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INTRODUCTION

Arabic is an international language. It is the 5th most spoken world
language also. Arabic is recognized as an official language in 26 countries and
speaks millions of peoples as their native language or an additional language. It is
one of the most famous classical languages in the world and one of Semitic
languages, like Hebrew and Aramaic. Around 292 million people speak it as their
first language. Many more people can also understand it as a second language.

The Arabic language has its own alphabet written from right to left, like Hebrew.

Since it is so widely spoken throughout the world, Arabic is one of the six
official languages of the United Nations, the others being English, French,
Spanish, Russian and Chinese. Arabic, in its standard form, is the official
language of 26 states, as well as the liturgical language of the religion of Islam,
since the Quran and Hadith were written in Arabic. It is an official language of
Saudi Arabia, Egypt, Bahrain, Iraq, Jordan, Kuwait, Lebanon, Libya, Mauritania,
Morocco, Oman, Palestine, Qatar, Western Sahara, Somalia, Sudan, Syria,
Tunisia, United Arab Emirates, Yemen, Algeria, Eritrea, Comoros, Chad, Djibouti
and it is also a national language of Mali, Senegal. The global importance of the

Arabic language is highlighted by the growing presence of the Middle East.

The Arabic language is spoken by over millions of peoples. Most Arabic
speakers are found in the Middle East. Arabic is the official language of more than

twenty countries with a minority of Arabic speakers all over the world. Arabic is
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also an official language of many world organizations. Arabic has a rich history

and dates back as one of the oldest languages.

Arabic is becoming an important language when it comes to operating an
international business that’s trying to break into foreign markets. Learning Arabic
opens up many employment possibilities in a number of different industries like

Oil, Energy, Travel, Finance, Translation and Government.

Despite being one of the most spoken languages globally, there are very
few Arabic translators available in the western world. With the increasing
importance of the Arabic world in our daily news, there is a very high demand
currently for more and more Arabic translators and interpreters are needed by
Government departments and agencies as well as corporations seeking to enter the

global arena.

Arabic is considered to be one of the oldest languages in the world with a
wealth of knowledge that Archeologists to this day are still trying to uncover.
Importance of Arabic has roots going back as far as the sixth century. The Middle
East has a rich storytelling history that has produced some of the most remarkable
stories such as the Arabian Nights, Ali Baba, and Aladdin. Arabs have also made
significant contributions in such areas as mathematics, navigation, astrology, and

architecture.

The distribution of the Arabic language began within the seventh century
throughout the Islamic conquests which expanded Arabic’s reach from the Middle

Eastern countries into Northern Africa. Arabic began to prosper for a while before
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having to incorporate new words and technological dependent terms. During the
Middle Ages, Arabic was a major vehicle of culture in Europe, especially in
science, mathematics and philosophy. As a result, many European languages have
also borrowed many words from it. Arabic influence, mainly in vocabulary, is
seen in European languages—mainly Spanish and to a lesser extent Portuguese,
Catalan, and Sicilian—owing to both the proximity of Christian European and
Muslim Arab civilizations and the long-lasting Arabic culture and language
presence mainly in Southern Iberia during the Al-Andalus era. The Maltese
language is a Semitic language developed from a dialect of Arabic and written in
the Latin alphabet. The Balkan languages, including Greek and Bulgarian, have
also acquired a significant number of Arabic words through contact with Ottoman

Turkish.

Arabic has influenced many other languages around the globe throughout
its history. Some of the most influenced languages are Persian, Turkish,
Hindustani (Hindi and Urdu), Kashmiri, Kurdish, Bosnian, Kazakh, Bengali,
Malay (Indonesian and Malaysian), Malayalam, Maldivian, Pashto, Punjabi,
Albanian, Armenian, Azerbaijani, Sicilian, Spanish, Greek, Bulgarian, Tagalog,
Sindhi, Odia and Hausa and some languages in parts of Africa. Conversely,
Arabic has borrowed words from other languages, including Hebrew, Greek,
Aramaic, and Persian in medieval times and languages such as English and French

in modern times.

Arabic literature emerged in the Sth century with only fragments of the

written language appearing before then. The Qur'an, widely regarded as the finest
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piece of literature in the Arabic language, would have the greatest lasting effect on
Arabic culture and its literature. Arabic literature flourished during the Islamic
Golden Age, but has remained vibrant to the present day, with poets and prose-
writers across the Arab world, as well as in the Arab diaspora, achieving
increasing success. The major areas of Arabic language and literature study are,
prose, poetry, speeches, classical literature (Quran and Hadees studies), narration,
drama, literary criticism, linguistic studies, grammar, syntax, semantix, islamic
history, translation, etc. students from different countries are studying and doing

research in the various aspects of Arabic language and literature.

The arrivals of Arab travelers for trade began from early centuries. It
causes the Arabic language development. Youssef El Namrouty, Khalil Ahmed,
(1997) said in their research, Study of direction and Trends of India’s foreign
trade with gulf countries 1974- 1999 that the indo-arab trade had been there before
centuries. That means the cultural and language transformation happened there

between two cultures.

Jamaludheen Farooqi, (2009) said that many scholars from India such as
Shibli Nuaman, Shah Valiyulla Adhahlavi, Shaik Zainudheen Makdhoom, Al
Qadi Muhammed Calicut, Dr. Muhiyudheen Aluvay, Abu Laila Muhammed

Meeran, etc. contributed plenty of works in Arabic literature.

Mukhlesur Rahman (2014) mentioned in his study that India has been one
of the most well-known non-Arab states where Arabic language grew and
developed through the different periods; despite the fact it had never been an

official language. A thorough study of Indian history suggests that India's first
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substantial contact with the Arabic language came when the Arab Muslims settled
in the western Indian province of Sind. Subsequently, the Arabic language
continued to flourish further under the patronage of the Mughal rulers in India. In
the Islamic epochs, the usage of Arabic was liturgical. He said that Arabic
Language during the British Rule, witnessed some setbacks in India or Arabic
education. Arabic language and Islamic studies lost its patronage as a result of
british education policies. So, some far-sighted intelligentsia came out with plans
to establish educational institutions of higher learning for study of Arabic and
Islamic studies. Then they established various eminent institution like Aligrah
Muslim University, Darul Uloom Diyooband, Jamia Millia Islamia Delhi, etc. But
after the independence of India, non-sacred Arabic gained momentum.
Departments of Arabic have been established in many central and state
universities considering the demand of the language in different Government as

well as private sectors in today’s globalized world.

In India, Arabic as a separate teaching subject was introduced in the
department of education in the year 1956 and it is now offered to B.Ed. trainees as
an optional teaching methodology subject (Rahman, S.A., 1996). The Osmania
University in Telangana, had an Arabic linguistic frame, which was established in
1917, and has a department of Islamic studies in which Arabic is being taught.
Arabic language was introduced in Indian civil service examination as early as
1963 for the first time. Now the present educational system of India is offering
various degrees in Arabic language and literature in Prominent central and state

universities, colleges, and madrassas.
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Arab traders entered India through Kerala. Malabar flavours have been
well known in Arab world for centuries. It helped to develop language skills
among Keralites and that led to the spread Arabic literature also. As we discussed
many Arabic words used as Malayalam term and used as Malayalam in Kerala. As
a result of this healthy relation many scholars from Kerala such as Shaik
Zainudheen Makdhoom, Al Qadi Muhammed Calicut and Dr.Muhiyudheen
Aluvay, Abu Laila Muhammed Meeran, etc. contributed plenty of works in

Arabic literature before Indian independence. (Jamaludheen Farooqi, 2009).

Kerala, the role model of educational innovations, had given an effective
model of language education. At the beginning of nineteens Arabic language was
taught at primary madrasas of Kerala. Madrassa the prescribed system of
education was prevalent in those days. Vazhakkad was an important center of
Madrassas. As we mentioned Kerala has also produced many writers of fame. The
most notable of them was of course Zainudhin Makhdum, the author of
Thuhfathul Mujahideen. His treatise on Shafi'i Jurisprudence, Fathul Mueen,
became a textbook in Egyptian universities. Umar Qazi and Noorani were

excellent Arabic poets.

Nowadays, the Kerala Government teaches Arabic language from primary
level to university levels including post graduation. Along with that, different
organizations run colleges and schools for the promotion of Arabic language.
Arabic language learning gives opportunities to get different jobs in India and
abroad. Arabic literature also is the treasure of many epics. The proper effective

learning of this language will help us to achieve many opportunities.
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Teaching is an important task and it is more responsible than others. To
perform it efficiently special preparation and study are necessary. Teaching and
learning are very closely related. Teaching is one of the instruments of education
and its special function is to impart understanding and skill. The main function of
teaching is to make learning effective. The learning process would get completed

as a result of teaching.

Kerala state gave more importance to language studies, especially Arabic.
Under Kerala public education board, the students can learn Arabic language from
primary level classes and it is an optional subject in UP, HS and HSS. Arabic
language studies help the child to think empathetic towards the environment and
surroundings. It helps to attain social awareness and will develop humanistic
behaviour through the content. Arabic language is a way of expression that deals
with the emotions of humans, animals, nature, etc. Stories, songs, narrations, etc.

are the effective tool to learn something creatively.

Arabic language learning is similar to any other language and consists of
four basic skills which are listening, speaking, reading and writing. These four
skills allow an individual to comprehend and produce spoken language for proper
and effective interpersonal communication. Arabic language learning consists of
various discourses such as story, poem, speech, narration, drama, essay, novels,
etc. On the other hand it helps the Muslim students to learn holy Quran and obtain
moral values of it. The hidden objectives such as moral values, formation of good

behaviour, etc. can imply it through language studies. (Nazer A., 2013).
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Arabic literature of different ages might impart the cultural and social
values to the students. It might be useful to follow a good behavioural attitude and
help to transform the child to a positive environment. Arabic literature study also
will give an insight to the teacher about the students' which means about their
skills and creativity in the artistic aspect. Teachers can discover the inner abilities

of a child through literature. (Nazer A., 2013).

