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Education imparting knowledge, skills and expezeeto the young ones by
the adults or more experienced individuals. Siheedawn of civilization, education
is believed to be responsible for the cultivatidnaocivilized society. Imparting
education to the citizen enables the developmerd ofsponsible and thoughtful
society. Education has always played a key rokomety’s progress and it aims the
all-round development of the personality of theivighal. Without education, it is
impossible to achieve any advancement and progp#sitboth individual and

society.

Education is the process of gaining knowledgeuloating forms of proper
conduct, imbibing moral and ethical values anddéeelopment of skills along with
individuals physical, mental, spiritual and soaalelopment which in turns, helps
in the creation of a healthy and prosperous sodlety bears a deep understanding
of principles and the philosophy of life. PractlgalEducation is an important
human activity because it is essential for spitjtpeofessional growth of people of a
country and for economic development as well. Tacate or in the process of
education, three interwoven elements are involvEdueator (teacher), Educed
(student), and Content (subject-matter). Out obé¢hehe teachers are in the most
privileged position. They stand in the interfacerahsmission of knowledge, skills

and values that responsible for acculturating tie of education.

The aim of education is to create a cultured anized citizen, because it

is essential for the development of both individs@tiety and country. It is a known
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fact that, education will never be complete andenele achieved its purpose
without its facilitators, the teachers. ‘Teachets e Architect of the future’ is not
a mere figurative expression but a truthful statetnas the role of teachers in any
education system is of vital importance. There haeen always debates and
controversies regarding the system of educationisharovided to the students. The
ultimate purpose of education is to ensure thadesits are well prepared and are
well developed. This can be easily attained wharcational system is designed to
provide values and ideas to the students. Studeust be taught that education is
not only concerned with getting high scores in cetitiye examinations and getting
admission to reputable colleges. The supreme aimedafcation is the total
development of an individual. In this view edueatis concerned with building
students characters and preparing for their fulitee Main aim of education from
the perspective of the state is to inculcate theonal values in children i.e.,

democracy, secularism and socialism.

Education shall be not only about gaining morewiedge and information
but rather about understanding better the meaninigeo It shall produce not only
excellent professionals and workers, but also iddizis free of fears and hate,
hence able to give and receive love. What the disedocation if it becomes a
weapon to destroy the children’s entire life. Edigais the most powerful weapon
which can change the world. Education is that cmmtus and purposeful social
process by which the innate powers of man are dpeel his knowledge and skill

are enhanced and behaviour is changed. The aimugB&on is to create a cultured
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and civilized citizen, because it is essentialtfa development of both individual

and society.

WHO defines secondary students both in terms ef(4g-19) and in terms
of a phase of life marked by special attributesude rapid physical, psychological,
cognitive and behavioural changes and developmediisding urge to experiments
attainment of sexual maturity development of addéintity and transition from
socio-economic dependence to relative independeéS®eondary students are that
period of years during which boys and girls mowvenfrchildhood to adulthood,
mentally, emotionally, socially and physically. Ithis stage the important

development is language and affirmative spellingraness.

Language is the most precious gift of man. It iga& of the culture of the
people and the chief means by which the membesookety communicate. The
functioning of social structure and the transmissbculture from one generation to
the next depend largely on language. Languageds ewolved by social convention
and tradition. The acquisition of the language ré’s culture is an important factor
in socialization. This implies the language and bomulture are intimately related
and the one is indispensable to the other. Langim@®& extremely complex and
highly versatile code that is used to communicate thoughts, desires and
experiences to other persons. Language is notaonmigdium of communication but
also a culture transmission. Language is code edolwy social convention and

tradition.

The use of the word ‘Language’ is so sovereigh déing attempt at definition

may pose some problem. “Language is purely humdman-instinctive method of
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communicating ideas, emotions and desires by meansystem of voluntarily
produced by the so called organs of speech”. (S&p#produced by the so called
organs of speech”. (Sapir, 194produced by the Bedcargans of speech”. (Sapir,
194produced by the so called organs of speech’pi(Sa94produced by the so
called organs of speech”. (Sapir, 1949). Languag®t a natural phenomenon: it is
a creation of man’s needs. Hence society dependanguage; it depends on air,
water and earth for its own existence. We alsoaiker devices such as gestures,
sign, drawing, sculptures etc. however these areaffable enough to replace

language.

Language is most important in the child’s develepin Language is purely
human and non-instinctive method of communicatileas, emotions and desires by
means of system of voluntarily produced symbolsesehsymbols are in the first

instance auditory and they are produced by theabedcorgans of speech.

Language is the expression of human personatitwdrds, whether written
or spoken. It is the Universal medium alike for weying the common facts and
feelings of everyday life and the philosophers d@ag after truth, and all that lies
between. The language that opens window to thedwamtl lingua-franca in every

field.

English is a global language, knowledge of whighndispensable in the
development of individual as well as country. Imglabalised and interconnected
world, importance of English cannot be underestaiiain many countries and
markets, knowing English opens opportunities of leympent. An entry to global

workforce necessitates a communicative competencg&nglish. English is the
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communicative medium in fields such as ScienceAandtion. It is one among the
most spoken languages in the world and officiagleage in a large number of
countries. Enjoying world classics, best films atlder entertainments also need the
knowledge on English. In the modern world of tedbgyg a person who lacks
proficiency in English will face many hindranceseaxploiting the endless resources
of technology. English has proved itself, as altdyearing to the nations of the third
world. It is contemplated as the means of ascenldimmvledge. In Young India
(1921) Gandhiji has highlighted °‘English as the gaage of International
Commerce, language of diplomacy, the key to ridlerdry treasure and an
introduction to Western thought and culture. It ishe language
oftrade,science,technology,communication,mediatjprofession,medicine,agricu
lture,engineering,tourism,higher education and aede In the present era of

globalization English language works as a link lzangg’.

In India,” English is considered as a foreign laage. English as a foreign
language means precisely that English is a fordégnguage, not used for any
national purpose, but used for international pueg@sarrison,1973). According to
Broughton, Brumfit, Pincas and Wilde(2002)’Englishnguage is taught in

schools, often widely, but it does not play an eakrole in national or social life.”

Formal education of English was introduced inidnldy British rulers in
order to prepare clerks for the smooth runninghef government and also to act as
intermediaries between the British and the Indigéducation act by Macaulay
(1835) paved the way for education through Enghsdium in India. But teaching

of English got a systematic approach by Woods Ciebpa 1854.



Infroduction 6

After the independence of India regarding the mmedof instruction, there
was a dilemma on which language to be used as medfuinstruction. Hindi is
considered as national language and due importamae given to English
nationwide. Many commissions and committees werpoimped to study the
conditions of education after independence. The véisity Education
Commission(1948)headed by Dr. S. Radhakrishnamreended that “English be
studied in high schools and Universities in ordhat tve may keep in touch with the
living stream of ever growing knowledge.”Educatidammission(1964)considered

the diversity of Indian context and recommendeddHanguage formulae:

1. The mother tongue.
2. The official language.
3. The foreign language.

The commissions and agencies like state Recogmizatommission,
Secondary Education Commission,The Central adviBmgrd of Education, Inter
University Board and Official Language Commissiomc.e.highlighted the
important role of English in Indian Education(1986jional Curriculum
Framework(2005)and  National knowledge Commissiod@2@lated the
significance of English language in school educatid\ccording to Kerala
Curriculum Framework (2007)language learning shdidased on experiences of
the child in school education at primary level. Yiecommended three language
formule from fifth to tenth standard and more laage combinations at higher

secondary level.



Infroduction 7

Even though commissions and policies encouragadhiley of English
Language, and provisions are made for the samepahermance of students in
English may be due to various factors includingldgecal, Psychological and
cognitive abilities, learner’s previous knowledgadaopportunity for learning
etc...(Latu,1994).Some other factors are relatecasher, method of teaching and
curriculum. In certain cases, students are reltatamearning English because of
fear of grammar (Balamurugan&Rajarajeswari,2013).gq@ammar is the structure
of any language and hence plays a vital role imiag and use of that language. In

English also grammar is substantive.

The four skills of language (also known as therfgkills of language
learning)are a set of capabilities that allow afhvidual to comprehend and produce
spoken language for proper and effective interpeisoommunication. These skills

are Listening, Speaking, Reading and Writing.

Listening:-Listening is the ability to accurately receivedanterpret messages in the
communication process. Listening is key to all eéffee communication. Without
the ability to listen effective, messages are gasiisunderstood. Good listening

skills also have benefits in our personal lives.

Speaking-Speaking skills are the skills that gives us #idlity to communicate
effectively. These skills allows the speaker, tovay his message in a passionate,

thoughtful and convincing manner.

Reading-Reading is the ability to process text, undem$tés meaning, and to

integrate with what the reader already knows.
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Writing :-Writing skill is an important part of communicaii.

In later school years, writing skill becomes agfrof student’s ability to
communicate. Naturally, writing skill is an impanta aspect in the school
curriculum. Writing is both skill as well as meawnisself-expression. The complex
process of writing integrates visual, motor and ceptual abilities, and a major

medium through which children demonstrate theinkedge in academic subjects.

It has been remarked that writing is the mostidaiff of the language
abilities to acquire. It is a skill in which we pghace a sequence of sentences
arranged in a particular order and linked togetirecertain rules. It is a productive
skill which involves manipulating, Structuring amdmmunicating. This can be
further looked at in terms of sub-skills of writtai'riting involves the use of a few
structures which we may not normally use while &p&a Writing, transmitting
thoughts on paper is a very important skill patady during school years. When
man’s attention is turning increasingly towards lgziag his culture, it is natural
that he should attempt to examine in detail the m&acommunication, which is
essential to his society. Language like societpisstantly evolving and is subjected

to growth and change in much the same way as lietggnism.

This study has been done to analyze the writirffficdities of secondary
school students, as well as to know some of th@grthese students usually make

and the reason why they have this kind of problesmsn writing English.
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English language education is crucial area in twhesearches are reported
on performance in English, skill development, @ulim, vocabulary, anxiety,

learning style, learning difficulties and so on.

(Hemamalini,2010;Khan&Kumari,2010;Bala&Bamba,201&gva&Nair,2011;Priy
anka&Ramakrishnan,2013;Goswami&Subrahmanyam,201ghisl@014;James&V

asanthi,2016).

In terms of teaching and learning, all four of tBeglish language skills
namely listening, speaking, reading and writing @racticed and taught. However
in most English classes, writing is considerechtorhost difficult skill to acquire. In
accordance with natural order hypotheses of langlegyning, writing comes at the
end of the learning process. Regarding secondrergio language acquisition, the
skills of listening, speaking and reading are redtyracquired before the writing, the
last skill to be acquired. For foreign languagariers , it is more difficult to learn
to write in English because of the differences ennts of linguistic features,

rhetorical patterns, writing styles, and other unat factors.

