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INTRODUCTION

	Education is basically a social process which is concerned with how the student develops as an individual and in group relations. Its objective is to prepare the individual for participation in society, and it serves as a vehicle by which the culture of the group can be transmitted and perpetuated. Education is preparation for life. Education is experience. Education aims at developing the potential of the individual to maximum. It is an institutionalized and formal setup for the specific period .The quality of education we provide to our children depends to a large extend on the quality of teacher education we inject to our education system.  As society becomes more and more complex the demands on schools and teachers are increasing. Those responsible for education of teachers used to ensure that the professional development and training of teachers at all levels must respond to these challenges. The National Curriculum Framework for teacher education, 2005 said that the bottom line of teacher education should be the quality of teacher performance in terms of its impact on the learner and indirectly on larger social transformation.
	The mental, emotional, and social competencies are responsible for the success of a person. Among these social competence is an essential ingredient of modern civilization and the essential attribute of the fast moving society. For successful interpersonal interaction, a higher order of social competence is required. Among many social competencies, conflict management plays a vital role in the development of the personality. 
	Conflict is a state of unresolved differences within an individual, between individuals, an individual or group or one or two groups. Every day people encounter many internal as well as interpersonal conflicts. The student teachers are encountering conflicts within themselves as well as with classmates, family and society. Most of the people view conflict as a n opportunity for growth. According to Jong, 1993, one should realize that conflicts contain a small core of truly incompatible goals. So the student teachers should learn to view conflict as a powerful stimulus for growth and change. Conflicts are a natural part of life and therefore a natural part of school life. Learning to deal constructively with conflict is a life-skill student’s need. When students learn to resolve their own conflicts, the atmosphere at school is more pleasant for everyone. Teachers can spend more time in teaching and students can spend more time in learning the main paradigm of professional education is sufficiently changed in actual roles of teacher and students Old methodology was based on concept of classroom as the ultimate place of knowledge receiving where teacher plays the role of source and transmitter of information and knowledge and learners play the role of receivers. Teacher could learn from his/her experience. But now with rapid technologies' changes very few teachers can teach from their own experience.
	Since the teachers have the potential to influence the lives of students and guide them, understand themselves and society and turn their conflict into dynamic opportunities for development. In institutionalized settings we work in teams and when team members respond ineffectively to conflict, it can lead to anger, hurt feelings, and resentment. As these feelings increase, conflict escalates into disputes, viewpoints become polarized, and verbal personal attacks may occur.   Relationships are impaired and the potential for good outcomes decreases. If the dispute continues to build, team members may find themselves on separate "sides" in a due process hewing. Alternatively, when team members respond effectively to the presence of conflict, it can lead to improved understanding, stronger relationships and more effective problem solving. While there will often be tension as issues are worked through, a commitment within the team to successful conflict management can prevent conflict from escalating to the level of a dispute. Through successful conflict management, the team is then able to discern better solutions for meeting students' needs. So the management of conflict is productively a skill and the student teachers must have the ability to manage their conflict in their professional life.
	Rich environments provide support for the personality development .Apart from heredity various environments play a significant role in shaping the individuals. Family or home had a major role in contributing to the personality development of individuals. Family or home had a major role in contributing to the personality development of individuals. Also the education and occupation of parents, religion, and caste have a strong bearing on the success of any individual in life. Environmental forces help an individual to form and develop various capabilities. The healthy family and positive attitude of parents and family members bring desirable impact on children in picking up desirable qualities. 
 1.1.	NEED AND SIGNIFICANCE OF THE STUDY
	Education builds the man so it builds the nation.Education prepares the future generation to take their due place in the society; teacher plays pivotal role in this process.A teacher happens to be the key person to initiate and support change for educational improvements.With in the increasing complexity of problems ,expectations from teachers are also increasing. To enable a teacher to create thirst for knowledge among pupils, he must continue to learn and grow professionally.In order to enable the teachers to act as a catalyst in the process of developing future citizens, the teacher education programmes had a prominent role. 
	Teacher education programmes today train teachers to adjust to a system in which education is seen as the transmission of information. Teacher education must helps to solve the educational problem of our country. These problems are mainly concerned with the school education and teacher education itself. Changing role of education in the era of globalization strongly emphasized the need for a paradigm shift in teaching learning.  Teacher education must become more sensitive to the emerging demands from the school system. For this it must prepare the teacher for the roles of being an encouraging, supportive and human facilitator in teaching learning situation to enable the learners to discover their talent’s realize their physical and intellectual potentialities to the fullest and to develop character and desirable social and human values to function as responsible citizens. Future teachers are taught with the complexities, conflicts, pressures and controls in the educational institutions. Most student teachers began to emerge from their passive roles and develop the qualities of a professional teacher. They could begin to implement their ideals and approaches to education and this development was attributed to the support and nurturing of the future generation.
	Conflicts are unavoidable in ones personal as well as ones professional life. There are professions which involve more conflict than others. Teaching is one such profession. Teachers, the key functionary in the educational system are highly required to posses social competencies just because on one hand they have to make use of their competencies for managing conflicts and on the other hand they have to develop the same in their students. Teachers have to face conflicts with colleagues, head of the institutions, students, parents of students, etc. In their personal life they have to face conflicts at home with neighbours, parents, spouse etc. According to Rahim (1999) unlike IQ, conflict management can be developed at any stage of life, so efforts in this respect should be made in pre service teacher education programme. So in the pre service programme itself we have to identify the student teachers problem of managing conflicts and guide them properly.
	In the earlier epochs any body who processed content knowledge became an educator, at that time social demands were less, knowledge was simple and there were very few subject specializations .As a result no additional preparation was required to became a teacher.  But the present scenario is different. The teachers have to face many hurdles like content richness, curriculum changes, indiscipline of students etc. Since teacher training is a dependent subsystem of total educational system. The type of teacher education determines the future of total educational systems. Many competencies are required for teachers are creating a positive, supportive learning environment,  serves as a role model to students, prepares young adults to be responsible and independent citizens, monitors student progress continually to determine interventions and next steps, establishes close relationships with students, parents, guardians, and community members be flexible and open-minded with respect to learning styles and finally managing conflicts within themselves as well as students.
	At the schools besides all other factors conflict management and leadership of teachers through open and honest communication play a significant role in the institutions decision making. In this respect teacher is the key personal whose conflict management is of great relevance in this respect. Hence the competency to manage conflict shall be developed in the prospective teachers. For many years, researchers viewed teaching as a purely instrumental activity involving the transfer of knowledge and skills.  But today other competencies of teachers   have to be studied.
	From the personal experiences of the investigator, feels that the student teachers are experiencing many conflicts due to overloaded curriculum, lack of communication skills, rigidity of institutions etc. So the conflict management competency of student teachers has relevance in this respect. The investigator interviewed certain student teachers in the teacher training institutes and identified certain reasons for their lack of conflict management competency like the environment they live, lack of support from parents, atmosphere in the institution etc. Hence a variable which is related with conflict management competency is to be identified. The investigator assumes that lack of perceiving comfortable home environment as one of the causes of lacking conflict management competency. From the review conducted by the investigator, understand that no studies were conducted in this dimension. Hence the investigator realized the importance of this study and felt urgent need to take up the study.
	It is obvious that the student teachers should be given opportunities to improve their conflict management competency. In the present study the investigator attempts to find out if there exists any significant relationship between perceived comfort of home environment and conflict management competency. If it is found that there exists any significant relationship between perceived comfort of home environment and conflict management competency of the student teachers, their conflict management competency can be enhanced by taking steps to making them aware of their roles and responsibilities for maintaining the home environment comfortable. Further based on this steps can be taken to make their home environment more comfortable by incorporating the sincere involvement of parents. This signifies the study.
1.2.	STATEMENT OF THE PROBLEM
	The study is entitled as “PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY OF STUDENT TEACHERS IN THE TEACHER TRAINING INSTITUTES OF VARIOUS DISTRICTS OF KERALA″.

1.3.	DEFINITION OF KEY TERMS
	The key terms in the statement of the problem are explained below so as to get operational definitions.
1.3(a) Perceived Comfort of Home Environment
	It refers to the perception of child about their home environment .It has been used as the synonym of parental rearing of behaviors on psychological atmosphere of home.
1.3(b) Conflict Management Competency 
	Conflict Management competency means competency in negotiating and bringing disagreements .It is a systematic process geared toward finding mutually satisfying outcomes for two or more conflicted parties.
	For the present study conflict management competency is operationally defined as the sum total of scores on the four factors namely handle difficult people and tense situations with diplomacy and tact , spot potential conflict , bring disagreements into open encourage debate and open discussion and orchestrate win – win solutions.
1.3(c)  Student Teachers in the Teacher Training Institutes
	Student teachers in the teacher training institute means students who are studying in the first and second year TTC in the teacher training institutes. For the present study the student teachers of Alapuzha, Kollam, Pathanamthitta, Kozhikode and Malappuram districts of Kerala are taken as the representative of student teachers.
1.4.	VARIABLES OF THE STUDY
	The present investigation have following dependent, Independent and classificatory variables. 
1.4(a) Independent Variable
	Perceived comfort of Home Environment is treated   as independent variable 
1.4(b) Dependent Variable
	Conflict management competency is considered as Dependent Variable
1.4 (c) Classificatory Variables
	Gender, Background Faculty, Type of institution is considered as classificatory variables.
	Perceived comfort of Home Environment is treated as independent variable to study some aspects and dependent variable to study other aspects