Arabic teacher is the artist in his studio. He /she can draw the child with
their vision and perception on Arabic. An Arabic teacher without a vision is
nothing. Some teachers are making the future and some are collapsing because of
their less perspective towards Arabic language. Anyhow, Arabic teaching is a
noble profession. He/ she can mould the generation and lead them purposefully.
Arabic teachers can be passionate in their career, then they can do many
innovative things for society with Arabic subject. Teaching is not only for earning
a secured job but it is something risky to handle. An Arabic teacher, who knows
the Arabic i.e. the subject knowledge, pedagogical knowledge, technological
knowledge, etc. is the important element of preparing students for the future in
Arabic language. He/ she must follow good skills in speaking, writing, etc., in
Arabic to enhance students in various Arabic language skills. Teachers are the
scaffolders in new policies who can create a healthy nation. So an Arabic teacher

can help his student to develop language skills. (Nazer A., 2013)

The five general principles to teach Arabic language are Principle of
traditionalism, Principle of exercise, Principle of natural teaching, Principle of

motivation and Principle of situational teaching. Process is an important element
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of Arabic language teaching- learning. Different Language learning methods are
the way of Arabic teaching and learning. Students, those selected Arabic as a
subject, are quite different from one another. They think, act, respond, and
recreate differently. It is admitted that the uniqueness among students is visible.
Hence, Arabic teachers need different strategies and activities to follow the

teaching-learning process. (Nazer A., 2013).

Older methods of Arabic teaching and approaches such as grammar,
translation methods or the direct methods are disposed off and even ridiculed as
newer methods and approaches are invented and promoted as the only and
complete solution to the problem of the high failure rates of foreign language
students. There are various approaches to the teaching of Arabic language such as
multicultural approach and information and communication based approach.

(Nazer A., 2013).

At present the teaching-learning of Arabic language introduces various
effective teaching methods which can be used to develop language skills in the
classroom such as, inductive method, deductive method, invention method,
discussion method, Socratic method, story method, problem solving method,
project method, enquiry training, play-way method, interactive method, advance
organizer method, concept attainment model, programmed learning method, etc,.

(Nazer A., 2013).

The major objectives of Arabic language learning at primary level divided

into two, were general objective and specific objective.
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General Objectives:

= To understand the cultural and moral aspects through Arabic language

= To develop basic language skills which helps to earnings

= To develop language skills among students to think and do activities in
Arabic

= To develop skills to understand and enjoy language discourses of Arabic
language

= To develop Arabic language skills which will be helpful to learn and

understand Holy Quran

Specific Objectives:

= To learn new vocabularies, meanings, etc., of Arabic language

= To develop good reading skills of Arabic language

= To develop listening skills of Arabic language

= To develop better attitude towards Arabic language learning among
students

= To understand grammatical and structural knowledge of Arabic language
among students

= To develop Arabic language skills such as thinking, discussion, oral etc,.

= To develop giftedness of child in the field of Arabic language

Problems related to Arabic language teaching at primary level are one of
the major areas to resolve. As a foreign language, Arabic language students are

facing various kinds of problems because they are not supposed to use them from
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birth. So it affects the time being of the study. Another important problem of
learning Arabic is lack of opportunity to listen and speak Arabic language.
Students are learning without being aware about the applicability of the language
and have no chance to learn unknowingly. Unavailability of experts or lack of
efficient teachers is also an issue in Kerala. The fourth one, is the unavailability of
audio-visual aids and not being able to use the facilities is a major problem. And
the fifth major issue is the neglect of authorities towards Arabic language

learning. (Nazer A., 2013).

Arabic language is one of the most challenging subjects compared to other
subjects. So that while teaching Arabic in Upper Primary classes the teachers must
be careful. Teaching Arabic refers to the teaching of the four language skills,
namely, reading ,writing, listening and speaking in addition to teaching
vocabulary ,pronunciation ,grammar ,and culture. Arabic language teaching is
considered as the act of imparting instructions to the learners in the classroom
situation. Just like an artist chooses his material and tools and acts upon a canvas
to create something masterful, similarly, an Arabic teacher also decides upon a
range of methods to be used in the classroom to make his/her teaching effective.
Arabic language teachers with up to date information in new strategies, techniques
and ways of teaching can improve their classes and also can be eliminated most of

the problems faced in classrooms.

Need and Significance of the Study

National Education Policies of the Government of India had encouraged

the study of foreign languages. As a result of it many students are studying Arabic
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as a foreign language from primary schools up to PhD level. Both the Government
and private educational sector consider it an important subject to secure a job and

good way of life.

The central and state Governments implement different training programs
for Arabic language education to develop it as the same as other subjects.
Orientation programmes for teachers, co-curricular activities including school
fests, virtual facilities to empower language skills are given at present. But, in
some aspects especially in school years the Arabic teaching becomes ineffective.
School students just do rote learning without understanding the lessons and fail to
construct their ideas, and thoughts, and can’t express their own creative things in
Arabic language, it is necessary to identify issues related to teaching Arabic and to
find out solutions for it and the investigator may get an idea about the issues and

challenges of upper primary classrooms.

A lot of research was done in the field of language teaching i.e., in
English, Tamil, Hindi and so on. At the same time in my review of related
literature I couldn't find more research works on ‘Arabic language teaching’
especially related to primary level. So it is absolutely necessary to conduct
research in the area of problems faced by teachers at Upper Primary Level in
teaching Arabic. As an investigator and going to be an Arabic teacher at Upper
Primary Level, it will be relevant to identify the problems faced by teachers at
Upper Primary Level in teaching Arabic. So the study ‘Problems faced by
teachers at Upper Primary Level in teaching Arabic’ is very important and

significant in the field of education.
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Mohammed Hassan Al Nabi (2013) says, ‘the teachers who are teaching
Arabic language are having poor teaching skills and lack of interest in developing
specialized Arabic teachers. They are still adopting approaches based on
memorization that puts off the students' motivation in learning the languages.
These unattractive methods reduce the students’ abilities in learning. New lexis
and create a resentful attitude towards the Arabic language. Here in this study the
investigator analyses the present system of Upper Primary Level Arabic teaching,
collects teachers' opinions on it and identifies the problems faced by teachers at

Upper Primary Level in teaching Arabic.

Statement of the Problem

The present proposed study is entitled as ‘PROBLEMS FACED BY

TEACHERS AT UPPER PRIMARY LEVEL IN TEACHING ARABIC.’

Definition of Key Terms

Problems

“A matter or situation regarded as unwelcome or harmful and needing to
be dealt with and overcome”. In the present study teaching problems of Arabic

language which need to be overcome.

Teacher at Upper Primary Level

A teacher at Upper Primary Level means those Arabic teachers who are
teaching Arabic language in Upper Primary Level of school in Kerala, Govt./

Aided/ Unaided/ CBSE
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Teaching Arabic

The occupation, profession, or work of Arabic Teacher

Variable of the Study

The variable of the study is ‘Problems Faced by Teachers at Upper

Primary Level in Teaching Arabic.’

Objectives

The major objectives of the proposed study are;

1. To find out the problems faced by Arabic language teachers regarding on

teaching at Upper Primary Level

2.To find out whether there exists any difference in problems faced by teachers at

Upper Primary Level in teaching Arabic with respect to gender.

3.To find out whether there exists any difference in problems faced by teachers at

Upper Primary Level in teaching Arabic with respect to type of management.

4.To find out whether there exists any difference in problems faced by teachers at

Upper Primary Level in teaching Arabic with respect to experience.

5. To suggest some remedial measures for the problems faced by Arabic teachers

at Upper Primary Level.
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Hypotheses of the Study

1. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to gender.

2. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to type of management

3. There exists no significant difference in problems faced by teachers at Upper

Primary Level in teaching Arabic with respect to experience.

Methodology

It is the system of ways of doing or studying something and it is the
description of the procedure of techniques adopted in research study or
investigation. The decision about the method depends upon the nature of the

problems selected and the kind of data required for its solution.

Methods

The proposed study adopts a normative survey method in order to
understand the problems faced by teachers at Upper Primary Level in teaching

Arabic.

Sample

The population for the study comprises of Arabic teachers at Upper
Primary Level. The sample will comprise 100 teachers working in various Govt./
Aided/ Unaided/ CBSE schools in Kerala. Simple random sampling techniques

will be used for the selection of samples.
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To identify the problems faced by teachers at Upper Primary Level in
teaching Arabic a questionnaire developed by the investigator in collaboration

with the supervising teacher.

Data Collection Procedure

Data will be collected from the Arabic teachers at Upper Primary Level
who are working in various Govt./ Aided/ Unaided/ CBSE schools in Kerala. For
the purpose of collecting data, a questionnaire was in Google form and shared

with the sample of teachers.

Statistical Techniques used

The collected data was analyzed by using Percentage Analysis, t-test and

ANOVA:s.

Scope and Limitations of the Study

The present study is conducted to identify the major problems of Arabic
teachers in teaching at Upper Primary Level. The study was designed to conduct
on a sample of 200 upper primary Arabic language teachers of different schools of
Kerala. But the sample size reduced to 100 because of insufficient quality sample.
In selecting the sample due representation was given to factors like sex of the

teachers, type of institution and teaching experiences.

Even though many precautions were taken to make the study as accurate

as possible there are certain limitations also. Some of these are:
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1. The sample selected for the study is confined from each district of Kerala but
there is less sample size of some districts due to less schools which taught
Arabic as a second language.