In spite of these difficulties, students at allueational levels need to
improve their writing because it is one of the maseful and effective tools in
global communication. Writing is an essential aspéchinking and learning at the
academic or tertiary level. In addition, writing asmeans of communication that
enables individuals to share ideas, defend opinicersd express emotions
(White&Arndt,1991). Furthermore, writing is an inmpant tool that allows students
to learn more effectively, and to increase thetarstanding of what they have been

taught.
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It is clear that writing is a crucial academiclskvhich students need to
develop in order to succeed in their future car@oonpattanaporn,2008). In other
words, writing can be considered the most imporsaiit for English as a Second or
Foreign Language (ESL/EFL) Students to acquire dedelop. Therefore, it is
necessary for writing, teachers to put more efiioid helping students due to the
fact that writing is both a crucial skill and afaitilt one to acquire. The mastery of
writing skills is particularly important in the EEEFL context . However, Writing is
often problematic, particularly for ESL/EFL Studemind teachers, in terms of both

producing and assisting struggling students wiirtiritten work.

Need and Significance

Writing is one of the basic skills which one acesiin the formative years .
Firstly, the writing has been defined by the Oxfdrdtionary as the activity or skill
of marking coherent words on paper and composixig.¥riting is the vital means
of communication within an organization. In fact,sarvey goes on to say that
almost 30% of our work is accomplished throughtenitcommunication. Therefore,
the skills to truthful writing are essential forhaéeving career and business goals.
Apart from the workplace, writing is essential inamy other areas as well.
Unfortunately, today these skills are being negléclf one wants to achieve his or
her goals, the art of superior writing is imperatihere are a variety of methods to
enhance and hone your ability to write well. Alditeffort will go a long way in
achieving your goals. This is what sets you aparnfyour peers .We take a look at
some instances where the art of writing is an irgmir asset .Writing is a

geographical representation of speech . Accordingell, "Writing is a tool used to
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enable us to express what is in our mind.” It meainpreserving the knowledge
which the pupil has gained or the judgments heftiased .It serves as a check on
his forgetting useful items of knowledge and ideHse habit of making notes of
what is read and of summarizing helps the recatdraf what has been studied’(S.
S .M. Gaudar ). Francis Bacon complimented ‘writid¢ho he said his of quoted
words “Reading makes a full man,conference a readgn and writing an exact
man.”lt is perhaps the most important linguistidlgkat helps preserve the culture,

philosophy , literature and story of man in a graghform.

English language plays a vital role in producimg @romoting changes and
accepting new programmes. But today English insminools is in a chaotic state.
English teaching needs through analysis in ordeevdalize it .Teaching of English
in the 28" Century was characterized by frequent changesranmvations to some
extent, giving us hope, and by the developmentoohpleting language teaching
ideologies. All the Indian languages have freelyrimoed words from English and
coined words and phrases on English models tcclertheir vocabulary .The
influence of world literature on the vernaculaedature of India is also directly

attributed to the popularity of English literatwklndia.

As recommended by the official language commissiénglish is to be
taught in our schools primarily as a language ohgeehension. The objectives of
teaching English at the school stage may therdfereummed up as developing the
following skills and knowledge in the pupils. Toderstand English with ease when
spoken a normal conversational speed. To speaksBngprrectly and fluently and

to read English with comprehension at a reasongfi@ed so as to use it as library
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language for gathering information and for enjoyregding .As students learn how
to write ,many of them feel dissatisfied with whhey have written to the point
where they just give up or turn in an assignmest s poorly done due to
insufficient effort .The writing will helpful fosstudents to frame sentences, fill in
the blanks, translation from the mother —tongu&mglish and vice versa; Essay
writing ;letter and application writing .The studesinould enable to the correct use

of words and sentence patterns, as well as thefyaenctuations and compositions.

Statement of the Problem

The present study is entitled asWRITING DIFFICULTIES IN
ENGLISH AMONG SECONDARY SCHOOL STUDENTS OF WAYANAD

DISTRICT .”

Definitions of Key Terms

For the purpose of clarity and simplicity the istigator has defined the

technical terms in the title of the study.

1. Writing difficulties in English

This means that when the students first write sbimg dow , they have
already been thinking about what they are goingatyp and how they are going to
say it. The student’s difficulties in writing Engh can be influenced by lack of
many vocabularies, and grammar, lack of writtenr@ges and ideas. According to
Nunan that,“ Writing is an extremely complex , cibiye skill for everyone because

in this activity the writer has to show controlswime variables simultaneously.”
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2. Secondary school students

Secondary schools include the third stage of @cbducation in Kerala. It
consists of 8,9,10 classes. In the present studgests refer to students studying in

standard 8 of secondary schools.
Variable

The only variable that is measured and analyzethénstudy is writing

difficulties in English.
Objectives

To identify the writing difficulties in English rmong secondary school

students of Wayanad district for the components

1. Spelling.
2. Vocabulary.
3. Punctuation.

To suggest possible remedies to remove the diffesulin English among

secondary school students of Wayanad district
Methodology

In the present study the investigator has adophed survey method to

analyze the objectives of the study
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Sample

For the present study the investigator collecteiéh dlmm a sample of 600

secondary school students of Wayanad district
Tool

The tool used for conducting the study was ‘A d@gjit test on writing

difficulties in English’
Statistical Technique used
The collected data was analyzed by using percerstagkysis.
Scope and Limitations of the Study

The present is conducted to identify the writinfficlilties in English among
secondary school students. The study was condwuctesl sample of 600 students

studying in standard"8of secondary schools in Wayanad district.

Even though much precaution was taken to makestilndy as accurate as

possible, there are some limitations too. Soméaeitare,
1. The sample selected for the study was confinechéodistrict only.

2. The sample consists of only 600 students studyingstandard 8 of

secondary schools in Wayanad district.
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Organization of the Report

The report of the study is organized in the follogvfive chapters

Chapter 1 — This chapter deals with a brief intaigiun, need and significance of the
study, statement of the problem, definition of kiEyms, variable, objectives,

methodology and scope and limitations of the study

Chapter 2 — This chapter presents the review afedlliterature

Chapter 3 - Methodology of the study describedetuail consisting of the sample,
tool used, data collection procedure, scoring atatistical technique used for

analysis.

Chapter 4 — This chapter deals with the statisacallysis of data and discussion of

results

Chapter 5 — It presents the summary of the studyomfindings, implications of the
study, possible suggestions to remove the diffiesiltin writing English and

suggestions for further research.
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REVIEW OF RELATED LITERATURE

»  Studies on Language Errors

» Conclusion



REVIEW OF RELATED LITERATURE

Review of related literature is an important aspefc any investigation.
According to Moult ‘the survey of related literaguis a crucial aspect of planning of
the study and the time spent in such a survey irabig is a wise investment.”A
proper study of related literature should enabéeitivestigator to locate and go deep
into the problem practically. A careful review dfet researchers how reported in
Journals, books, dissertation, internet and otberces of information related to the
problem to be investigated is one of the importstefps in the planning of any
research study. It is a variable guide in definihg problem recognizing tits

significance, suggesting appropriate study desighsaurce of data.

The purpose of the review of literature is anatyzyy Good *(1954) as

follows.

* To show the evidently clearly available solve tpeoblem adequately
without further investigation and further investiga and thus to avoid the

risk of duplicating.

* To provide ideas, theories, explanations or higpees valuable in

formulating the problem.
* To suggest methods of research appropriate tpribiglem.
* To locate comparative date useful in the intetgien of the results.

* To contribute to the general scholarship of tineestigator.
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Knowledge is vast and researcher can go only fiv@ome related studies
in limited time. When a researcher goes througtptegious researcher and relevant
literature, the researcher becomes familiar withlimited time available in order to
make the study relevant and worthwhile. Journad®kb and previous works were

reviewed.
Studies on Language Errors

Philip (1980) conducted a study on “Types of esrmawmmitted by secondary
school students with reference to certain selestedttures in English”. This study
revealed that there is significant relationshipwesetn sex of the pupils and
magnitude of errors committed in the case of mgjai structures. It was observed
that there is no significant relationship betweassation of schools and magnitude of

errors and type of management and magnitude ofserro

Leela Devi Amma (1984 )conducted a study of “Theors committed by
secondary school pupils in written Hindi with refece to certain selected
structures”. The main objectives of the study wepeto identify the errors
committed by students of standarl i@ 18 structures included in the study with
respect to the total sample and relevant sub samip)eo arrange the structures in
the order with respect to the incidents of errard & classify them into different
categories on the basis of level of incidenceocgdmpare the incidence of errors
among the relevant sub samples. The main findihdlseostudy were: Incidence of
errors was found with respect to all structuresemakinder the study. Maximum
percentage of incidence of errors was observed rggpect to the structure voice

(87.77). The minimum errors were seen in the casspefling (24.79%).In case of
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the total sample, out of 18 structures selectedly one structure falls under the
category of extreme seriousness .Five structulesirider the category of average
seriousness. Majority of the structures come urttler category not negligible
seriousness. It was found that the urban and gralps differ in the incidence of

errors. It was found that the boys and girls diffethe incidence of errors.

Nes (1984) studied about writing errors by adaltsl by children. He
defines writing errors as occasional deviationsnfi@ person’s normal hand writing
and as differing from spelling mistakes. The degra are systematic in nature to a
certain degree and can there for be quantitatigklgsified in accordance with (1)
type and (2) location in word writing errors cam [either collected from
spontaneous handwriting or dictation or elicitedHawing students write specific
test. Because of their systematic nature writimgrerprovided a means of studying
the programming or writing in central nervous sgstdJsing writing in central
nervous system . Using 210 errors from 14 adu@s, dictations from 8,4 5"and
6" grades and 30 dictations from children receiviemedial teaching for writing
problems. Analysis showed that 40% of the spontasmewiting errors also occurred
among children where they had writing problems, #reors were relatively

numerous.

Ramani V.N. (1987) conducted a study “A diagnosttady of errors
committed by the university entrance in written ¢lirwith reference to certain
structures and transaction” .The test was admatexdrto a sample of 350 university
entrance selected by the proportionate stratifistiom sampling technique. The

objective of this study is: To identify the percay¢ of errors committed by the
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university entrance in the selected and translatodindi for the total sample and
the relevant sub samples. The major finding is dkat all sample (gender, locale)
made maximum errors in transaction. Almost all shidd committed minimum

errors in the structure imperative. Except in omgvo structures, percentage of

errors is found to be in between 20 and 50 fordémeaining structures.

