Capps (2004) concluded the psychoanalytic studynathematics genius
John Nash by focusing on his "recovery” from pai@dnschizophrenia. Capps
attributed his "recovery" primarily to the transfation of his narcissistic
personality and supported this attribution througtentified forms of

transformations of narcissism.

Cotti and Ordinaire (2004) analyzed in their pajber links between notions
such as narcissism, omnipotence of thoughts anBrehalian "history of the libido's

development.”

Ermann (2004) noted the change in the identity flogrprocess inhuman
development caused by medialization of communioatidough television, video
and internet. The transmitted contents represeat pitototype of a narcissistic
relation structure by arousing needs but not anagdhem. Thus, the increasing
usualness of the described phenomenon indicatédatieav normality is heralded

here.
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Espasa and Alcorn (2004) defined "problems of téi@od and problems of
parental narcissism." More dissociated problempawéntal narcissism constitute a
contraindication for brief psychotherapeutic pafi@fdnt-interventions. The
persecutory narcissism of these parents contridotes"negative pre-transference”

which creates a major resistance to the therapprdimess.

Herzog (2004) proposed that a kind of narcissséithology featuring purer
sexuality may eventuate in the absence of patewalability and in the presence of
disordered relationship between the parents. He suggested that boys are more

susceptible to its full manifestation and expressi@an are girls.

Mann (2004) studied 200 college students and fabatinarcissistic injury,
shame proneness, and socially prescribed perféstiowere correlated positively

with each other.

Sedikides et al (2004) established through fiveisgithat normal narcissism
is correlated with good psychological health. Sakégi narcissism is (a) inversely
related to daily sadness and dispositional demesgb) inversely related to daily
and disposition loneliness; (c) positively relatedlaily and dispositional subjective
well-being as well as couple well-being (d) invéyselated to daily anxiety and (e)
inversely related to dispositional narcissism. Thoarcissism is beneficial for
psychological health only insofar as it is assedatwith high self-esteem.
Explanations of the main and mediational findimggerms of response or social
desirability biases (e.g. defensiveness, repressiopression management) were
ruled out. Supplementary analysis showed that itiles lamong narcissism, self-

esteem, and psychological health were prepondgriamear.

Weise and Tuber (2004) demonstrated correlatiotwd®n the clinical

assessment of narcissistic personality disordeshildren and underlying self and
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object relationships. Results obtained have patkmtiplications for the assessment

and treatment of narcissistically disturbed chihdre

Zondog (2004) considered narcissism as an impor@rd common
personality trait in the contemporary culture beeait colours peoples' attitudes
towards themselves and others, and plays an imaudbe in their performance and
success in relational occupations including thegrate. A survey among Dutch
pastorate was used as the basis for developingadotyy of four narcissistic styles:
balanced, vulnerable, undisguised and masking.ifipécations of these styles for

the pastoral profession are discussed.

Davis, Karvinnr and McCreary (2005) studied thendée drive for thinness
(DT) and male drive for muscularity (DM) in the d¢ert of neurotic ism,

perfectionism, narcissism and appearance and $itnesntation.

Ghetie (2005) explored the relationship among issism, creativity and
fame in male rock musicians. He opined that somle moek stars will seek fame as
a way to compensate for low self-esteem, but fansy ractually exacerbate
insecurities. Male rock musicians are also artigi®se creative process is affected

by narcissism, both healthy and pathological, @mde.

Greenburg (2005) remarked that one of the diffiealtof working with
highly narcissistic individuals is theiextreme sensitivity to even mildest negative
feedback. She explained three ways a therapistisarGastalt therapy field theory
to help narcissistic clients, stabilize their maott form a realistic and integrated

sense of their own worth.

Gutheil and Simon (2005) reviewed narcissism ais itelated to expert witness
practice. The review addressed stable versus uJaestalrcissism, normal
confidence, perspective taking, the effect of datt the will to win, mirror

transference, narcissistic excitement, narcissrsiie, narcissistic injury and post-
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traumatic stress disorder (PTSD). The authors rewcemded for resisting

narcissistic piwills and achieving the egolessestat

Kumar (2005) traced the growth of narcissism cohaepreud's thinking in
a bid to show how the object's otherness is ndy fuktabolized with the Freudian
corpus. She opined that if used creatively, idemh @s "otherness”, "objectilizing
function” and Green's conceptualization of theiclhsignificance of negative and

positive narcissism then seek enrich the theodmaiin narcissism.

Luhtanen and Cracker (2005) studied the uniquectsffef level of self-
esteem, narcissism and contingencies of self-wasfessed prior to college on
alcohol use during the freshman year in a longitakdstudy of 620 college students.
Narcissism predicted alcohol use, but level of-esttem did not. Basing self-worth
on appearance predictechore alcohol use, whereas the virtue, God's lone, a
academic competenamntingencies predicted less alcohol use. Furtiher,virtue
and academic competence contingencies were assbeth decreasing in alcohol

use from first to second semester.

Le and Gaines (2005) examined how vertical indigldum and self-
construct relate to ludus. Vertical individualisashbeen found to be positively
related to ludus, or a game-playing love style.uRssllustrated that narcissism and
immature love effectively mediate the vertical wdualism-ludus relationship,
suggesting that vertical individualist endorsementludus love style occurred

through excessive self-focus and seeing othemslfiiinient of needs and wishes.

Shnit (2005) explained co-parental relationship paental functioning after
divorce by means of two personality traits: natisissand self-differentiation with

the help of data collected on fifty divorced Isragluples.

Tyler (2005) emphasized the central role of naisiigstheories of identity in

enabling feminist theory to praise open the medmasi feminine identity and
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thereby exposed and critiqued the sexual politicglentity practices. He argued
that theorizing through some of the praising anchglex questions which face
women today, questions of self-identity, self-esteebody image, cultural

idealization, normativity, incorporation, consungptiand agency.

Wink, Dillon and Fay (2005) used data from a Idegn longitudinal study
of men and women to examine the relations amongtusdity, narcissism and
psychotherapy. The findings indicated that in Edelthood (age late 60s / mid 70s)
spirituality was related to autonomous or healtlycissism but was unrelated to
willful (overt) or hypersensitive (covert) narcissi, two pathological forms of the
construct. Autonomy in early adulthood (age 30s} wasignificant predictor of
spirituality in late adulthood (a time interval dbse to 40 years) and this relation

was mediated by involvement in psychotherapy inlifeid

Valkenburg, Peter and Schouten (2006) found thaels@ok can enhance
‘Social Self-esteem’ measures as perceptions ades'suphysical appearance and
close relationship when ‘Facebook friends’ give ifres feedback. Ellison also
found that users of Facebook with low-self-esteeay seek the social opportunities
created on Facebook which creates positive berfefitsne's self-esteem. This leads
on to the idea that people who spend longer ortiaee lower self-esteem and
are trying to build a social connection with othegers to improve self-esteem

levels.

Livingstone (2008) further notes that young pedmdee a greater ability to
cope with privacy settings than older people. Nsism as a personality trait is also
characterised by a core vulnerability represented high eitplicit self-esteem and
low implicit self-esteem, sometimes termed an teflasense of self. This internal
dissonance experienced by more narcissistic indal&lleaves them vulnerable to
criticism and dependent on a number of self-regwatstrategies to maintain

their sense of self (Morf & Rhodewalt, 2001; Salatiy 2001).
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Compiet (2013) conducted a study on NarcissismFawkbook Behaviour.
The present study examined how two aspects of trarcissism, Grandiose
Exhibitionism (GE) and Entitlement and Exploitatress (EB), are related to
Facebook behaviours in a Dutch sample. Results ethavat both GB and EB

have unique relationships with Facebook behaviours.

Soraya Mehdizadeh’s studied (2010) ‘Self Presearia®.0: Narcissism and
Self-Esteem on Facebook’ found a negative cormiabetween Self-esteem and
Facebook use. Participants rated low in self-esteeate had a correlation with

a greater amount of time spent in Facebook and ran@ylogin in a day.

Wilson, Fomaiser and White (2010), studied and dinwetest the role of
personality and Self-esteem in the context of yoadglts and their levels of social
networking use. 201 students of Australian univgrsiere the samples. Neo
five inventory, Coppersmith self-esteem inventaagdictive tendencies scale and
Facebook related questions were the tools useddifdgs showed that
extroverted peoples reported higher levels of Fagkbuse and addictive

tendencies.

Reinhard, Komath, Lopez and Cameron (2012) coedua study on
Expensive Egos: Narcissistic Males Have Higher i€olit This study examined the
role of participant narcissism and sex on basakis@r concentrations in an
undergraduate population from one Midwestern anel smuth western American
university. Narcissism was assessed using the $&stic Personality Inventory,
and basal cortisol concentrations were collectethfsaliva samples in a laboratory
setting. Regression analyses examined the effentiaissism and sex on cortisol
(log). Stepwise linear regression models of sex rmardissism and their interaction
predicting cortisol concentrations showed no maifieces when including

covariates. Narcissism was not related to cortisofemales, but significantly



Review of Related Literature 79

predicted cortisol in males. No relationship wasni® between sex, narcissism,

or their interaction on self reported stress.

Mahajan (2013) conducted a study on Narcissismelivess and social
networking site use: relationships and differenddss study was designed to find
whether the facebook variables are associatedrtisssm and loneliness. Also, age
and gender differences are studied with respedatcissism, loneliness and face
book variables. The major results are : Faceboaksyusaged 18 to 45 years
voluntary participated and completed the surveysuRe found that face book
profile features (self rating of profile picturégatis updates and number of photos)
predicted Narcissism while status updates, numbdriends and time predicted
loneliness. Also age and gender brought significafifferences among

facebook users on the scores of narcissism, lagsdiand facebook variables.

Wright and Fumham (2014) conducted a study on Whsat
Narcissistic Personality Disorder? This study exwsilay beliefs regarding the
manifestations, a etiology and treatment of NaisigsPersonality Disorder (NPD),
and their determinants using a questionnaire. Faaflerived from a principle
component analysis of lay beliefs demonstrate pomwledge of NPD. Factors
derived from me manifestations, etiology and treatthrsection were modestly and
coherently correlated. No demographic factors ¢ated with all aspects of mental
health literacy and lay theories: People are ssirgly misinformed about NPD.
They believed that narcissists manifested supalitigi and social problems,
business abilities and fragility. No distinction svenade between biological and
psychological causes or genetics and early negawemnts. Inability to identify
NPD may account for many reports of sub-clinicatcrssism being associated

with leadership derailment.

Rucham Gokdag (2016) studied the effect of nastisspersonality on

interpersonal communication. In this study the aeseer tried to detect the
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narcissistic personality on interpersonal commuroca The researcher tried to
detect the narcissistic personality features ofthinee biggest party leaders in turkey
and found high narcissistic personality traits. Ewat, the researcher review the
speeches made by the leaders in different settivigsh take place in Turkish

newspaper between first of October 2015 to theodmatbruary 2016.

Beena (2018) studied social media addiction amdisgstic behavior among
higher secondary school students by using surveiode The data were collected
from 634 higher secondary students. The data weilected from Palakkad
districts, by using social media skill and nar@sisiscale. The findings showed that
narcissistic behavior at higher secondary schamlesits is at high level. There exist
significant differences in narcissistic behaviotvieen male and female students at

0.01 levels.

Thus survey of the empirical research work rewkaleat two types of
streams, one pathological-clinical and another lpggetric, are prevailing in the
investigations of narcissism. The pathological ichh view considered it as a
personality disorder while psychometric standpoiigws it as a personality trait
prevailing among normals. A careful examinatiorFoéud's view on narcissism also
indicates its "trait" nature. In this sense naisiescan be viewed as a basic human
tendency of self-love ranging from normal to abnakpoles. But an individual may
be narcissistic to the degree without being derdndest as a lover "sees with eyes
of love", instead of viewing the loved person objedy, so the moderate
narcissistic individual views himself/herself loglg rather than coolly or
objectively, over rating his/ her charms and mamd under rating his/her faults. By

this standard everyone is somewhat narcissistic.
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2. Studies related to Socio-personal Adjustment

Abraham (1974) in a study relating to factors thatffect
achievement concluded that the achievement levaks®ciated with personal and

social adjustment.

Srivastava (1980) found that educational, socml amotional adjustment

have positive correlation with high school achisver

Nair (1999) compared personality variables of gegree students of regular
and correspondence stream and found that reguidersts are socially well adjusted
than the correspondence students. Nair's (1999%hanstudy of personality and
familial variables discriminating between over audderachievers in secondary
school science and mathematics showed no signifid#ference in personal

adjustment of over and underachievers in science.

Kasinath (2003) studied interactive effect of naénhealth, school
adjustment and socio economic status on acaderhievament with the objective
to find out the difference among students who weed adjusted and mal-adjusted
to school environment differ in their academic aglkiment by taking a sample of
200 students (102 boys and 98 girls) with the agmye of 15-16 years and found
that mental health had significant determinant atffen achievement in school
subjects; students having better social and emaltiadjustment attain good

academic scores.