2. Only those problems which occurred in at least 50% of the sample were
considered as a major problem.

3. Problems were identified on upper primary Arabic teachers only.

With these limitations the investigator hopes that the findings of the study
will give fruitful results. This will be of use to teachers, students, parents, policy

makers and others concerned in the field of Arabic education.

Organization of the Report

The report of the study is presented in five chapters viz. Introduction,
Review of related literature, Methodology, Analysis and Summary, Findings and

Suggestions.

Chapter 1 - This chapter presents a brief introduction to the problem, need and
significance of the study, statement of problem, definition of key

terms, hypothesis and objectives, scope and limitations of the study.

Chapter 2- This chapter presents the review of related literature which includes

the findings of related studies.

Chapter 3- This chapter deals the methodology of the study, describing in detail,

the variable selected, the tool used, selection of the sample, data
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collection, scoring procedure and statistical techniques used for

analysis is given.

Chapter 4- This chapter includes details of statistical analysis of the data,

discussion of results and tenability of hypotheses.

Chapter 5- This chapter presents the summary of the study, major findings,
educational implications and some suggestions for further research

in this area.



CHAPTER I

REVIEW OF RELATED
LITERATURE



REVIEW OF RELATED LITERATURE

Review of related literature is an important component in a research
process. According to Gay, Geoffrey & Peter Airasian (2012) “review of related
literature involves the systematic identification, location, and analysis of
documents containing information related to the research problem”. A thorough
survey of related studies will definitely help the investigator in planning and
carrying out the study. The investigator will get an insight regarding the strong
points and limitations of the previous studies. This will improve the quality of the
research. Articles, abstracts, reviews, monographs, dissertations, books, other

research reports, electronic media effort, etc are included in related literature.

Review helps to analyze what has already been done in a topic. It may
prevent unintentionally duplicating another person’s research, and also gives the
understanding and insight about a topic. Review of related literature helps to
understand research strategies and specific data collection approaches which are
already used effectively in similar studies. It facilitates ease of interpretation.
Research Findings and recommendations of other works indicate new aspects and

viewpoints to develop further studies.

Primary education is the foremost and basic right of every child. It is the
first step in making the character of a child. Primary school should aim at
providing a rich, stimulating and caring environment which makes the child
happy, safe, secure and confident. Learning at this young age develops creative
and enquiring minds in children. Language learning is necessary in childhood

education because as a basis for all communication, language in the primary
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educational set up is of vital importance. In this regard, primary school teachers
play an important role in implementing language learning education in the
classroom. As a foreign language Arabic language teachers play an immensely
important role in Teaching Arabic to primary students. Teaching Arabic to

children is a long and tough mission for them. In the study>

Ismail, Ernawati, & Ujang Hudaya (2016) emphasize that Teachers are
required to be actively using appropriate techniques and methods to stimulate
students’ interest in Arabic learning and teaching. Methods, techniques, media and
approaches of the teachers play an active role in the learning process in schools,
especially in Arabic learning where those all are supported to achieve expected

learning competencies.

Studies on Teaching Learning of Arabic Language

Research in Arabic language teaching helps to wunderstand the
effectiveness of instructional methods and strategies. The findings of each result
will enhance the teaching learning process. The educational departments and
committees on curriculum and syllabus shall implement the useful research results
in the school education. Here this chapter reveals some important research works
with recommendations in the Arabic language teaching learning process. The
investigator tries to analyse related literature of some important aspects of the
topic such as, studies on teaching learning of Arabic language, studies on upper
primary schools, studies on problems of teaching in upper primary schools,
studies on problems of teaching in school education and studies on quality

education.
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Aboobacker (1991) conducted a study on Problems of teaching Arabic at
secondary level. This study reveals that, “the Government of Kerala should
appoint more Arabic inspectors for the proper supervision of Arabic teaching”.
The research report of this study indicates inadequacy of school facilities and the

need for special incentives to develop Arabic language education.

Lewicka, Magdalena & Anna (2016) conducted a study on cultural
competence in teaching Arabic as foreign language. This study reported that
cultural and regional knowledge should be correlated with practical teaching of
Arabic language. Cultural related curriculum ensures effective value transaction
and it helps the students to learn his/ her environment and customs within the

language.

Al-Mohsen (2016) conducted a study on Perception of Arabic language
communication approach . The investigator finds out the perception of Arabic
teachers about integrated approaches. They believe that integrated approach helps
the students to learn Arabic language communication. He used a mixed method of
study in two sequential phases: a quantitative phase followed by a qualitative

phase. They proposed an integrated study as a result of their study.

Yani & Binti (2018) indicates in their study on language teaching that
development of Arabic language learning depends on communication which
means Arabic teaching must happen purposefully. They said that, “the existence
of the suitable Instructional Materials which can empower students on the
communication skills in Arabic language is a very important issue in the teaching

of Arabic language under the light of this approach”. This study critically



Review 22

evaluates the learning process of non-Arabic speakers as a second or third
language. They emphasize the importance of communication in the teaching-

learning process to develop language effectively among students.

Hussain & Mamat (2019) evaluates that the textbook is very important for
the process of teaching-learning in school. Readability is an essential part of a
textbook which reflects positive involvement. A good textbook should attract and
motivate students to learn. This study analyses the readability of At-Taisir Arabic
Language in IKRAM-Musleh network of primary schools in Malaysia. The report
indicates the At-Taisir Arabic Language (IKRAM-Musleh network) textbook is

useful for the evaluation and improvement of the learner.

Studies on Upper Primary Schools

Pandey & Rachna (2001) conducted an experimental study on Minimum
Learning Level (MLL). They designed the study for science of upper primary
classes. They said that “the certain specific implications for use of an appropriate
teaching strategy, development of teaching learning systems, working out viable
instructional design and a curriculum framework for the VI grade children in our
school”. They indicate that, implementing and encouraging MLL approach at
Upper Primary Level with appropriate modifications and adaptation according to
local needs of the schools will be useful. Teacher has a pivotal role in it. They

suggested doing further research on different instructional strategies.

Chacko (2012) said that “constructivist approach is effective in improving

achievement in social studies, critical thinking ability and value preference”. This
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study suggests some educational implications that may be helpful to improve
upper primary education. The major recommendations are, constructivist
classrooms shall provide opportunity to students to explore, understand national
values meaningfully, enhance cooperation among students, etc. The study
suggests some related topics for further research to extend the study to other areas

and subjects of Upper Primary Level,

Singh (2015) conducted a study on impact of school and home
environment. The study reveals that the public schools, which have better
infrastructure facilities, well qualified teachers, use advanced modern
technologies and teaching strategies, help to enhance the academic achievement of
the students. Positive school environment of Government schools also helps the
students. At the same time the scholastic achievement of municipal school
students, which has a low level academic environment, is less effective in

learning.

Mohana (2016) conducted a study on the effect of the enquiry method on
achievement of upper primary school students especially in environmental
science. He emphasizes that “Since the results show that the inquiry method has
effectiveness on environmental science in achievement, special care must be given
in preparing and restructuring the textbooks for promoting inquiry based
learning”. The researcher suggests further study to conduct in different subjects of

Upper Primary Level.

Prajitha (2016) conducted a study on the effectiveness of English speaking

anxiety reduction programmes for the upper primary school students. The study
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was conducted as experimental work done with the ESAR programme. The major
finding of the study is “ESAR programme is effective and reduces the English
speaking anxiety”. The study suggests to reduce English speaking anxiety,
implement individual attention, guidance, motivation, special classes, other

training, etc.

Balkrishna (2017) conducted A study on creativity among upper primary
students this study indicates that “Creative ability of students are mainly average.
To increase abilities more learning experience should be given to increase fluency
and flexibility aspects of creativity”. The study reveals a child cantered method
will help the student to develop his/ her creativity. The visual auditory
kinaesthetic method of teaching may increase creativity. They report that there is
no correlation between creativity and scholastic achievement. The favourable
atmosphere is the best tool for creativity. The study suggests doing further
research in experiments of different new methods and strategies such as the effect

of constructivism in teaching on creativity.

Pazhanimurugan (2017) conducted a study on attitude towards assessment
of upper primary students. The study reveals parents, teachers and students'
attitudes have a significant role to improve students' academic achievement. To
develop good academic achievement CCE is an effective method which the

teacher can utilize and implement in classrooms.
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Studies on Problems of Teaching in Upper Primary Schools

Bareh (2009) conducted a study on administration, infrastructure, finance
and academic problems of both teachers and the students in Meghalaya in Jowai
district (Jaintia Hills), the study proposed to find out problems among principals,
teachers and students. The study reveals that “principals and teachers do find
problems with regards to infrastructure and due to this reason many upper primary
schools within Jowai Town were unable to provide good quality education for the
improvement of the students and upliftment of primary education”. The study
indicates that the students are facing academic problems as well as teachers and

suggest some action plans to uplift the primary education.

Jarphan (2013) conducted a study on Communication issues of English
language. The study reveals that “Games, songs and other extracurricular
activities need to be interlinked with the teaching and learning strategies. This
inter-link between academic and extra-curricular activity is vital for pedagogic
purposes”. This study emphasized on different language learning activities to
transform as a pedagogic strategy to help the learner to use language purposefully.

The study recommends studies related to grammar and syntax teaching.

Studies on Problems of Teaching in School Education

Kamble (1998) indicates the lack of teachers at the high school level.
Issues of students, textbooks, materials, content, teaching aids, etc. The
investigator chooses the survey method to collect data by using a questionnaire.

This study suggests doing studies with similar objectives in different levels of
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school education and different types of institutions. The study recommends doing

research on teacher training programmes.