1.5.	OBJECTIVES
	The objectives of the study are following
1.	To find  out  if   there  exists  any  significant  relationship  between  perceived  comfort of  home environment  and  conflict management  competency  of  student  teachers in teacher training institutes for the total sample.
2. 	To find out if there exists any significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on
	a) Gender b) Type of Management of Institution c) Background Faculty 
3) 	To find out whether any significant difference exists in the mean scores of   perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	 a) Gender b) Type of Management of Institution   c) Background Faculty  
4) 	To find out whether any significant difference exists in the mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
5)	To find out the main and interaction effect of the variables Gender,  Background Faculty and perceived comfort of home environment on conflict management competency of student teachers  in the teacher training institutes 
1.6.	HYPOTHESES
	The present   study is designed to test the following hypothesis.
1) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample
2) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the sub samples based on a) Gender b)Type of Management of Institution c) Background Faculty
3) 	There exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of Management of Institution c) Background Faculty
4) 	There exists significant difference in the   mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
5)	Gender, Background Faculty and perceived comfort of perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes
1.7.	METHODOLOGY
	It deals with precise description of the samples of the study, tools and statistical techniques used.
1.7 (a) Sample
	The sample of the study consists of 800 student teachers of first and second year TTC selected from 14 teacher training institutes of various districts of Kerala using stratified random sampling method.
1.7 (b) Tools Used for Data Collection
	Scale of perceived comfort of home environment and conflict management competency inventory were used for the data collection. The conflict management competency inventory was constructed by the investigator with the help of supervising teacher.
1.7 (c) Statistical Techniques are used in analyzing data.
	The following statistical techniques were used in analyzing data.
1. Preliminary analysis: Mean Median, Mode, Standard Deviation, Skewness and Kurtosis.
2. Pearson’s product moment coefficient of correlation.
3. Test of significance of difference between means; ‘t’ test for large independent sample.
4. Three- way analysis of variance technique with 2×3×3 factorial design.
1.8.	SCOPE AND LIMITATIONS OF THE STUDY
	The present study is a venture to find out the perceived comfort of home environment and conflict management competency of student teachers in teacher training institutes in the various districts of Kerala.
	For this the investigator itself prepared conflict management competency inventory with the help of supervising teacher. It can be used to find out the conflict management competency of student teachers in other locality. The data analyzed throw light on the ability of student teachers to face conflicts. This analysis is expected to explore the extend of relationship between perceived comfort of home environment and conflict management competency of student teachers. The study measures the effect of perceived comfort of home environment and conflict management competency of student teachers.
	Even though the present study was conducted with maximum possible attention and specificity, certain limitations which would hardly be avoided crept into the study.
They are:
(1) The accessible population of the study confined to only student teachers of some selected districts.
(2) Even though there are many intervening variables like Intelligence, maturity, Socio economic status etc that affects conflict management competency. Only Perceived comfort of home environment was selected as independent variable due to the constraints of time, economy and other practical limitations.
(3) The sample for the study was selected from 5 revenue districts which have a representative nature of Kerala state. If the sample is selected from all over the state, the representativeness could have improved .Limitations of time economy and other limitations were the main obstacles in selecting such a wider sample.
(4) The investigator considered only Gender, Type Of management of Institution and Background faculty as sub samples. Some of the other variables such as SES, Family size, Birth order, Father’s occupation etc could not be included in the study due to practical reasons. 
	Inspite of all these limitations the investigator hopes that the results obtained will be more or less accurate and dependable, and will help to bring about modifications in the teacher education programme.
1.9.	ORGANISATION OF THE REPORT
	The report has been presented in five chapters. 
Chapter I of the report contains a brief introduction of the problem, need and significance of the study, statement of the problem, and definition of the key terms, objectives, hypothesis, methodology, scope and limitations of the study.
Chapter II contains brief theoretical overview of the variables, studies related to the variables and a summary of review of related studies.
Chapter III deals with methodology of the study in detail consisting of the variables of the study, tools used for data collection, data collection procedure and statistical techniques used for the analysis of data.
Chapter IV presents statistical analysis of data and discussion of results based on the objectives.
Chapter V gives a summary of the study, major findings, tenability of hypotheses, educational implications of the study and some suggestions for further research.

REVIEW OF RELATED LITERATURE

Literature review plays vital role in any research endeavor .One of the most   important early steps in planning any research study is the careful review of research journals, books, dissertations and other sources of   information on the problem to be investigated. Therefore a review of literature precedes any well planned research study. 
	Whitney (1965) is of the opinion that investigator should find, analyse and evaluate critically every pertinent research report dealing with all the problems. A review of literature is exactly a summary and synthesis of relevant literature on a research problem. It is one of the first step in the research process. It is a valuable guide to define the problem, recognizing its significance, suggesting promising data gathering devices, appropriate study design and source of data. A literature review will help to focus the search more directly and sharper and refine the research questions.
	The present study is to find out if there exists any significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the teachers training institutes. Theoretical outline of the dependent variable conflict management competency and independent variable perceived comfort of home environment and review of studies related to the variables involved in this problem are presented in this chapter.
These are presented under two headings viz.,
2.1	THEORETICAL OVERVIEW                              
2.1.1   	Conflict Management Competency 
2.1.2  	Perceived Comfort of Home Environment  
2.2   	REVIEW OF RELATED STUDIES
2.2.1 	Studies related to Conflict Management Competency 
2.2.1 	Studies related to Perceived Comfort of Home Environment  
2.1  	THEORETICAL OVERVIEW                              
2.1.1  	Conflict Management Competency
Conflict is a mental struggle resulting from incompatible or opposing needs, drives, wishes, or external or internal demands. The word management means; the conducting or supervising of something as a business. If both of these explanations were combined, the definition of conflict management would be conducting or supervising a mental struggle resulting from incompatible or opposing needs (Merriam-Webster Collegiate dictionary, 2000). Conflict is the natural tension that arises from differences.   This means that conflict is normal-when different perspectives are present, we experience a "tension" that we call conflict. This can be an internal self-to- process such as when we are exposed to new ideas that contrast with currently views. It can also be an external self-to-other process.
A helpful way to think about self-to-other conflict is to recognize that people needs in three primary areas:
· content or substantive needs (the "what" of conflict),
· process or procedural needs (the "how" of conflict), and
· psychological or people-related needs (the "who" of conflict).
 	Conflict management is a range of methods for alleviating or eliminating sources of conflict. Processes of conflict resolution generally includes negotiation, mediation, and diplomacy (Weaver, 2003).Conflict primarily arises from a clash of interest within groups or society.  Conflicts may occur between two individuals or within an individual. as in situations of dilemma of choice (Housten,2000). Conflicts tend to paralyze one’s efficiency. The ultimate purpose of conflict management is to reduce the incidence of dysfunctional conflict (Conflict that hinders performance) and to increase the likelihood that any conflicts that takes place will be resolved efficiently and effectively (Schino1998). 
Conflict is an inevitable situation in interpersonal relationships (Hortaçsu, 1997). It is an incompatibility situation which occurs between two or more people about wishes and values (Deutsch, 1994). Carter (2002) classified strategies against conflict as violence, avoidance, cooperation acceptance, and understanding. Kilmann and Thomas (1977) classified strategies against conflict as competition, negotiation, adaptation, and cooperation   
A successful conflict manager in the field of education, according to Bailey, is aware of the problems facing the young, the oppressed, and the sensitive and is harshly realistic about his  own personal and role limitations, Success also depends on substituting collective judgments for personal discretion, possessing the leadership and organizational ability necessary to deal crises type conflicts that have gone beyond rational negotiation and refusing to become discouraged by frequent defeats.                   
Conflict has become a pervasive element within the school environment as well as in the larger community. Conflicts can be completely eliminated through the following three steps (Holmes,1997).
1. Understand the cause of the conflict :
The first and the most important step in the conflict management process is to clearly understand the specific cause of the conflict. Generally speaking, the cause of any conflict will fall under one or more of the following categories

Information	-	People see the same data or facts from different    points of view
Process 	- 	People disagree on how something should be done
Objectives   	- 	People have different goals and agendas
Values        	- 	People differ in their basic beliefs and views   and
Styles           	- 	People differ in their personality, communication or work styles
Keeping this in mind that the biggest reason for unsuccessful conflict management is failure to accurately identify the true cause of conflict.
2 Understand the Intensity of Conflict :
 After getting idea of the conflict, we need to understand its level of intensity. The more flexible the individuals the greater the likelihood of achieving a win- win solution where a mutually satisfying resolution can be found.
3. 	Selection of strategy for resolving the conflict:
There are five basic conflict management strategies, each leading to a specific outcome. Domination is a strategy in which one of the conflicting parties tries to win the conflict by forcing his/her solution on the other. In this case one party gets what they want (wins) while the other party doesn’t (loses).Accommodation is another strategy which is just as opposite. Here one of the conflicting parties sacrifice their desired outcome and give it to them to maintain harmony and keep relationships intact. Collaboration is one of the strategy is designed to help the conflicting parties work together to find mutually advantageous solution to problems so that each person is satisfied with the outcome. Avoidance is the final Conflict management strategy, focuses on avoiding conflict all together. The parties don’t do anything to resolve the conflict. The best way of managing the conflict is to select the strategies according to the situation. The following is the model depicts how we can deal with the conflict.

Figure 2.1: Dealing with Conflict
Source: 	The Hand book of Industrial and Organizational Psychology, Edited by Dunnette, M.D.                         