Supriya (1988) describes in her study on analgsisrrors in the written
English of secondary pupils. The main objectiveshef study were (1) to find out
the percentage, rank them for the total samplesahdamples and to compare the
percentage of errors (2) to identify the most diffi item in each subsample and to
estimate the association between the difficulty #red nature of subsamples. And
her major findings were the ‘question tag’ was foua be the most difficult item.

Locale and medium of instructions were associatéa @@mmitting errors.

Devaki (1989) conducted a study on errors in emitSanskrit of secondary
school pupils. The study was conducted on 295 stsdef ¢" standard from 15
schools of Kozhikode and Malappuram districts. Tingor findings of the study
were the conjunction is the most difficult area gercentage incidence of errors are
high in all areas according to the total sample alhdhe subsamples. Generally
boys from government schools and rural area secgratzhool pupils.The study
were conducted on 295 students Bfsgandard from 15 schools of Kozhikode and
Malappuram districts. The major findings of thedstwere the conjunction is the
most difficult areas were having very high percgeta errors. When compared the
14 subsamples only four showed significant diffeeem the percentage incidence

of errors.
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Vasudevan Nair K.N.(1989) conducted a study ofdiAgnostic study of the
errors committed by the upper primary studentsritten Hindi”. The present study
comes under the comparative survey method. Thesfigedor tries to compare the
significance of errors committed by upper primatydents in written Hindi with
regard to some selected scripts, structures andaction. It was decided to select
the eighth standard students for the study. Theatas administrated to a sample of
520 students selected by the proportionate sedtiffndom sampling technique
giving representation to sex of the pupil, localgnagement and efficiency level of
the schools. Objectives of the study is: To idgntihe percentage of errors
committed by the upper primary students in the ctete scripts, structures and
transaction in written Hindi for the total sampledaelevant sub samples. The major
finding is: The percentage of errors for boys rangery high to the level of girls

range.

Sethumadhavan (1993) analyzed the errors comhiigted” standard pupils
in written Malayalam. The objectives of the studgrevto identify the percentage of
errors, arrange the select scripts, vocabularycstre, grammar etc... with respect
to the incidents of errors, and compare the inadeerrors. It was found that the
‘Sandhi- sanskrit’ is to be the most difficult itend in the case of boys and girls

there is significant difference in incidence errweye found.

Mohammed Sareef. K.(1996) conducted a study ofmmatic study of the
errors committed by standard' 7students in written Malayalam. The study was
conducted on a sample of 600 students selectechdyptoportionate stratified

random sampling technique giving representatiosew of the pupils, locale and
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management category of schools. The objective ®@fpttesent study: To study the
difference in percentage of errors in written Malayn of standard™7pupils for the
relevant subsample formed on the basis of sexld@a management categories of
schools. Diagnostic test is used for the study. &iners committed were estimated
using the relevant statistical technique as peiothectives. The important findings
of the study are: The percentage levels of incideimccommitting errors in all
categories of items by Boys are found to be grethiten Girls.2) The groups of
subsample formed on the basis of sex, locale anthgement category of schools,
do not make significant difference in committingoes in written Malayalam except

in between boys and girls and government boys amdrgment girls.

Jamaluddeen, K. (2000) conducted a study of dstgmetudy of the errors
in the usage of tenses in English committed bysieondary school students. A
sample of 588 subjects were initially selected frdme government, aided and
unaided recognized schools of Malappuram, educatidistrict using proportionate
stratified random cluster sampling technique. Tam@e was selected giving the
due representation of factors like sex, locale, iomadof instruction, School
Management. The objective of the present study:idemtify the percentage of
errors in the usage of tenses in English committgdthe secondary school
students,the percentage of errors in basis of sytlsea Diagnostic test and General
date sheet are used for the study. The statistszdinique is Estimation of the
percentage and test of significance of differenesvben percentages are used. The
important findings of the study are: 1) Girls cortted lesser number of errors than

boys. 2) Rural subjects made more errors than wbhbjects did. 3) It is the unaided
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schools that come first in the standard of perforceaof students. Aided and

government schools are only second and third réspc

Narayan P. (2003) conducted a study of “A diagoostudy of errors in
written Sanskrit of secondary school pupils.”"Théofeing are the major objectives
of the study.1) To identify the major errors in tign Sanskrit in the selected 20 sub
skills among secondary school pupils.2) To clagsédtrors into major functional
grammatical sub skills.3) To determine whether ifiggmt group difference exists
based on their Gender, Locale and Type of managenvben there compared with
respect to the percentage incidence of errorsarséhected 20 sub skills selected for
the study. Samples of 800 pupils were selected ft@rsecondary school pupils of
Kerala using proportionate stratified method. Thamgle thus selected was
subdivided into subgroups. 1. Gender 2.Locale 3Tgp management 4.Socio-
economic status. Tools used for the collectionathdequired for the present study
are of two types. They are: a) Diagnostic test ené&al Data Sheet .Statistical
techniques used Scoring and Tabulation of DatariiBgof diagnostic test, Scoring
General Data Sheet, tabulation. Tools used focttiection of data for the present
study were 1) Diagnostic test, 2) General Data tsHeeorder to make the error
analysis comprehensive and systematic, the prescrdlyllabus in Sanskrit was
thoroughly analyzed into sub skills excepted ands@bh areas where errors are
probable were identified. A diagnostic test covgradl these sub skills was then
developed by the investigator. This was tried oud astandardized before
administrating it for collecting errors. The erravere then qualified with respect to

each of the sub skills and the categories wer@gedin the descending order of the
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percentage of errors. This statics has been the fmsmaking the diagnosis. It has
been found that of the 20 sub skills included m dignostic test eight pose average
problems to pupils, and twelve as below averages Stiate of affairs is not tolerable
especially in secondary schools where Sanskritppased to have more importance

than in other school.

Saadiyah Darus. Kaladevi Subramaniam(2009) cdedu@ study of Error
Analysis of the written English Essays of Secondaefiool Students in Malaysia: A
Case Study.” This study examines errors in a coqdfug2 essays written by 72
participants. The participants are Form Four Mdlydents who are studying at a
secondary school in Malasia; 37 male and 35 fema@ley have experienced
approximately the same number of years of educatloough primary and
secondary education in Malaya. This lends to theatlve of the study, which is to
investigate types of errors made by Form Four stisdm their written work. The
study sought to answer the following research goestWhat are the six most
common errors that students make in their essaifsif fhe participants come from
non- English speaking background and hardly comoateiin English outside the
school. The instruments used for this study wadigyaants written essays and
making software. All of the errors in the essaysenidentified and classified into
various categorizations. The results of the stltyw that six most common errors
committed by the participants were singular/pldam, verb tense ,word choice,
preposition, subject-verb agreement and word ordlkese aspects of writing in
English pose the most difficult problems to papaoits. This study has shed light

on the manner in which students internalize thesrof the target language, which is
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English. Such an insight into language learningbfegms is useful to teachers
because it provides information on common trouplets in language learning
which can be used in the preparation of effecteaching materials. The result of

the study show that errors that participants comechitvere basically grammatical.

Sudriyal ,S .and Singh, P.P (2010) made a coniparatudy on spelling
errors in English language of both and Hindi medistudents. The data were
collected from 300 students of"Sstandard. It was found that English medium
students committed less spelling errors in Englestguage as compared to Hindi

medium students.

Mary,J.J. and Thangam ,A.R.(2011) conducted aystuederrors committed
in written English by the students of Ninth startlaifhe data were collected from
512 students from 12 Higher secondary school inoffukudi area. The study
revealed that rural school students had committecerarrors in spelling than urban
school students. Also boys were found committingenerrors in grammar than

girls.

Mishra ,(2012)investigated on errors and remenhdsnglish language on a
sample of 220 Eighth standard students. The irgegstii developed a remedial
package on English grammar and administered orsdh®le. The findings of the
study revealed that there will be a significaneeffof remedial learning package in

removing grammatical errors of Eighth grade stuslent

Alakeeli, (2013) examined the lexical and gramuoati difficulties

encountered by Iragi students in learning Englista #oreign language on a sample
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of 30 final year degree students .The findings stbthat errors and mistakes which
are highly observed in the writing of Iraqi EFlateers make a serious problem in
the communicative process as it results showed akmness in several areas of

writing because of the poor knowledge of lexical gnammatical rules.

Mohammed Ashark P. (2013) conducted a study ofrdifisrin Arabic
grammar committed by secondary school studentsatdkRad district.” In the
present study the investigator choose the strdtiiampling technique for the
selection of the sampling. 300 student’s from5 sthof Palakkad District. Norms
we’re established for the total sample and forsiiesamples on the basis of Gender,
locality and type of management. Tool to be usedHe study was Test on Arabic
Grammar. The investigator made use of the staistachniques are 1) preliminary
analysis 2) Test of significant difference of méanlarge independent sample. The
objectives of the study are 1) to identify the legkerrors in Arabic grammar of
secondary school students. 2) To check whethet arig significant difference in
the mean scores of structural errors in Arabic cdtech by secondary school
students for the sub sample. The major findinchefgtudy is: The technique of one
way ANOVA was applied to find sub sample could disinate in errors of Arabic

Grammar.

Abdul Gafoor K., & Remia K.R (2013), conductedcstady of “Spelling
difficulties in Malayalam among lower primary studi€’. This study identifies
spelling errors with respect to vowels, signs, egidconsonants and consonants
doubling, in terms of addition, omission, and sitbsbn committed in Malayalam

writing by grade 3 students in Kerala. The studys wanducted on 100 random
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drawn 3 students of 11 lower primary school randomly selécdrom Thrissur
revenue districts. The major findings of the stiglthe most difficult area in writing
Malayalam, for beginners, is signs both vowels sigmd diacritic sign. Both

substitution and omission of signs cause exterspeding errors.