Gaikwad (2003) conducted a study on the qualifications, content
knowledge, awareness of methods, textbook, etc. of English teachers of V - VII
standards. This study indicates that there are significant differences among
teachers of different areas and emphasizes that “the teachers’ lack of and use of
various proper methods, approach, strategies or techniques and proper method of
testing of learners and developing the communicative skills amongst the learner”.
The study suggests implementing such as language laboratory, practical training,
in-service teacher orientation programmes, workshops for teachers, co-curricular
activities for students, support of techno-pedagogy, in-service teacher training
programmes, etc. to enhance positive development of language learning. The
major research recommendations of the study are, to conduct the same topic on
different types of institutions, and to find out problems of teaching English as a

second language in non-English medium schools.

Ashfag Mohammad & Khan (2015) conducted a study on second language
(English) teaching issues and challenges. The study discussed many issues related
to different aspects of teaching like teacher, students, etc. and suggested
programmes and initiatives to implement as remedial measures such as,
professional training, activities to get more exposures, appropriate textbooks,
good classroom environment, use effective methods, etc. The study indicates if
the teaching-learning process with well organized programmes, good textbooks,

better student-teacher ratio the process will be joyful. Basics of language learning
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1.e. the basic skills of language may be developed by creating a healthy

atmosphere in schools and classrooms.

Studies on Quality of Education

Mariappan (2013) conducted a study related to Quality education which is
the duty of the Government, parents and society. He suggested some measures to
implement in the school education system. The investigator said that, “Primary
education should be given more priority in the distribution of financial resource
allocation of Government than the secondary and higher levels of schooling”. This
study observes that it is the duty of the Government to wipe out the inequality
among children who are studying in public and private school systems. The study
emphasizes on the duty of the educational department that the department should
think over the students' issues who are the ultimate beneficiaries of the
educational system. We can assume that the quality of Arabic language teaching-

learning process must be evaluated for better achievement of students.

Beegum (2015) conducted a study on drop outs of primary school
students. The study indicates that enrolled students who are in records are not
attending the class. The study reveals that there are plenty of reasons for drop outs
such as, impoverished provision for access, lack of girls toilets, single teacher
classrooms, less effective instructional time, etc. This study strongly suggests
major recommendations of different commissions and committees of India. Proper
and regular supervision of concerned bodies will help to maintain good quality of

education.
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Conclusion

Review of the literature related to the present study emphasized six
aspects. Studies on teaching learning of Arabic language, studies on upper
primary schools, studies on problems of teaching in upper primary schools,
studies on problems of teaching in school education, studies on quality of
education. Each area analyzed and criticized to empower and rectify issues
whether it had. Only after finding difficulties can they be overcome.
Recommendations and suggestions are very relevant and purposive. Creative and
directive suggestions should follow better achievement of students and nation.
Literature in the area, Problems faced by Teachers at Upper Primary Level in
teaching Arabic is less explored. Therefore it will be relevant to study the

problems faced by the Teachers at Upper Primary Level in teaching Arabic.
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METHODOLOGY

Methodology is the system of ways of doing or studying something and it
is the description of the procedure of techniques adopted in research study or
investigation. The decision about the method depends upon the nature of the
problems selected and the kind of data required for its solution. The success of the
research work depends upon the suitability of the method and also the techniques
used for the collection of data. So the methodology refers to the general strategy
followed in collecting and analyzing the data necessary for solving the problem or

to explain something that already exists in the educational sector.

The Methodology chapter gives an overall idea about the research
preparation, implementation and finalization. The crucial task of any research is
selection and confirmation of a problem and finalization of the design. Research
design is one of the important steps that may inform the probability of completion.
The study will assure the quality if it follows each and every aspect of scientific

methods and the result will be useful for the future.

The present study is “Problems faced by teachers at Upper Primary

Level in teaching Arabic”.

The methodology of the study is described under the following major

headings.

= Variable of the Study

= Objectives of the Study



Methodology 30
= Hypotheses of the study
= Method used
= Sample selected for the study
= Tool used for data collection

= Data collection procedure

= Statistical Techniques used
Variable of the Study

The only variable that is measured and analyzed in the present study is

‘Problems faced by teachers at Upper Primary Level in teaching Arabic’.

Objectives of the Study

The major objectives of the study are;

1. To find out the problems faced by teachers at Upper Primary Level in teaching

Arabic

2.To find out whether there exists any significant difference in problems faced by

teachers at Upper Primary Level in teaching Arabic with respect to gender.

3. To find out whether there exists any significant difference in problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to type of

management.

4. To find out whether there exists any significant difference in problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to

experience.
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5. To suggest some remedial measures for the problems faced by teachers at

Upper Primary Level in teaching Arabic.
Hypotheses of the Study

1. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to gender.

2. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to type of management

3. There exists no significant difference in problems faced by teachers at Upper

Primary Level in teaching Arabic with respect to experience.

Method used

The proposed study adopts a survey method in order to understand the
problems faced by teachers at Upper Primary Level in teaching Arabic. Survey
method of data collection is an effective method to collect data. “Survey research
involves collecting data to test hypotheses or to answer questions about people’s
opinions on some topic or issue”. There are two types of survey research, cross-
sectional and longitudinal. Questions are discussing peoples' opinions on some
topic or issue. The key characteristics of the survey are, sampling from a
population, collecting data through questionnaire or interviews, collection or
identification of survey instruments for data collection and high response rate.
Response rate of the survey should keep 50 percent or greater with respect to the

proposed number. (Gay, Mills & Airasian, 2012).
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According to the topic there are other ways to collect data such as
interviews, observations, etc. but in the pandemic situation it is difficult to reach
each teacher and schools for interviews. The schools are kept closed and the
teachers are in their homes. So the study proposed to collect data in an online

mode by using Google form.

Samples Selected for the Study

According to Kothari (2004) “All the items under consideration in any

29

field of inquiry constitute a ‘universe’ or ‘population’”. A group of individuals
that have one or more common characteristics that are of interest to the

investigator is the population.

The population for the present study was all upper primary Arabic teachers
working in Government/ Aided/ CBSE/ Unaided Kerala state syllabus schools in
Kerala. There are many upper primary schools in Kerala. Many students are
studying Arabic language as a second language in upper primary schools. (Arabic,
Malayalam, Urdu, Sanskrit, etc. are the second languages that students can opt

for.)

“A sample design is a definite plan determined before any data are actually
collected for obtaining a sample from a given population”. (Kothari, 2004). It is
difficult and impracticable measuring the entire population. So the study selected
randomly samples from upper primary Arabic school teachers in different

districts.



Methodology 33

The sample of the study comprises 100 Arabic teachers working in various
Govt./ Aided/ CBSE/ Unaided Kerala state syllabus schools in Kerala. Simple
random sampling techniques will be used for the selection of samples. Stratified
sampling method is effective for the study but due to covid-19 pandemic situation
it is crucial to reach each strata of upper primary Arabic teachers. So simple
random sampling followed by the investigator. The data were collected from 100

upper primary Arabic teachers who worked in different schools in Kerala.

Tools used for Data Collection

Tools are the right decision taken by the study team. It must be good for
collecting data without any bias and subjectivity. “Data collection is the process of
gathering and measuring information on variables of interest, in an established
systematic fashion that enables one to answer stated research questions, test

hypotheses, and evaluate outcomes”. (Kabir, 2016).

To analyse the problems faced by teachers at Upper Primary Level in
teaching Arabic the investigator developed a tool that was selected in this study to
collect data. A Questionnaire on problems faced by teachers at Upper Primary
Level in teaching Arabic is prepared and shared. Questionnaire is a set of printed
or written questions with a choice of answers, devised for the purposes of a survey

or statistical study. (Oxford Dictionary, 2021).
Planning and Preparation of Questionnaire

The study proposed to analyze problems faced by teachers at Upper

Primary Level in teaching Arabic and decided to collect data by using a
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questionnaire. After the analysis of the present school system and review of
related literature, peer discussion, investigators personal experiences, etc. the

study referred to collect data on five problem areas that teachers face in school:

they are:

1. Teacher related problems

2. Student related problems

3. Curriculum related problems
4. Textbook related problems

5. Academic environment related problems.

A questionnaire developed by the investigator in collaboration with the
supervising teacher to identify the problems faced by teachers at Upper Primary
Level in teaching Arabic referred to five problem areas. Each component of the
study (problems of upper primary Arabic teachers) was addressed with equal
numbers of questions. Each question was reasonably reduced for keeping
comprehensiveness, especially the length. All statements were dealing with a
single idea. The questions were prepared and arranged in such a way that the
respondents could get ideas contained in the statement in one reading. A draft
questionnaire consisting initially of sixty statements pertaining to five
components. The questionnaire was given to experts and after the discussion with
experts and other faculties of education some of the items were deleted and some

items were modified. The questionnaires given in Annexure I, II, III and IV.
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A final questionnaire consisting of thirty items was prepared. The details

regarding the component wise distribution of the statements in the questionnaire is

prescribed in Table 1.

Table 1

Component Wise Distribution of Statements of Problems Faced by Teachers at
Upper Primary Level in Teaching Arabic

Total
SI. No. Components Statement number number of
statements

1 Teacher related 1,6,11, 16,21 &26 6
problems

2 Student related 2,7,12,17,22 & 27 6
problems

3 Method related 3,8,13, 18,23 & 28 6
problems

4 Textbook related 4,9,14,19,24 & 29 6
problems

5 Academic 5, 10, 15, 20, 25 & 30 6
environment

related problems

Data Collection Procedure, Scoring and Consolidation of Data

The present study was done to identify the problems faced by teachers at
Upper Primary Level in teaching Arabic. The study was conducted on a sample of

100 upper primary teachers of Kerala.
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Administration of Tool

A questionnaire on problems faced by teachers at Upper Primary Level in
teaching Arabic is prepared in Google form and shared with a necessary
information text in WhatsApp for the collection of data. The investigator collected
contacts of school teachers and shared the questionnaire. The tool was
administered by 100 upper primary teachers from different schools of Kerala.
District upper primary school teacher coordinators, bearers of various teacher

associations, teachers, friends, etc. helped me to collect data.
Scoring and consolidation of data

The collected data was scored according to the scoring procedure and were
consolidated and tabulated for further statistical analysis. Components wise
percentage analysis was done to find out the problems of teachers. For that 1 mark
was given for answer Yes and 0 mark given for No. The number of responses

under each item was recorded separately and component wise.
Validity and Reliability

Reliability and Validity are concepts used to evaluate the quality of
research. They indicate how well a method, technique or test measures something.
Reliability is about the consistency of a measure, and validity is about the

accuracy of a measure. (Middleton, 2020).