Satapathy and Singhal (2003) investigated gradk gamder difference in
social and emotional adjustment of bearing-impa@ed non-impaired male and
female adolescents in grade VH1 and X. It also diralit the correlation of
background variables (such as age, age on semntpagducation, occupation and
family income) with social emotional adjustmentrdiealed that bearing-impaired

was better adjusted than the non-impaired. Futtiearing impaired females were
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better adjusted than their male counterparts. N&draund variables was related to
social-emotional adjustment of the non-impairedistius, whereas many variables
correlated significantly and positively with sociamotional adjustment of the

hearing impaired.

Mani (2009) conducted an investigation into theiggersonal Adjustment
and scholastic achievement of primary school céndsf working and non-working
mothers. Results of the study indicated an insicguift relation between adjustment
and achievement. But the general notion that matemployment adversely affects
children’s scholastic achievement was proved wrdmng to an advantage shown in

children of employed mothers in the scholastic eafiinent.

Assainar (2012) studied socio-personal adjustragming secondary school
students and found that the extent of socio-pefsatj@stment among secondary

school students is satisfactory.

Bindumol.,K.K. (2015) studied the attitude of cgée teachers towards
CBCSS in relation to their classroom managementk\aoxiety and socio-personal
adjustment. Its observed that more than half ofttaming college possesses only
average level of socio-personal adjustment andtloing of the teachers have low
level of social and personal adjustment.

Shany (2016) conducted an investigation in to &perrsonal adjustment
and achievement of culturally disadvantaged seagnsiehool pupils. The sample
for the survey consisted of 889 school pupils aihndard IX of seven secondary
schools in culturally disadvantaged locale in Kllaistrict. Purposive sampling
technique was employed and used Kerala socio-parsajustment scale (Revised
version of socio-personal adjustment scale of CBukumaran Nair). Results of the
study indicated that majority of Pupils in both @whlly Disadvantaged and normal
secondary school Pupils belong to average levebofal adjustment and majority of

Pupils in both Culturally Disadvantaged and noriapils belong to average level
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of Personal adjustment. The Social adjustment arddohal adjustment cannot be
considered as the predictor variable in predictinogievement. The combined effect
of social adjustment and personal adjustment onieaement is significant in

culturally disadvantaged secondary school pupils.
Studies related to Personal Adjustment

Rao (1970) in a study relating to scholastic asmeent found that

high achievers and low achievers differ signifitairt their personal adjustment.

Shivappa (1980) in a study of factors affectingadmmic achievement
of high school pupils noticed that personal adj@stimis a negative correlate of

social achievement.

Claes (1992) studied ' the friendship and persadjustment during
adolescence with a sample of 349 adolescents iimgudjirls and boys.
Questionnaire on friendship and various adjustmardikates were used to gather
data. The examiner found that there is a littléedéince in the friendship across age
and gender. The result also indicated the numbédrierids in the network is not

significantly correlated with personal adjustmeatiables.

Hima (1995) found that boys and girls in the seleoy schools of Kerala
differ in their personal adjustment. Girls havetbepersonal adjustment than boys.

Rural pupils have more problems than the urban.

Usha Singh and Singh (1999) studied the influeoteccupational and
social activities of the parent's on home adjustroéchildren. The sample size was
300. The results indicated that occupational amibbactivities of the parents have
significant influence upon the adjustment of thédren at home and also found that
children belonging to parents of higher occupatos better adjusted at home than

those of lower occupation.
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Johns (2002) studied psychological adjustmentfatan American children
in single mother families. For this, three modetsriesk were examined for 277
African American children from single -mother heddwnes: Cumulative, additive
and indirect models. Risk factors were mother reggbcommunity risks, inadequate
income, material depressive symptoms, and inadeqoatenting. Child reported
internalizing and externalizing difficulties serveds dependent measures of
adjustment. Whereas the cumulative risk model ifledta subset of children within
these groups as .at risk for adjustment difficsltienly more proximal family
variable accounted for unique variance in childcootes (additive risk model).
However, the more distal risk factors communitk rad inadequate income were
linked to both internalizing and externalizing difflties through the proximal

family variables (indirect effects model)

Bajwa et al. (2006) compare personality adjustmamd academic
achievement of senior secondary students of coatdual and single gender
schools and found that there was a significanedéffice in academic achievement of
girls studying in co-educational and single gersddmool; significant difference in

academic achievement of boys studying in coeduaalti@and single gender school.

Joshi & Aarti, (2015) studied teacher effectiveneseelation to personality
types and adjustment of secondary school teacmerdoaind that rural and urban
teachers differ significantly in their adjustmeriExtrovert/ introvert & their

Intuition/ sensing type teachers had significafgéafon adjustment of the teachers.

Rani, D.V. (2017) studied on Adjustmental problesnsl job satisfaction Of
women school teachers at Tiruchirappalli and fouhdt there is significant
difference between the respondent’s attractionshéo profession with regard to

various dimensions of adjustment.
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Studies related to Social- Adjustment

Badami & Goswami (1973) found that social adjusimis significantly
associated with school achievement and that s@dalstment may be attained

through efforts.

lyer (1977) in his study of factors related to erathievement In
mathematics among secondary school children of |Kerdound that
social adjustment has a significant role in diffégi&ing between under and

now under achievers in mathematics.

Singh (1978) noticed that the superior childred diot differ from the

average children in their social adjustment.

Saxena (1979) noted that underachievers in schaele significantly

poor in adjustment in their social surroundingsittie overachievers.

Saun (1980) studied the adolescents of high sdmmbintermediate colleges
and noted that the male high achievers were mgrestad than the low achievers
but a significant difference existed between thghhand low achieving females in

their social and educational areas of adjustment.

Soma sundaram (1980) noticed a positive relateiwéen social adjustment

and school achievement.

Nair (1983) found that the social adjustment ecei significant influence

on secondary school biology achievement.

Ahluwalia & Kalia (1987) found that high achievednave less adjustment
problems in the school adjustment area in comparito low achievers. No
significant difference was observed on social adjest between these groups.

Female high achievers were found to be better tetjusocially.
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Poulose (1987) found that social adjustment doed have any

significant influence on process outcomes in plgysicuniversity entrants.

Thirugnanasambandam (1990) noticed that adjustmsnta person's
interaction with his environment. Boys have sigrafitly greater scores on the
social adjustment scale than the girls. Tribal edtdhce was also found in social

adjustment.

Vasishtha (1991) noticed that high achieving bdgmshonstrated better social

adjustment than their high achieving female coya#s.

Thomas (1993) conducted a study on achievemensaaidl adjustment of
accelerated students. Data were collected pertpitonhigh school and college
achievement, career aspirations, personal valesawareness and personally. It
was found that accelerated students are indepenutacticable, stable and showed

high level of adjustment.

Monrow (1995) conducted a study to find out théatrenship between
personality variables and achievement of elemergahpol children. It was found
that the relationship between social adjustment acltievement is positive and

significant.

Sabu (1996) pointed out that rural pupils are mg\poor social adjustment
than urban pupils. Secondary school pupils arenfpseveral problems and these

problems have a significant relationship with tregicial adjustment.

Singh (1997) conducted an investigation in to toenparison of the school
adjustment between students belonging to diffegemtips based on SES, education
level, occupation of parents and locality. It wheldmgs to upper SES, high

educational level of parents, Service group of p@rend urban residents is higher
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than that of those with lower SES, lower educatidmzel of parents, and agriculture

group of parents of rural residents.

Dutta (1998) studied social adjustment of accéteratudents on a sample of
200 adolescents drawn from Assam Agricultural Ursitg. It was revealed that (i)
mean scores of social adjustment of girls weretgreaan boys but no significant
difference existed in social adjustment betweerd8@&nd 19-21 years and (ii) there
is significant difference in social adjustment beé&w high achievers and low

achievers, high achieves are better adjusted.

Harter and Stephanie (1998) investigated family awocial cognitive
characteristics as possible mediators of socialstajent. Subjects were 85 college
women including 29 with a history of sexual abugeabfamily member and 56
control subjects with no history of abuse. Resmitscated decreased cohesion and
adaptability in the family of origin, increased peption of social isolation, and
poorer social adjustment among abused subjectsitidwla analysis suggested the
family characteristics and increased perceptionsotial isolation were more
predictive of social maladjustment than abuse. Hamneabuse by parental figure
was related to poorer social adjustment even daignificant family and social

cognitive variables were controlled.

Jain and Jandu (1998) examined school adjustmmaah@ adolescent girls
and boys of employed and unemployed mothers imgfeegroup of 14-18years on a
sample drawn from Udaipur city of Rajasthan. It i@snd that (i) girls had better
adjustment than boys (ii) girls and found to be enadjustable than boys of both
employed and unemployed mothers. Girls were morestable than boys in

emotional area.

The study of Chin and Cen of Shanghai teachersveusity, China
examined, the three cohorts (1990, 1998 and 20D2Jementary school children
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(Maximum age is 10 yrs) relations between socialcfiwoning and adjustment in
different phases of the societal transition in @hibata were obtained from multiple
sources. The results indicated the sociability epafion was associated with peer
acceptance and teacher rated competence, whergassign was associated with
social and school difficulties in all 3 cohorts.€Tkffect of different social contents
was reflected mainly in the relations between shgngensitivity and adjustment.
Whereas shyness was associated with social anératdchievement in the 1990
cohort, the associations became weaker or nonfisigni in the 1998
cohort. Furthermore, Shyness was associated witler peejection, school

problems and depression in the 2002 cohort.

Sindh and Jayakumari (2003) studied social adjestnof orthopedically
handicapped students; the sample was 200 adolssdenwn from New Delhi. It
was found that social adjustments of orthopaedi¢edhdicapped students differ
significantly from non-handicapped students. Bet¢hs no significant difference in

social adjustment among boys and girls.

Perry (2005) studied the social context of eadhosling and children's
school adjustment. It was found that empirical $irdetween classroom and school

conditions and various competencies related toessfal school adjustment.

Sindhu (2005) studied teacher’'s motivation, studadjustment and their
academic achievement with the objective to compah®ol adjustment of boys and
girls and their achievement level by taking a samgl 680 students Of Xth class
from Kendriya Vidyalayas through stratified randgampling technique and found
no significant difference in the achievement of ®@nd girls; better liking of
teachers contributed to better achievement of bayds displayed superior

adjustment as compared to boys.
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Suma (2007) carried out a study on social adjustnend Academic
performance in higher secondary school studente @Hjustment scale was
administered to 526 students of Xl| standard. Acadeamhievement scores were
percentage of marks scored by students in annwahieation. Results revealed a

positive relationship between social adjustmentasatiemic performance.

Hameed and Thahira (2010) examined the emotioralnity and social
adjustment of student teachers. The sample of &@iest teachers were taken from
different training colleges in Malappuram distrikgrala and the tools administered
for collection of data were emotional maturity aswcial adjustment scales. The
results of the study indicated that male studeatlters are more emotionally
matured and socially adjusted than female studsmhiers. The investigators found

a positive relation also between emotional matuarig social adjustment.

Sindhu, G. (2018) studied the influence of acadermiocrastination
achievement motivation and social adjustment onolsskic achievement of
institutionalized children at secondary level andrfd that there exists positive and
significant relationship between adjustment andokdtic achievement among
institutionalized children.

Conclusion

From the review of related literature the investioy could understand that
the studies related to Socio-personal Adjustmendt Mdarcissistic Personality Trait
are very rare. Studies conducted in the field o€iadoadjustment, personal
adjustment and narcissistic personality in difféeremmples are seen separately. A
few of them admits little significant relationshipetween the adjustment and
personality. No recent study was found in the fiefdSocio-personal Adjustment
and Narcissistic Personality Traits. There werelisgiwhich found that there exists
no significant difference with regard to the impattGender on Adjustment and

Narcissistic Personality. There were studies whHamd girls are better adjusted
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than boys. Whereas few other studies viewed bogsvsibetter adjustment than
girls. Considering all these facts the investigatoade an attempt to study the
individual and combined effect of Narcissistic Peity Traits and Gender on

Socio-personal Adjustment of Prospective teachiegaondary level.
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METHODOLOGY

Research can be defined as “an activity that weslfinding out, in a more
or less systematic way, things you did not know’affivhan and Walliman, 2011,
p.7). “Methodology is the philosophical frameworktivin which the research is
conducted or the foundation upon which the rese@chased” (Brown, 2006).
Methodology is a process which reveals all the wdthand techniques followed by
the researcher during the course of research Wiwk.success of any research work
depends largely upon the suitability of the methddsls and techniques followed
by the researcher in collecting and processing. ddtas the role of methodology is

to carry on the research work in a scientific aalidvmanner.

The present study entitled Interaction Effect afdissistic Personality Traits
and Gender on Socio-Personal Adjustment of Prosgedteachers at Secondary
Level attempts to study the main and combined eftécthe two independent
variables on the dependent variable socio-persadfiistment of prospective
teachers at secondary level. The methodology ostilndy is presented below under
the following heads viz.