Ali Akbar Khansir (2013) conducted a study of “@&riAnalysis and second
language Writing”. The aim of the study is to exaenthe written errors such as
paragraph, punctuation, articles, spelling, anduwastion in writing of Iranian and
Indian students. The purpose of the study is topaom and examine types of
written errors by EFL and ESL learners at undedgage level in English language
and suggest remedial measures to overcome the ¢bngrof errors. The data for
the study were 200 students in the age range &b 2@ at under graduate level in
Mysore, India as ESL learners and blusher, IraBFs learners participated in this
study. s. In this study, three tools employed dlevs: 1. A special test which was
similar to both of the groups .2.A comparative gtoéithe English and Arabic uses
of the articles.3 .An examination of a number cfags written by the students. Thus
the test consisted of 40 items. Methodology adopiettis study consisted of the
processes: Research design; Data collection; and &wlysis. By the use of the
tests, the errors in writing by Iranian and Indsandents at under graduate level will
be analyzed, and valuable remedial measures seggdsiis study is implemented
on the basis of an ex-post facto design. The instnis utilized in this study were:
General English Proficiency Test, Background Quoestaire, and Grammatical
Judgment Test (G.J.T) The General English Profajemest (Transparent)

consisted of 50 multiple choice vocabulary, gramnaad reading comprehension
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items. The result of the study indicate that ttalthumber of errors committed by
the Iranian students was 3045 and that of theiiamdoeer's was 3274. The
maximum errors made by the subjects were fromehiT of ‘punctuation’ (1387).
The number of errors made by the Indian studentisaruse of punctuation was 718
which came to 22% for errors in punctuation. Thenian students committed 669
errors. They constituted 22% of errors for pundtuatThus, the minimum number
of errors recorded in writing in this study waseimg’. The total number of errors
in the use of spelling was 578 which come to 19¢&foors in spelling. The number
of errors committed by the Indian students was 4Ty constituted 14% of errors
for spelling. The findings of this study revealddtt the occurrence of all errors
types found here any proportionally related to khewledge of the subjects on the
basis of English writing. Based on the above claithe researcher believes that
errors are an integral part of learning seconceifpr language or is a natural part of
the learner's gradual movement toward the developm& communicative
competence, and he/she should be allowed to mataarceypes of errors which do

not greatly affect communication.

Nair,(2014) studied about the effect of an inviolut strategy to reduce
grammatical errors and enhance learning achieverménEnglish students at
secondary level. The participants of the study wiestudents of standard' 8it
was revealed that grammatical errors of Eighthdaesh students had remarkably
reduced due to the involution strategy and alseolirtion strategy was found more

applicable than conventional method.
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Indra Ratna Mulianinigsih, Listiani (2014) conduztstudy of “An error
analysis of students’ English writing”. This resgarwas aimed at knowing (1)
students writing ability in second grade of SMK Bdkurwokerto (2) the types of
grammatical and lexical error made by the studesish was influenced by Bahasa
Indonesia (3) the percentage of each type of efitoe. method used in this research
was descriptive study. The population of this redeavas all of students in second
grade which consists of 289 students. 25% of thauladion or 72 students were
taken as the sample. The sample was chosen randdhdydata was taken through
an essay test. The students were asked to wriegsanal letter and choose one of

topics provided.

Ronald Candy S. Lasaten (2014) conducted a dttllgalysis of errors in
the English writings of teacher education studentising the qualitative research
design, the study aimed to analyze the common iktiguerrors in the English
writings of teacher education students. This papecially sought to identify and
describe the prevailing linguistic errors in thegksh writing of the students.
Moreover, it investigated the possible causes afseherrors and drew out
implications to language learning n teaching. Usiagdom sampling, the written
compositions of the students were subjected ta a@malysis using h Taxonomy of
errors patterned after the model of Darus and ck2@§9). The study found that
errors in verb tenses are the most common linguéstiors of the students, followed
by error in sentences, punctuations, word choipellisg use of prepositions and
articles. The errors fall under the grammaticalchamical/ substances and syntactic

aspects of writing English. Majority of these esr@re caused by learner’s poor
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knowledge of the target language(English), speddific ignorance of rule
restrictions. Others are attributed to the leamearelessness, first language transfer
of interference and limited vocabulary in the targaguage. Through this study,
language teachers are guided to assess their aehing methodology and identify
their student’s ability in writing and to chose thieategies ad topics that are best

suited to their students.

Faisa Hawa, Rahmawati Sukmaningrum, Oscar Yugiia@scalao (2016),
conducted a study of “What errors are committedstudents in writing English
paragraphs”. This qualitative study took 35 studerst the subjects of the study. The
subjects were selected from the second semestingtuof English Department of
University of PGRI Semarang who enrolled writing. This study intended to
investigate the types of error committed by theoedcsemester students in writing
paragraphs and the frequency of their occurrentes.results of this study reveals
that the students commonly commit error in gramoaatiwvhen they write
paragraphs. The most common errors are dominatedetly tense, subject-verb
agreement, and fragment. The instrument used tectdhe data in study is written
test. The students were assigned to write a pahgra which the topic is not
determined by the lecturer. It is in evitable stutddn making error when they write
paragraphs in their second language. The studynptseto analyze errors in the
paragraphs written by second semester studentsghise Department of University
of PGRI Semarang. The data of this study are 3&gpaphs randomly taken from
second semester students who enroll writing. 2.ttévri test is used as the

instrument of the research. The analysis of thagraphs is derived from Corder’s
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(1967) cited in Sawalmeh Murad (2013) method ooreanalysis. This method has
three steps (1) collection of the sample error¥,id@ntification of errors, (3) and
description of errors. All the errors committed Klye students are put into
categorizations. This study reveals that the secsmthester students have
committed several errors in their paragraphs. Thargevery tense, subject verb
agreement, fragment and capitalization, spellingrdvorder, use of pronoun,
preposition, and article. Several recommendatioagat in the highlight to reduce
further problems regarding writing English paradgragFinding the result, it is better
for writing lectures to teach the basic grammarokefteaching the method of
writing a good paragraph. Moreover, students whomlemwriting 2 should be

improved their knowledge on verb tense, subjech-agreement and fragment.

Dr. Violeta S. Alfonso (2016) conducted a study “@ommon Errors
Committed by Freshman Education Students in theitem English Compositions
and their relationship to some Selected Variablddie descriptive correlation
research method of investigation was utilized iis 8tudy. The principal tool used
by the researcher consisted of three sets of catipwsof 136 education freshman
students who enrolled English. These compositiohserev used to determine the
common errors encountered by the students in \grifiine objective of discovering
the students’ capability to write, having been ndlsegraduated from high school,
the second composition was written at the middléhefterm to know the extent of
development after a certain period of drills anssées in English 1, and the last
about the end of the semester. Tool was the questice. The findings have some

important implications related to the administrat@and supervision of the English
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language. The varying errors encountered by th@ests on the area of grammar,
mechanics, and sentence structure will be givenuate attention by the language

teachers.

Manik, Sabar; Purba, Normina; Rostina (2017hdexted a study of *
Investigating Linguistic Errors in English Compasits: A Case Study of Non-
English Department EFL Undergraduate Students”. sTilstudy aimed at
investigating linguistic errors committed by stuttermajoring in Non-English
Department in writing English composition. A total 20 first year students at
Economic collage IBBI Medan who have taken an Ehglubject course were
involved in this study. Their compositions were Ilggad for the purpose of
scrutinizing linguistic errors they made. In anatgg the data, this study adopted
Hubbard (1996) classification of errors includingqugmatical, syntactic, substance,
and lexical errors. The results of data analyssavered that students committed
352 errors in their compositions with the followirfgequencies: 82 errors in
prepositions, 32 errors in tenses, 29 errors iiclast 48 errors in subject verb
agreements, 37 errors in word order, 17 errors apit@lization, 21 errors in
punctuation, 28 errors in spelling, and 58 errarswiord choice. Hence, it is
concluded that the most difficult linguistic errtbrat students face is prepositions,
while the easiest part of linguistic error that gesdifficulty for students is
capitalization. In order to collect their compasits, students were purposely asked
to write an unforgettable experience in their dtethe course of creative writing. A
total of 20 students comprising 11 males and 9 fesnaere involved in this study.

The composition was limited to circa 300 words. bmmmpleting the task, their
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writing was analysed. 20 students participatedhis $tudy, it was found that a total
of 352 errors committed by students. The dominamoreclassification was
preposition use with a total of 82 errors, whilbe tleast dominant error was

capitalization with the total of seventeen.

Asma Al-Qudat (2017) conducted a study of “Spelliarrors in English
Writing Committed by English-Major Students at BAUThe patrticipants in the
present study were 65 students. The participantheégpresent study included 65
English-Major Students at BAU’s main campus locatedAs Salt, Jordan. The
participants age range from 18-22 years old. Theyevall enrolled in ‘Technical
Writing’ course of the academic year 2016/2017. Tistruments of the present
study include written samples. In other words, §8ags were used to be the data of
the study. Students committed spelling errors duenany factors such as the
interfere Anthony J. Onwuegbuzie, (2017). Most cannfFormal Grammatical
Errors Committed by Authors. In this study, he gmatl formal grammatical errors
committed in 117 manuscript submitted to the jouResearch in the Schools over
a 6-year period. Among other results, | identifigd 35 most common formal
grammatical errors. Descriptive Statistics (i.eeasures of central tendency) were
used to address the first research question. Reele®m 35 most common formal
grammatical errors committed by authors who sulesithanuscripts to Research in
the Schools over the 6-year period. The results filois current study demonstrate
several unique findings in relation to grammatmeabrs and manuscript preparation
and submission. The most important finding of thespnt investigation is the link

identified between grammatical errors and dispositiof manuscripts. Yet,
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regardless of whether this link is causal in ngtéew reviewers and editors would
argue that striving to minimize formal grammatiestors in manuscripts is not a

worthwhile goal.

Yasir Bdaiwi Jasim Al-Shujairi, Helen Tan (2017®nducted a study of
“Grammar errors in the writing of Iragi English Llguage Learners”. This research
aims at examining the written discourse of Iragghhischool students and the
common grammatical errors they make in their wgitifhe study had a mixed
methods design. Through convenience sampling msthbt? compositions were
collected from Iraqgi pre-university students. Thgeatives of the current study are:
1. To find out the grammatical errors made in dpsge compositions written by
Iragi pre-university students. 2. To explore thpety of errors committed in each
grammatical category. 3. To examine the sourcesradrs in each grammatical
category. The researcher employed a qualitativeiriom mixed- method design. A
guantitative simple frequency count has been tabdldao determine the most
frequent categories and types of grammatical ertbed appeared in students
writing. At the same time , the study qualitatbecause it aims to examine through
error analysis the sources of committing such err8rl Sampling. The sample of
this research is 112 descriptive compositions emitby pre-university students
studying in an Iraqi high school located in Babytoty. The total number of words
written in all the collected data is 11555 wordeeTaverage number of words in the
compositions is 110. The students have been stgdymylish as a foreign language
at school for 10 years. Their age is between 171@ngears old, but factors such as

sex and age were not controlled in this study. Téey homogeneous in terms of
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their socio economic, linguistic, and educationatkground. In total, 752 errors

were found in student’'s composition papers.