2.1.2 	Perceived Comfort of Home Environment
 Environment indicates that any thing that surrounds or environs us. Human beings are always immersed in a social environment which not only changes the very structure of the individual or just compels him to recognize facts but also provides him with a ready made system of signs. It imposes on him a series of obligations. The home always occupies an influential space in ones organized social living. Home being the first socializing agency of  any individual had an influential space in any individual (Mclever and Pager,1999). The optimum development of the individual is possible through the good environment of the home in which the individual is encouraged, assisted and permitted to grow up with minimum of  repression and negative attitude and feelings (Mcmilan,1997).
In a favorable home environment there will be sharing of activities, ideas and confidence between parents and children. Moreover the parents are more approving and trusting, affectionate and encouraging. Home environment includes the cultural, economical, motivational and emotional aspects of a home. Home with its physical, intellectual, and emotional aspects shapes a child’s life in his journey towards success of life (Jagannathan, 1988). 
According to Louis Kaplan (1971) to understand the emotional adjustment of individual, something must be known about the style of personal interaction among the family members. A democratic home is considered to be the best kind of atmosphere for individuals to learn acceptable modes of conduct. The stabilizing elements of democratic home are basis of attitudes and feelings that bind together the members of the family. Whether your child studies at home every night or spends most evenings in the library, it's important to provide a workspace of their own where they can go to study or just work on something more personal. (Singhal, 1991). 
Family being the first and major agency of socialization has great influence and bearing on the development of the child. It has been shown by various studies that most of the children who are successful /great achievers and well adjusted come from the families where sustaining wholesome relationships exist. So, it is the home which sets the pattern for the Childs’ attitude towards people and society, aids intellectual growth in the child and supports his aspirations and achievements. Phillips (1998) also found that parental education and social economic status have an impact on student achievement. Students with parents who were both college-educated tended to achieve at the highest levels. Income and family size were modestly related to achievement (Ferguson, 1991).  Parental influence has been identified as an important factor affecting student achievement. Results indicate that parent education and encouragement are strongly related to improved student achievement (Wang, Wildman, & Calhoun, 1996). Phillips (1998) also found that parental education and social economic status have an impact on student achievement. Students with parents who were both college-educated tended to achieve at the highest levels. Income and family size were modestly related to achievement (Ferguson, 1991). Peng and Wright's (1994) analysis of academic achievement, home environment (including family income) and educational activities, concluded that home environment and educational activities explained the greatest amount of variance.
Home environment includes the cultural, economical and emotional aspects of home .It includes items like parents education, reading habits of family members, income, living space, parents attitude to education, parental support and encouragement. Some of the items are highly related to individual’s personality. For instance home has greatest influence on individuals career development. Krishana,   (1997) reveals that home with its physical, intellectual and emotional aspects shapes an individual life in his journey towards self fulfillment.  Individuals who gets guidance whenever needed and who have considerate parents and whose difficulties are needed to in their homes generally perform well and manage successful life.                          
There are some parents who rule their children with an iron grip and drive them toward the achievement of goals that are often beyond their capacities. These parents usually act in their belief that for the child’s own good  he must have high standards set for him and be disciplined to work toward them. Parental domination of this type is usually characterized by attitudes of perfectionism and over ambition .The perfectionism is expressed through insistence upon perfect bowel habits at an early stage, scrupulous cleanliness, absolute obedience and other rigid rules of living. Over ambition for the child may take the form of pressing child to read early, to bring home high grades from schools, to play the musical instruments regardless of the child’s talents and so on. Good parents are friends to their children and not authority figures.
The influence of home and other significant factors in the life of the child is of capital importance .True, the individuals will be influenced later by the society but the greatest influence especially in the early years of the child is that of parents. Psychologists generally admit that all are born with the potential to become healthy and successful. The way parents bring up determine whether the children    can deal with conflicts and manage them for their success.  
2.2  	REVIEW OF RELATED STUDIES
2.2.1   Studies related to perceived comfort of home environment
Sharma (2000) conducted a study associated at home environment of rural pre school children with social stratification, occupation and income of parents. From 6 villages, 120 rural homes having child of pre school age attending anganawadi were selected. The study revealed that parents from jat community with high occupational level on higher economic status provided a favorable and stimulating environment to their children of pre school age. The study further indicated significant difference in the quality of home environment of the selected three social segments that is jats, agriculturists and parents from higher income group.
Larry & Daniel (2000) examined the relationship between reading performance   and   home environment among kindergarten students of differing racial and ethnic background. The subjects in the study were 30 kindergarten students who had finished their first year follow programme. The tools used in the study were a) a modified 40 item version of the Darv and wolf interview schedule for assessing home influences on achievement and intelligence. b) Interviewers rating of the orderliness of the living room in each subject’s home and c) The frequency with which the subject’s mother attended the church. Results show strongest correlation between home environment measures and reading level among the kindergarten students.
Honsken & Germino (2001) focused on the relationship between gains in reading skills made by kindergarten students and their home environment. Data’s were collected from 2200 kindergartners enrolled in 100 public and private kindergartens. Findings of the study indicated that there exists significant relationship between reading skills and their home environment.
	Halwah (2002) studied the effect of motivation, home environment and students characteristics on academic achievement; the study was conducted on 388 high school students in Abudhabi. A likert type instrument was used to measure student’s level of motivation, home environment and student’s characteristics. The findings of the study reveal that the level of motivation, home environment, student’s characteristics and academic achievement are significantly related
	Bradley, et al ., (2003)  studied early home environment and changes in mental test performance in children from 6 to 9 years.Stanford –Binets scale of intelligence and home environment inventory were administered to 123 children of the age 6-9 years. . Results of the study indicate that home environment may contribute to instability of performance on the intelligence tests.
Neitzel & Carin (2004) studied relationship between Child Characteristics, Home, Social-Contextual Factors, and Children's Academic Peer Interaction Behaviors in Kindergarten. This study addressed questions about the relations between personal characteristics and aspects of home environments and young children's subsequent academically relevant peer interaction behaviors in kindergarten in a sample of 108 preschool-age children (57 males, 51 females) from 2 Midwest cities and neighboring communities. A year prior to the children's entrance to kindergarten their cognitive skills were assessed through a battery of tests. In addition, child temperament characteristics (self-control and responsiveness), parent emphasis on structure (order, organization, routine) and communication (emphasis on discussion and expression of ideas in the home), and parent control beliefs in the home were assessed through parent questionnaires and reports. Each child was observed in the kindergarten classroom during student-centered academic tasks on at least 3 occasions throughout the following year. Each child was observed for 5-minute intervals (for a total of an hour and a half) during which the observer coded 5 academic peer interaction behaviors: instructional support, direction, normative exchange, passivity, and distractive behavior with peers. Findings revealed that child resources (cognitive skills and temperament) and home structures influenced   strongly how children responded to information and sanctions within the home and in turn the roles they assumed and the quality of their academic interactions with peers, and those personal factors mediated the effects of the home social factors.
Sara, et al., (2005) conducted a longitudinal study the effect of home environment in expressing the vocabulary of   twin students in the elementary school .The participants of the study were 314 twins and they were assessed through three annual home visits. The expressive vocabulary was measured via the Boston Naming Test, and the Home Environment   was assessed using mothers' report. The results of the study indicate that aspects of the home environment, as reported by mothers, have a significant effect on expressive vocabulary in school aged children.
Kalia, et al., (2005) studied Relations between Indian Children's Home Literacy Environment and Their English Oral Language and Literacy Skills. Preschool children (N = 50) from Bangalore, India, were assessed for vocabulary, phonological awareness, and print skills in English, their language of schooling. Parents reported on the home literacy environment via questionnaires and a children's book title checklist, adapted for an Indian sample. The findings revealed that parents' book-reading practices moderated the role of English in the home in predicting children's English receptive vocabulary, such that high levels of book reading compensated for low ambient levels of English in the home. English in the home also predicted children's phonological awareness, whereas parental book reading and teaching of print both predicted children's print skills. The study gave implications for the role of book reading in families learning English as a second language are discussed.
	Dolezal, et al., (2006) conducted a study on home environment and family resources to support social interaction in children with disabilities. The participants of the study were 15 children who are aged between 12 to 15 having mild and moderate disabilities. Home environment was assessed through questionnaires and familial visits. The social interaction was measured through likert type of instrument. The findings of the study indicates that the chlidrens social Interaction depends on home environment and familial resources to support them.
	Duboiset, et al., (2006) studied the relation between language skills home environment and school readiness. This study tested two hypotheses: (a) child language mediates the association between home characteristics (socioeconomic status and exposure to reading) and SR, and (b) genetic factors partly explain the association between language and school readiness. Data were collected between 6 and 63 months old age   twins. Results showed that home characteristics had direct effects on school readiness and indirect effects through child language. No genetic correlation was found between language and school readiness. These results suggest that home characteristics affect   school readiness in part through their effect on early language skills.
	Rajeena (2006) conducted a study on perceived comfort of home environment and social competence of secondary school students. The study was conducted on 600 secondary school students in Malappuram. Data was collected using scale of perceived comfort of home environment. The results of the study indicated that perceived comfort of home environment had moderate relationship with social competence.
	Shinet, et al., (2007) investigated the Effects of a Home-Based Intervention for Young Children with Intellectual Disabilities in Vietnam. This study was conducted to examine the impact of a 1-year intervention for children with intellectual disabilities (ID) in Vietnam. Subjects were 30 preschool-aged children with ID (ages 3 to 6 years). Sixteen were assigned to an intervention group and 14 to a control group. The findings of the investigation revealed that the children in the intervention group improved significantly in most domains of adaptive behaviors, and also performed significantly better than the control group in the areas of personal care and motor skills. 
	Barry and Butler (2007) conducted a longitudinal study for finding out   the influences of   Classroom, Home and Peer Environment on Student Outcomes in Science and Mathematics The participants of the study were examined over 3 years, nearly 7,000 students in 392 classes in 200 different schools responded to a questionnaire that assesses class, home, and peer environments as well as student attitudes. Students also completed an achievement measure that, developed by scientists, teachers, and science educators, was not aligned with any particular curriculum. Findings confirmed the importance of extending research on classroom learning environments to include the learning environments of the home and the peer group. Although all three environments accounted for statistically significant amounts of unique variance in student attitudes, only the class environment (defined in terms of the frequency of use of standards-based teaching practices) accounted for statistically significant amounts of unique variance in student achievement scores.  
	Park & Hyunjoon (2008), conducted a comparative study on home environment   and children's reading performance in primary school students from 25 countries. The study examined three indicators: early home literacy activities, parental attitudes toward reading, and number of books at home. The Ordinary Least Squares (OLS) regression analyses show that the 3 measures of home environments positively affect children's reading performance in almost all countries, while the strength of the effects varies substantially across countries. The extent to which the effect of parental education on children's reading is mediated by home literacy environment is only modest except for a few countries. Finally, multilevel models show that the effects of early home literacy activities and parental reading attitudes vary across countries according to their levels of economic development, while the effect of number of books shows the U-shaped relationship with the economic level.
	Sunitha and Khadi (2008) conducted a study on the influence of academic learning environment of home and school and socio economic status on academic achievement of co educational high school students from aided and unaided schools. The sample consists of 240 students selected from 8 co educational high schools in Dharwad city of Karnataka state. The results showed that students of unaided had significantly better school learning environment, they involve better in school activities. With respect to home learning environment they had better physical facilities in home and getting more parental guidance and support than aided school students. The socio economic status played a significant role on the learning environment of home and school on both the aided and unaided school students. 
	Nurmi and Jonna (2008) studied the effect of home environment and civic education in acquiring political knowledge of children at age fifteen. The target group of the study is 15-year-old students, who were undertaking their last year of schooling. The empirical data consists of survey data collected in Finland as part of the IEA (the International Association for the Evaluation of Educational Achievement) Civic Education Study 1999. The subjects are a total of 3232 students. The effects of home environment and civic education related variables on political knowledge are studied with a linear regression model. The results of the study point out that   the home environment and civic education had a significant influence in acquiring political knowledge.                    
	Andrea, et al., (2008) investigated the Influences of the early home environment and early educational child care on depressive symptoms in young adults. The subjects of the study were 111 infants. Of the original 111 infants enrolled (98 percent African American), 104 participated in an age-21 follow-up. Those who had early home environment treatment reported fewer depressive symptoms. The protective effects of the early childhood program were further supported by a significant by treatment interaction. The results revealed that negative effects of lower quality home environment   on young adult depressive symptoms were almost entirely offset by preschool treatment, whereas depressive symptoms increased as the quality of the early home environment decreased for those in the control group.
	Shannon, et al., (2008) studied the relationship between Cognitive Development and Home Environment of Rural Paraguayan  Secondary school students.  Participants of the study included 106 Secondary school students    living in rural Paraguay. Children ranged in age from 12 to 15 are participated in the study. The results of the study indicated that there exists a significant relationship between cognitive development and home environment of Secondary school students and   living in rural Paraguay.
	Siwach, M.D. (2008). Conducted a study on the Impact of Home Environment on the Scholastic Achievement of Children of class VIII. The present study is based on a sample of one hundred twenty students drawn from senior secondary schools of Panipat. Misra’s Home Environment Inventory Scale was used to assess the quality of home environment and scholastic achievement was ascertained with the help of report cards of students and other school records.  The data revealed that boys of high home environment group achieved significantly greater mean score than the boys falling in the group of low home environment. The impact of home environment has also been observed in the mean values of scholastic achievement of girls belonging to high, medium and low home environment groups. But the difference was not significant at 0.05 level of significance. Results also showed that good quality of home environment had significant positive correlation with high level of scholastic achievement in boys than among girls. It was found that as the quality of home environment gets deteriorated, the level of scholastic achievement also comparatively declines in boys. 
	Wilber & Bumgartner (2009) studied the influence of television viewing on educational quality of the home environment and school readiness. Participants of the study are   twenty preschool children, along with teachers, were randomly selected from   four elementary schools in America. The tools used for data collection were school   Readiness Test (SRT)   and the subtests, Letter Recognition, Visual Matching, and Quantitative Language. The Questionnaire for Mothers is also administered in an interview format; it assesses the education-related beliefs, values and behaviors of parents of preschoolers. The quality of the home environment was assessed using items inquiring about the number of children's books in the home, frequency of parent-child joint reading, and parental instruction. The findings of the study revealed that there exists a significant relationship between television viewing and   educational quality of the home environment and school readiness.
	Paschon (2009) investigate the influence of home environment factors (socioeconomic status, parents´ attitudes toward reading and their reading behavior, books at home, early home reading and language activities), on important student characteristics with regard to reading (motivational characteristics, reading behavior, reading literacy and gender). A sample of 224 secondary school children were administered the home environment inventory and   reading characteristics inventory. The  results of the study shows that   there exists significant effect of home environment factors on reading motivation and effects of reading motivation on reading achievement even when controlled for socioeconomic status and home environment. 
	Seek and Joohi (2009) investigated the multiple causes of   parent psychological well-being, parent-child home activity, and parent school involvement in relation to children's school achievement. The sample for this study was 1,100 Asian American kindergartners and their parents.  The results of this study are as follows: (a) Family factors, especially parental education levels and family income, were significantly associated with Asian American students' school achievement; (b) parent-child home activity was significantly related to students' school achievement but in a negative direction; (c) parental school involvement was not found to be significant in predicting students' school achievement; (d) parental psychological well-being was significantly associated with both parent-child home  activity and students' school achievement; (e) family income was significantly associated with parental psychological well-being, parental school involvement, and children's school achievement; and (f) family structure was not significantly associated with school.
	Kaur, J (2009) Studied the relationship between Home Environment, Academic Achievement and Self-concept among Adolescents. The subjects of the study were 300 adolescents. The results of the study revealed self-concept to be positively correlated with academic achievement, though not significantly so. A significantly positive relationship of home environment components of protectiveness, conformity, reward, and nurturance with self-concept is revealed, thereby meaning that use of rewards and nurturance from parents should be done for positive self-concept development among adolescents. However, the correlation of social isolation, deprivation of privileges and rejection components of home environment is significantly negative with self-concept among adolescents indicating that for positive self concept development among adolescents, there should be less or no use of social isolation, deprivation of privileges and rejection.  