Validity is established with content validity and face validity. Content

validity which ensures all important areas covered under the study. Six problem
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areas faced by teachers at Upper Primary Level in teaching Arabic were included

in the questionnaire. Face validity was ensured by the experts.

Reliability established by Cronbach’s Alpha coefficient of internal
consistency was calculated 0.781 which is acceptable, of the questionnaire.
Internal consistency is usually measured with Cronebach's Alpha, a statistic

calculated from the pair wise correlations between items.

Reliability measures with test-retest method and split half method also.
But the pandemic situation which causes less sample collection affects both
methods and the investigator establishes reliability with Cronebach’s Alpha

(0.781).

Statistical Techniques Used

Statistics is the discipline that concerns the collection, organization,
analysis, interpretation, and presentation of data. The researcher has used a

percentage analysis tool, t-test and ANOVA to calculate the data.

To analyze the problems faced by teachers at Upper Primary Level in
teaching Arabic the data collected by using a questionnaire and tabulated with
respect to six components. Percentage analysis was done by the investigator and

presented in figure with respect to six components for the same.

Percentage analysis tool is used to analyze the data. The percentage of

problems occurred in each item calculated by using the formula given below:
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Number of Students Committing Errors
Error = x 100
Total Number of Students

Along with the percentage analysis two other statistical techniques used in
the data analysis which are descriptive and inferential statistics. Descriptive
statistics were used to obtain mean, median, mode, standard deviation, skewness
and kurtosis of the score on the variable, while inferential statistics used were t-

test and analysis of variance.

Tabulated data were subjected to statistical analysis. The collected data
were analyzed with the help of statistical software called SPSS, Google sheet, etc.

The SPSS (20.0 version) was made use for the statistical analysis of data.

‘t’ Test

‘t’ test, which is used in this study to infer the data, is a statistical test that
allows the investigator to compare two means to determine the probability that the
difference between two means is a real difference rather than a chance difference.
It involves the computation of the ration between observed variance (observed
difference between two means) and error variance (the sampling error factor).

Here the investigator used t-test to infer the difference with respect to gender.

ANOVA

Analysis of variance (ANOVA) is a collection of statistical models and
their associated estimation procedures (such as the "variation" among and

between groups) used to analyze the differences among means.
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The inferential statistical technique ANOVA is used in this study to find
out whether there exists any significant difference in problems faced by teachers
at Upper Primary Level in teaching Arabic with respect to type of management
and experience. Mean difference analysis was done in the study. For analyzing
data, the investigator used mean, standard deviation, t-test, and ANOVA as the

statistical techniques with the help of SPSS Package.
Conclusion

Methodology is the design of the study. Methodology shows the overall
views of sample, tool, statistical techniques, etc,. Research design is an important

element which ensures the effectiveness of the study.

In this chapter the investigator prepared a research design, defined
population and sample, prepared a questionnaire which ensured validity and
reliability, use of statistical techniques which were selected, etc,. Each element is
important to do an effective study and these elements are verified, corrected and

restated under the supervision of the guide.
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ANALYSIS AND INTERPRETATION OF DATA

The chapter deals with the analysis and interpretation of the data described
in the methodology chapter. The aim of the present study is to find out the

problems faced by teachers at Upper Primary Level in teaching Arabic in Kerala.

The statistical techniques used in the data analysis are descriptive and
inferential statistics. To see whether the variable problems faced by teachers at
Upper Primary Level in teaching Arabic is normally distributed or not, important
descriptive statistical constants like mean, median, mode, standard deviation,
skewness and kurtosis were computed for the total sample, while inferential
statistics used were t-test and analysis of variance to know whether there exists

significance difference related with gender, type of management and experience.

Objectives

The major objectives of the study are:

1. To find out the problems faced by teachers at Upper Primary Level in teaching

Arabic

2.To find out whether there exists any significant difference in problems faced by

teachers at Upper Primary Level in teaching Arabic with respect to gender.

3.To find out whether there exists any significant difference in problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to type of

management.
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4. To find out whether there exists any significant difference in problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to

experience.

)

. To suggest some remedial measures for the problems faced by teachers in

Upper Primary Level in teaching Arabic.

Hypotheses of the Study

1. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to gender.

2. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to type of management

3. There exists no significant difference in problems faced by teachers at Upper

Primary Level in teaching Arabic with respect to experience.

The analysis chapter is presented under the following headings:

Preliminary Analysis

= Descriptive Statistics of problems faced by teachers at Upper Primary Level in
teaching Arabic

= Percentage Analysis of problems faced by teachers at Upper Primary Level in
teaching Arabic

Major Analysis

= Mean difference analysis of problems faced by teachers at Upper Primary

Level in teaching Arabic with respect to gender.
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= Mean difference analysis of problems faced by teachers at Upper Primary
Level in teaching Arabic with respect to type of management.
= Mean difference analysis of problems faced by teachers at Upper Primary

Level in teaching Arabic with respect to experience.

Preliminary Analysis

As part of preliminary analysis, descriptive statistics was found to
understand the properties of the distribution of scores of problems faced by
teachers at Upper Primary Level in teaching Arabic. Percentage analysis was
carried out to analyze the problems faced by teachers at Upper Primary Level in

teaching Arabic.

Descriptive Statistics of Problems Faced by teachers at Upper Primary Level
in teaching Arabic

To see whether the variable Problems faced by teachers at Upper Primary
Level in teaching Arabic is normally distributed or not, important descriptive
statistical constants like mean, median, mode, standard deviation, skewness and
kurtosis were computed for the total sample. The details of the descriptive

statistics are presented in Table 2.
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Table 2

Descriptive Statistics of the Variable Problems Faced by Teachers at Upper
Primary Level in Teaching Arabic for the Total Sample (N=100)

Descriptive statistics Problems faced by teachers
at Upper Primary Level in
teaching Arabic

Mean 13.63
Median 14
Mode 14
Standard deviation 4.85
Skewness -0.041
Kurtosis -0.198

Table 2 reveals that three measures of central tendency via, mean median
and mode of variable problems of teachers at Upper Primary Level in teaching
Arabic are 13.63, 14 and 14 respectively. The extent of skewness is -0.041 shows
that the distribution is negatively skewed. The measure of kurtosis is -0.198 which

shows the curve is leptokurtic.

The distribution of scores of problems of teachers at Upper Primary Level

in teaching Arabic is graphically plotted in figure 1.
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Histogram
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Figure 1: Graphical representation of frequency distribution of scores of problems
of teachers at Upper Primary Level in teaching Arabic.

From the figure 1, we can conclude that ‘Problems of teachers at Upper

Primary Level in teaching Arabic’ shows approximately a normal distribution.

Percentage analysis of problems faced by teachers at Upper Primary Level in
teaching Arabic

The first objective of the study is to find out the problems faced by
teachers at Upper Primary Level in teaching Arabic. The investigator collected the
data from Arabic teachers at Upper Primary Level by using a questionnaire on
problems faced by teachers at Upper Primary Level in teaching Arabic which

consists of five components such as teacher related problems, student related
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problems, method related problems, textbook related problems and academic
environment related problems The percentage analysis of five components are

described under the following subheadings in this section.

= Analysis of teacher related problems faced by teachers at Upper Primary Level
in teaching Arabic

= Analysis of student related problems faced by teachers at Upper Primary Level
in teaching Arabic

= Analysis of method related problems faced by teachers at Upper Primary
Level in teaching Arabic

= Analysis of textbook related problems faced by teachers at Upper Primary
Level in teaching Arabic

= Analysis of academic environment related problems faced by teachers at

Upper Primary Level in teaching Arabic

Analysis of Teacher Related Problems Faced by Teachers at Upper Primary
Level in Teaching Arabic

This section deals with the analysis of teacher related problems faced by
teachers at Upper Primary Level in teaching Arabic. The percentage analysis of
teacher related problems faced by teachers at Upper Primary Level in teaching

Arabic was done and presented in Table 3
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Table 3

Percentage Analysis of Teacher Related Problems Faced by Teachers at Upper
Primary Level in Teaching Arabic

Item. Number of
Item Percentage
no. respondents
1 Inadequate Teacher- 50 50

Pupil ratio

6 Inadequate number of 51 51
Arabic teachers

11 Lack of training 39 39

16 Need more time for 85 85
preparation

21 Fails on individual 30 30
attention

26 Lack of content 4 4
knowledge

The component teacher related problems consists of six items. Table 3
reveals that out of 100 upper primary Arabic teachers, 50 percent of teachers are
facing problems of inadequate teacher-pupil ratio and 51 percent of teachers are
facing problems related to less number of Arabic teachers in schools. Among the
respondents 39 percent of Arabic teachers reported that they are facing problems
related to inadequate teacher training and 85 percent of teachers need more time
for preparation before taking classes. Out of 100 respondents only 30 percent of
teachers fail to give proper individual attention to students and only four percent

of teachers are facing problems related to lack of content knowledge.
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Graphical representation of teachers related problems faced by teachers at

Upper Primary Level in teaching Arabic is given in Figure 2.
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Figure 2. Graphical representation of teacher related problems faced by teachers
at Upper Primary Level in teaching Arabic

Analysis of Student Related Problems Faced by Teachers at Upper Primary
Level in Teaching Arabic

This section deals with the analysis of students' related problems faced by
teachers at Upper Primary Level in teaching Arabic. The percentage analysis of
student related problems faced by teachers at Upper Primary Level in teaching

Arabic was done and presented in Table 4.
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Table 4

Percentage Analysis of Students Related Problems Faced by Teachers at Upper
Primary Level in Teaching Arabic

Item. Number of
Item Percentage
no. response
2 Lack of students basic 69 69
knowledge
7 Can’t implement 30 30

worksheets properly

12 Less communication in 16 16
Arabic

17 Compel to write exams 45 45
in Arabic

22 Lack of knowledge on 70 70
phonetics

27 Lack of interest to 67 67

memorize vocabulary

The component student related problems also consists of six items. Table 4
reveals that out of 100 upper primary Arabic teachers, 69 percent of teachers
reported lack of basic language knowledge of students and 30 percent of teachers
are facing problems related to effective use of worksheets in the classroom.
Among the 100 teachers only 16 percent of teachers are facing issues with
communication in Arabic in the classroom and 45 percent of teachers reported
that they need to compel students to write exams in Arabic language. Out of 100

teachers, 70 percent of teachers are facing problems with the lack of phonetics
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knowledge of students and 67 percent of teachers are facing lack of interest in

memorizing vocabulary among students.