Ahmed Khider Ahmed Othman (2017). Conducted a ystad “An
Investigation of the Most Common Spelling ErrarsEnglish Writing Committed
by English —Major Male students: At the University Tabuk”. The participants of
this study included 45 male students whose firaglage is Arabic. This study
adopts Cook’s classification of errors, which categed errors into four categories:
substitution, omission, insertion, and transpositidhe main objectives of the
Research are 1. To identify, classify and analyme most common types of
spelling errors committed by Saudi English-Majardgnts in their English writing.
2. To find out the causes that leads to the proldémiss Spelling , and suggest a
suitable solutions to this problem. 3. To find th& most frequent errors in students’
English writing. The findings of this study emplzesi more focused attention to

learners’ spelling errors, as spelling teachingsisential aspect language learning.

Bandar Mohammed Saeed Al-Sobhi, Sabariah Rashid, Madzimah
Abdullah, Ramiza Darmi (2017) conducted a stud{Aséb ESL Secondary School
Students’ Spelling Errors”. Data of the study coisgs spelling errors collected via
a 50- word spelling test administered to 70 maldestts attending the Saudi School
in Kuala Lumpur. The findings suggest that spellingstruction should be
emphasized while teaching English and should adsmtegrated with the skills and
sub skills of reading, writing, pronunciation analcebulary in order to develop the
students’ spelling accuracy. The present studydti@snpted to identify the major

types and causes of spelling errors, which the A8h secondary school students
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made. The study revealed that the linguistic d#ifees between English and Arabic

could be one of the primary causes of the studspebing errors.

Lahuerta, Anacristina (2018), conducted a study “Atcuracy and
grammatical complexity in EFL writing”. The aim pfesent study is to compare the
writing products of English as Foreign Language L(EEniversity students using
accuracy and grammatical complexity as measuressdt aims at examining the
development of the morphological, syntactic, lekicgpelling, and punctuation
errors committed by these learners when writingmglish. Results show that upper
intermediate students exhibited a higher error meagach of the error categories,
namely, grammatical morphemes, lexical choice amiag, as well as punctuation
and spelling. However, an analysis of variance shith& difference between groups

to be significant only in spelling and punctuatemors.

Conclusion

Review of the literature related to the presentigtreveals that children are
facing difficulties in various aspects of Englism English there are many areas as
well of difficulties, writing difficulty is one ofthem. All the studies related with
writing difficulty are in the field of grammar, pnanciation etc. My study is related
to the components such as spelling, vocabularyctpation difficulties in writing
English among secondary school students. Literatutiee area, ‘writing difficulties
in English among secondary school students’ is éegdored. Therefore it will be
relevant to study the common errors committed bgestits in spelling, vocabulary

and punctuation in English writing.
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METHODOLOGY

Methodology finds a major place in any type ofe@sh work. The success
of any research Work depends upon the stabilithhefMethods and techniques the
researcher follows to gather adequate data. Smétkodology refers to the general
strategy followed in collecting and analyzing thatad necessary for solving the
problem or to explain something already existsha educational sector. Hence

methodology is of vital importance in any reseasck.

The present study isWriting difficulties in English among Secondary

school students of Wayanad District”.

The methodology of the study is described under fisllowing major

headings

. Variable

. Objectives.

. Tool employed for data collection.

. Sample selected for the study.

. Data collection procedure, Scoring and Consolidatibdata.

. Statistical technique Used for analysis.
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Variable

Variable refers to any aspect of behavior or cioowlithat change. The only
variable that is measured and analyzed in the ptesedy is writing difficulties in

English.
Objectives
Following are the objectives of the study

1. To identify the writing difficulties in English anmg secondary school

students of Wayanad district for the sub component:

a) Spelling
b) Vocabulary

C) Punctuations.

° To suggest possible remedies to remove the diffesulin English among

secondary school students of Wayanad district .
Tool Employed for Data Collection

To locate the writing difficulties in English thevestigator developed a tool
‘Diagnostic test on writing difficulties in Englishin collaboration with her
supervising teacher. In the present study the tigagsr developed a diagnostic test

developed a diagnostic test to identify the writthificulty of students in English.
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Planning of the test

To locate the difficulties in writing English thavestigator developed a
diagnostic test questionnaire with her supervisearher. In the present study the
investigator developed a diagnostic test to idgntife difficulties committed by
students while writing in English. The area withtimg difficulty was identified and
divided it into three components such as Spellragabulary and Punctuation And
has been decided to select Stand&dtdtBdents from various secondary schools of

Wayanad District for conducting this test.
Preparation of the test

The study was to find out the writing difficulties English language by
standard 8 students of Wayanad district. The investigatouieg the data related
to writing difficulties in English of the sample der study. For the preparation of
diagnostic test the investigator examined the Ehglsyllabus of up to the
completion of standard "8of Kerala and then studied the text books. The
investigator examined a number of question papaisheld discussion with experts.
After that, find out the difficulty areas and diedl it into three components such as
Spelling, Vocabulary and Punctuation. Again dividéage components into 11
subcomponents. . Thus test as a whole includesi@tples choice questions of

1litems.
A. Correct spelling

This section includes five items for finding thieilsty of children to choose

correctly spelled word from the given choices. liedem has three choices, two of
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them are incorrectly spelled word and one wordoisectly spelled. Students have
to find out the correctly spelled word, this givii®em the correct word selection

experience. (Item No. 1-5)

Example: circle the word that is spelled correctly

1. A) Studant, B) Student C) Studont

2. A) Satisfaction B) Satisfactiaon C) Satisfaction

B. Choose right word

This section includes five items for finding thigiley of children to choose
correctly spelled word from the given choices. Eaem has two choices, both are
very similar. From these two choices choose theecbrword that suit for the
guestion. This gives the correct word selectioneggnmce to students. (Item No. 6-

10)

Example: Choose the right word

1. Please give me a ------------ of paper.

A) Peace B) piece

2. She was unusually -------------- A) Quiet B) Quit

C) Identify incorrectly spelled words

In this area included 5 items. Each item has twdedined word, one of

which is spelled incorrectly. Student has to idgnthe incorrectly spelled word
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from the given choices. This gives the selectiosp#lling experience. (Item no:11-

15)

Example: Choose the right word

1. | played basketball over the weakend.

A) baskatball B)weakend.

2. She bought watermelon and orangas.

A)Watermelon B) Orangas

D) Letter identification

This is a fill in the blank type question. Ingharea there are 5 items. Each
item included five words. One letter in each ofsenevords is missing. Student has
to identify the missing letter from the given chesc L etter identification gives the

clear idea of letters. ( Item no:16-20)

Example: Write the missing letters

1. THO_GHTFUL. A)U B) O

2. OB_DIENT A) A By

E) Word identification

In this area there are 5 items. Each item is éesen and two words are

missing in these sentences. Student has to fiherblanks by selecting appropriate
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words from the given choices. . This gives the@drword selection experience and

understanding of its meaning. (Item no:21-25)

1. at about o’'clock.

A) Eight B) Ate

2. Take these__ books, these are____you.

A) For B) Four

F. Find synonyms

In this area there are 5 items. Each item has raderiined word. The
synonym of this underlined word has to be finding foom the given table. (Iltems

no: 26-30)

Example: Choose synonyms of underlined words frioentable.

Chair Huge

1. They live in a big house.

2. Is this seat free?

G. Connect opposites

In this area there are 5 items. Five words arergigen one side and its
opposite words are given on the other side rando@ihpose the correct opposite

word and connect it with the exact word. (Item 8d:35)

Example: Connect the pairs of opposites.
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1. A) Good A) Anak

2. B) Asleep B) Bad

H. Add prefix or suffix

There are 5 items in this area. In this item qoestiare listed by omitting its
prefixes or suffixes. Students have to select copeefix or suffix of the word from
the given two choices. The students used to kn@aptbper letters of the sentence

as prefixes and suffixes. (Item no:36-40)

Example: Add suitable prefixes & suffixes.

1 .___happy A) In B) Un

2. Willing__ A) Ly B) Es

| . Missing words

A vocabulary helps to understand the meaning e@cinfusing word. In this
item includes 5 sentences. Each item has a missond. The students have to fill

the blanks by suitable words from the given chaideisem no:41-45)

Example: Identify the correct word.

1. My brother’s son is my

A) Nephew B) Cousin C) Niece.

2. We paid the shop keeper __ cash.

A) In B) On C) By
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J. Use correct simile

A vocabulary helps to know about the simile asdue in proper way. The
children may make mistakes in using correct sinmleorrect places. In this area
there are 5 items. Students have to find out siaitsimile from the table and fill the

blanks. ( Item no:46-50)

Example: Find the suitable simile from the box.

Lion Monkeys
1. The young girl as brave as a
2. The comedian is as funny as a barrel of

K. Use correct punctuation

Based on the collected data and analysis, punctuatarks are the most
frequently committed errors. Punctuation markssyrabols that are used to aid the
clarity and comprehension of written language. Sguectuation marks are full
stops, comma, question marks, exclamation markstegguhe, quotation mark and

hyphen etc. In this area there are 10 items. ( tenb1-60)

Example: Add suitable punctuation marks.

1. Red blue and yellow are the primary colours.

A): B), C);
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2. Sit up straight

A); B) . C) :

Based on the components, the investigator develtpefinal questionnaire
by discussing with experts and teachers. This foastionnaire consists of 60

items, the dimensions wise distribution of itemgiwves in table 1.

Table 1

Dimension wise Distribution of ltems

ltems Number of [tem number
items

Correct spelling 5 (1,2,3,4,5)
Choose right word 5 (6,7,8,9,10)
identify incorrectly spelled word 5 (11,12,13,14,15
Letter identification 5 ('6,17,18,19,20)
Word identification 5 (21,22,23,24,25)
Find synonym 5 (26,27,28,29,30)
Connect opposites 5 (31,32,33,34,35)
Add prefix or suffix 5 (36,37,38,39,40)
missing words 5 (41,42,43,44,45)
Use correct simile 5 (46,47,48,49,50)
Use correct punctuation 10 (51,52,53,54,55,56,53%60)

The investigator decided to
select five questions for each item. Then addstituntions, explaining objectives
and methods of answering each items and formesp@mnse sheet, a column were
given to each specific item. Directions for thet t$ministration, time limit, scoring
scheme were developed in consultation with the gxphe finalized tool was given

the title “Diagnostic Test on writing difficultiaa English.”
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This tool was administered to fifteef{ 8tandard students as pilot testing to
know about its clarity of instructions and also koow the minimum time for
completing the test. Based on the pilot testindhveibme modifications the final
guestion booklet was printed. The responses wete tdone on the given answer

sheets.
Sample

The population of the study constitutes the Secgndahool students of
Wayanad district. It is difficult to cover the engtipopulation and obtain conclusion
which is valid for the population. Hence the invgator decided to take a sample of
the total population. The sample for the presemtysiconsisted of 600 secondary

school students studying in standaftf@®m nine schools of Wayanad district.