2.2.1	STUDIES RELATED TO CONFLICT MANAGEMENT COMPETENCY
	Norman et al (2005) conducted a study on the conflict management styles of Turkish Master of Business Administration Students. The sample comprised of 130 Business Administration students in an international Business school of Turkey. Rahim’s organizational conflict management inventory II was used for assessing conflict management styles. Findings of the study revealed that integrating and compromising style was found to be the most preferred style.
	Randell and Peterson (2006) studied affective qualities of sibling disputes, mothers' conflict attitudes, and children's   development .Preschoolers’ development was    examined in relation to emotional features of their conflicts with siblings, using mothers as privileged informants. Fifty-four children aged 3 to 5 years and their 54 mothers took part. Children were given 10 standard false belief tasks and a standardized language test. Mothers completed questionnaires and kept a conflict diary to provide detailed data on siblings' conflicts, mothers' conflict attitudes, and mothers' use of mental state language to talk about children's disputes. Results revealed that children’s development was significantly correlated with affective dimensions of their sibling disputes, including more frequent expression of positive emotion while disagreeing and less post-conflict distress. Logistic regression showed these associations were independent of age and verbal ability. Mothers' conflict attitudes were significantly correlated with the affective outcome of their children's disputes but not with the preschooler's level of development.                    
	Howe and Recchia (2006) studied associations between social understanding, sibling relationship quality, and siblings' conflict strategies and outcomes. The study focused on the sibling relationship quality and social understanding which include conflict interpretation, and    perspectives on conflict. Results suggest that links between social understanding and conflict behavior should be considered in conjunction with the quality of children's relations.
	Stuart et al., (2007)   studied adolescents’ appraisals of procedural justice within the family (adolescents’ appraisals of how fairly they are treated by parents in the process of resolving family conflict) were examined as one aspect of effective parenting that may relate to deviant peer group involvement in early adolescence.  The participants of the study are 1660 middle school students (ages 11–14, mean = 12.6). Questionnaires were used for finding the relationship between adolescents’ appraisals of procedural justice in the family and deviant peer group involvement. The results of the study indicated that higher appraisals by adolescents of procedural justice during family conflict resolution were related to lower levels of both peer conflict and deviant peer group involvement
	Suresh and Venkattammal (2007) conducted a study on the relationship between emotional intelligence and preferred conflict management style among hospital nurses of Pondichery region. A sample of 94 nurses was selected for the study. Emotional intelligence questionnaire and Thomas – Kilman conflict mode instrument were used for data collection. Results of the study indicated that very high relationship exits between emotional intelligence and preferred conflict management style. It is also observed that two of the conflict management style, which is collaborating and compromising, has a positive relationship with emotional intelligence.     
	Dale (2008) examined the role of emotional engagement in conflict management on business management students. The sample for the study was 130 business management students which include 60 men and 70 women of Ohio University. The result of the study shows that emotional engagement had a significant role in the conflict management. 
	Galon, et al., (2008) conducted a study on the leadership style and choice of strategy in conflict management among Israeli nursing students in general hospitals.The sample selected for the study was 600 nursing students in five general hospitals.   The survey was done using a three part questionnaire: The Thomas – Kilman conflict mode instrument, the multifactor leadership questionnaire and demographic data. The results of the study show that there exists a significant relationship between leadership style and choice of strategy in   conflict management.
	Joshi (2008) studied conflict resolution between friends during middle childhood. Interview was conducted among 74 children (ages 8.5-11.5 years) for studying the interpersonal conflict resolution between children. Results suggest that children (a) most frequently used assertion and discussion as conflict resolution strategies, (b) used more than one strategy in a single conflict, and (c) used a strategy that corresponded to the strategy used by the other child in the conflict.                
	Johnson et al (2009) studied   the influence of conflict resolution skills on academic stress among children with disability. The sample of the study was 73 adolescents with moderate disability. Questionnaires on conflict resolution skills on academic stress were used for collecting data. The findings of the study revealed that most of the children have low conflict resolution skills and conflict resolution skills have a negative relationship with academic stress.
	Branje (2009) studied the Parent–adolescent conflicts, conflict resolution types, and adolescent adjustment of middle adolescent’s .The study examined the moderating role of conflict resolution on the association between parent–adolescent conflicts and adolescent problematic adjustment. Participants were 1313 Dutch   middle adolescents who completed measures on conflict frequency, conflict resolution with parents, and internalizing and externalizing adjustment problems. Using a person-centered approach, five types of adolescents could be distinguished that were characterized by different patterns of conflict resolution. These types meaningfully differed in conflict frequency with parents and adjustment problems. The findings of the study revealed that when withdrawal was the only strategy used to resolve conflicts with parents, conflict frequency was more strongly related to externalizing problems, but when withdrawal was used in combination with other styles, conflict frequency was more strongly related to internalizing problems.
CONCLUSION
	The above review of studies gives a wide perspective of the present study under investigation. While reviewing the literature related with the present study  the investigator found a large number of work have been conducted in the area of  Home environment but there are few studies related to conflict management competency. Most of the studies in conflict management were done in Business management students, Managers and Nursing students and no study was found the teachers, teacher trainees and school students. The studies usually deal with Disputes in teamwork, Familial conflicts, Sibling conflicts and peer conflicts. The studies in Home environment were usually done in relation to reading performance, academic achievement, school readiness social interactions and social skills. The investigator could not find out the studies related to Home environment and conflict management competency. The review of literature made the investigator conclude that conflict management had positive influences on performances and many personality characteristics. A few studies suggested that sex differences in the perception of home environment are not significant. It further suggests that home environment plays a significant role in coping with the student’s academic barriers and overall development and a good home environment is required for individuals’ success.