Variables

Objectives

Hypotheses

Tools Used for Data Collection

Selection of Sample

Data Collection Procedure and Consolidation of Data

Statistical Techniques used for Analysis
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The detailed description of each of the followiagjiven below.
Variables

The present study involves two types of variabies independent variable
and dependent variable. The independent variallethe study are Narcissistic
Personality Traits and Gender. The dependent uarig the Socio-personal

Adjustment among Prospective teachers at Secohelzly

| VARIABLES

INDEPENDENT DEPENDENT
VARIABLE VARIAELE

I i
l NARCISSISTIC PERSONALITY TRAITS \ l GENDER \ | SOCIO-PERSONAL ADJUSTMENT

Figure 2. Variables Selected for the Study

Objectives
The following are the objectives of the study.

1. To find out the extent of Narcissistic Persdgpallraits of Prospective

Teachers at Secondary level.

2. To test whether the variables Narcissistic &ebty Traits and Gender have
significant main effects on Socio-Personal Adjusitmef Prospective

Teachers at Secondary level.
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3. To test whether the variables Narcissistic &ebty Traits and Gender have
significant interaction effect on Socio-Personaljustinent of Prospective

Teachers at Secondary level.
Hypotheses
The hypotheses of the present study are-

1. The main effects of the Narcissistic Persondlitgits and Gender on Socio-
Personal Adjustment of Prospective Teachers at rielecyg level are

significant.

2. Interaction effect of the variables Narcissiftersonality Traits and Gender
on Socio-Personal Adjustment of Prospective Teache6econdary level is

significant.
Tools Employed

Collection of relevant data is an important aspdciny research work. The
selection of suitable tool is of vital importancer fa successful research. The

following tools are used for the present study.
1. Socio- personal Adjustment Scale (Mumthas, & Naslan2020)
2. Narcissism Scale (Helode, Hasan & Helode, 2008)
Detailed description of each of these tools igibelow.
1. Socio- personal Adjustment Scale

The tool is prepared and standardized by the tigager with the assistance
of her supervising teacher. The procedure followethe construction of the tool is

described below.
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a) Planning of the scale

The first step in the construction and standattineof a scale is planning of
the scale. The concept of Socio-personal Adjustmemrimarily based on the
definition and theories related to socio-persondjustment. It was decided to
develop Likert type scale with three responses wlvays, sometimes, and never.
The Socio-personal Adjustment scale (SPAS) wasngldrto prepare in order to
measure the Socio-personal Adjustment of Prospettiachers at secondary level.
The investigator reviewed the literature and ideditwo dimensions for Socio-
personal Adjustment. The dimensions of socio-pekadjustment identified are

Personal adjustment and Social adjustment.
Description of each of these components is giveav
. Social adjustment

Social adjustment is a process whereby the indalidttempts to maintain or
further his security, comfort, status or creativelinations in the face of the
changing conditions and the pressures of his s@malronment or the state or
condition attained through such efforts. The dinms of personal adjustment

considered for the present study are- contextdialence and communication.
. Personal adjustment

Personal adjustment is the act or process of haimmg the personality with
the demands of one’s environment. The dimensionsperfsonal adjustment
considered for the present study are-Needs, decisibaracteristics of a well-

adjusted individual, self-management, withdrawitg e
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b) Preparation of the scale

Based upon the above mentioned components thetigator developed the
Socio-personal Adjustment Scale (SPAS). The dredtles consists 60 items, of
which 27 are positive and 33 are negative. A cdpjhe draft tool -“Socio-personal
Adjustment Scale"(Malayalam and English versior® given as Appendices | and

Il respectively.

Details regarding items under each componentsSafale on Socio-personal

adjustment are given in Table 1.

Table 1

Items under each Dimensions of Socio-personal Adgrst Scale

Dimensions Item Number
1.Personal Psychological needs 2,60
adjustment Safety needs 19,52
Needs Social needs 3,31
Self esteem 45,49
Self-actualization 1
Values 6
Decision 7,9,10,28
Well-adjusted Flexibility 13,14,15,16,17,48,50
person Practical attitude 11,12
Ability to accept people 21

Feeling of psychological 47,53
security

Ability  to control ones 20,22
environment

Independence from culture &25
environment

Knowing when to worry 57,59
Democratic character 23,24
Coping with- 55

stress
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Dimensions [tem Number
Self- 26,27,29,30
management
Adaptability 33,34
Inferiority 8,36,37,38,40
complex
Respect 39,42
Competing 44
Withdrawing 56

2. Social Contextual Individual Social 18

adjustment  influence competency

Temperament 58
Family Sibling warmth 46
and conflict
Family 54
satisfaction
Environment Peer support 32,35, 43
Poverty 41
Communication 51

Scoring Procedure

As the present scale is a Likert type scale, nrespaan be made in three
point scale like-always, sometimes and never. Fpositive statement the score
given is 3, 2 and 1 for the options always, somesirand never. Scoring scheme is
reversed for negative items. The scores on allitdras are added to get the total

score on Socio-personal Adjustment.
C) Try out of the preliminary scale

The purpose of the tryout of the scale is to $dlee items for the final scale
by empirically testing the item characteristicseTgrocedure of the item analysis is

described below.
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The preliminary scale was administered to a sangpl&70 prospective
teachers at secondary level selected by stratgadpling techniques giving due
representation to gender, locale and type of manage etc. The 370 response
sheets obtained were scored and the total scoreafdr sheet was calculated. Then

these were arranged in ascending order of the dotak and the highest and lowest

27 percentages of the 370 sheets (100 sheets)sepagated.

The mean and standard deviation of the scorerdataior each item for the
upper group and lower group were calculated seggrathe critical ratio for each

items were calculated using the formula.

2 2
o, 0}
n1 n2

(Best and Khan, 2012)

Where
X; = mean of each item in the upper group
X, = mean of each item in the lower group
01 = standard deviation of each item in upper group
0, = standard deviation of each item in lower group

n; = sample size of the upper group
n, = sample size of the lower group

The critical ratio obtained for each item is giverTable 2.
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Table 2
Critical Ratio with Mean and Standard Deviation edch item in Scale on Socio-

personal Adjustment

ltem No. X4 X, (6 1)? (6 2)? t
1. 2.2 2.0 0.66 0.61 2.03
2. 2.7 2.4 0.70 0.84 2.17
3. 2.3 2.1 0.78 0.70 1.79*
4. 2.2 1.7 0.71 0.59 4.01
5. 2.4 1.9 0.74 0.64 4.42
6. 2.8 2.6 0.63 0.78 1.31*
7. 2.5 2.1 0.75 0.73 3.23
8. 2.4 1.8 0.78 0.51 4.49
9. 2.1 1.7 0.62 0.52 3.31
10. 2.3 1.9 0.71 0.62 3.34
11. 2.5 2.0 0.71 0.67 3.80
12. 2.4 2.0 0.73 0.76 2.72
13. 2.5 2.1 0.71 0.66 3.46
14. 2.4 2.0 0.75 0.80 3.75
15. 2.5 2.3 0.77 0.85 0.98*
16. 2.7 2.5 0.69 0.81 1.86*
17. 2.7 2.2 0.71 0.75 3.27
18. 2.3 1.9 0.66 0.59 2.87
19. 2.4 2.1 0.75 0.91 2.66
20. 2.0 1.5 0.65 0.53 4.10
21. 2.4 1.9 0.75 0.59 4.30
22. 2.2 1.7 0.74 0.72 3.35
23. 2.7 2.4 0.65 0.78 2.68
24, 2.2 1.6 0.64 0.54 4.95
25. 2.4 2.2 0.88 0.73 1.96*
26. 2.5 1.8 0.75 0.61 5.33
27. 2.5 1.8 0.70 0.62 5.22
28. 2.5 2.2 0.82 0.69 2.45
29. 2.4 1.8 0.76 0.71 4.70
30. 2.6 2.1 0.71 0.80 4.13

w
=

2.6 2.3 0.81 0.85 1.85*
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ltem No. X, X, (6 1)? (6 2)?
32. 2.4 1.8 0.79 0.69 4.95
33. 2.7 2.2 0.69 0.86 3.91
34, 2.5 1.8 0.73 0.67 6.06
35. 2.6 2.2 0.79 0.77 3.00
36. 2.6 1.9 0.72 0.60 5.59
37. 1.8 1.8 0.91 0.72 0.08
38. 2.3 1.6 0.88 0.61 5.20
39. 2.6 2.4 0.73 0.80 2.10
40. 2.2 1.6 0.76 0.66 4.79
41. 2.7 2.3 0.69 0.85 2.84
42. 2.6 2.3 0.70 0.80 2.28
43. 2.4 2.0 0.89 0.86 2.66
44, 2.0 1.8 1.02 0.71 1.42%
45, 2.7 2.0 0.73 0.86 4.70
46. 2.4 1.9 0.76 0.71 3.51
47. 2.3 1.7 0.75 0.65 4.99
48. 2.2 1.9 1.00 0.77 1.87*
49. 1.9 1.7 0.91 0.62 1.59*
50. 2.4 1.9 0.89 0.71 3.93
51. 2.4 1.8 0.74 0.53 5.34
52. 2.5 2.0 0.79 0.78 3.47
53. 2.4 1.9 0.74 0.76 3.73
54, 2.3 1.7 0.70 0.59 4.65
55. 2.5 1.8 0.71 0.70 5.76
56. 2.6 1.9 0.76 0.66 5.58
57. 2.7 1.9 0.68 0.92 5.41
58. 2.7 2.4 0.69 0.89 2.40
50. 2.4 1.7 0.70 0.55 6.66
60. 2.7 2.1 0.68 0.78 5.24

* denotes rejected items
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d) Finalization of the Scale

Items with critical ratio greater than 1.96 westested for the final scale.
Thus out of the 60 items, 50 items are selectedHerfinal scale. The final scale

consists 50 items, of which 21 are positive an@29negative.

A copy of the final version of the tool, Socio-penal Adjustment Scale

(Malayalam &English version), are appended as Adpas VIII & IX respectively.
Reliability

Reliability is the degree of consistency that mmstent or procedure
demonstrates whatever it is measuring, it does @wistently (Best & Kahn,
2014).The investigator ensured the reliability lné tool by using cronbach’s alpha
test. Cronbach’s alpha, (or coefficient alphy developed by Cronbach in 1951,
measures reliability, or internal consistency o# #cale. The index obtained for
cronbach’s alpha is 0.84, which shows the scalegisly reliable to measure Socio-

personal Adjustment among prospective teachemscanslary level.
Validity

An index of validity shows the degree to whichesttmeasures what it
intends to measure when compared with accepteationit Validity as the quality of
a data gathering instrument or procedure that esdormeasure what is supposed to
measure (Best & Khan, 2012). The validity of thegemt scale was ensured using
face validity. A test is said to have face validishen it appears to measure
whatever the author had in mind, namely what heghbhe was measuring (Garret,
2007). The items in the present scale were phras#te least ambiguous way and
the meaning of all the terms were clearly defirmalthat the subjects responded to
the items without difficulty and misunderstandimfence the scale possesses face

validity.
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2. Narcissism Scale

This scale is prepared and standardized by Helblidode and Hasan
(2006), for measuring Narcissistic Personality tBraif college students. There are
50 items in the scale, categorizing students adaegrd whether they are very high,
high, moderate, low or very low on Narcissistic $o@ality Traits. The narcissism
scale is an adopted scale which is a five poines@items are negatively stated. It
is composed of 7components, which are-authorityf-sséficiency, superiority,
exhibitionism, exploitativeness, vanity and entitent. The scale is prepared on the

basis of theories of Ruskin Hull's (1979) and Ruasknd Terry (1988).
Scoring

Each statement of the Narcissism scale standsfivéhalternative response
category, namely- ‘totally true, true, moderatalyet false and totally false’. The
differential weightage scoring system is prescrifmdeach statement depending up
on the type of the statement. If it is a positiveiyrded statement then 5, 4, 3,2, & 1
is the numerical weightage for the five alternatiand if it is a negatively worded
statement then 1, 2, 3, 4 & 5(the reversed) isithmerical weightage system for the
five alternatives. There are only 8 negatively veatdtatements in the scale. Their
numbers are: 34,39,40,42,43,44,46 and 48. The nemgadl2 statements of the scale
are positively worded. So for each statement tickked alternatives is to be given
an appropriate numerical weightage in accordandé w$ positive or negative
wordings and thus given 50 numerical weightageS®statements of the scale are
to be summated for obtaining total narcissism sobtbe given subject on the scale.
The maximum possible score on this scale is 250evthe minimum possible score
is 50. Thus, higher the score greater the degreeadfissism is the direction of

scoring of this scale.
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Reliability

Reliability of any measuring instrument is the messential and significant
feature. The split-half (odd-even method) relidbilicoefficient with Rulon’s
formula (Guilford, 1971) was calculated for the gissism scale. For this purpose a
fresh sample of 120 college students (60 male@rfdmales) was used. Reliability

Coefficient of the Narcissism Scale is 0.84.
Validity

The scale was subjected to determination of igstruct validity” through
working out internal-consistency coefficients byngsit on a fresh sample of 120
college students. The scale has construct validifyhe validity coefficients of
components are significant at .01 levels. Whichgssts the tool is valid for

measuring Narcissistic personality Traits.
Selection of Sample

Selection of sample is an important aspect of @sgarch .A sample is a
small proportion of population selected for obs@ora(Best & Khan, 2012). The
initial sample for the study constitutes 900 pratipe teachers at secondary level
from 21 teacher education colleges in Kozhikode,y&viadu and Malappuram
districts. The sample was selected using stratiBadhpling techniques giving

weightage to gender of prospective teachers.
a) Gender

Gender has great influence on findings of resedafce it has been found
that sex difference exists in many of the psychicldgvariables, the investigator
decided to give due weightage to locale, type ohagament and male and female
prospective teachers, approximately, proportiomapércentage of population in

Kerala.
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Details of the colleges selected for the dataectibbn is given in Appendix

Data Collection Procedure, Scoring and Consolidain of Data

For the collection of data, the investigator pasdly contacted the head of

the institutions for obtaining permission. The istigator met the prospective

teachers and explained the purpose and ensuredtheperation to make the study

as successful as possible. After that, copieseofdbls were distributed one after the

other and collected back.