The students in these schools are privately mahage others are managed
by the government. It was decided to represerthaie categories of schools in the
sample selected. The investigator developed thentgae of the stratified random
sampling. The investigator developed and standeddihe tool with the help of

invigilator.

Details of the school selected for the sampleviergin the table 2
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Table 2

List of Schools Participated in the Sudy

Sl. No Name of the school Govt./Aided/Unaided
1 Secret Heart H.S.S.Dwaraka Aided
2 De Paul Public School Kalpetta. Unaided
3 G.V.H.S.S.Munderi Govt
4 G.V.H.S.S. Mananthavady Govt
5 M.G.M.H.S.S.Mananthavady Unaided
6 Fr.G.K.M.H.S.S. Kaniyaram Aided
7 G.H.S.S. Panamaram Govt
8 Cresent Public School Panamaram Unaided
9 Assumption H.S.Sulthan Batheri Aided

The collected data was 600. But more than 900esiisdare responded but
some of the students did not answer the whole itartige test. Thus the investigator

avoided incomplete response sheets and had satgtie a total 600 samples.
Data Collection Procedure and Scoring Procedure

The present study was done to identify the writilif§culties of students in
English. The study was conducted on a sample ofs@é@Bndary school students of

standard 8 of wayanad district.
Administration of the tool

For the collection of data, the investigator pregaa time schedule to visit
the schools. The tool was administered 600 secgrstdnool students selected from
nine schools of Wayanad district. In according withthe investigator approached

the heads of the institutions for obtaining permisdor the data collection. After
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getting the permission the investigator met thelestis and explained the purpose
and ensured their co-operation to make the studysuaxessful as possible.
Necessary instructions regarding the marking obpaases were given. After that
copies of the tools and response sheets werelditgd and collected back after they
completed the work. As it is a diagnostic test, timee limit was prescribed for

completion of the test. But in an average 1 hourewaken by students to complete

the test.

Scoring and consolidation of data

The answer scripts of each student were colleictedonsolidation of data.
Each answer script was valued and scored carefiltly.responses for each item by
the student were recorded. The number of pupils @dromitted error in each item

was noted.

The response sheets were scored according toctreng procedure and
were consolidate and tabulated for further staastianalysis while scoring
incomplete response sheets were rejected. Subc@mpuase percentage analysis
was done to find out the error made by students.tif@ O mark were given for
correct answer and 1 mark for wrong answers. Timelbeu of responses under each
item was recorded separately and the total numbemror was calculated by adding

the number of wrong responses for each item.

A copy of diagnostic test on writing difficulties English and response

sheet are given in appendix 1& 2
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Statistical Technique Used

Percentage Analysis tool is used to analyze thee d@ie percentage of errors

occurred in each item were calculated by usingdhaula given below

Numberof students:ommittingerrorsx
Total numbetrof student

Error= 100
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ANALYSIS AND INTERPRETATION
OF DATA

The present study was an attempt to analyze thengvrdifficulties in
English among secondary school students. The tetledata was processed and
analyzed in accordance with the objectives laid mdor the study at the time of
developing the research plan. Statistical analgsithe study was done by using
percentage analysis. The data collected were asthlya identify the writing
difficulties among secondary school students basedhe components Spelling,

Vocabulary and Punctuation.

Objectives

Following are the objectives of the study

° To identify the writing difficulties in Englishraong secondary school

students of Wayanad district for the components sis;

0 Spelling.
o] Vocabulary
o] Punctuation
° To suggest possible remedies to remove the wriliffgculties in English

among secondary school students of Wayanad district

The analysis chapter is presented under the fatigweadings:
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° Analysis of Difficulties in Written English for Sgimg
° Analysis of Difficulties in Written English for Vabulary

° Analysis of Difficulties in Written English for Petuation

Analysis of Difficulties in Written English for Spelling

This section deals with the analysis of difficedtiin written English for
spelling. The component Spelling consists of 2Bgdrom various sub-components
such as Correct spelling, Choose Right Word, lremily spelled Word, Letter
Identification, Word Identification. The percentagealysis of writing difficulties in
English by secondary school students for Spellmegdescribed under the following

headings based on the sub-components.

° Analysis of difficulties in Correct Spelling

° Analysis of difficulties in Choose Right Word

° Analysis of difficulties in Incorrectly spelled Wabr
° Analysis of difficulties in Letter identification
° Analysis of difficulties in word identification

Analysis of difficulties in Correct Spelling

This section deals with the analysis of Errors wcotted for the sub-
component Correct Spelling. The percentage of skgn school students
committed errors for the sub-component Correct IBpelwas calculated and

presented in Table 3.
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Table 3

Analysis of Difficultiesin Correct Spelling

No.of Students

Item No. Sub-component committed Errors Percentage
1 33 55
2 72 12
3 Correct Spelling 148 24.67
4 134 22.33
5 161 26.83

The sub component correct spelling consists & fiems. Table 1 reveals
that out of 600 secondary school students, onlypgreent of students committed
errors for Item No.1, and only 12 percent of studestommitted errors for Item
No.2. For the Item No 3, Item No.4 and Item NotHg errors committed by the
secondary school students are only 24.67 percer@32ercent and 26.83 percent
respectively. It is also evident among the fivems under the sub —component
Correct Spelling the maximum number of studentsl)I&®mmitted errors is for
Item No.5. Thus, it is can be inferred that fore gub-component Correct Spelling

the errors committed by secondary school studeetkeas for all the five items.

The graphical representation of errors committgd secondary school

students for Correct Spelling is given in Figure 1
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No.of Students committed Errors

Figure 1. Graphical representation of errors for Correct Bpgl

Analysis of difficulties in Choose Right Word

This section deals with the analysis of Errors wwotted for the sub-
component Choose Right Word. The percentage ofnskecyg school students
committed errors for the sub-component Choose Ribtd was calculated and

presented in Table 4.

Table 4

Analysis of Difficulties in Choose Right Word

No. of students

Item no. Sub- component committed Errors Percentage
6 95 15.83
7 262 43.66
8 Choose right word 259 43.16
9 290 48.33

10 235 39.16
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The sub component choose right word consistawe items. Table 2 reveals
that out of 600 secondary school students, onlg§3Lpercent of students committed
errors for Item No.6 and only 43.66 percent ofdsfits committed errors for Item
No.7. For the Item No. 8, Item No.9. and Item Nbothe errors committed by the
secondary school students are only 43.16 perd823 percent and 39.16 percent
respectively. It is also evident among the fivemiseunder the sub-components
Choose right word the maximum number of studen@®)X2Zommitted errors is for
Item No0.9. Thus, it is can be inferred that for sub-component Choose right word

the errors committed by secondary school studestkeas for all the five items.

The graphical representation of errors committgd secondary school

students for Choose right word is given in Figure 2

No. of Students Committed Errors

Figure 2. Graphical representation of errors for Geoaight word.
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Analysis of difficulties in Identify Incorrectly Spelled Word

This section deals with the analysis of Errors wotted for the sub-
component Identify Incorrectly Spelled Word. Theqemtage of secondary school
students committed errors for the sub-componenitiiyelncorrectly Spelled Word

was calculated and presented in Table 5.

Table 5

Analysis of Difficultiesin Identify Incorrectly Soelled Words

No. Of students

Item no. Sub- component committed Errors Percentage
11 393 65.5
12 o 114 19
13 Identify incorrectly 333 55 5
spelled words
14 239 39.83
15 144 24

The sub component Identify incorrectly spelled a@voonsists of five items.
Table 3 reveals that out of 600 secondary schodlesits, only 65.5 percent students
committed errors for Item No.11, and only 19 patc# students committed errors
for Item No.12. For the Item No.13, Item No Bhd Item No.15, the errors
committed by the secondary school students dse B&.5 percent , 39.83 percent
and 24 percent respectively. It is also evidentragribe five items under the sub-
component Identify incorrectly spelled word theximum number of students
(393) committed errors is for Item No. 11. Thusitan be inferred that for the sub-
component Identify incorrectly spelled words #reors committed by secondary

school students are high for all the five items.
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The graphical representation of errors committgd secondary school

students for Identify incorrectly spelled wordgigen in Figure 3.

No. of Students Committed Errors

mi1

m12

m13

14

m15

Figure 3. Graphical representation of errors for Identificatof incorrectly spelled

words.

Analysis of difficulties in Letter Identification

This section deals with the analysis of Errors wwotted for the sub-
component Letter Identification. The percentage setondary school students
committed errors for the sub-component Letter Ifieation was calculated and

presented in Table 6.
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Table 6

Analysis of Difficultiesin Letter Identification

Item no. Sub- component No. Of students committedrE  Percentage
16 75 12.5
17 96 16
18 Letter identification 251 41.83
19 182 30.33
20 156 26

The sub component Letter identification corssist five items. Table 4
reveals that out of 600 secondary shool studentl, 2.5 percent of students
committed errors for Item No.16,and only 16 peraginstudents committed errors
for ltem No.17. For the item No0.18, Item No0.19 aritem No0.20 , the errors
committed by the secondary school students ae4inB3 percent, 30.33 percent
and 26 percent respectively. It is also evidanbng the five items under the sub-
components letter identification the maximum iem of students (251)
committed errors is for Iltem No0.18. Thus, it cam bnferred that for the sub-
component letter identification the errors comnaittey secondary school students

are less for all the five items.

The graphical representation of errors committgdskcondary school

students for Letter identification is given in frgu4.
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No. of Students Committed Errors

m16

m17

m20

Figure4. Graphical representation of errors for letigentification.

Analysis of difficulties in Word Identification

This section deals with the analysis of Errors wotted for the sub-
component Word Identification. The percentage ofosdary school students
committed errors for the sub-component Word Idardifon was calculated and

presented in Table 7.

Table 7

Analysis of difficulties in word identification

No. Of students

ftem no. Sub- component committed Errors Percentage
21 169 28.16
22 127 21.16
Word
23 identification 142 23.66
24 236 39.33

25 128 21.33
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The sub component Word identification consistsfigé items. Table.5
reveals that out of 600 secondary school stisdeonly 28.16 percent of
students committed errors for Item No.21, awdy 21.16 percent of students
committed errors for Item No.22. For the It&lo.23, Item No.24. and Item
No.25, the errors committed by the secondarfoaic students are only 23.66
percent, 39.33 percent and 21.33 percent cagphy. It is also evident among
the five items under the sub-component Worentification the maximum
number of students (236) committed errorsfas Item No.24. Thus, itis can
be inferred that for the sub-component Woidentification the errors

committed by secondary school students ass fer all the five items.