METHODOLOGY

	Research methods are of great importance in a research process. The success of any research depends largely on the suitability of methods, tools and techniques used for the collection of data. A suitable method helps the researcher to explore the diverse areas of the study. The decision about the methods depends upon the nature of the research problem and the kind of data necessary for its solution. 
	The present study was intended to find relationship between perceived comfort of home environment and conflict management competency of student teachers in the various teacher training institutes of Kerala. The design of the study was described under the following major sections.
3.1 	VARIABLES 
3.2 	OBJECTIVES 
 3.3 	HYPOTHESIS  
3.4 	TOOLS USED FOR THE STUDY 
3.5 	SAMPLES USED FOR THE STUDY 
 3.6 	DATA COLLECTION PROCEDURE
3.7	SCORING AND CONSOLIDATION OF DATA 
3.8 	STATISTICAL TECHNIQUES USED FOR ANALYSIS. 
The details of each of the above are given below:
3.1. 	VARIABLES 
	The variables selected for the study are following 
3.1.1.	Independent Variable
	Perceived comfort of Home Environment is treated   as independent variable 
3.1.2.	Dependent Variable
	Conflict management competency is considered as Dependent Variable
3.1.3.	Classificatory Variable
	Gender, Background Faculty, Type of Management of Institution are considered as classificatory variables.
	Perceived comfort of Home Environment is treated as independent variable to study some aspects and dependent variable to study other aspects
3.2.	OBJECTIVES
The objectives of the study are following
1.	To find  out  if   there  exists  any  significant  relationship  between  perceived  comfort of  home environment  and  conflict management  competency  of  student  teachers in teacher training institutes for the total sample.
2. 	To find out if there exists any significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on
	a) Gender b) Type of Management of Institution c) Background Faculty 
3) 	To find out whether any significant difference exists in the mean scores of   perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of Management of Institution c) Background Faculty  
 4) 	 To find out whether any significant difference exists in the mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
 5)	 To find out the main and interaction effect of the variables Gender, Background Faculty and perceived comfort of home environment on conflict management competency of student teachers in the teacher training institutes
3.3.     HYPOTHESES
	The present   study is designed to test the following hypothesis.
1) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample
2) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the sub samples based on 
	a) Gender b) Type Of Institution c) Background Faculty
3) 	There exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of Institution c) Background Faculty
4) 	There exists significant difference in the   mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
5)	To find out the main and interaction effect of the variables Gender,  Background Faculty and perceived comfort of home environment on conflict management competency of student teachers  in the teacher training institutes 
3.4.	 TOOLS USED FOR DATA COLLECTION
	A researcher will require many data gathering tools or techniques which vary in their complexity, design, administration and interpretation of data. These tools employ distinctive ways of describing and quantifying the data. Each is particularly appropriate for certain sources of data. The researcher has to select from the available tools which provide adequate data he /she requires for testing of the hypotheses. In some situations the researcher may find the existing research tools do not suit his purpose and so he /she may modify them or construct his/her own (Kaul, 1997) 
	For the present study conflict management competency is considered as dependent variable and for measuring the variable the investigator developed conflict management competency inventory with the help of supervising teacher. Perceived comfort of home environment is treated both as independent and dependent variable and to asses this, the investigator adopted the scale of perceived comfort of home environment prepared and standardized by Abdul Hameed Mukthar Mahal and  Rageena. P.M, 2006.
  
Description of the Tools 
         Conflict Management Competency Inventory 
	For the purpose of measuring conflict management competency of   student teachers, the investigator used the tool prepared by herself with the help of supervising teacher. For preparing the scale for assessing conflict management competency the investigator considered Daniel Goleman’s conflict management as basis.
	Goleman identified 4 primary components. Conflict management is considered as one of the key ingredient in social skill. Goleman suggested that peoples who are  skilled at  conflict management is spotting trouble as it is brewing and taking steps to calm those involved. Goleman pointed out different conflict management styles in his book working with Emotional Intelligence. Goleman described many situations where people experience conflict and how they manage these conflicts. Many earlier research works on conflict management is necessary to work in teams. In the light of these situations the investigator, took similar situations which are faced by the teacher trainees for preparing the tools.        
	In the study the investigator assessed   conflict management competency of student teachers in teachers training institutes using Conflict management competency inventory. According to Daniel Goleman (1999), Conflict Management competency means competency in negotiating and bringing disagreements. 
Components  of Conflict Management Competency   
1. Handle difficult people and tense situations with diplomacy and tact 
	Diplomacy and Tact are the qualities essential for success in touchy jobs or any other jobs where people depend each other under pressure. Diplomacy means skill in handling affairs which arouse hostility or it can be said as the art and practice of conducting negotiations. Tact is careful consideration of ones current situation and surrounding and acting accordingly   
2. Spot Potential conflict , bring disagreements into open 
	This is the skill in spotting potential conflict as it is brewing and taking steps to calm down those involved. This ability in spotting the potential sources of conflict makes each in taking the responsibility of ones own role, apologize if needed and bring their perspectives into open. 
3. Encourage Debate And Open Discussion
	This means that since conflicts are between two parties, each side has its own competing interests and perspective which they want to convince others to accept something or agree to do something. It is a component which requires boldness to face and deal with debate and open discussion. 
4. Orchestrate Win – Win Solutions 
	Orchestrate means arrange something carefully and sometimes unfairly so as to achieve a wanted result. Here orchestrate win -win solution means to arrive at a solution in which both parties are agreed. If the individuals can understand the feelings of others, it will be easier to reach solutions. 
SCORING PROCEDURE 
	There are 34 items in the conflict management competency inventory. Each item represents the situation which is generally faced by the student teachers. Every item has five responses from which the subject can select any one of them. The maximum possible score is 236 and minimum score is 34. 
PILOT STUDY
	There are 34 items in the first draft of the scale. The try out of which was done in order to select valid items for the final scale by empirically testing the discriminating power of each item 
	For this the scale was administered on a sample of 370 student’s selected using stratified random sampling technique. The response sheets were selected according to the scoring scheme. 
	A copy of the draft of the conflict management competency inventory was given in Appendix- I.
ITEM ANALYSIS 
	The purpose of item analysis is to select the items having item characteristics. The procedure of item analysis is discussed below. 
	The 370 response sheets obtained after preliminary testing were scored and the total score for each subject were calculated. Then these sheets were arranged in the descending order of the total score and the highest and lowest 27% (100 sheets) of the total sheets were separated. 
	The mean and standard deviation of the scores obtained for each item for the upper and lower groups were calculated separately. The critical ratios for each item is calculated using the formula 


	X1 = Mean of the upper group
	X2 = Mean of the lower group 
	1  = Standard deviation of the upper group 
	2  = Standard deviation of the lower group 
	N1  = Sample size of the upper group 
	N2  = Sample size of the lower group 

	Items with critical ratio greater than 2.58, the tabled value of ‘t’ at 0.01level of significance were   selected for the final inventory. 
	The critical ratio obtained for each item together with means and standard deviations of the scores for the two groups are given in the Table- I
TABLE –1
Critical ratio 
(t-value) with means and square of 
Standard deviations of the scores of each item for the two groups
	Sl. No.
	X1
	X2
	
	
	‘t’ value

	1
	3.08
	2..20
	1.04
	1.07
	5.89

	2
	3.19
	2.36
	1.03
	1.09
	5.48

	3
	3.11
	2.23
	1.09
	1.03
	5.81

	4
	3.23
	2.24
	1.05
	1.07
	6.59

	5
	3.18
	2.3
	1.06
	0.988
	6.30

	6
	3.34
	2.26
	0.997
	1.02
	7.48

	7
	3.12
	2.37
	1.01
	1.15
	5.11

	8
	3.26
	2.26
	1.01
	0.996
	7.06

	9
	3.12
	2.26
	1.04
	1.121
	5.85

	10
	3.17
	2.12
	0.954
	1.03
	7.39

	11
	3.09
	2.35
	1.01
	1.09
	4.9

	12
	3.24
	2.257
	0.91
	1.12
	6.8

	13
	3.23
	2.20
	0.95
	0.962
	7.5

	14
	3.21
	2.03
	0.92
	0.915
	8.9

	15
	3.29
	2.10
	0.956
	0.947
	8.7

	16
	3.2
	2.29
	1.03
	1.09
	6.004

	17
	3.19
	2.108
	0.928
	1.05
	6.9

	18
	3.52
	2.1
	0.758
	0.98
	11.32

	19
	3.31
	2.28
	0.939
	0.94
	7.7

	20
	3.29
	2.04
	0.936
	1.07
	8.19

	21
	3.33
	2.18
	0.878
	1.07
	8.7

	22
	3.29
	2.04
	0.935
	1.06
	8.49

	23
	3.27
	2.237
	0.98
	1.05
	7.17

	24
	3.36
	2.168
	0.937
	1.01
	8.64

	25
	3.29
	2.39
	0.9022
	0.959
	6.78

	26
	3.24
	2.17
	0.985
	1.08
	7.3

	27
	3.26
	2.29
	1.02
	0.977
	6.86

	28
	3.29
	2.33
	0.924
	1.04
	6.8

	29
	3.41
	1.85
	0.888
	0.876
	812.48

	30
	3.37
	2.15
	0.902
	1.03
	8.7

	31
	3.44
	2.24
	0.92
	1.13
	8.3

	32
	3.39
	2.38
	0.99
	1.02
	7.16

	33
	3.35
	1.9
	0.90
	.89
	11.55

	34
	3.1
	2.2
	0.93
	1.02
	6.457


 