Graphical representation of student related problems faced by teachers at

Upper Primary Level in teaching Arabic is given in figure 3.
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Figure 3. Graphical representation of student related problems faced by teachers
at Upper Primary Level in teaching Arabic

Analysis of Method Related Problems Faced by Teachers at Upper Primary
Level in Teaching Arabic

This section deals with the analysis of method related problems faced by
teachers at Upper Primary Level in teaching Arabic. The percentage analysis of
method related problems faced by teachers at Upper Primary Level in teaching

Arabic was done and presented in Table 5.
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Table 5

Percentage Analysis of Method Related Problems Faced by Teachers at Upper
Primary Level in Teaching Arabic

Item. Number of
Item Percentage
no. response

3 Lack of materials of 23 23
audio-visual aids (AV
Aids)

8 Less facility to use AV 28 28
Aids

13 Cannot follow 57 57
constructivism

18 Cannot use different 1 1
methods

23 Cannot follow 4 4

practical method

28 Cannot do class 83 83
activities effectively

The component method related problems consist of six items. Table 5
reveals that out of 100 upper primary Arabic teachers, 23 percent of teachers are
facing problems on lack of materials of audio-visual aids and 28 percent of
teachers facing problems on audio-visual technical facilities in the classroom.
Among 100 teachers 57 percent of teachers cannot follow the constructivist
approach in the classroom and only one percent reported that they are unable to
implement different teaching methods. Out of 100 teachers four percent of

teachers failed to use practical methods of Arabic teaching in the classroom and
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83 percent of teachers are facing problems related to effective use of class

activities.

Graphical representation of method related problems faced by teachers at

Upper Primary Level in teaching Arabic is given in figure 4.
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Figure 4. Graphical representation of method related problems faced by teachers

at Upper Primary Level in teaching Arabic

Analysis of Textbook Related Problems Faced by Teachers at Upper Primary
Level in Teaching Arabic

This section deals with the analysis of textbook related problems faced by

teachers at Upper Primary Level in teaching Arabic. The percentage analysis of

textbook related problems faced by teachers at Upper Primary Level in teaching

Arabic was done and presented in Table 6.
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Table 6

Percentage Analysis of Textbook Related Problems Faced by Teachers at Upper
Primary Level in Teaching Arabic

Item. Number of
Item Percentage
no. response

4 Not useful to develop 20 20
language skills

9 Not easy to memorize 70 70
vocabulary

14 Insufficient exercises 73 73

19 Difficult to recite the 20 20
poems

24 Not available e-content 45 45
of textbook

29 Not attractive 61 61

The component textbook related problems consist of six items. Table 6
reveals that out of 100 upper primary Arabic teachers, 20 percent of teachers
mentioned that the present textbook fails to develop good language skills and 70
percent of teachers said that the students are facing difficulties in memorizing
vocabularies. Among 100 teachers, 73 percent of teachers reported that the
exercises are insufficient to develop writing skills among the students and 20
percent of teachers are facing difficulties in singing songs in the classroom. Out of

100 teachers, 45 percent of teachers are facing lack of e-content of the textbook
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and 61 percent of teachers said that the textbook is designed in an unattractive

manner.

Graphical representation of textbook related problems faced by teachers at

Upper Primary Level in teaching Arabic is given in figure 5.
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Figure 5. Graphical representation of textbook related problems faced by teachers

at Upper Primary Level in teaching Arabic

Analysis of Academic Environment Related Problems Faced by Teachers at
Upper Primary Level in Teaching Arabic

This section deals with the analysis of academic environment related
problems faced by teachers at Upper Primary Level in teaching Arabic. The
percentage analysis of academic environment related problems faced by teachers

at Upper Primary Level in teaching Arabic was done and presented in Table 7.
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Table 7

Percentage Analysis of Academic Environment Related Problems Faced by
Teachers at Upper Primary Level in Teaching Arabic

Item. Number of
Item Percentage
no. response

5 Lack of resources i.e. 39 39
Arabic stories,
cartoons, etc.

10 Lack of school/ class 72 72
library

15 Lack of language 45 45

activities such as quiz,
exhibition, etc.

20 Less parental support 70 70

25 Not enough support 28 28
from school

30 Lack of teacher 68 68
journals and
periodicals to develop
quality

The component academic environment related problems consists of six
items. Table 7 reveals that out of 100 upper primary Arabic teachers, 39 percent
of teachers reported that they are facing difficulties related to unavailability of
stories, cartoons, etc. to enhance reading skills among the students and 72 percent
of teachers are facing difficulties related to lack of useful library facilities in

school. Among 100 teachers, 45 percent of teachers are facing problems of lack of
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opportunities to conduct language activities and 70 percent of teachers reported
that they are facing difficulties in parental support. Out of 100 teachers 28 percent
of teachers reported that they do not get enough support from school to teach
Arabic language effectively and 68 percent of teachers are facing difficulties

related to unavailability of resources to enrich skills and potentials.

Graphical representation of academic environment related problems faced

by teachers at Upper Primary Level in teaching Arabic is given in figure 6.
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Figure 6. Graphical representation of academic environment related problems

faced by teachers at Upper Primary Level in teaching Arabic

Major Analysis

Mean difference analysis was carried out to test the formulated
hypotheses. As a part of the mean difference analysis test of significant difference

between the means of two groups and ANOVA was carried out to analyze
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whether there exist any significant difference in the mean scores of problems
faced by teachers at Upper Primary Level in teaching Arabic with respect to

gender, type of management and experience.

Mean Difference Analysis of Problems faced by Teachers at Upper Primary
Level in Teaching Arabic with Respect to Gender

Hypothesis formed as; There exists no significant difference in problems
faced by teachers at Upper Primary Level in teaching Arabic with respect to
gender. To test the significant difference in problems with respect to gender, t-test

was performed and the results are presented in Table 8.

Table 8

Mean, SD and ‘t’ Value of Gender Difference in Problems Faced by Teachers at
Upper Primary Level in Teaching Arabic

Gender Mean N SD ¢ .Le.v‘.al of
Significance
Male 13.52 65 5.01
0.307 NS
Female 13.83 65 4.59

From Table 8 it is evident that the mean scores obtained for problems of
teachers of upper primary Arabic teaching for male and female are 13.52 and
13.83 respectively. The t-value obtained is 0.307 which is less than the tabled
value of t (1.96) required for significance at .05 level. It indicates that the mean
scores of problems faced by teachers at Upper Primary Level in teaching Arabic

based on gender of the sample is not significant even at .05 level. Thus, it can be
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concluded that there exists no significant difference between male and female
teachers with reference to problems at Upper Primary Level in Arabic teaching.
Hence, the hypothesis stating that there exists no significant difference in
problems faced by teachers at Upper Primary Level in teaching Arabic with

respect to gender is accepted.

Mean Difference on Analysis of Problems Faced by Teachers at Upper
Primary Level in Teaching Arabic with Respect to Type of Management
(Government, Aided, CBSE and Unaided Kerala syllabus)

The statistical technique, One-way ANOVA was used to find out whether
there exists any significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to type of management. Type of
management is categorized into four groups, i.e., Government, Aided, CBSE and
Unaided Kerala syllabus. The hypothesis formulated as, there exists no significant
difference in problems faced by teachers at Upper Primary Level in teaching

Arabic with respect to type of management.

The investigator carried out an equalization procedure to analyze the
variance of type of management. Out of 100 teachers 51 teachers are under
Government management and 36 teachers are under aided management. Only five
and eight teachers are under unaided Kerala syllabus and CBSE management
respectively. Hence the investigator selected 10 teachers randomly from both
Government and Aided school management and the eight and five from CBSE

and unaided Kerala syllabus management respectively to equalize the sample.
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Mean difference analysis of problems faced by teachers at Upper Primary
Level in teaching Arabic with respect to the type of management is done and

given in Table 9.