Scoring and Consolidation of Data

The response sheets were scored according toctreng procedure and

were consolidated and tabulated for further stesistanalysis. While scoring,

incomplete response sheets were rejected and tiemsample size is reduced from

900 to 887. The breakup of the final sample is igiveFigure 3.

Prospective
teachers

(887)

Male
(212)

URBAN
279

RURAL
608

GOV
32

AIDED
202

Figure 3. Breakup of the final sample

UNAIDED
653

Female
(675)



Methodology 104

Statistical Techniques Used
The statistical techniques used for the analysis cd da¢ explained below.

Apart from the preliminary analysis, the objectiand hypothesis warranted

the use of the following statistical techniquesivalyzing data.
i) Percentiles

To find out norms for the total sample, percestdee used.

The formula isPi = L +?(1—éox N —Cj (Gupta, 1997)

Where

L = Lower limit of the class containing Pi

f = frequency of the class containing Pi

h = Magnitude of the class containing Pi

C = cumulative frequency of the class precedingctass containing Pi

N = Total number of the sample
i) ANOVA (Two-Way)

Analysis of variance (ANOVA) has been defined ‘dise separation of the
variance ascribable to other groups”(Fisher, 19B80)s simplest form the analysis
of variance is used to test the significance ofdifierences between the means of a
number of different populations. It is an effectiway to determine whether the

means of more than two samples are too differeatttibute to sampling error.

ANOVA is an inferential statistical procedure byiah a researcher can test
the null hypotheses that two or more population meeare equal. A ratio of two

variance estimate is computed, and this ratio Batsasampling distribution, the F-
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distribution, determined by two degrees of freedatues. ANOVA's can include
one or more independent variables. If two indepehdeariables are included

simultaneously in an ANOVA, the analysis is caléetivo-way ANOVA.

In the present study ANOVA is used to find out Wiee the variables
Narcissistic Personality Traits and Gender haveraayn and interaction effects on

Socio-personal Adjustment of prospective teachieseeondary level.
Two-tailed ‘t’ test for mean difference in the casef large independent samples

This was used to test the significance of diffeezbetween the mean scores
of different group pairs of Narcissistic Personalifraits and Socio- personal

Adjustment. The formula is

1_X2
2
(0]
14
n, 2

Critical ratio t =

> ‘I\JQI\J

Where,

)71 = mean of each item in the first group

X, = mean of each item in the second group

0, = standard deviation of each item in first group
0, = standard deviation of each item in second grou

n; = sample size of the first group

n, = sample size of the second group

If the obtained critical ratio (t) is greater thdre required tabled value at
0.05/0.01 levels of significance, the mean diffeeers considered to be significant

at the representative level.
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ANALYSIS AND INTERPRETATION
OF DATA

Analysis of data collected helps the investigatortest the hypotheses

formulated statistically and arrive at conclusions.

The main purpose of the study is to investigae ititeraction effect of
Narcissistic Personality Traits and Gender on Speisonal Adjustment of
prospective teachers at secondary level. The atetle data was analyzed
statistically and the results have been presemeddeacussed in this chapter with

reference to the following hypotheses.

1. The main effects of the Narcissistic Persopdliaits and Gender on Socio-
personal Adjustment of Prospective Teachers at ridkecy level are

significant.

2. Interaction effect of the variables Narcissi®®ersonality Traits and Gender
on Socio-personal Adjustment of Prospective TeacheSecondary level is

significant.

As the main objective of the study is to find dé¢ main and interaction
effect of the independent variables on the dependaniable Socio-personal
Adjustment, the investigator used the techniquéwb-way ANOVA. Analysis of
variance, being a parametric test some assumpdi@t be met in order to use the

techniques.
The major assumptions of ANOVA are

I. The distribution of the dependent variable sho@dbrmal.
il. Homogeneity of variances.

iii. The sample drawn should be random and independent.
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The analysis of data and discussion of results pmesented under the

following headings.
A. Preliminary Analysis

B. Extent of Narcissistic Personality Traits among gpextive teachers at

secondary level.
C. Two-way ANOVA with 5X2 design.
A. PRELIMINARY ANALYSIS

To know, whether, the dependent variable Socisqueal Adjustment of
prospective teachers at secondary level is nornagdlyibuted or not, the important
statistical properties of the scores on the vagialtder study are analyzed as a
preliminary step. The descriptive statistics likean, median, mode, standard
deviation, skewness and kurtosis of the varialdecamputed for the whole sample.

The details of the statistics are presented iné'abl

Table 3

Descriptive Statistics of the Variable Socio-peedoAdjustment for the Total

sample

Sample size Mean Median Mode S.D Skewness Kurtosis
887 118.30 119 121 10.98 -0.21 -0.34

From Table 3 it can be found that the value of m@aedian and mode are
approximately equal. The extent of skewness is 21,0.suggesting that the
distribution is slightly negatively skewed. The rsei@e of kurtosis is -0.34, which

indicates the distribution is slightly platykurtic.
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The nature of the distribution of the variable Bgmersonal Adjustment is

clearer from Figure 4.

20— Mean =118.3
Std Dev =10 983
- N =887

/ _

Frequency

20—

T T
=18) 100 120 140

Socio-personal Adjustment

Figure 4. Smoothed Frequency Curve of Socio-personal Adjustimiprospective

teachers.

The statistical constants and the graphical reptesion of the variable
reveal that the dependent variable Socio-persondjustment of prospective
teachers follows approximately a normal distribntidhe second basic assumption
of analysis of variance is the homogeneity of vaz@a Since the sample is drawn
from the normal population and also is sufficiedtlyge, the investigator assumes

that there is homogeneity of variances.

The third basic assumption of ANOVA is that thenpée drawn should be
random and independent. The design of the presedy £nsures that the sample

should be random and independent.
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B. EXTENT OF NARCISSISTIC PERSONALITY TRAITS AMONG
PROSPECTIVE TEACHERS AT SECONDARY LEVEL

Percentiles B, P20, Pso, Pao, Pso, Pso, P70, Pspand Rpare computed for the total

sample. They are presented in Table 4.

Table 4

Percentile Norms for the Total Sample

Percentile Value
Poo 171.00
Pso 162.00
P70 155.60
Pso 150.00
Pso 146.00
Pao 141.00
Pso 135.00
P20 129.00
P10 121.00

Table 6 revealed that the"lpercentile of the Narcissistic Personality Traits
of secondary students is 121.00. That means, theidsatic Personality Traits
scores of 10percent of student teachers lie belmvscore 121 and that of 90
percentage of teachers lies above the score 128d.fAdm Table 6, §= 146, which
means below and above the Narcissistic Persond@ligyts scoresl46, an equal
number of student teachers lies. In a similar way @an interpret all other

percentiles.

The extent of Narcissistic Personality Traits agtime prospective teachers

is given in Table 5.
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Table 5

Extent of Narcissistic Personality Traits among $frective Teachers at Secondary

Level
NPS Gender Total
Male Female
Very High 9 24 33
High 30 66 96
Moderate 110 398 508
Low 40 135 175
Very Low 23 52 75
Total 212 675 887

Table 5 shows the number of male and female pobispeteachers with

various levels of Narcissistic Personality Traits.
C. TWO-WAY ANOVA WITH 5X2 FACTORIAL DESIGN

Two-way ANOVA is a statistical technique employitgo independent
variables to study the single effect and first ord#eraction effect of these
independent variables on dependent variable. Twp-WANOVA with 5X2
fractional design is employed in the present stiadythe analysis of data, so as to
find out the main and interaction effects of thdependent variables Narcissistic
Personality Traits and Gender on the dependenablariSocio-personal Adjustment
of prospective teachers at secondary level. (5X&)ofial design of Two-way
ANOVA includes five levels of Narcissistic PersahalTraits, viz., Very high
Narcissism, High Narcissism, Moderate Narcissisow INarcissism and Very low

Narcissism and two levels of Gender viz. Male aath&le.

As all the three basic assumptions of ANOVA ard,nige details of the

ANOVA are described under the following sections.
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a) Main Effects of Narcissistic Personality Traits andGender on Socio-

personal Adjustment of prospective teachers at sendary level.

The main effects of Narcissistic Personality &aind Gender on Socio-
personal Adjustment of prospective teachers atretny level are found by using
ANOVA with 5 X 2 factorial design and the detailstbe results obtained are given
in Table 6.

Table 6

Results of ANOVA (5 X 2) on Socio-personal Adjustroeprospective teachers at

secondary level by Narcissistic Personality TréN$T) and Gender

Source SS df Mean Square F
NPS 1400.892 4 350.223 3.00*
Gender 1409.802 1 1409.802 12.08**
Gender x NPS 541.925 4 135.481 1.16
Residual 102342.939 877 116.697
Total 12519609.000 887

Note: **denotes px .01
*denotes px .05

From Table 6 it can be found that the F-value iolethfor the main effect of
Narcissistic Personality Traits on Socio-persondjustment is 3.00 which is greater
than 2.38 the tabled value of F for (4,877) degreésreedom required for
significance at .05 level. So the variable Narsissi Personality Traits has
significant main effect on Socio-personal Adjustineh prospective teachers at
secondary level. This further suggests that thelle¥ Socio-personal Adjustment

are different for different levels of NarcissisBersonality Traits.

As the main effect of the variable Narcissistiag@eality Traits on Socio-

personal Adjustment is found significant, the irtigegor conducted a follow up
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study to locate where the group differences are. détails of these tests are given

below.

Group differences of Narcissistic Personality Trais (NPT) on Socio-personal

Adjustment (SPA) of prospective teachers

The categories of the variable Narcissistic PabgnTraits, viz; Very high

Narcissism, High Narcissism, Moderate Narcissisow INarcissism and Very low

Narcissism were considered for ANOVA. The invedtigaherefore applied the t-

test by pairing the groups as follows.

Very high- and High- Narcissistic Personality Tsagroups
Very high - and Moderate -Narcissistic Persondlitgtits groups
Very high- and Low -Narcissistic Personality Trateups
Very high- and - Very low Narcissistic Personalitiaits groups
High- and Moderate- Narcissistic Personality Trgisups
High- and Low- Narcissistic Personality Traits gosu

High- and Very low- Narcissistic Personality Tragt®ups
Moderate- and Low- Narcissistic Personality Trgisups
Moderate- and Very low- Narcissistic Personalitgiis groups

Low - and Very low- Narcissistic Personality Tragt®ups

Each of these comparisons is described below.
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i) Comparison of Very high- and High- Narcissistic Personality Traits

Groups
The statistics needed for this comparison arengine able 7.

Table 7

Data and Results of, the Test of Significance cdimuifference in Socio-personal
Adjustment of prospective teachers at secondas} letween Very high- and High-

Narcissistic Personality Traits Groups.

Groups compared

Critical
Variable Very high Narcissistic High Narcissistic ratio
Compared Personality Traits group Personality Traits group ®
N M o N M c

Socio-personal

. 33 122.39 13.62 96 121.11 9.65 0.50
Adjustment

From Table 7, it can be found that the ‘t’ valse0i50, which is less than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is no significant difference in the mean esmf Socio-personal Adjustment of
prospective teachers having Very high Narcissigt@rsonality Traits and High

Narcissistic Personality Traits.
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i) Comparison of Very high- and Moderate -NarcissistidPersonality Traits

Groups
The statistics needed for this comparison arengine able 8.

Table 8

Data and Results of the Test of Significance, cimuifference in Socio-personal
Adjustment of prospective teachers at secondargl Ibetween Very high- and

Moderate- Narcissistic Personality Traits Groups.