Preparation of the final inventory 
	All the items in the inventory had critical ratio greater than 2.58, the required value of significance at 0.01 level So all the items are selected for the final inventory. 
	The final scale is as given in the Appendix –IC and ID (English and Malayalam Version).
Reliability 
	Reliability refers to the extend to which the responses or behaviour made by the individuals consistent across items settings or times. Reliability of the tool was estimated by test –retest method on asample of 30 pupils keeping agap of one month between the two adminstrations. The coefficient correlations obtained was 0.85. The reliability co-efficient shows that the scale was a reliable instrument. 
VALIDITY
	Validity is that quality of a data gathering instrument or procedure that enables us to measure what it  is supposed to measure ( Best and Kahn,2001) The validity of the present scale was ensured using face validity. A test is said to have face validity when it appears to measure whatever the author had in mind, namely what he has thought was measuring (Garrett, 1973). The items in the present scale were phrased in the least ambiguous way and the meanings of all terms are clerly defined. The scale was administered to a sample of 40 students and validated by the experts. It was found that the subjects comprehended the scale clearly and responded to the items without misunderstandings the items .Thus  the scale possesses face validity 
2. Scale of  Perceived Comfort of Home Environment 
	In the study the investigator assesed perceived comfort of home environment of student teachers using scale of perceived comfort of home environment. This scale was developed by Abdul Hameed Mukthar Mahal and Rajeena. P.M .This scale consists of eight components.
	According to Govind Tiwari, the following are the components related to home environment.
1. Acceptance v/s Rejection
	Acceptance is an attitude, on the part of the parents, of warmth and helpful assistance towards the child. Rejection is just the reverse manifesting itself in hostility, Crossness or indifference. 
2.    Dominance v/s Submission 
	It is a bi-polar continuum in which the dominance extreme represents tendency to be dominated by others. Some parents dominate their children’s lives to an excessive degree exercising rigid control over their action through authoritarian methods of child rearing.
3 Encouragement v/s Discouragement 
	Parental encouragement means an attitude on the part of parents is characterized by keen interest in love and affection for the child. At the other end of continuum is discouraging attitude of unwillingness to encourage the child for whatever he does. Discouragement is characterized by the indifference towards the child. 
4. Love v/s Hate
	The generalized definition of love adopted in various studies is that parent’s behavior should be expressive of a set of attitudes which we term as child oriented, developmentally relevant and child respecting. Love is expressed in child rearing methods that take account of what the child actually needs. Hate is evident in many differing patterns of parental behavior. At one extreme there is outright hate for the child manifested by the parents, severe and inconsistent punishment, hostility, coldness, indifference.
5. Democracy v/s Authoritarianism
	Democracy in a home is characterized by joint planning and policymaking, verbal explanations to the child, absence of arbitrary decisions and general permissiveness and emotional restraint. Authoritarianism is parental effort to set and permissiveness and emotional restraint. Authoritarianism is parental effort to set and enforce rules of behavior to impose necessary restrictions and to inhibit the child’s developed, development, individuality and autonomy. 
6. Trust  v/s Distrust 
	Trust seems to develop when the child is almost totally accepted by his parents and when he lives in a partially consistent safe and comfortable world. .Distrust arises out of discomfort, disappointment, anxiety and inability to explore, discriminate and cope with the world.
7. Reward v/s Punishment
	Reward refers to the reduction in tension or in strength of drive that occurs when a person has made a satisfactory response. Punishment is a complicated process by which the child attaches the response of fear to the original response that has now been forbidden.
8. Tolerance v/s Hostility
	Tolerance in parental behavior is defined by such characteristics as accepting affectionate, approving and understanding. Child centered frequent use of explanations positive response to dependency behavior, high use of reason in discipline, high use of physical punishment. Hostility is the opposite extreme was cited as the most unambiguous major factor in parent child relations and in parental attitude. 

3.5.	SAMPLE USED FOR THE STUDY 
	Sampling is one of the most important aspects of getting representation of the entire population under investigation. When the population is relatively large and is physically not accessible, researchers study only the sample. A sample is the part of the population which is studied in order to make inferences about the whole population (Manheim, 1989)
	Population for the present study covers the student teachers in the teacher training institutes of Kerala. The following points were considered for the selection of sample for the study. 
a) Gender 
b) Type of Management of Institution 
c) Background Faculty 
SAMPLE SIZE 
	The population of the present study was the student teachers in the teacher training institutes of Kerala which is a heterogeneous group. So the sampling technique used was stratified random sampling. This process gives the researcher a more representative sample than one selected using other techniques. The strata considered for the selection of the sample were male and female in Government, aided, unaided Teacher training institutes who are having background faculty Science, Humanities and commerce. The study was thus conducted on a sample of 800 student teachers selected from various Teacher training institutes of Kerala. 
	The list teacher training institutes are given in Appendix III. 
	The details of the sample considered for the study are given in the Table 2.
TABLE 2
Break up of the Final Sample
	Gender
	Government
	Aided
	Unaided
	Total

	
	Science
	Commerce
	Humanities
	Science
	Commerce
	Humanities
	Science
	Commerce
	Humanities
	

	Male
	7
	7
	7
	7
	7
	6
	17
	17
	16
	91

	Female
	80
	80
	20
	80
	79
	20
	160
	160
	30
	709

	Total
	87
	87
	27
	87
	86
	26
	177
	177
	46
	800



3.6.	DATA COLLECTON PROCEDURE 
	After the selection of the sample the investigator made necessary arrangements for the administration of the tools. The investigator sought permission from the principals of selected Teacher training institutes for collecting data and made necessary arrangements for it. The investigator met the student teachers in the class and explained the nature and confidentiality of the study.
	The investigator distributed the scale of perceived comfort of home environment and conflict management competency inventory to the student teachers and gave instructions with regard to the method of responding to the items in the tools. They were given sufficient time for marking the response to all items in the tools. They were instructed to put a tick mark in the respective columns which represents their response against each item in the response sheets of both tools. 
3.7.	SCORING AND CONSOLIDATION OF DATA 
	The response sheets were scored according to the scoring key prepared for the purpose. Each question in the conflict management competency inventory has 4 alternative responses. A scoring of 1, 2, 3, 4 was assigned to the response based on the competency each response represents.
	The scale of perceived scale of perceived comfort of home environment contains 51 statements. Each question has 5 alternative responses, viz, Always, most often, often, rarely and never. Scoring was done as follows. A score of 5, 4, 3, 2, 1 was given for the responses. Always, Most often, often, rarely, and never for a positive item and scoring was done in the reverse order for negative items. 
3.8.	STATISTICAL TECHNIQUES USED FOR THE ANALYSIS OF      DATA 
	The scores obtained from 800 students were subjected to statistical treatment. The various statistical techniques used for analyzing data are given below
Preliminary Analysis
	The important statistical constants such as mean, median, mode, standard deviation, skewness and kurtosis of the dependent variable and independent variables were computed for the total sample. 
a) Pearson’s Product Moment Coefficient of Correlation (r)
	The most often used and most precise coefficient of correlation is known as Pearson’s product moment coefficient of correlation r. This technique is applicable when the two measures under consideration are either in the ratio scale or in the interval scale. Before computing Pearson’s ‘r’ it is important to see whether the following 3 assumptions were met.
a) Two variables are related in rectilinear way 
b)   The variables are continuous 
      c)    Pairs of measure should be independent 
As all the assumptions are satisfied the investigator proceeded with the computation of Pearson’s   ‘r’. The value of   ‘r’ obtained in the case is described in terms of 
· Statistical significance of the co-efficient
· Size of ‘ r ‘
· Direction of  ‘ r ‘
	The degree of relationship is measured and represented by the coefficient of correlation which can be calculated by the formula.


Where 

	
Interpretation of the computed correlation coefficient 
	After computing the correlation coefficient between two variables, the next thing is to consider what it tells us. The obtained correlation coefficients are interpreted by means of following approach
	Garrett (1981) classification was used for the interpretation of values of ‘r’ is shown as below  
	Range of computed correlation coefficient
	Interpretation

	0
	Zero correlation; absolutely no relationship.

	± 0.1  to  ± 0.20
	Slight; almost negligible relationship.

	± 0.20 to ± 0.40
	Low correlation; definite but small relationship. 

	± 0.41 to ± 0.70
	Moderate correlation; Substantial but small relationship.

	±0.71  to ± 0.90
	High correlation; marked  relationship

	± 0.91 to ± 0.99
	Very high correlation; marked relationship.

	±1
	Perfect correlation; almost identical or opposite relationship.