Table 9

Data and Results of Mean Difference analysis of Problems Faced by Teachers at
Upper Primary Level in Teaching Arabic with Respect to the Type of Management

Sum of Mean Level of
Test score Df . epe
squares squares Significance
Between groups 66.036 3 22.012
1.205 NS
Within groups 529.600 29 18.262
Total 595.636 32

Table 9 indicates that the F value obtained for problems faced by teachers
at Upper Primary Level in teaching Arabic with respect to the type of
management is 1.205, which is less than the tabled Value (2.93) which is required
for significance at .05 level with (3.29) degrees of freedom. Hence the hypothesis,
there is no Significant difference in the mean scores of problems faced by teachers
at Upper Primary Level in teaching Arabic with respect to the type of
management, is accepted. It reveals that there is no significant difference in the
problems of teaching at Upper Primary Level in Arabic teaching of Government,
aided, CBSE and unaided Kerala syllabus management. Hence, it can be
concluded that the Arabic teachers in Government, aided, CBSE and unaided

Kerala syllabus management are facing similar problems.
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Mean Difference Analysis of Problems Faced by Teachers at Upper Primary
Level in Teaching Arabic with Respect to Experience

The statistical technique, one-way ANOVA is used in this study to find
out whether there exists any significant difference in problems faced by teachers
at Upper Primary Level in teaching Arabic with respect to experience. Experience
is categorized into three groups, i.e., 1-10, 11-20 and 21-30. The hypothesis
formulated as, There exists no significant difference in problems faced by teachers
at Upper Primary Level in teaching Arabic with respect to experience. Mean
difference analysis of problems faced by teachers at Upper Primary Level in

teaching Arabic with respect to the experience is done and given in Table 11.

Table 11

Data and Results of Mean Difference analysis of Problems Faced by Teachers at
Upper Primary Level in Teaching Arabic with Respect to the Experience

Test Sum of Df Mean f Level of

score squares squares Significance
Between 25.393 2 12.696
groups

0.535 NS

Within 2299.917 97 23.710
groups
Total 2325.310 99

Table 11 indicates that the F value obtained by the problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to experience is
0.535, which is less than the table Value (3.09) (which is required for significance

at 0.05 level with (2, 497) degrees of freedom.) Hence the hypothesis there is no
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significant difference in the mean scores of problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to experience is accepted. It is
evident that there is no significant difference in the mean scores of problems faced
by teachers at Upper Primary Level in teaching Arabic with respect to experience.
Hence, it can be concluded that irrespective of experience the Arabic teachers are

facing similar problems in Arabic teaching at Upper Primary Level
Conclusion

This study conducted to find out the problems faced by teachers at Upper
Primary Level in teaching Arabic based on five components and to analyse
whether there exists significant difference in Problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to gender, type of management and

experience.

Findings of the study revealed that there exists problems of teaching at
Upper Primary Level in Arabic teaching. The study revealed three items, which
are inadequate teacher-pupil ratio, inadequate number of Arabic teachers and need
more time for preparation of teacher related problems and three items which are
lack of students basic knowledge, lack of knowledge on phonetics and lack of
interest to memorize vocabulary of student related problems reported above 50
percent of teachers. Two items of Method related problems which are, cannot
follow constructivism and cannot do class activities effectively reported above 50
percent. Three items from both textbook related problems are, not easy to
memorize vocabulary, insufficient exercises and not attractive and academic

environment related problems such as lack of school/ class library, less parental
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support and lack of teacher journals and periodicals to develop quality reported

above 50 percent.

Mean difference analysis revealed that there exists significant difference in
problems faced by teachers at Upper Primary Level in teaching Arabic with

respect to gender, type of management and experience.
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SUMMARY, FINDINGS, CONCLUSION AND
RECOMMENDATIONS FOR FURTHER STUDY

This chapter is the concluding part of the research report, which explains
briefly the entire process of the present research work. The various stages of the
study such as the study in retrospect, major findings emerged from the study,
conclusions arrived and educational implications of findings and suggestions for

further research are described.

Study in Retrospect

This section tries to make a retrospective study of the title, variable,
objectives, methodology, sample, tools and statistical techniques used for the

study.

Restatement of the Problem

The problems is entitled as ‘PROBLEMS FACED BY TEACHERS AT

UPPER PRIMARY LEVEL IN TEACHING ARABIC.

Variable

The variable of the study is ‘Problems faced by teachers at Upper Primary

Level in teaching Arabic.’

Objectives

The major objectives of the study are;

1. To find out the problems faced by teachers at Upper Primary Level in teaching

Arabic
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2.To find out whether there exists any significant difference in problems faced by

teachers at Upper Primary Level in teaching Arabic with respect to gender.

3.To find out whether there exists any significant difference in problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to type of

management.

4.To find out whether there exists any significant difference in problems faced by
teachers at Upper Primary Level in teaching Arabic with respect to

experience.

5. To suggest some remedial measures for the problems faced by teachers at

Upper Primary Level in teaching Arabic
Hypotheses of the Study

1. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to gender.

2. There exists no significant difference in problems faced by teachers at Upper
Primary Level in teaching Arabic with respect to type of management

3. There exists no significant difference in problems faced by teachers at Upper

Primary Level in teaching Arabic with respect to experience.

Methodology

In the present study the investigator had adopted the survey method to

analyze the objectives of the study
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For the present study the investigator collected data from a sample of 100

Upper Primary Level Arabic teachers of Kerala
Tool

To analyse the problems of Arabic teachers in teaching a questionnaire
was used i.e. “Questionnaire on Problems Faced by Teachers at Upper Primary

Level in Teaching Arabic”.
Statistical Technique Used

Percentage analysis, t test and ANOVA were used to analyze data.
Major Findings

The investigator analyzed the problems faced by teachers at Upper
Primary Level in teaching Arabic with the help of a questionnaire on problems
faced by teachers Upper Primary Level in teaching Arabic. The percentage
analysis states that the majority of the teachers are faced with difficulties in the
area of teacher related problems, student related problems, method related
problems, textbook related problems and academic environment related problems
at Upper Primary Level teaching Arabic. The study indicates that there exists no
significant difference in problems faced by teachers at Upper Primary Level in
teaching Arabic with respect to gender, type of management and experience.

Following are the major findings obtained after the analysis of the collected data.
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The study reveals that the majority of upper primary Arabic teachers are
facing problems of inadequate teacher-pupil ratio (50%), and inadequate
number of Arabic teachers in schools (51%) and need more time for
preparation (85%). At the same time the other problems such as failing to give
individual attention to each student (30%), problems related to content
knowledge (4%) and inadequate teacher training (39%) reported less than 50
percent.

The Study shows lack of basic language knowledge of students (69%), lack of
phonetics knowledge of students (70%) and lack of interest in memorizing
vocabulary (67%) affected the majority of teachers. On the other hand
problems on effective use of worksheets (30%) , issues with communication in
the classroom (16%) and compel students to write exams in Arabic language
(45%) faced only less teachers.

The study indicates that the majority of teachers affected problems on, cannot
follow constructivism (57%) and cannot use class activities effectively (83%).
Unavailability of audio-visual materials (23%), lack of audio-visual technical
facilities (28%) and cannot follow practical methods of Arabic teaching (4%)
are facing less than 50 percent of teachers.

The study shows that the majority of teachers facing students’ problems on
memorizing vocabulary (70%), textbook activity is not effective to develop
good handwriting skill (73%) and textbooks are not attractive to do work
(61%). Some teachers reported that textbooks are not useful to develop
effective language skills (20%), songs are not rhymes (20%) and the e-content

is not available (45%).
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5. This study reveals that the majority of teachers face problems with lack of
library facility in school (72%), less parental support (70%) and lack of
teacher journals and periodicals to develop quality (68%). Less percentage
teachers face problems on unavailability of Arabic stories, cartoons etc.,
(39%), lack of language activities such as quiz, exhibition (45%) and less
support from school (28%).

6. Mean difference analysis of problems faced by teachers at Upper Primary
Level in teaching Arabic with respect to subgroups based on gender indicates
that mean score of problems faced by teachers at Upper Primary Level in
teaching Arabic based on gender is not significant even at .05 level ( t=0.307,
p > .05).

7. Mean difference analysis on problems faced by teachers at Upper Primary
Level in teaching Arabic with respect to type of management indicates that the
F value obtained for problems faced by teachers at Upper Primary Level in
teaching Arabic with respect to type of management is 1.205, which is less
than the tabled Value (2.93) which is required for significance at .05 level with
(3.29) degrees of freedom. Hence the hypothesis, there is no Significant
difference in the mean scores of problems faced by teachers at Upper Primary
Level in teaching Arabic with respect to the type of management is accepted.
It reveals that the hypothesis that there is no significant difference in the
problems of teaching at Upper Primary Level in teaching Arabic with respect
to type of management such as Government, Aided, CBSE and unaided Kerala

syllabus management is accepted.
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8. Mean difference analysis of problems faced by teachers at Upper Primary
Level in teaching Arabic with respect to type of management indicates that the
F value obtained by the Arabic teachers at Upper Primary Level based on type
of management is 0.535, which is less than the table Value (3.09) (which is
required for significance at 0.05 level with (2, 497) degrees of freedom.)
Hence the hypothesis that there is no Significant difference in the mean scores
of problems faced by teachers at Upper Primary Level in teaching Arabic with

respect to experience is accepted.

Tenability of Hypotheses
The tenability of hypothesis is examined in the light of above findings.

The first hypothesis states that there exists no significant difference in
problems faced by teachers at Upper Primary Level in teaching Arabic with
respect to gender. The results showed that there exists no significant difference in
problems faced by teachers at Upper Primary Level in teaching Arabic with

respect to gender. Thus, the first hypothesis is accepted.

The second hypothesis states that there exists no significant difference in
problems faced by teachers at Upper Primary Level in teaching Arabic with
respect to type of management. The results showed that there exists no significant
difference in problems faced by teachers at Upper Primary Level in teaching
Arabic with respect to type of management. Thus, the second hypothesis is

accepted.
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The third hypothesis states that there exists no significant difference in
problems faced by teachers at Upper Primary Level in teaching Arabic with
respect to experience. The result showed that there exists no significant difference
in problems faced by teachers at Upper Primary Level in teaching Arabic with

respect to experience. Thus, the hypothesis is accepted.