Groups compared

Critical
Variable Very high Narcissistic Moderate Narcissistic ratio

Compared  Personality Traits group. Personality Traits group. ®

N M o N M c

Socio-personal

. 33 122.39 13.62 508 118.00 11.11 2.17*
Adjustment

Note: * denotes g .05

From Table 8, it can be found that the‘t’ valuei&7, which is greater than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is significant difference in the mean scak$§ocio-personal Adjustment of
prospective teachers having Very high NarcissiBgcsonality Traits and Moderate
Narcissistic Personality TraitsThe positive sign of critical ratio shows that
prospective teachers with Very high NarcissisticsBeality Traits are having more
Socio-personal Adjustment than the prospectivehi@cwith Moderate Narcissistic

Personality Traits.
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iii) Very high- and Low- Narcissistic PersonalityTraits Groups
The statistics needed for this comparison arengind able 9.

Table 9

Data and Results of the Test of Significance, cimuifference in Socio-personal
Adjustment of prospective teachers at secondasg} estween Very high- and Low -

Narcissistic Personality Traits Groups.

Groups compared

, : o . Critical
Variable Very high Narcissistic Low Narcissistic ratio
Compared Personality Traits group. Personality Traits group. ®
N M c N M c

Socio-personal

. 33 122.39 13.62 175 117.13  10.30 2.11*
Adjustment

Note: * denotes g .05

From Table 9, it can be found that the ‘t’ valae2ill1, which is greater than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is significant difference in the mean scareSocio-personal Adjustment of
prospective teachers having Very high Narcissistersonality Traits and Low
Narcissistic Personality Traits. The positive sigh critical ratio shows that
prospective teachers with Very high NarcissisticsBeality Traits are having more
Socio-personal Adjustment than the prospective hieac with Low Narcissistic

Personality Traits.
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iv) Very high- and Very low- Narcissistic Personaty Traits Groups
The statistics needed for this comparison arengind able 10.

Table 10

Data and Results of the Test of Significance ofmuiierence in Socio-personal
Adjustment of prospective teachers at secondasl lastween Very high- and Very

low- Narcissistic Personality Traits Groups.

Groups compared

Critical
ratio

(t)

Variable Very high Narcissistic Very low Narcissistic
Compared Personality Traits group Personality Traits group

N M o N M c

Socio-personal

. 33 122.39 13.62 75 117.65 11.31 1.88
Adjustment

From Table 10, it can be found that the ‘t' valsel.88, which is less than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is no significant difference in the mean esasf Socio-personal Adjustment of
prospective teachers having Very high NarcissiBgacsonality Traits and Very low

Narcissistic Personality Traits.
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V) Comparison of High- and Moderate- NarcissisticPersonality Traits

Groups

The statistics needed for this comparison arenginéable 11.
Table 11

Data and Results of the Test of Significance, cimuifference in Socio-personal
Adjustment of prospective teachers at secondas} tween High- and Moderate-
Narcissistic Personality Traits Groups.

Groups compared

. . . . Critical
Variable High Narcissistic Moderate Narcissistic ratio
Compared  Personality Traits group Personality Traits group ®

N M o N M c

Socio-personal

. 96 121.11 9.65 508 118.00 11.11 2.58**
Adjustment

Note: * denotes g .01

From Table 11, it can be found that the‘t’ valge2i58, which is equal to
2.58, the tabled value of ‘t’ required for signéitce at .01 level. This suggests that
there is significant difference in the mean scak$§ocio-personal Adjustment of
prospective teachers having High Narcissistic Relsty Traits and Moderate
Narcissistic Personality Traits. The positive sigh critical ratio shows that
prospective teachers with High Narcissistic Perkindraits are having more
Socio-personal Adjustment than the prospectivehir@cwith Moderate Narcissistic

Personality Traits.
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Vi) Comparison of High- and Low- Narcissistic Persnality Traits Groups
The statistics needed for this comparison arengine able 12.
Table 12

Data and Results of the Test of Significance ofmdkierence, in Socio-personal
Adjustment of prospective teachers at secondargl Ibetween High- and Low-

Narcissistic Personality Traits Groups.

Groups compared

. . o . Critical
Variable High Narcissistic Low Narcissistic ratio
Compared Personality Traits group Personality Traits group ®

N M o N M c

Socio-personal

. 96 121.11 9.65 175 117.13 10.30 3.12**
Adjustment

Note: * denotes g .01

From Table 12, it can be found that the ‘t’ valsi@.12, which is greater than
2.58, the tabled value of ‘t’ required for signditce at .01 level. This suggests that
there is significant difference in the mean scak$§ocio-personal Adjustment of
prospective teachers having High Narcissistic Rextsy Traits group and Low
Narcissistic Personality Traits group. The positeign of critical ratio shows that
prospective teachers with High Narcissistic Perbgndraits are having more
Socio-personal Adjustment than the prospective hieac with Low Narcissistic

Personality Traits.
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vii.  Comparison of High- and Very low- Narcissistc Personality Traits

Groups
The statistics needed for this comparison arenginéable 13.

Table 13

Data and Results of the Test of Significance ofarMBifference, in Socio-personal
Adjustment of prospective teachers at secondas} lestween High- and Very low-

Narcissistic Personality Traits Groups

Groups compared

: : . . Critical
Variable High Narcissistic Very lowNarcissistic ratio
Compared Personality Traits group Personality Traits group ®
N M o N M c

Socio-personal

. 96 121.11 965 75 117.65 11.31 2.16*
Adjustment

Note: * denotes g .05

From Table 13, it can be found that the ‘t’ valsi@.16, which is greater than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is significant difference in the mean scareSocio-personal Adjustment of
prospective teachers having High Narcissistic Ret#y Traits and Very low
Narcissistic Personality Traits. The positive sigh critical ratio shows that
prospective teachers with High Narcissistic Perbgndraits are having more
Socio-personal Adjustment than the prospectivehieacwith Very low Narcissistic

Personality Traits.
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viii. Comparison of Moderate- and Low- Narcissistt Personality Traits

Groups
The statistics needed for this comparison arenginéable 14.

Table 14

Data and Results of, the Test of Significance @amDifference, in Socio-personal
Adjustment of prospective teachers at secondasl lextween Moderate- and Low-

Narcissistic Personality Traits Groups.

Groups compared

_ o o Critical
Variable Moderate Narcissistic Low Narcissistic ratio

Compared Personality Traits group Personality Traits group

N M o N M c

Socio-personal

. 508 118.00 1111 175 117.13  10.30 0.91
Adjustment

From Table 14, it can be found that the ‘t’ valae.91, which is less than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is no significant difference in the mean esasf Socio-personal Adjustment of
prospective teachers having Moderate Narcissisécsdmality Traits and Low

Narcissistic Personality Traits.
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iX) Comparison of Moderate- and Very low- Narcisstic Personality Traits

Groups
The statistics needed for this comparison arenginéable 15.

Table 15

Data and Results of the Test of Significance ofarMBifference, in Socio-personal
Adjustment of prospective teachers at secondasel lestween Moderate- and Very

low -Narcissistic Personality Traits Groups.

Groups compared

Critical
Variable Moderate Narcissistic ~ Very low Narcissistic ratio
Compared Personality Traits group Personality Traits group 0

N M o N M c

Socio-personal

. 508 118 11.11 75 117.65 11.31 0.25
Adjustment

From Table 15, it can be found that the ‘t' valse.25, which is less than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is no significant difference in the mean esasf Socio-personal Adjustment of
prospective teachers having Moderate Narcissigisdmality Traits and Very low

Narcissistic Personality Traits.
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X) Comparison of Low- and Very low- Narcissistic Brsonality Traits

Groups
The statistics needed for this comparison arengine able 16.

Table 16

Data and Results of the Test of Significance of iviedference in Socio-personal
Adjustment of prospective teachers at secondasel leetween Low- and Very low-

Narcissistic Personality Traits Groups.

Groups compared

_ o o Critical
Variable Low Narcissistic Very Low Narcissistic ratio

Compared Personality Traits group Personality Traits group

N M c N M c

Socio-personal

. 175 117.13 1030 75 117.65 11.31 0.36
Adjustment

From Table 16, it can be found that the ‘t' valse.36, which is less than
1.96, the tabled value of ‘t’ required for signditce at .05 level. This suggests that
there is no significant difference in the mean esasf Socio-personal Adjustment of
prospective teachers having Low Narcissistic Pestyn Traits and Very low

Narcissistic Personality Traits.

b) Main Effect of Gender on Socio-personal Adjustrant of prospective

teachers at secondary level.

Table 6 revealed that the F value obtained fomtlagn effect of Gender on
Socio-personal Adjustment of prospective teacher$2.08, which is greater than
6.66, the tabled value of F for (1,887) degreefeddom required for significance
at .01 level. So the variable Gender has signiticaain effect on Socio-personal

Adjustment of prospective teachers at .01 levdigiificance. This further suggests
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that the levels of Socio-personal Adjustment afteint for different category of

Gender.

As the main effect of the variable Gender on S@amsonal Adjustment is
found significant, the investigator calculated thealue. The details of the test are

given in Table 17.

Table 17

Details of test of significance of, mean differenice Socio-personal Adjustment

between male and female prospective teachers.

Male Prospective Female Prospective N
Variable Compared teachers teachers Crrz;ttli%al
N M o N M G

Socio-personal

. 212 121.32 1126 675 117.35 10.73  4.65*
Adjustment

Note: ** denotes ¥ .01

From Table 17, the critical ratio obtained for enalnd female prospective
teachers is 4.65, which is greater than 2.58, #ided value of ‘t’ required for
significance at .01 level. This shows that thersigmificant difference in the mean
difference in Socio-personal Adjustment betweenemahd female prospective
teachers. The positive sign of critical ratio shdtet male prospective teachers are

having more Socio-personal Adjustment than the femeospective teachers.

C) Interaction effect of Narcissistic Personality Taits and Gender on

Socio- personal Adjustment of prospective teacheis secondary level.

From Table 6, it can be found that the F-valueamiatd for the interaction
effect of Narcissistic Personality Traits and Germle Socio-personal Adjustment of
prospective teachers is 1.16, which is less tha@,te tabled value of F for (4,887)

degrees of freedom at .05 level of significancds Bhows that the interaction effect
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of Narcissistic Personality Traits and Gender ori&@opersonal Adjustment of
prospective teachers at secondary level is noifgignt. That is the joint effect of
the variables Narcissistic Personality Traits andnd&r on Socio- personal

Adjustment is not significant.

The nature of interaction effect of the Independesriables Narcissistic
Personality Traits and Gender on dependent vari@bt@o-personal Adjustment is

clearer from Figure 5.
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112
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Narcissitic personality Traits Groups

Figure 5

Graph showing interaction effect of Narcissisticd@aality Traits and Gender on
dependent variable Socio-personal Adjustment

Comments

The analysis of the result reveals that NarcissiBersonality Traits and
Gender have significant main effect on Socio-pesbdxdjustment of prospective
teachers at secondary level. The follow up studg atveals that there is significant

difference exist in the mean scores of Socio-peiséwjustment of prospective
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teachers among the groups viz., Very high- with Bftate- , Very high- with Low,
High- with Moderate-, High- with Low- , and High-ithr Very low- Narcissistic
Personality Traits. Male prospective teachers Hagk Socio-personal Adjustment
than the female prospective teachers at secondeagy. But the interaction effect of
Narcissistic Personality Traits and Gender on Speisonal Adjustment of

prospective teachers at secondary level is notfsignt.
Summary of Findings
The major findings are summarized below.

1. The extent of Narcissistic Personality Traitsoag prospective teachers at

secondary level, in terms of percentile was founbe as follows

Percentile Value
Pao 171.00
Pso 162.00
Pro 155.60
Pso 150.00
Pso 146.00
Pao 141.00
Pso 135.00
P20 129.00

Pio 121.00
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2. Extent of Narcissistic Personality Traits amopigpspective teachers at

secondary level was found to be as follows.

NPS Gender Total
Male Female
Very High 9 24 33
High 30 66 96
Moderate 110 398 508
Low 40 135 175
Very Low 23 52 75
Total 212 675 887
3. The independent variable Narcissistic Persgnalidits has significant main

effect on Socio-personal Adjustment of prospectachers at secondary

level.
[F=3.00, P< .05, for (4,877) degrees of freedom]

There is no significant difference in the mestores of Socio-personal
Adjustment of prospective teachers having Very higtarcissistic

Personality Traits and High Narcissistic Persopdiraits.
[t= 0.50, P> .05]

There is significant difference in the mean esof Socio-personal
Adjustment of prospective teachers having Very higtarcissistic
Personality Traits and Moderate Narcissistic PalinTraits. The positive
sign of critical ratio shows that prospective teashwith Very high
Narcissistic Personality Traits are having morei&personal Adjustment

than the prospective teachers with Moderate Nastis$ersonality Traits.