	In this study correlation coefficient ‘r’ is used to find out the extent of relationship between perceived comfort of home environment and conflict management competency  of student teachers in the teacher training institutes.
b) The Test of Significance of Means For different Categories (t- test)
	The statistical technique, test of significance of difference between means for different categories is used to find out if there exists any in the mean scores of perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples and also for the comparison of the mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment.
	The test of significance of difference between the means is known as t test.
	The formula for calculating ‘t’ is 

  
	X1 = Mean of the upper group
	X2 = Mean of the lower group 
	1  = Standard deviation of the upper group 
	2  = Standard deviation of the lower group 
	N1  = Sample size of the upper group 
	N2  = Sample size of the lower group 
	If the obtained t value falls between +1.96 to -1.96 the difference of means were treated as not being significant at 0.05 level. If the t value falls outside the interval ±1.96, the difference between means was considered as significant at 0.05 level. If the estimated t value falls outside the interval ±2.58, it was considered as significant at 0.01 level.
ANOVA 
	“Analysis of variance’’ (ANOVA) is defined as the separation of the variance ascribable to other groups “(Fischer, 1950). In its simplest form the analysis of variance is used to test the significance of the differences between the means of a number of different populations. It is an effective way to determine whether the means of more than the two samples are too different to attribute to sampling error. ANOVA is an inferential statistical procedure by which a researcher can test the null hypothesis that two or more population means are equal. A ratio of the variance estimated is computed, and this ratio has its sampling distribution, the F- distribution, determined by two degrees of freedom values. ANOVA’s can include one or more independent variables. If three independent variables are included simultaneously in an ANOVA, the analysis is called three –way ANOVA. Each independent variable is called a factor. Different values or categories of each factor are called as a level.
	Being a parametric technique ANOVA has some basic assumptions and they are : 
1. The distribution of the dependent variable in the population from which samples are drawn should follow normality. 
2.  Homogeneity of variance.
3. The samples drawn should be random and independent.
4. The distributions should not vary considerably from normality.
	In ANOVA   the F- ratio is computed by


	The within group variance represents the sampling error in the distributions. The between group variance represents the influence of the variable of interest or the experimental variable.
	In this study ANOVA is used to find out whether the variables gender, type of institution and perceived comfort of home environment have any interaction effect on conflict management competency of student teachers in the teacher training institutes (2  3  3 factorial design).                                                    
 
 


ANALYSIS AND INTERPRETATIONS OF DATA

	The data after collection was analyzed in accordance with the outline laid down for the purpose at the time of developing the research plan. The main purpose of the study was to investigate the relationship between perceived comfort of Home Environment and conflict management competency of student teachers in the teacher training institutes. The collected data was analyzed statistically and the results have been presented and discussed in this chapter with reference to the objectives of the study formulated as follows.
4.1. 	OBJECTIVES
	The objectives of the study are following
1.	To find  out  if   there  exists  any  significant  relationship  between  perceived  comfort of  home environment  and  conflict management  competency  of  student  teachers in teacher training institutes for the total sample.
2. 	To find out if there exists any significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on a) Gender b) Type of Management of Institution c) Background Faculty. 
3) 	To find out whether any significant difference exists in the mean scores of   perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on a) Gender b) Type of Management of Institution c) Background Faculty
4)  	To find out whether any significant difference exists in the mean scores of   conflict management competency of student teachers between sub samples based on different levels of perceived comfort of home environment.   
5) 	To find out whether the variables  Gender, Background Faculty and perceived comfort of home environment have any  main and interaction effect on conflict management competency of student teachers in the teacher training institutes. 
[bookmark: _Toc245199361][bookmark: _Toc245199404][bookmark: _Toc245199582][bookmark: _Toc245200151]4.2. 	HYPOTHESES
	The present   study is designed to test the following hypothesis.
1) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample
2) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the sub samples based on a) Gender b) Type of Management of Institution c) Background Faculty.
3) 	There exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of Management of Institution c) Background Faculty
4) 	There exists significant difference in the   mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
5)  	Gender, Background Faculty and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes  
4.3. 	PRELIMINARY ANALYSIS OF THE TEST SCORES
	Before starting up with major statistical analysis, the investigator studied the nature of distribution of the variables in the study by estimating statistical constants like   mean, median, mode, Standard deviation, Skew ness and kurtosis for the whole sample of 800 student teachers in the teacher training institutes.
	The details of the preliminary analysis for conflict management competency is presented in Table 3.
TABLE 3
Preliminary Analysis 
of the Test Scores of Conflict Management Competency
	Variable
	N
	Mean
	Median
	Mode
	SD
	Skew ness
	Kurtosis
Kurtosis

	conflict management competency
	800
	89.24
	86
	87
	15.39
	0.91
	0.31



Discussion
              From table 3, it can be seen that, the values of arithmetic, mean, median, mode for the variable conflict management competency are 89.24, 86, 87 respectively. Median and mode are almost equal and mean is slightly greater than that of median and mode. These values show the possibility of normal distribution. The obtained value of skewness is 0.91, which indicates that the distribution is positively skewed.
	The value of kurtosis is 0.31, that is, the curve is slightly platykurtic (>0.263). Even though the values show slight skewness and platykurtic in nature, the magnitude is considerably low and hence the distribution can be treated as normal.
	Smoothed frequency curve for conflict management competency is represented in figure 4.1. The graphical representation of the independent and dependent variable reveals that all the distribution approximate to normality.
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 (
Scale 
X-axis 1cm = 1
0 units
Y-axis
 1cm = 50 units
)
Figure 4.1:	Smoothed Frequency Curve of Conflict Management Competency

	The details of the preliminary analysis for perceived comfort of home environment is presented in Table 4.
TABLE 4
Preliminary Analysis 
of the Test Scores of  Perceived Comfort of Home Environment
	Variable
	N
	Mean
	Median
	Mode
	SD
	Skew ness
	Kurtosis
Kurtosis

	perceived comfort of home environment
	800
	189.67
	186
	186
	15.97
	0.76
	0.42



	From table 4, it can be seen that, the values of arithmetic, mean, median, mode for the variable of perceived comfort of home environment are 189.67,186,186 respectively. The value of median and mode are equal and mean is slightly greater than that of median and mode. These values show the possibility of normal distribution. The obtained value of skewness is 0.76, which indicates that the distribution is positively skewed. The value of kurtosis is 0.42, that is, the curve is slightly platykurtic (>0.263).  Even though the values show slight skewness and platykurtic in nature, the magnitude is considerably low and hence the distribution can be treated as normal.
	Smoothed frequency curve for of perceived comfort of home environment is represented in figure 4.2. The graphical representation of the independent and dependent variable reveals that the distribution approximates to normality.	
 (
Scale 
X-axis 1cm = 20 units
Y-axis
 1cm = 50 units
)
Figure 4.2: 	Smoothed Frequency Curve of Perceived Comfort of Home Environment

44.	CORRELATION OF PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY FOR THE TOTAL SAMPLE
	The collected data has been analyzed to find out the extend of relationship between perceived comfort of home environment and conflict management competency of student teachers. It is estimated using Pearson’s product moment coefficient of correlation (r).The investigator used Pearson’s product moment coefficient of correlation as all the variables in the study are continuous and of the interval type of measurement.
	The coefficient of correlations obtained between perceived comfort of Home Environment and conflict management competency for the total sample and the sub samples are presented in TABLE 5.
TABLE 5
	Co-efficient of correlation	
 between Perceived Comfort of Home Environment 
and Conflict Management Competency for total sample (N==800)and
	Sl No
	Sample
	Sample	Correlation

	1
	Total
	0.92*

	2
	Male	Male
	0.95*

	3
	Female
	0.91*

	4
	Government
	0.90*

	5
	Aided
	0.92*

	6
	Unaided
	0.93*

	7
	Science
	0.91*

	8
	Humanities 
	0.90*

	9
	commerce
	0.89*


* Mark indicates significant at 0.01 level
	Coefficient of correlations between perceived comfort of Home Environment and conflict management competency for the total sample (N=800) and total of the sub samples based on gender, Background faculty and type of management of institution.
	The discussion of the results of the obtained correlations are presented sample wise.
4.5.	CORRELATION ANALYSIS FOR THE TOTAL SAMPLE AND TOTAL OF THE    SUBSAMPLES
 	From table 5, the correlation coefficient for the sub samples, obtained for the total sample is 0.92. The value obtained suggests that, the relation between the variables is significant at 0.01 level as the value of ‘r’ is greater than the tabled value (0.081) required for significance at 0.01 level. The magnitude and direction of ‘r’ indicates the existence of a very high and positive relationship between the variables. So, the relationship between the variables perceived comfort of Home Environment and Conflict Management Competency is very highly significant.       
	The coefficient of correlation obtained between perceived comfort of Home Environment and conflict management competency obtained for male student teachers is 0.95. The value obtained suggests that, the relation between the variables is significant at 0.01 level as the value of ‘r’ is greater than the tabled value (0.270) required for significance at 0.01 level. The magnitude and direction of ‘r’ indicates the existence of a very high and positive relationship between the variables.  Thus for the sub sample, male student teachers,   the variables perceived comfort of Home Environment and Conflict Management Competency   significant are significantly related and the relationship is very high and positive.
	The correlation coefficient between perceived comfort of Home Environment and conflict management competency obtained for female student teachers is 0.91 which indicates that   the significance of relationship at 0.01 level, as the obtained value, as the obtained value is greater than 0.081, the tabled value required for the significance at that level. The magnitude and sign of ‘r’ suggests that the relationship is very high and positive.         
	The correlation coefficient obtained for the student teachers in government teachers training institute is 0.90 as shown in table 5.The obtained value is significant at 0.01 level as it exceeds the tabled value 0.182 for significance at that level. This suggests that the    relationship is very high and positive.  
	Table 5 reveals that ,the correlation coefficient obtained between   perceived comfort of Home Environment and conflict management competency for the student teachers in aided teachers training institute is 0.92, The value obtained is which indicates that the relationship is highly significant
	From Table 5 it can be revealed that, the correlation coefficient obtained for the student teachers in unaided teachers training institute is 0.93 which is greater than the tabled value of ‘r’ (0.182) for significance at 0.01 level. The magnitude of ‘r’ suggests that the relationship is very high. The positive sign of ‘r’   indicates that the relationship is positive.
	In the case of   student teachers having Background faculty Science, the correlation coefficient obtained between the variables perceived comfort of Home Environment and conflict management competency is 0.91 as indicated in table 5. The obtained value is greater than the tabled value required for significance at 0.01 level (0.115). The positive sign of ‘r’ indicates that     the relationship is positive and the magnitude of ‘r’ suggests a very high relationship between the variables. This indicates that the variables are significantly related, the relationship is positive and very high.
	Table 5 indicates that, the coefficient of correlation obtained between variables perceived comfort of Home Environment and conflict management competency for the student teachers having background faculty humanities is 0.90 ,which is greater than 0.115, the required value for significance at 0.01 level. The coefficient of correlation obtained suggests a very high relationship between the variables. The positive sign indicates that the variables are positively related. Thus for the sub sample; student teachers having background faculty humanities the variables are significantly related.
	In the case of   student teachers having Background faculty Commerce, the correlation coefficient obtained between the variables perceived comfort of Home Environment and conflict management competency is 0.81 as indicated in table 5. The obtained value is greater than the tabled value required for significance at 0.01 level (0.182). The positive sign of ‘r’ indicates that     the relationship is positive and the magnitude of ‘r’ suggests a very high relationship between the variables. This indicates that the variables are significantly related, the relationship is positive and very high.
	The magnitude and direction of ‘r’ indicates that the relationship between the variables perceived comfort of Home Environment and conflict management competency is significant, very high and positive. The highly significant ‘r’ is indicative of true relationship between perceived comfort of Home Environment and conflict management competency of student teachers in teacher training institutes. That is for an increase in one variable, there will be a decrease in the other variable, and vice – versa, i.e., an increase in the score of perceived comfort of Home Environment is associated with increase in conflict management competency and decrease in the score of perceived comfort of Home Environment is associated with decrease   in conflict management competency. 
4.6.	CORRELATION BETWEEN PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY FOR SUBSAMPLES BASED ON GENDER, BACKGROUND FACULTY AND TYPE OF INSTITUTION
	 The coefficient of correlation between perceived comfort of Home Environment and conflict management competency for the sub samples based on Gender, Type of Institution, and Background Faculty are presented in Table 6.                                                      
TABLE 6
Coefficient of Correlation between 
Perceived comfort of Home Environment and 
Conflict Management Competency for the sub samples 
based on Gender, Type of Institution, and Background Faculty
	Sl  No
	Sample
	Correlation