Educational Implications

The investigator conducted the present study with a view to analyze the
problems faced by teachers at Upper Primary Level in teaching Arabic by locating
the difficult areas of teachers while teaching-learning and to suggest some
remedies. This study will help the authorities in giving more stress to the difficult

area and in designing teaching-learning experiences to overcome the difficulties.

In the development of Arabic language the teaching-learning process is
more important. Because of various reasons most of the teachers are facing
difficulties to manage the process effectively. To improve Arabic language
learning, pay more attention to developing teaching skills, individual attention of
students, training with good methods of teaching, effective and attractive
textbooks, a better academic environment, etc., are necessary. The greatest hurdle
in the process of Arabic language development is lack of effective verbal or oral
practice, ignorance and carelessness. The authority should periodically evaluate
the process and product of Arabic language learning. It helps to diagnose the
problems and to find solutions. Some of the remedial measures to reduce the
observed problems faced by teachers at Upper Primary Level in teaching Arabic

are suggested below:
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. Practice the recommendation of Government bodies on teacher-pupil ratio
. Improve basics of Arabic language learning at LP level

. Prepare extra games and puzzles along with textbooks to develop vocabulary

Ensure in-service teacher training to familiarise new teaching methods and

strategies.

. Implement periodical in-service teacher training programme under BRC,

DIET to train effective teaching-learning process

Make the textbook more attractive with creative activities, such as puzzles,
games.

The external activity links, virtual learning possibilities, etc. should be
attached with the prescribed text book.

Provide special training for teachers to practice and develop good handwriting
skills in Arabic language.

Provide special training for students at schools to practice and develop good
handwriting skills in Arabic language

To establish good communication skills among students conduct programmes

in Arabic language such as class wise arts fest, inter-class arts fest, etc.,

. Ensure availability of Arabic story books for beginners and child magazines in

the library.

To ensure parental support, conduct parental programmes related with the
universal scope in Arabic language

The authority should evaluate learning process of Arabic language at CBSE

schools
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. Implement faculty improvement programmes in schools to develop

competitiveness and quality of Arabic teachers.

Empower technology based learning in Arabic language studies.

Prepare module to develop essential skills of Arabic language.

Conduct experimental studies on different methods of Arabic language

learning.

Recommendation for Further Study

. The study can be replicated on a wider sample
. The study can be replicated with another tool such as interview

. The study can be conducted on each components separately

Same study can be replicated in LP, HS and HSS level

A study can be replicated on students sample

Same study can be replicated on another language

A seminar can be conducted on the same problem

A study can be conducted on attitude of Arabic teachers towards techno-
pedagogy

A study can be conducted on attitude of Arabic teachers towards faculty
improvement programme for school teachers

A study can be conducted on attitude of B.Ed. students of Arabic optional

towards constructivist approach
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1. Due to the large number of students, the teacher does not have the opportunity

10.

11.

12.

13.

to use the communication possibilities of the language
Arabic cannot be taught accurately due to lack of teachers or other reasons to

teach more classes

. Teachers are not able to teach different levels of language accurately and

precisely

Providing in-service training to help teach different levels of the language will
enhance the quality of learning

It takes time to educate children about the job opportunities of the Arabic
language and how to improve their learning style

Learning an international language, including Arabic, from an early age today
can lead to many opportunities in the future

Pre-service teacher training courses make teaching even better

As an upper primary Arabic teacher I have to take Arabic class after a lot of
homework and preparation

Even if engages in other businesses along with teaching Arabic, Arabic
teachers have no difficulty in dealing with academic and extracurricular
subjects

As an Arabic teacher I am able to lead UP head Arabic classrooms with
discipline

As an Arabic teacher I am not able to maintain a classroom atmosphere where
Upper Primary Level Arabic students can ask any kind of questions.

Learners love to listen to Arabic stories, sing songs and watch cartoons in
Arabic in their spare time.

Lack of Arabic language publications in school / class libraries affects the

language development of the learners



14.

15.

16.

17.

18

19.

20.
21.
22.
23.

24.

25

28.

29.

30.

31.

32.

33.

34.

The school holds Arabic exhibitions that provide more reading and enjoyment
to Arabic students at the Upper Primary Level.

UP head Arabic language learning does not come up in major discussions at
school and other general meetings

The Arabic language learning, shortcomings and achievements of Upper
Primary Level children in school are not included in the main discussion

In the modern world, parents are aware of learning the Arabic language and its

infinite possibilities

. In the modern world, other teachers in the school are not aware of the learning

of the Arabic language and its infinite possibilities

Students studying in UP lack basic knowledge of the language to be acquired
at the LP level

Learners are interested in participating in Arabic arts festivals

Learners complete the worksheets they receive on time

Children learning Arabic are interested in speaking Arabic to their teachers
The general perception among UP type students is that learning Arabic is very
difficult and difficult to learn.

During the examination, some students are unable to write in Arabic and

instead write the answer in Arabic-Malayalam

. For children, the Arabic letters are interchangeable and mispronounced
26.
217.

Children do not want to learn Arabic words without seeing them

Upper Primary Level Arabic students often raise questions related to the
lesson in Arabic classes

Learners have the opportunity to master and speak Arabic in the classroom
Teachers use audio in visual aids class

The constructivist in the class is unable to follow the syllabus

Each lesson in the Arabic language is taught in class using different methods
so that the children can understand it

Discussions are often held with other teachers regarding the use of effective
methods based on Arabic language lessons

The child acquires practical knowledge from school to learn the Arabic
language and apply it in life

In UP head classrooms, Arabic illustrations are used to quickly understand

Arabic lessons



35.

36.

37.

38.
39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

As the head Arabic teacher of UP, when presenting a lesson in class, he tries
to do the activities given in the textbook in a way that seems effective beyond
the method and methods.

Lecture method is more convenient for Arabic teachers than the activity
method while handling Upper Primary Level Arabic classes.

Language labs that make it possible for children to hear in the language are
used effectively

Activity is often done in class to quickly learn Arabic lessons

Not all children fully participate in group-wise activities that prepare them to
learn Arabic lessons quickly.

Students find the learning activities in the textbooks very interesting

Modified textbooks help learners to speak Arabic

The dictionary given after the lesson in the test book is being used effectively
by the children

The absence of Arabic words and expressions in one lesson in the next lessons
and classes causes the learner to forget

Children do not do the training part given in the textbook to improve their
handwriting

Arabic students love to learn Arabic lessons as the Upper Primary Level
Arabic textbook is colourful and designed to appeal to children

Poems in Upper Primary Level textbooks are prepared in such a way that they
can be recited in a very melodious manner, making it easy for Arabic teachers
to take classes

Upper Primary Level Arabic texts are not available as e-content

The non-availability of Upper Primary Level Arabic lessons as e-content does
not affect the teaching of Arabic teachers

UP head Arabic texts are not adapted to the style and situation of the modern
world.

It is now imperative that the textbook innovation be more focused on Upper

Primary Level Arabic students as students who love games and puzzles.
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APPENDIX I

FAROOK TRAINING COLLEGE

QUESTIONNAIRE ON PROBLEMS FACED BY TEACHERS AT UPPER
PRIMARY LEVEL IN TEACHING ARABIC

Mrs. Rajitha K.V. Raseel P

Assistant Professor M.Ed student

Farook Training College Farook Training College
Instructions

The following is a questionnaire designed to conduct research on problems
faced by teachers in teaching Arabic. The information you provide will not be
used for any purpose. It is requested that you provide accurate information for the

entire question

Before marking the responses, you should follow the instructions given

below:

=> The responses can only be marked on a given Google form.
= The Google form should be filled in.
= All questions should be answered.

Questionnaire

1. Do you find it difficult to teach because of the large number of children in the
class?

2. Is it difficult to teach Arabic to Upper Primary Level children due to lack of
knowledge of Arabic language to be acquired at LP level?

3. Are you getting the audio and visual aids you need to teach Arabic?



10.

11.

12.

13.

14.

15.

16.

17.

Do current textbooks not seem to help develop Arabic language skills in
students?

Can Arabic stories, songs and cartoons be shown in the classroom according
to the interests of the students?

Does having to deal with more classes with a shortage of Arabic teachers
affect teaching?

Is it possible to check the worksheets provided to the learners in a timely
manner?

Do you find it difficult to use audio visual aids in teaching?

Do forgetting Arabic words and expressions make it difficult to continue
learning?

Does the shortage of Arabic language publications in school / class libraries
affect teaching?

Does the lack of pre-service teacher training affect teaching?

Is it possible to speak Arabic with children in between teaching?

Is it possible to fully follow the constructivist curriculum in teaching?

Is it difficult for children to improve their handwriting if they do not do the
training parts given in the textbook exactly?

Having any difficulty in organizing extracurricular activities for Arabic
language development? (Quiz Exhibition etc)

Do Upper Primary Level students need more preparation due to lack of
knowledge of Arabic language?

Do students have to be compelled to write exams in Arabic?



18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

Is it possible to use different teaching strategies to make learning more
effective?

Do you find it difficult to recite the poems in the textbook?

Does lack of parental support adversely affect teaching?

Is it possible to pay special attention to each student in the class?

Does it take more effort to teach students the pronunciation of Arabic letters?
Does the class pay attention to impart practical knowledge to the children to
learn and apply Arabic in life?

Does the unavailability of textbooks as e-content affect teaching?

Do you feel that you have not got enough support from school about Arabic
language learning?

Is it possible to completely dispel the doubts raised by the children in the
class?

Is the lack of interest of children to memorize Arabic words making teaching
difficult?

Do students in the class have difficulty in performing activities due to lack of
knowledge of Arabic language?

Do children have to be forced to do more of the learning activities given in the
textbooks?

Does the lack of journals, seminars, etc. that teachers need to excel in their

language subject and teaching affect teaching?
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