[t= 2.17, P< .05]
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There is significant difference in the mean esomf Socio-personal
Adjustment of prospective teachers having very INgincissistic Personality
Traits and Low Narcissistic Personality Traits. Tsitive sign of critical
ratio shows that prospective teachers with Veryiigrcissistic Personality
Traits are having more Socio-personal Adjustmemintlthe prospective

teachers with Low Narcissistic Personality Traits.
[t=2.11, P<.05]

There is no significant difference in the meaores of Socio-personal
Adjustment of prospective teachers having Very Hidlarcissistic

Personality Traits and Very low Narcissistic Peediiy Traits.
[t= 1.88, P> .05]

There is significant difference in the mean esomf Socio-personal
Adjustment of prospective teachers having High Isarstic Personality
Traits and Moderate Narcissistic Personality Traitke positive sign of
critical ratio shows that prospective teachers widigh Narcissistic
Personality Traits are having more Socio-persondjugtment than the

prospective teachers with Moderate Narcissistisétality Traits.
[t= 2.58, P<.01]

There is significant difference in the mean resoof Socio-personal
Adjustment of prospective teachers having High Iarstic Personality
Traits group and Low Narcissistic Personality T¥gitoup. The positive sign
of critical ratio shows that prospective teachenshwHigh Narcissistic
Personality Traits are having more Socio-persondjugtment than the

prospective teachers with Low Narcissistic Perspnaraits.

[t= 3.12, P<.01]
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There is significant difference in the mearores of Socio-personal
Adjustment of prospective teachers having High Isarstic Personality
Traits and Very low Narcissistic Personality Traifhe positive sign of
critical ratio shows that prospective teachers widigh Narcissistic
Personality Traits are having more Socio-persondjugtment than the

prospective teachers with Very low Narcissisticd®eaality Traits.
[t= 2.16, P<.05]

There is no significant difference in the mesoores of Socio-personal
Adjustment of prospective teachers having Modekateeissistic Personality

Traits and Low Narcissistic Personality Traits.
[t=0.91, P> .05]

There is no significant difference in the mesores of Socio-personal
Adjustment of prospective teachers having Modekateeissistic Personality

Traits and Very low Narcissistic Personality Traits
[t= 0.25, P> .05]

There is no significant difference in the mesores of Socio-personal
Adjustment of prospective teachers having Low Nsamistic Personality

Traits and Very low Narcissistic Personality Traits
[t= 0.36, P> .05]

There is significant difference in the meanfeddnce in Socio-personal
Adjustment between male and female prospectivehegacThe positive sign
of critical ratio shows that male prospective teashare having more Socio-

personal Adjustment than the female prospectivehs.

[t= 4.65, P< .01]
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15.  The Interaction effect of Narcissistic Persapdlraits and Gender on Socio-
personal Adjustment of prospective teachers at rskng level is not

significant.
[F=1.16, P> .05, for (4,877) degrees of freedom]
Tenability of Hypotheses

Based on the findings, the tenability of hypotlseger the study was
reviewed. The first hypothesis states that ‘the nmeiffects of the Narcissistic
Personality Traits and Gender on Socio-personalugtdjent of Prospective
Teachers at Secondary level are significant’. Figdiof the study revealed that the
main effects of Narcissistic Personality Traits a@@&nder on Socio-personal
Adjustment of prospective teachers are signific&a.the first hypothesis is fully

substantiated.

The second hypothesis states that, ‘Interactidecefof the variables
Narcissistic Personality and Gender on Socio-peiséajustment of Prospective
Teachers at Secondary level is significant’. It Viasd that the interaction effect of
Narcissistic Personality Traits and Gender on Speisonal Adjustment is not

significant. So the second hypothesis is not sulistad.
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SUMMARY CONCLUSION AND
SUGGESTIONS

This chapter provides a retrospective view of #tiedy, major findings,

educational implications and suggestions for furtksearch.
Restatement of the Problem

The present study was entitled as “INTERACTION EEH OF
NARCISSISTIC PERSONALITY TRAITS AND GENDER ON SOCiO
PERSONAL ADJUSTMENT OF PROSPECTIVE TEACHERS AT SHUDARY
LEVEL.”

Variables of the Study

The present study involves two types of variabledependent variable and
dependent variable. The independent variable irstindy is Narcissistic Personality
Traits and Gender and the dependent variable iStugo-personal Adjustment of

prospective teachers at secondary level.
Objectives of the Study
Following were the objectives set for the prestady.

1. To find out the extent of Narcissistic Persdgallraits of Prospective

Teachers at Secondary level.

2. To test whether the variables Narcissistic ¢tebty Traits and Gender have
significant main effects on Socio-Personal Adjusimef Prospective

Teachers at Secondary level.
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3. To test whether the variables Narcissistic Refsty Traits and Gender have
significant interaction effect on Socio-Personaljustinent of Prospective

Teachers at Secondary level.
Hypotheses of the Study
The hypotheses set for the present study were-

1. The main effects of the Narcissistic Persondlitgits and Gender on Socio-
Personal Adjustment of Prospective Teachers at rielecyg level are

significant.

2. Interaction effect of the variables Narcissi®tersonality Traits and Gender
on Socio-Personal Adjustment of Prospective Teache6econdary level is

significant.
Methodology
Sample Selected for the Study

The sample under present study was prospecticbdemat secondary level.
The sample consists of 887 students drawn fromeather education colleges of
Kozhikode, Wayanad and Malappuram districts undeivérsity of Calicut using

stratified sampling technique.
Tools Employed

Collection of relevant data is an important aspécny research work. The
selection of suitable tool is of vital importancer fa successful research. The

following tools were used for the present study.
1. Socio- personal Adjustment Scale (Mumthas & Nastd M2020)

2. Narcissism scale (Helode, Hasan & Helode, 2008)
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Statistical Techniques

The following statistical techniques were usethim study for analyzing the

data.

1. Preliminary Analysis

2. Percentiles

3. Two-way ANOVA with 5 X 2 Factorial Design

4, Test of significance of difference between means léoge independent

samples.
Major Findings of the Study
The major findings are summarized below.

1. The extent of Narcissistic Personality Traitsoag prospective teachers at

secondary level, in terms of percentile was founbe as follows

Percentile Value
Poo 171.00
Pso 162.00
P7o 155.60
Pso 150.00
Pso 146.00
Pao 141.00
Pso 135.00
P20 129.00

P1o 121.00
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Extent of Narcissistic Personality Traits amopigpspective teachers at

secondary level was found to be as follows.

NPS Gender Total
Male Female

Very High 9 24 33
High 30 66 96
Moderate 110 398 508
Low 40 135 175
Very Low 23 52 75
Total 212 675 887

The independent variable Narcissistic Persgnalidits has significant main
effect on Socio-personal Adjustment of prospecteachers at secondary

level.
[F= 3.00, P< .05, for (4,877) degrees of freedom|]

There is no significant difference in the mestores of Socio-personal
Adjustment of prospective teachers having Very higtarcissistic

Personality Traits and High Narcissistic Persopdiiaits.
[t= 0.50, P> .05]

There is significant difference in the mean esof Socio-personal
Adjustment of prospective teachers having Very higtarcissistic
Personality Traits and Moderate Narcissistic PalinTraits. The positive
sign of critical ratio shows that prospective teashwith Very high
Narcissistic Personality Traits are having morei&personal Adjustment

than the prospective teachers with Moderate Nastis$ersonality Traits.

[t= 2.17, P< .05]
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There is significant difference in the mean resoof Socio-personal
Adjustment of prospective teachers having very INgincissistic Personality
Traits and Low Narcissistic Personality Traits. Tsitive sign of critical
ratio shows that prospective teachers with Veryiigrcissistic Personality
Traits are having more Socio-personal Adjustmemntlthe prospective

teachers with Low Narcissistic Personality Traits.
[t=2.11, P<.05]

There is no significant difference in the mesoores of Socio-personal
Adjustment of prospective teachers having Very Hidlarcissistic

Personality Traits and Very low Narcissistic Peediiy Traits.
[t= 1.88, P>.05]

There is significant difference in the mean resoof Socio-personal
Adjustment of prospective teachers having High Isarstic Personality
Traits and Moderate Narcissistic Personality Traitke positive sign of
critical ratio shows that prospective teachers witdigh Narcissistic
Personality Traits are having more Socio-persondjugtment than the

prospective teachers with Moderate Narcissistisétality Traits.
[t= 2.58, P<.01]

There is significant difference in the mean resoof Socio-personal
Adjustment of prospective teachers having High Iarstic Personality
Traits group and Low Narcissistic Personality T¥gitoup. The positive sign
of critical ratio shows that prospective teachenshwHigh Narcissistic
Personality Traits are having more Socio-persondjugtment than the

prospective teachers with Low Narcissistic Perspnaraits.

[t= 3.12, P<.01]
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There is significant difference in the mearores of Socio-personal
Adjustment of prospective teachers having High Isarstic Personality
Traits and Very low Narcissistic Personality Traifhe positive sign of
critical ratio shows that prospective teachers widigh Narcissistic
Personality Traits are having more Socio-persondjugtment than the

prospective teachers with Very low Narcissisticd®eaality Traits.
[t= 2.16, P<.05]

There is no significant difference in the mesoores of Socio-personal
Adjustment of prospective teachers having Modekateeissistic Personality

Traits and Low Narcissistic Personality Traits.
[t=0.91, P> .05]

There is no significant difference in the mesores of Socio-personal
Adjustment of prospective teachers having Modekatecissistic Personality

Traits and Very low Narcissistic Personality Traits
[t= 0.25, P> .05]

There is no significant difference in the mesores of Socio-personal
Adjustment of prospective teachers having Low Nsamistic Personality

Traits and Very low Narcissistic Personality Traits
[t= 0.36, P> .05]

There is significant difference in the meafffedence in Socio-personal
Adjustment between male and female prospectivehegacThe positive sign
of critical ratio shows that male prospective teashare having more Socio-

personal Adjustment than the female prospectivehs.

[t= 4.65, P< .01]
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15. The Interaction effect of Narcissistic Persitpdraits and Gender on Socio-
personal Adjustment of prospective teachers at rskng level is not

significant.
[F=1.16, P> .05, for (4,877) degrees of freedom]
Educational Implications

The findings of the study revealed that the mdiecés of Narcissistic
Personality Traits and Gender on Socio-personaudjent are significant. The
mental health of teachers is of higher importahes tany other social groups for the
role they play in the mental and intellectual heait students because the ultimate
aim of education is to produce good citizens. Teputation of school and its
influence on the life of the community invariablgmend up on the kind of teachers
working in it. If teacher has no sound mental Healbhey cannot concentrate in

teaching and retain the knowledge given to theesitsd

The success of an educational system is larggigriis up on the quality of
teachers available to it and again the qualityeathers depends up on the quality of
teacher education. The quality and efficiency aficadion and its contribution to
national development rests on the quality and coemoe of teachers. It is not
enough if they are highly enriched with subject terabind aware of all modern
methodologies of teaching, they need to have pesdititude, better socio-personal

adjustment and good personality.

1. The socio-personal adjustment of female prospedgaehers is less than
that of male prospective teachers, which indicates need of taking
adequate measures to improve the socio-personaktadint of female
prospective teachers to improve the quality of hees. Among Teachers in
Kerala and many other states of India have a ntgjofi female teachers,

hence it is essential to look in to this matterhwitue importance. Special
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training must be given to improve their Social gmeksonal adjustment
especially to improve their democratic charactecia competence, self-

actualization, temperament, inferiority complex etc

Since our prospective teachers are having variewgld of narcissistic
personality traits, they also show arrogance, desmng, grandiosity,
preoccupation with success and power, lack of emypatelief of being
unique, sense of entitlement, requires excessiweration, exploitative, and
envious of othersTherefore, adequate training should be given tontfer

overcome these negative impacts.

Adjustment is the process by which a living orgamimaintains balance
between its needs and its circumstances that mflighe satisfactions of
these needs. Hence an individual is well adjustdgernwhis needs are
satisfied. In this sense, if the prospective teechwith narcissistic

personality traits have socio-personal adjustmesdms that their needs- like

dominance, entitlement, excessive admiration aisfisal.

We believe that other types of victims are likedybe affected by narcissistic
personality traits, particularly when the narcissigprospective teacher is
living harmoniously with his environment. Narcigsisare motivated by
social dominance and it therefore stands to redisana narcissist is well
adjusted. If the narcissistic prospective teaclierssn’t have any issue of
adjustment then it indicates that the students beyhe victims. So make
them aware about these aspects through propersprof@l development

courses.

In order to become an efficient and effective tesclbne must possess the
personality traits essential for a good quality aadion. Narcissism may be

an inherent part of today’s youth. If we want tovelep capable, confident
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productive members of society for the next genenatsomething need to be

done to the narcissistic revolution.

6. The study also helps to make prospective teackfeisy have narcissistic
personality traits, to be careful in the teachirrgcpess by controlling or
purposeful avoidance of narcissistic personaligytdrin order to avoid the

negative impact.
Suggestion for Further Research

The findings of the study helped the investigatosuggest the following for

further research.
1. The present study can be replicated on a largelsasefected at state level.