The graphical representation of errors coitesi by secondary school

students for Word identification is given Rigure 5.

No. of Students Committed Errors

m21

m23

25

Figure5. Graphical representation of errors for Word idecsifion.
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Analysis of Difficulties in Written English for Vocabulary

This section deals with the analysis of difficedtiin written English for
vocabulary. The component vocabulary consists ofités from various sub-
components such as Find synonyms, Connect oppogids prefix or suffix,
Missing words, Use correct simile. The percentag@ysis of writing difficulties in
English by secondary school students for Vocabulary described under the

following headings based on the sub-components.

. Analysis of difficulties in Find synonyms

. Analysis of difficulties in Connect opposites
. Analysis of difficulties in Add prefix or suffix
. Analysis of difficulties in Missing words

. Analysis of difficulties in Use correct simile

Analysis of difficulties in Find Synonyms

This section deals with the analysis of Errors wwotted for the sub-
component Find Synonyms. The percentage of secpsdhpol students committed
errors for the sub-component Find Synonyms wasukked and presented in Table

8.
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Table 8

Analysis of Difficulties in Find Synonyms

No. Of students

Item no. Sub- component committed Errors Percentage
26 144 24
27 181 30.16
28 Find synonyms 154 25.66
29 184 30.66
30 107 17.83

The sub-component find synonyms consists ofe fiitems. Table 6
reveals that out of 600 secondary school stisdeonly 24 percent of students
committed errors for Item No.26, and only .18 percent of students
committed errors for Item No.27. For the itern.28, Item No0.29 and Item
No0.30, the errors committed by the secondarfoakc students are only 25.66
percent, 30.66 percent and 17.83 respectiltelig. also evident among the five
items under the sub component Find synonyms thaximum number of
students (184) committed errors is for Item NOIB@s, it is can be inferred that
for the sub component Find synonyms the ewcommitted by secondary school

students are less for all the five items.

The graphical representation of errors committgd secondary school

students for find synonyms is given in Figure 6.
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No. of Students Committed Errors

Figure 6. Graphical representation of errors fordFgsynonyms.

Analysis of difficulties in Connect Opposites

This section deals with the analysis of Errors wwotted for the sub-
component Connect Opposites. The percentage ofndapp school students
committed errors for the sub-component Connect Gpg® was calculated and

presented in Table 9.

Table 9

Analysis of Difficulties in Connect opposites

No. Of students

Item no. Sub- component committed Errors Percentage
31 93 155
32 84 14
33 Connect opposites 159 26.5
34 155 25.83

35 134 22.33
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The sub component connect opposites consistdivé items. Table 7
reveals that out of 600 secondary school studemty, 15.5 percent of students
committed errors for Item No.31,and only 14 peragntstudents committed errors
for Item No0.32. For the Item No0.33,ltem No0.34 altem No.35, the errors
committed by the secondary school students ang 086.5 percent,25.83 percent
and 22.33 percent respectively. It is also ewidemong the five items under the
sub component connect opposites the maximum nurabe students (159)
committed errors is for Item No0.33.Thus, it is dam inferred that for the sub
component Connect opposites the errors committgdsdécondary school students

are less for all the five items.

The graphical representation of errors comuhithy secondary school

students for Connect opposites is given in Figdare

No. of Students Committed Errors

Figure 7. Graphical representation of errors for Gaiopposites.
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Analysis of difficulties in Add Prefix Or Suffix

This section deals with the analysis of Errors wotted for the sub-
component Add Prefix Or Suffix. The percentage etamdary school students
committed errors for the sub-component Add PrefixSoffix was calculated and

presented in Table 10.

Table 10

Analysis of Difficultiesin add Prefix or Suffix

No. Of students

Item no. Sub- component committed Errors Percentage
36 93 15.5
37 _ 165 27.5
38 Add prefix or 175 29.16
suffix
39 196 32.66
40 159 26.5

The sub component Add prefix or suffix consistsfiee items. Table 8
reveals that out of 600 secondary school studemty, 15.5 percent of students
committed errors for Item No0.36, and only 27d5gent of students committed
errors for Item No.37. For the Item No. 38, Iten0.B9 and Item No0.40 ,the errors
committed by the secondary school students ang @8lL16 percent, 32.66 percent
and 26.5 percent respectively. It is also evidgenong the five items under the
sub component Add prefix or suffix the maximaember of students (196)
committed errors is for Item .N0.39.Thus, it is cdre inferred that for the sub
component Add prefix or suffix the errors cortted by secondary school

students are less for all the five items.
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The graphical representation of errors comihitby secondary school

students for Add prefix or suffix is given ingire 8.

No. of Students Committed Errors

36

Figure 8. Graphical representation of errors for Add prefi>soffix.

Analysis of difficulties in Missing Words

This section deals with the analysis of Errors wwotted for the sub-
component Missing Words. The percentage of secgrstdnool students committed
errors for the sub-component Missing Words wasutaled and presented in Table

11.
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Table 11

Analysis of Difficultiesin Missing Words

No. Of students

ltem no. Sub- component committed Errors Percentage
41 398 66.33
42 444 74
43 Missing words 216 36
44 199 33.16
45 434 72.33

The sub component Missing words consists of fieens. Table 9 reveals
that out of 600 secondary school students, onlg®percent of students committed
errors for Item No.42. For the Item No0.43,ltem Nbahd Item No.45 , the errors
committed by the secondary school students arg &bl percent, 33.16 percent
and 72.33 percent respectively. It is also evidenong the five items under the sub
component Missing words the maximum number of sitglgl44) committed errors
is for ltem No0.42. Thus, it is can be inferredtth@ the sub component Missing

words the errors committed by secondary schoalestis are high for all the five

items.

The graphical representation of errors commitbgdsecondary school

students for Missing words.
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No. of Students Committed Errors

m 45

Figure 9. Graphical representation of errors for Missinyas.

Analysis of difficulties in Use Correct Simile

This section deals with the analysis of Errors wotted for the sub-
component Use Correct Simile. The percentage obrelry school students
committed errors for the sub-component Use Corf&utile was calculated and

presented in Table 12.

Table 12

Analysis of Difficultiesin Use Correct Smile

No. Of students

Item no. Sub- component committed Errors Percentage
46 302 50.33
47 240 40
48 Use correct simile 184 30.66
49 217 36.16

50 316 52.66
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The sub component Use correct simile consistsive ftems. Table 10
reveals that out of 600 secondary school studemiy, 50.33 percent of students
committed errors for Item No0.46, and only 40 peta#n students committed errors
for Item No. 47. For the Item No0.48,ltem No0.49 altdm No0.50, the errors
committed by the secondary school students are @0lY6 percent, 36.16 percent
and 52.66 percent respectively. It is also evidenong the five items under the sub
component Use correct simile the maximum numbestodents (316) committed
errors is for Item No0.50.Thus,it is can be inferthdt for the sub component Use
correct simile the errors committed by secondahpststudents are average for all

the five items.

The graphical representation of errors committgd secondary school

students for Use correct simile is given in Figli@e

No.of Students committed Errors

a6

m 47

m48

49
50

Figure 10. Graphical representation of errors for Use corseutile.
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Analysis of Difficulties in Written English for Punctuation

This section deals with the analysis of difficedtiin written English for
punctuation. The component punctuation consistd®fitems from Use Correct
punctuation. The percentage analysis of writingalifties in English by secondary

school students for punctuation are described uhéeiollowing heading.

Analysis of difficulties in Use Correct punctuation

This section deals with the analysis of Errors wcotted for the sub-
component Use Correct Punctuation. The percentbgeamndary school students
committed errors for Use Correct Punctuation wasutaed and presented in Table

13.

Table 13

Analysis of difficulties in use correct punctuation

No. Of students

Item no. Component committed Errors Percentage
51 167 27.83
52 219 36.5
53 199 33.16
54 195 32.5
55 Use correct 204 34
56 punctuation 203 33.83
57 303 50.5
58 385 64.16
59 228 38

60 379 63.16
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The component Use correct punctuation consist$en items. Table 11
reveals that out of 600 secondary school studenty 27.83 percent of students
committed errors for Iltem No.51, and only 36.5cpat of students committed
errors for Item No.52. For the Item No0.53, Item.[84 and Item No.55, the errors
committed by the secondary school students mlye38.16 percent, 32.5 percent
and 34 percent respectively. For the Item No.5&mIiNo. 57, Item No.58 ,ltem
No.59 and Item No.60, the errors committed by sbeondary school students are
only 33.83 percent, 50.5 percent, 64.16 perceitp&cent and 63.16 percent
respectively. It is also evident among the Ten #amder the component  Use
correct punctuation the maximum number of stud€3®8) committed errors is for
Iltem No0.58.Thus, it can be inferred that for tieenponent Use correct punctuation

the errors committed by secondary school studesthigh for all the Ten items.

The graphical representation of errors committgd secondary school

students for Use correct punctuation is giverFigure 11.

No ot Students Committed Errors

m5l
=52

m53

W55

u 56
=7
8

9

Figure 11. Graphical representation of errors for Userexdr punctuation.
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Conclusion

This study conducted to find out writing diffitils in English among
secondary school students of Wayanad district basetihree components such as
spelling,vocabulary and punctuation. Statisticalgsis of the study was done by
using percentage analysis. The writing difficultyder the sub component Identify
incorrectly spelled words the maximum number aflents (393) committed errors
for Item No.11.It reveals that out of 600 secogydanhool students, there are 65.5
percent of students committed error in the areaSpélling. It is the highest
percentage of error in this area. For the ltem3RBdhe errors committed by the

secondary school students are only 5.5 . It iddvest percent of error in this area.

The writing difficulty under the sub component Blisg words ,the
maximum number of students (398) committed errordtém No. 41. It reveals that
out of 600 secondary school students, there ar836fercent  of students
committed errors in the area of Vocabulary. Ithe highest percent of error in this
area.For the Item No0.32, the errors committed leystecondary school students are

only 14 percent. It is the lowest percent of emathis area.