2. The sample selected for the study was restrictexhly prospective teachers

of secondary schools. Further studies can be adedat other levels.

3. The present study can also be replicated by talisgmple of narcissistic

dominant professions like medicine and ministry.

4, In depth studies can be conducted in the Narcissibioh will reveal what
type of narcissism is present -grandiose or vullleraarcissism in the

sample.

5. Further study can be conducted to find out how issistic personality is

affected the students of narcissistic teachers.

6. A detailed research can be carried out to idetiifyr the adjustment is high

among the people with narcissistic personalitytdrai

7. The present study shows there is gender basedetiffe in adjustment.

Further research can be conducted to identify dssiple factors for this.
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FAROOK TRAINING COLLEGE
SOCIO PERSONAL ADJUSTMENT SCALE (2020)

Dr. Mumthas .N.S
Associate Professor

Naslamol. K
M.Ed.Stutlen

Read carefully and write / mark the most suitableubing the symbolv(). These
will be used only for research purposes.

/ PERSONAL DATA

Name of College

Option al Subject
Educational Qualification
Locale of College

Type of Institution

Age

Gender

Family type

Locale of Residence
Number of members in family
Economic status

Marital status

If married, number of children

Please give the following information. Use tick mde wherever necessary.

Aided / Government /Unaided

Male / Female [/ Trans
Nuclear / Joint
Urban / Rural

Poor /' Medium / igH
Married/Un married/ Separated/ §vid

Divorced

\




APPENDIX I

FAROOK TRAINING COLLEGE

SOCIO PERSONAL ADJUSTMENT SCALE (2020)
(DRAFT)

Dr. Mumthas.N.S Naslamol. K
Associate Professor M.Ed.Student

INSTRUCTIONS

Some statements related to you are given belowd Raah item carefully and mark the
most suitable dlways / sometimes / neverpy using the symbol¥(). These will be used
only for research purposes. Hence, indicate yaparses to all the statements, without any
hesitation.

1

10.

1

12

13.

14.

15.

16.

17.

18.

@PMCVORINIVY  alOMOIT  @OOEOMSIBNMOOHIMNE  aBODO0) (Al OmIW)o
M2QO ®1BH00M MVOUWIHH0)6NE.

af)90 AIYS@I@IANSHOTVOTINT @MCWORIAE af)DG 3)S06NIAN O H:Ho.
CB063EH]OLI BRISEHANRW] GO 2])GnldBH0M af)M1ee) NIEUIMISo6M).

af)P0g (21RO MODIN @RoN1HH000 LIElaflOLIBITE af)M1ee) GBaHyo EGIMNIO)ETE.
aB® (alvdmanoe @e1N)ae:0lenoMss8 @RERANUDIOIV0 af)M1ee)6NE.

af)Oa  HGIGHOCOIS  @RAIOYOS  TLOMICIBMIAIANE0  EMIGHIH@O@HAN  ENITWo
OO NV}AHUBH0MD B FIWO0)ENE.

af)P0g 20 l®IBOB)OS ®10)20MEBOG @OV 1HB1BHIM ag)MBe TVOWlBHIOIEL.

2QBSBQIBDE) af)OMEN01a)) O®FELOEMW)6TE ag)am aflam @RAIOO
@pE1)6LS:G1e0) M3 MlaMo af)em allmdaieilenco)ms.

af)0M (IQIBO]BSIG8 aDIM A lUBRIOOMailenI0)6ns.

aBOMO0)  (AIWITVHOR0W  MVOaN2I0Y@TIEN e  ®IO)RAOMEBBHBSIHHIM  af)MI1H6)
BFIWO0)ENE.

TUMBAEERD  TVOND2IOYER0 AMIYILNGNIO® af)GaloPlo Hal0lW  BO0YEEBUBSH MO
QIPHENSO0Y6NE.

TUEIDIHUBOALIOM HIOYEBOSW)0 af)MB6 @0V 1HEIBHOM TLOWIBEH0ENS.
ag)OMEN0a)88 QiladuomeaBul MOLinloleEMONS®OM AlleIglo)@MOneNE.

Ay@OIM®  All&:00MEIEBSIANSs  TV)OJOMENS)20W]  af)MIEe)  QAUSOO  af)B)ajo
Gal@N)GaldHOM &HFlw)o.

aflel afla@easud MeUAlLIOM@IMICE AHOAB GHOTY BFIAIDSHI0YME.
G2I@M)GaldBH0M HFIWOCNTIMOGE MM MSTLHOS TVJAOJTMEHOS B0Q)o.
20Q6BBU8 HUWBHBHIBBOB I GQIOETD.

MLO2)aOld B)FOVABSIG 0f)ead TLERIAUITVOMVIW0 ADING DO AUOYCHIOYENE.



19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

Appendices

A151a3 M2 J066mMEsla3 MO8 @RAVITLOMIE:)0.

aBO®O0) TUBRlIOM®)o  @REINOINH:Gla]  ERMOIWIGTVM  (aITVoWIHHIM  af)WHe)
aLowles)o.

2QBBAIOY)AOV]  aBO@O0) V202 IOJAWILN0  HNO)TDEQS)ElIBOM  af)Mde)
aLowles)o.

alloM2® 80) 215683 RIAUTQG@IBH)IMNGIM) ENOMW ENM@®Io MTIHO0Y6NE.
2QIBBAUOYOS TVEINUGHIT af)MBH}0 TVEADIaHO GEIANIOYETE.

af)90} BRUVEBU af)@IBHONAIS)GMIOUE ENIMB ERAVITLOMIB00)6NE.

AR (aDVOBIENSIAUOYROW)0 )W) af)B)a|OTIGE DSaIPEHOMB MVLOUWEa)o.
2QI88010)0S @REI(I0WEBSIGE GNOM af)B)ajo LILEIMMONUO0YME.

af)9g 2EMOMRIVIENSs aBQHe)02flendud GMGEISOM af)MEe (IOTVLAENS.
af)OM B5)H0)OS ®10)20MEBBU3 @OV 1H0laf) HBIS)HHOM M3 MQYIOL].
2ONVOAIOTHHURHOS MO EWHa|SIAM).

80) ClalGMd TV0a02I0YODITE af)BBOM HAIYA0MORM) af)Mles @RCIWIo.
ag)Mles AflSIe8 @RAIIMBS TG0 LIElHOMIHEINT &0y,
0ayAlLIOOD a2 flel GEWEBHHICOIS AP TVaOBHAEIHIM TVOUHI0IL).
afla101® elonomensSsaI0)R0W] Hal0)R00)EMUIUE af)Mles GRIVITLOM GMIANIOYEMNE.

80) M50 G@OBHWB  BMIlO)aM)  TVoMVOBI2lBlE)EMI0WE ®Mla] G@REEBICSES
9212100 af)Wlee ASIWOETD.

80) GRS)OM  V}AOJOMIGWO  MITW)AOCWI  &6ENS  af)BANIS  MSalPSHOM
@RQO3IBOBHIB Q6.

ARB)HUB BOSWBHRE[09)0 af)MIBE aRFBH0ND @RMRAI|SOO)EME.
af)MNHe @RAIGGHUMOEENIOWAIEL.

ad®OMM  al@ladMVlENODM)  COOMIAN  B)G)HOCIed  MWlaMlo  6MOM  @pd:Eelo
a10e/ee00)6nE.

2088 @PEI(I0WEBBHG aMOM BOWIBHI0)ME.
af)9g al®0068B08 AIBOHO CAINOMOAN (QAUTNHAJSIOENS.

)o@  M)Sjeeniomilonl  MOMIEDle:  peElMS5IHWd  Rlallde  ®ean  HAIN)BHOD
@00EMAIBHI0)ENE.

af)®a3 MuNOaIMOIeEl MeEEs)e MIBEBEBSB0 MM NIa0)AIMIBHI06MS.

a)9d  2lBBOGIEN)SOMIONNG  TVaOIVEMITE  AlOMANROW]  MINWER]S  ABODOO)
(al@lawlwlo ®O6Mo §21QOM ag)Mles Blw)o.

28IV DENVBIENEIUIUWD af)Mds @HODANWIIVe MaSOq|SI01aL.

RNaloomed mlan)e 88162j0S0M af)Mes GR@IWIWV @YNad0 CGMIANIOEMNE.



46.

47.

48.

49.

50.

51

52.

53.

54.

55.

56.

57.

58.

59.

60.
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af)O03 TVEAOIBO@BEBIS 6NN BYOSHNOS HEIACIBHO0YNE.
ToRAIG|8HNMM MIBRINEBOSHN)Gla)) MIMB @RYE:)EIN|SO0)6MS.
af)O0g OOQHUB Bl af)Wlee B0} aflauaanaial.

af)M1e CAUMB® @000 H1FOC® B0} (A IWBMBOWV] OIS

af)9} G@REIAIDWEBOS ) @GIABH)INAUICOIS)GaldL)o TVDa0Bo al)RIBAMOM  af)Mide)
asloilel.
6V

@RCIWYIN B00468BU8 GaldBho ANSIAIBIGEISS aNLIIBAIW] af)ODIHHIMB &FlWIolel.
ag)ilos®io ®Ma)) @I® ©21QIMS8 @RYERQINWVIOIVO ag)M1HN)eNE.
@RAIClalMO)20W] DSaIPE0M af)Mlses sni)eUIn)5o6m.

@IBANAUOYS HBHHUDY MVIBIAUANROV] HIO}OMO|SOM HY¥lwoslal.

(@18 00)MAICIE  MWlamYo  GAleTE  MIa0)20Mo  elElafloaiEsled  ag)Mles  ©al0)a]
GO®OMMO06NE.

SAENSS 2100RWo 26QIPOBIT WMo af)dMM allamldla flenyam).
af)O0 B)S1BHOLINOEI (aIWOTVEBSB0 B)AIEBS)0 BOGOD) FNOM @IYD>)EIN|SI06NS.

G3aujo MOIEH0M  MIWIBHOTHAIMIB  af) MBS  alfl  AVAOLOD)BNOBW)o
Do jsIS)n.

92100  $00iEBSIG8  @YD)LINAS)AIN®  ©e3MoElm Rlalleomled  mneslasg
D6ENBOBHV0)ENE.

a9} R1NOOTI@ aMOM TLo@yaT®MOE.
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APPENDIX I

FAROOK TRAINING COLLEGE
SOCIO PERSONAL ADJUSTMENT SCALE (2020)
(DRAFT)

Dr. Mumthas.N.S Naslamol. K
Associate Professor M.Ed.Student

INSTRUCTIONS

Some statements related to you are given belowd Baeh item carefully and mark
the most suitablea{ways / sometimes / nevef)y using the symboM). These will
be used only for research purposes. Hence, indigatg responses to all the
statements, without any hesitation.

o g & w N oPRE

~

10.
11.
12.
13.
14.
15.
16.
17.

| can complete my works on time since | haverapriate study habits.
My family atmosphere is conducive to developprysonality.

| can’t cooperate with the discipline in mylegke.

| feel angry if my work didn’t get admiration.

| have the confidence to face any problems.

| can keep relationship with my friends withadnsidering their financial
state.

| can’'t agree to the decisions made by my garen

The thought pulls me back from facing others thdiey have
misunderstandings regarding me.

| have to regret my actions.

| can immediately take decision on any critgialations.

| always quarrel over small matters withoutlenstanding the situation.
| can accept things that are unpleasant.

| evaluate the criticism about me with greatiiest.

| can get along very easily with friends dfetient temperaments.

I bunk classes since | dislike certain sulsject

| frequently change friends since | cannousid]

| am ready to accept changes.



18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

35.
36.
37.
38.
39.
40.
41.
42.
43.

Appendices

I make sure my active presence in social gaiipe

| get upset if | am alone at home.

| can easily make a speech at meetings.

| can manage with others in any situation.

| take the lead to make a dull party lively.

| feel happy about others happiness.

| get upset if my ideas are objected.

| can easily mingle with people at any agaigro

| blush easily on others comments.

I have difficulty to deal with the ups and dwan my mood.
| am not ready to agree with my friends decisions.

| become frightened at an examination or apeiition.

I know how to behave in particular situations.

| think | do not get the desired freedom anko

| cannot cooperate with some neighbours whdonlt like.

| feel uncomfortable while dealing with mentef the opposite sex.

| hesitate to enter by myself when a group@dple are sitting and talking
together.

| think that my neighbours are willing to treae as a close friend and relative.
| feel lonely, even when | am with people.

| don’t have inferiority complex.

| keep distance from classmates who teasy to belittle me.

| consider the other opinions.

My feelings get hurt very quickly.

The financial difficulties of my family makeewsad that | hate my life.

| respect the rules and regulations of mytunsdn.

I can overcome any difficulties related to stydies with the support of my
peer group.



44.
45.
46.
47.
48.
49.
50.

51.
52.
53.
54.
55.
56.
57.
58.
59.
60.

Appendices

| do not lose my confidence while competingwathers.

| have a strong desire to run away from home.