The writing difficulty under the ccomponent Userreat puntuation , the
maximum number of students (385) committed erd@rdtem No.58.1t reveals that
out of 600 secondary school students, there aré66percent of students
committed errors in the area of Use correct Putictudt is the highest percent of
error in this area. For the Item No.51, the ercammitted by the secondary school

students are only 27.83 percent. It is the lowestgnt of error in this area.
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This study reveals that the maximum number ofesttglcommitted errors in
the area of Vocabulary. Among the 600 secondarpdcktudents there are 398

secondary school students committed error in ti@a.a



CHAPTER V

SUMMARY, FINDINGS, CONCLUSION
AND SUGGESTIONS

Study in Retrospect
Major Findings
Scope and limitations of the study

Educational implications for the
Study

Suggestions for further Research



SUMMARY, FINDINGS AND SUGGESTIONS

This chapter is the concluding part of the redeasport, which explains
briefly the entire process of the present researctk. The various stages of the
study such as the study in retrospect, major fgsliemerged from the study,
conclusions arrived and educational implicationsfinflings and suggestions for

further research are described.

Study in Retrospect

This section tries to make a retrospective stuflythe title, variable,

objective, methodology, sample, tools and statibtechniques used for the study.

Restatement of the Problem

The problem is entitted as ‘WRITING DIFFICULTIES INENGLISH

AMONG SECONDARY SCHOOL STUDENTS OF WAYAND DISTRICT’

Variable

The only variable of the study is ‘writing diffidigs in English’

Objectives

* To identify the writing difficulties in English rmong secondary school

students of Wayanad district for the components

1. Spelling.
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2. Vocabulary.
3. Punctuation.
* To suggest possible remedies to remove the wriliffgculties in English

among secondary school students of Wayanad district

Methodology

In the present study the investigator has adopived survey method to

analyze the objectives of the study

Sample

For the present study the investigator collectathdrom a sample of 600

secondary school students of Wayanad district

Tool

The tool used for conducting the study was ‘A d@gjit test on writing

difficulties in English’

Statistical Technique Used

Percentage analysis was used to analyze the data

Major Findings

With the help of the diagnostic test on writindfidulties in English, the
investigator tried to identify the areas of writidgficulty of students in English.

The percentage analysis/ states that there are ohdbe students are committed
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mistakes in the areas of spelling, vocabulary amicfuation. Following are the

major findings obtained after analysis of thdexikbd data.

1. The writing difficulty under the sub componé#fissing words,the maximum
number of students (398) committed errors for Itdm 41. It reveals that
out of 600 secondary school students, there ar@3Gtercent of students
committed errors in the area of Vocabulary. Ithis highest percent of error
in this area. For the Item No0.32, the errors cornaditby the secondary
school students are only 14 percent. It is the &hvpercent of error in this

area.

2. The writing difficulty under the sub compondaéntify incorrectly spelled
words the maximum number of students (393) conechitrrors for Item
No.11.It reveals that out of 600 secondary schetnldents, there are 65.5
percent of students committed error in the are§p#lling. It is the highest
percentage of error in this area. For the ItenB3Bldhe errors committed by
the secondary school students are only 5.5 .thedowest percent of error

in this area..

3. The writing difficulty under the component Userrect punctuation , the
maximum number of students (385) committed erforsitem No0.58.1t
reveals that out of 600 secondary school studédmtse are 64.16 percent of
students committed errors in the area of Use cbiPeactuation. It is the
highest percent of error in this area. For the INdmb1, the errors committed
by the secondary school students are only 27.88eperlt is the lowest

percent of error in this area.
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4. Use of spelling and punctuation are less diffito students. They made less

error in these areas.

5. Most of the students can complete the questibncabulary even though

some of them made mistakes.

6. Finding the correct punctuations is seems t@dmy for the students after

giving many items of that type.
Scope and Limitations of the Study

The present study is conducted to identify theimgidifficulties in English
among secondary school students. The study wasucted on a sample of 600

students studying in standarl 8f secondary schools in Wayanad district.

Even though much precaution was taken to makestilndy as accurate as

possible, there are some limitations too. Soméaeitare,
1. The sample selected for the study was confinechéodistrict only.

2. The sample consists of only 600 students studyingstandard 8 of

secondary schools in Wayanad district.
Educational Implications

The investigator conducted the present study waithiew to improve the
English writing skills of secondary school studeyslocating the difficult areas of

students while writing English and to suggest soemedies. This study will help
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the teachers in giving more stress to the diffi@arkas and in designing learning

experiences to overcome the difficulties.

In the process of English language learning wgitskill development is
more important. Because of various reasons mosthef students are making
mistakes in writing English. To improve the writisgills pay more attention to
spelling, vocabulary and punctuation. This studyeads the difficulty level of the
students in the area of spelling, vocabulary antcjuations. A teacher can develop
the writing skills of students by giving more exses in the areas of spelling,
vocabulary and punctuation .Also children can foeuse on developing their own
writing skills in these areas. The greatest hundlthe process of writing English is
lack of practice, ignorance and carelessness. Bisiddould daily practice in read
and write at least few passages in order to mastexriting without spelling
mistakes. It helps to develop their vocabulary asd of correct punctuation too.
Some of the remedial measures to reduce the olusdiffeculties of the pupil in

writing are suggested below

1. Spelling exercises is given to the studentfiffierent stages of study.

2. Create writing Worksheets to the students.

3. Ask students to respond in writing to questiaiated to punctuation marks.
4, Structure small group discussion around ateisked to Vocabulary

5. Spellings can be given to the students likesMip letters, Incorrectly

Spelled, Find correct word etc...



10.

11.
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Spelling can be improved through given the tag&h as Try to create an

analogy book

Give a task such as word hunt.

Give exercises such as Word association toawgp\Vocabulary.
Take a systematic approach to Vocabulary jpeact

Give exercises for using different punctuation

Avoid multiple Punctuation at the end of ateane.

Suggestion for Further Research

The study can be replicated on a wider sample

The study can be conducted in all district efdda.

A diagnostic study of errors in the use of Vadaby.
Same study can be replicated on higher edurchiel.
A diagnostic study of errors in the use pelbng.
Same study can be replicated on another lamguag

A diagnostic study of errors in the use of eotispelling.

Same study can be replicated under all categofi English grammar.
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DIAGNOSTIC TEST ON WRITING DIFFICULTIES IN ENGLISH

Mrs. Rajitha K.V Swapna T.J

Assistant Professor M.Ed student

Farook Training College Farook Training College
INSTRUCTIONS

The following is a questionnaire designed to can@uresearch on language
proficiency. The information you provide will noelused for any purpose. It is
requested that you provide accurate informatioriHerentire questions.

Before writing the answers, you should follow thstructions given below;

The answer can only be written on a given ansheet.
The answer sheet should be filled in.

Do not write or write down any question paper.

The question paper and answer sheet shouktimed.

a s N e

Each type of question is clearly specified. wasthe correct answer to the

guestion number indicated on the answer sheet.
6. All questions should be answered.

A) Circle the word that is spelled correctly for the following .

1. A) Studant, B) Student C) Student.

2. A) Satisfaktion, B) Satisfactiaon, C) Satisfanti

3. A) Unbelievable, B) Unbilieveble, C) Unbeleivabl
4. A) Weekly, B) Weakly, C) Wackly.

5. A) Vaccum B) Vaccum, C) Vaccuum.

B) Choose the right word from the bracket

6. Please give me a of paper.

(A) Peace (B) Piece

7.  She was unusually

(A) quiet (B) quite



Appendix

8. lreallywantto some weight.
(A) lose (B)loss

9. How much is the railway ?
(A) fare (B)fair

10. looks like a big rabbit.
(A) hare (B)hair

C) Choose word that is incorrectly spelled in thesentence
11. | played_basketball , over the weakend.
(A) basketball, (B) Weakend

12. She bought Watermelon and Orengas fromstibp.

(A) Watermelon (B) Orangas

13. | have three hobies; I collect coins ,I read Bn knit
(A) hobies, (B) Knit

14. Raise your hand and don't speekout
(A) raise, (B) speek

15. The dog_barked and howled at the cat

(A)barked (B) howled
D) Write the missing letters of the following
16. THO_GHTFUL.
17. OB_DIENT
18. ELECTRI_IAN
19. B_CYCLES.

20. S_IENCE.
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E) Choose the correct words for the following
21. | atabout o’ clock.
(A)eight (B) ate
22 . Take these books, these are you.
(A) for, (B) four
23. | will you at the
(A) meet (B) meat
24. You can find stuff over
(A) there (B) their
25. 1 will for you to check my
(A) wait (b) weight
F) Use the words in the box as synonyms of the umtieed words.
a)Tardy b)Toss c) Huge d) Chair e) Simple
26. Is this seat free?
27. Throw me the ball.
28. They live in a big house
29. The late arrival of John ,delayed the function.
30. All the questions in the exams were very easy.
G) Draw lines connecting the pairs of opposites.
A
31. A)Good A) awake
32. B)Female B) expensive
33. C)Cheap C) succeed
34. D)Asleep D) bad
35. E)Fail E) male




H)

36.

37.

38.

39.

40.

4].

42.

43.

44,

45.

J).

46.
47.
48.
49.

50

Appendix

Add suitable prefixes and suffixes of the followng.
__ happy.
Willing
proper.
wanted.
Argue .
Fill in the missing words.
My brother's sonismy
a) nephew b) cousin njece
We paid the shop keeper _ cash
a)in b) on c) by
Air pollution is one of the major ___ of city life.
a) Disadvantages b) expressions c)attempts

Your shoes are___bhig for me.

a)Two b)too c)to
Please the television and do your homework.
a) Put off b) block off c)caff

Complete each simile sentence with words fronné box.

a)Baby b)Monkeys  c)Angel d)Lion e)Dogs
The young girl as brave as a -------------

My aunt sings like an ----------------
The Comedian is as funny as a barrel of-—-—------

The siblings fought like Cats and ------------

. My house is as clear as a ------------------
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K) Add suitable punctuation marks of the following

51. Red blue and yellow are the primary colours

a) , b) . C);
52. Sit up straight

a): b) . C);
53. Towhom it may concern

a): b) ; c)?
54. Did you understand why | was upset

a)? b) . ),
55. What a beautiful flower

a)? b) ! c) -
56. Raju said to Ramu,Rahul is a nice boy

CYR b) , c)_
57. | like playing with my friends Sonu and Sameer

a) - b) , c)!
58. The teacher said “work hard”

a) . b) : C);
59. Can she speak Japanease

a)? b) ! C).
60. Oliver Twist is written by Charles Dickens

a) - b)y “” c

The present is conducted to identify the writinfficlilties in English among
secondary school students. The study was conductesl sample of 600 students
studying in standard"8of secondary schools of Wayanad district.

Even though much precaution was taken to makestilndy as accurate as
possible, there are some limitations too. Soméeaitare,

1. The sample selected for the study was confinecdhéodistrict only.

2. The sample consists of only 600 students studytisteadard 8 of secondary

schools of Wayanad district.
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