I quarrel with my siblings frequently.

| worry over possible misfortunes.

| don’t have problem in accepting my mistakes.

| don't feel it's a problem that | don’t gétet admiration which | deserve.

| don’t have any difficulty in keeping friertdp with the ones who oppose my
opinions.

| cannot convey very well the things evennbw them.

| have confident to travel anywhere, alonenygelf.

It is difficult for me to mingle with stranger

| cannot cope up with the strictness of elders

| feel annoyed if | didn’t get the respectnfravhom | expected.

| do not feel like participating in anythinfjea being defeated in one.
I worry by remembering the hardships and sesrof my childhood.

I lost many friends since | cannot control temperament.

| worry about silly matters and make it difficto adjust in daily life.

| am satisfied in my life.



APPENDIX IV

FAROOK TRAINING COLLEGE
SOCIO PERSONAL ADJUSTMENT SCALE (2020)

RESPONSE SHEET

Appendices

Sl. No.| Always| Sometimes Never| SIl. No.| Always| Sometimes Nevg
1 31
2 32
3 33
4 34
5 35
6 36
7 37
8 38
9 39
10 40
11 41
12 42
13 43
14 44
15 45
16 46
17 47
18 48
19 49
20 50
21 51
22 52
23 53
24 54
25 55
26 56
27 57
28 58
29 59
30 60
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APPENDIX V

FAROOK TRAINING COLLEGE
SOCIO PERSONAL ADJUSTMENT SCALE (2020)

FINAL
Dr. Mumthas.N.S Naslamol. K
Associate Professor M.Ed.Student

INSTRUCTIONS

Some statements related to you are given belowd Baeh item carefully and mark
the most suitablea{ways / sometimes / nevef)y using the symboM). These will
be used only for research purposes. Hence, indigatg responses to all the
statements, without any hesitation.

1. @PMCVORINIV  aloMOIM  GOOMSIBNMDOKMNE  aBO®O0)  (alQUOTIW)o
MO ®1BEH0M IVOWILHI0)MNE.

2. af)90g AIYS@I@IANSBHOTVOTINT @MCWORIAEM af)DG 3)S06NIOAN O H:Ho.

3. af)9g (aIAIRCMODIN @0 1000 LIElaflOLlEsITd af)MIee) CBoHYo EGGIANIO)ENE.

4. aB® (alvdmano @REIN6OIG:01e00MS88 @REYANUIOTVO af)MIBe)MmE.

5. af)90d 200 ill®OOB)OS ®10)ROMEBBOS @01 GBI af) D56y moWlenodlal.

6. 2QBSBQIBHE) af)OMMHEN0la)) O®FELOEMW)6TE ag)am aflam @RAIOO
@pE1)6LS:E1e0) M3 Mo af)ormm allmdaieilenco)ms.

7. 2)0M (IQIBO]BSIG8 aDIM A lUBRIOODailenI0)6ns.

8. ABOMI0)  (AIWITVHOROW  MVOaN2I0Y@WIEN e  ®IO)RAOMEBBOBSIHHIM  af)MI1H6)
BFIWO0)ENE.

9. TUMBAERERD  TVORN2IOYER0 AMIYILINGNIO® af)GajoPlo Hal0lW  BO0YEEBUBSH MO
QIPHESO0)6NE.

10. TUEIDIHUBORLIOM HIOYEBOSV)0 af)MBs) @oN1HAEIBHOM TVLOWIBHI0)6NE.

n a)OMENO01 )88 ailaduomesBUd MOLInl0}COMINSMHN AileIvlo)Cmon)eNE.

12. Ay@®IM®  Alle:00MEIEBSIANSs  TV)OJOMEHNS)20W]  af)MIEe)  QAUSOO  af)B)ajo

Gal@N)GaldBHOM &HFlw)o.

13. 20QEEBUY DUBHBHIBHBOM G G YOOIE.

“. MLO?M)a0ld H$)50VDBSIG 0f)o@ VERIAUTVOATIW S0 MM VOA PAUBYBCNIOYENE.

15. a151e3 M2 joeemMEs1e3 MO8 @AVITLOMIE:)0.

16. aBO®00) TUBQlIOM®)o  @REINOINH:Gla]  ERMOIWIGTVM  (aITVoWIHHIMD  af)WHe)

aLowles)o.



17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.
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2Q8BAUO)ROV]  aBO@O0)  MVOAO2IOJOBIENS  HANO)OMEASIEAIIHIMW  af)M1He
aoowleno.
alloMao® 80} 215688 R1AUTVQ@OBH)INGIM) FNOMW EN@MY®Io MTIB00)6NE.
2QBHBAIOYHS TVEANIHUOTITS af)DIHH)0 TVEINInHo GGOIANIOYENE.
af)01} @PYUWEBU af)DIBLHOSIEMIOUB MG @RAVITLOMIBI0YENE.
2QBBAI0YOS @PRE]IVWEBSIG AN af)B)ajo LILEIMMII0YEME.
af)90g 2EMOMIVIENSs aBQHe)02flendud GMGEISOM af)MEe (IOTVAENS.
af)OM B3)5}H00)OS ®10)20MEBBU @OV 1H0laf) HBIS)HHOM M3 MQYIOL].

OOV IHHUNHOS MO EWHa|SIAM).

80) ClalGMd TV0a02I0YODITE af)BBOM HAIYA0MORM af)Mles @RCIWIo.
0ayAlLIOOD 2 flel GRWEBHHICOIS AP TVaOBHAEIHIM TVOUlHOI0IL).

aflal01® ellonom]en88aI0)200] HAIOIRINIGMUIUB ag)MEs @RAVITLOG CHOIMNIOYMNE.

80) M50 G@RBHWB  BMIlO)aM)  TVoMVOdl2lBle)EMI0WB ®Mla] G@REEBICSHES
9212100 af)lee ASIWOETD.

80) GRS)OM  dL}AOJOMIGWO  MITW)AOCWI  &ENE  af)BANIS  MSalPSHOM
@RQO3IBOBHIB @QI6).

ARB)HUB B)OSWIBBE[0P)0 af)MIBE aBGHITOO® BRMYEAUNA|SI0)MNE.

adOa  al@laoaVlemeam’  G®OMIAN  ®HSIMHOCIe3  MIMo  6MOM  @R»EI0
a10elen00)ens.

2088 @PEI(I0WEBHY MM 20M1HH00)6NE.
2f)913 Qile0068B08 AUBOO CAUDOHAD (QAUTMNO|SI0YENE.

a)ed  MSjoniomlonl  MOMIEDIE:  MpRBIMGIH:HW  Rlallee  @eam  HAIN}EHOM
B00EMAIBHI0)ENE.

af)90g MLNOaIMOIORl MwamEBs)e MIBEEUEBS)0 MRS NINO)AIMIBHI0)ENS.

)o@  alBBOGIENSOMING  TLAOIVEMOGE  AlOMARRIW]  NITWER]S  BOD®IO)
lal@lrvawlw)e @EeMo §aIQOM ag)Mles &Sl)o.

RN1aloemed mlan)e 88162j0S0M af)Mles GR@IWIWV @YNad0 CGMIANIOEMNE.
af)O0§ MVEAOOBOEEBEBIS GNOM HOSHNOS BHLIACIBHO0YENE.
TMoRAINEG 890NN MIBRINIEBOBHO)Cla)) OB @YE:)EINA|SI0YENS.

af)0 @PEIAIDWEBOS ) BIBHH)MNAUICVIS)CaldBN0 TVDa0YBo aLIBCINOM  ag)M1He
asloilg).

@RCIWYIN B004683U8 GaldBho ANSIAIBIGEISS aNLIIBAIW] af)ODIHHIMB &FlWoolel.
ag)ilos®io ®Ma)) VI® H21QIMS8 @RERQINWVIOMVO ag)M1HN)eNE.

@RAIClalMO)20W] DSaIPEH0M af)Mlses sni)eUIn)5o6m.



44.

45.

46.

47.

48.

49.

50.
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2@IBAMAUOYOS HOBHHUDY TVIRIAIANROWV] Hald0)OME|SOMB HH¥lwoslel.

(@18 E0)MAIlEd  MlaNYo  GAleE  NIa0)a0Mo  eiElafloaiErlad  af@les  ©alo)a]
GOOMMOO6NE.

SMIeN8s «100RWo 26QRIOMIT3 WMo ag)dd o flaldla fleeam).
af)O0G H$)SIBHOLIOOD (aIWITVEEBSB)o B)AIGBBB0 BGOBOD) MM @RYEHYLINA|SI0YMNE.

G3aHjo MV®IBH0M  MIWIBHITOHGIMOB MBS  alfl  AV}OLOD)BNOBW)0
Dogq SISHemE.

921010  $00i@BSIG8  @RYG)LINAS)AIN®  ©e3MoElm  Rlaleemlad  mpeslag
DENB0HHV0)6NE.

2o R1aNOODIE3 6NOM TVo@aI@MOETY.
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APPENDIX VI

FAROOK TRAINING COLLEGE
SOCIO PERSONAL ADJUSTMENT SCALE (2020)
FINAL

Dr. Mumthas.N.S Naslamol. K
Associate Professor M.Ed.Student

INSTRUCTIONS

Some statements related to you are given belowd Raeh item carefully and mark
the most suitablea{ways / sometimes / neve)y using the symboM). These will
be used only for research purposes. Hence, indigate responses to all the
statements, without any hesitation.

oo g & w N RF

~

10.
11.
12.
13.
14.
15.
16.
17.
18.

| can complete my works on time since | haverapriate study habits.
My family atmosphere is conducive to developpaysonality.

| feel angry if my work didn’t get admiration.

| have the confidence to face any problems.

| can’t agree to the decisions made by my fgaren

The thought pulls me back from facing othersatththey have
misunderstandings regarding me.

| have to regret my actions.

| can immediately take decision on any critgilations.

| always quarrel over small matters withoutenstanding the situation.
| can accept things that are unpleasant.

| evaluate the criticism about me with gredtiiest.

| can get along very easily with friends dfehent temperaments.
| am ready to accept changes.

I make sure my active presence in social gaiipe

| get upset if | am alone at home.

| can easily make a speech at meetings.

| can manage with others in any situation.

| take the lead to make a dull party lively.



19.
20.
21.
22.
23.
24,
25.
26.
27.
28.

29.
30.
31.
32.
33.
34.
35.
36.

37.
38.
39.
40.

41.
42.
43.
44,
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| feel happy about others happiness.

| get upset if my ideas are objected.

| blush easily on others comments.

| have difficulty to deal with the ups and dwan my mood.

| am not ready to agree with my friends decisi

| become frightened at an examination or apedition.

I know how to behave in particular situations.

| cannot cooperate with some neighbours whdonit like.

| feel uncomfortable while dealing with mentef the opposite sex.

| hesitate to enter by myself when a group@dple are sitting and talking
together.

| think that my neighbours are willing to treae as a close friend and relative.
| feel lonely, even when | am with people.

| keep distance from classmates who teasy to belittle me.

| consider the other opinions.

My feelings get hurt very quickly.

The financial difficulties of my family makeexsad that | hate my life.

| respect the rules and regulations of mytunsan.

I can overcome any difficulties related to stydies with the support of my
peer group.

| have a strong desire to run away from home.
I quarrel with my siblings frequently.
| worry over possible misfortunes.

| don’t have any difficulty in keeping friertdp with the ones who oppose my
opinions.

| cannot convey very well the things evenibw them.
| have confident to travel anywhere, alonenygelf.
It is difficult for me to mingle with stranger

| cannot cope up with the strictness of elders



45.
46.
47.
48.
49.
50.
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| feel annoyed if | didn’t get the respectnfravhom | expected.

| do not feel like participating in anythinfjea being defeated in one.
I worry by remembering the hardships and sesrof my childhood.

I lost many friends since | cannot control temperament.

| worry about silly matters and make it difficto adjust in daily life.

| am satisfied in my life.
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APPENDIX VII

DETAILS OF THE COLLEGES SELECTED FOR DATA COLLECT ION

SL

NAME OF COLLEGE

© 00 N o o b~ wWw N PP

N N B R R R R R R R R
kP O © O N O O » W N B O

EMEA Training College

Gov:Mananchira College Of Teacher Education
CUTEC Thali,Valiyangadi:

CUTEC Chakkittappara

Bhavan'’s College Of Teacher Education

CUTEC Manijeri

Farook Training College

Sullamussalam College Of Teacher Education
KMCTE- Valillappuzha

Devakiyamma College Of Teacher Education
AWH College Of Teacher Education

KET- Balusseri College Of Teacher Education
Sree Narayana College Of Teacher Education
KPPM Anakkayam College Of Teacher Education
Mother Terasa College Of Teacher Education
Providence College Of Teacher Education
KMCTE , Mukkam

MCT College Of Teacher Education, Melmuri

Mar Baseliose College Of Teacher Education, \Wagla
CUTEC Malappuram

Darul Uloom College Of Teacher Education, VaXaak