	1
	Government female
	0.91*

	2
	Aided Female
	0.90*

	3
	Unaided Male
	0.93 *

	4
	Unaided Female
	0. 89*

	5
	Government Science Female
	0.91 *

	6
	Government Humanities Female
	0.90*

	7
	Aided science Female
	0.9 1*

	8
	Aided Humanities Female
	0.9 2*

	9
	Unaided Science Female
	0.93 *

	10
	Unaided Humanities Female
	0.88*

	11
	Unaided Commerce Female
	0.7 8*


 * Mark indicates significant at 0.01 level
4.7.	CORRELATION ANALYSIS FOR THE SUBSAMPLES BASED ON GENDER, BACKGROUND FACULTY AND TYPE OF INSTITUTION
	The coefficient of correlation obtained between perceived comfort of Home Environment and conflict management competency obtained for female student teachers in government teacher training institutes is 0.91 as indicated in table 6. The value obtained suggests that, the relation between the variables is significant at 0.01 level as the value of ‘r’ is greater than the tabled value (0.256) required for significance at 0.01 level. The magnitude and direction of ‘r’ indicates the existence of a very high and positive relationship between the variables.  Thus for the sub sample, female student teachers in government teacher training institutes,   the variables perceived comfort of Home Environment and Conflict Management Competency   significant are significantly related and the relationship is very high and positive.
	The correlation coefficient between perceived comfort of Home Environment and conflict management competency obtained for female student teachers in aided teacher training institutes  is 0.90 which indicates that   the significance of relationship at 0.01 level, as the  ,  obtained value is greater than (0.256), the tabled value required for the significance at that level. The magnitude and sign of ‘r’ suggests that the relationship is very high and positive   
	From Table 6, it can be revealed that, the correlation coefficient obtained for the  male student teachers in unaided teacher training institute is 0.93  which is greater than the tabled value of ‘r’ (0.361) for significance at 0.01 level. The magnitude of ‘r’ suggests that the relationship is very high. The positive sign of ‘r’   indicates that the relationship is positive.
	In the case of female student teacher in unaided teacher training institute, the correlation coefficient obtained between the variables perceived comfort of Home Environment and conflict management competency is 0.89 as indicated in table 6. The obtained value is greater than the tabled value required for significance at 0.01 level (0.182). The positive sign of ‘r’ indicates that the relationship is positive and the magnitude of ‘r’ suggests a very high relationship between the variables. This indicates that the variables are significantly related, the relationship is positive and very high.
	Table 6 indicates that , the coefficient of correlation obtained between variables perceived comfort of Home Environment and conflict management competency for the student teachers having background faculty science in the  government teacher training institutes is 0.91, which is greater than 0.286, the required value for significance at 0.01 level. The coefficient of correlation obtained suggests a very high relationship between the variables. The positive sign indicates that the variables are positively related. Thus for the sub sample; student teachers having background faculty science in the government teacher training institutes, the variables are significantly related.
	In the case of   female student teachers having  background faculty humanities in government  teacher training institute, the correlation coefficient obtained between the variables perceived comfort of Home Environment and conflict management competency is 0.90 as indicated in table 6. The obtained value is greater than the tabled value required for significance at 0.01 level (0.286). The positive sign of ‘r’ indicates that the relationship is positive and the magnitude of ‘r’ suggests a very high relationship between the variables. This indicates that the variables are significantly related, the relationship is positive and very high.
	From Table 6, it can be revealed that, the correlation coefficient obtained for the  female student teachers having background faculty science in aided teacher training institute is 0.91  which is greater than the tabled value of ‘r’ (0.286) for significance at 0.01 level. The magnitude of ‘r’ suggests that the relationship is very high. The positive sign of ‘r’   indicates that the relationship is positive.
	The correlation coefficient between perceived comfort of Home Environment and conflict management competency obtained for female student teachers having background faculty humanities  in aided teacher training institutes  is 0.92 which indicates that   the significance of relationship at 0.01 level, as the obtained value is greater than (0.286), the tabled value required for the significance at that level. The magnitude and sign of ‘r’ suggests that the relationship is very high and positive.
	In the case of   female student teachers having background faculty science in unaided teacher training institute, the correlation coefficient obtained between the variables perceived comfort of Home Environment and conflict management competency is 0.93 as indicated in table 6. The obtained value is greater than the tabled value required for significance at 0.01 level (0.256). The positive sign of ‘r’ indicates that the relationship is positive and the magnitude of ‘r’ suggests a very high relationship between the variables. This indicates that the variables are significantly related, the relationship is positive and very high.
	The correlation coefficient between perceived comfort of Home Environment and conflict management competency obtained for female student teachers having background faculty humanities  in unaided teacher training institutes is 0.88 which indicates that   the significance of relationship at 0.01 level, as the obtained value is greater than (0.256), the tabled value required for the significance at that level. The magnitude and sign of ‘r’ suggests that the relationship is very high and positive.
	In the case of   female student teachers having background faculty commerce in unaided teacher training institute, the correlation coefficient obtained between the variables perceived comfort of Home Environment and conflict management competency is 0.78 as indicated in table 6. The obtained value is greater than the tabled value required for significance at 0.01 level (0.286). The positive sign of ‘r’ indicates that the relationship is positive and the magnitude of ‘r’ suggests a very high relationship between the variables. This indicates that the variables are significantly related, the relationship is positive and very high.
	The magnitude and direction of ‘r’ indicates that the relationship between the variables perceived comfort of Home Environment and conflict management competency is significant, very high and positive in the sub samples. The highly significant ‘r’ is indicative of true relationship between perceived comfort of Home Environment and conflict management competency of    student teachers in teacher training institutes. That is for an increase in one variable, there will be a decrease in the other variable, and vice – versa, i.e.; an increase in the score of perceived comfort of Home Environment is associated with increase in conflict management competency and decrease in the score of perceived comfort of Home Environment is associated with decrease   in conflict management competency. 
4.8.	COMPARISON OF THE MEAN SCORES OF PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY BASED ON GENDER, BACKGROUND FACULTY AND TYPE OF INSTITUTION
	The mean scores of perceived comfort of Home Environment and conflict management competency were compared between relevant sub samples based on gender, background faculty and type of management of institution using the statistical technique, ‘t’ test, test of significance of difference between the means.
4.8.1 Comparison of mean scores of perceived comfort of home environment between male and female student teachers
TABLE 7
Data and Results of 
Tests of Significance of Differences in 
Perceived Comfort of Home Environment between Male and Female
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Male
	91
	187.89
	13.97
	1.269
	NS

	2
	Female
	709
	189.90
	16.20
	
	



                  From the table -7 it is found that the mean scores of perceived comfort of home environment obtained for male and female student  teachers were 187.89, 189.90 respectively. The standard deviation obtained were 13.97, 16.20. Here the ‘t’ value calculated is 1.269.The tabled value of ‘t’ at 0.05 level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that  the mean difference  in  perceived comfort of home environment between male and female student teachers is found to be statistically not significant.
Discussion
	The mean scores of perceived comfort of home environment between male and female student teachers in teacher training institutes were analyzed. It is found that the mean difference in perceived comfort of home environment between male and female student teachers is statistically not significant. Hence it can be concluded that male and female student teachers are almost equal in their perceived comfort of home environment.
4.8.2 Comparison of mean scores of perceived comfort of home environment between Government and Aided student teachers
TABLE-8
Data and Results of 
Tests of Significance of Differences 
in Perceived Comfort of Home Environment 
between Government and Aided student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Government
	200
	189.84
	16.58
	0.344
	NS

	2
	Aided
	200
	189.30
	15.04
	
	


	
		From the table -8 it is found that the mean scores of perceived comfort of home environment between student teachers in the government and aided teacher training institutes were  189.84, 189.30 respectively. Here the standard   deviation obtained were 16.58, 15.04 respectively. Here the ‘t’ value calculated is 0.344.The tabled value oaf’s ' at 0.05 level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that mean difference in perceived comfort of home environment between government and aided student teachers is found statistically not significant.
Discussion
	The mean scores of perceived comfort of home environment between student teachers in the government and aided teacher training institutes in teacher training institutes were analyzed. It is found that the mean difference in perceived comfort of home environment between student teachers in the government and aided teacher training institutes is statistically not significant. Hence it can be concluded that   student teachers government and aided teacher training institutes are almost equal in their perceived comfort of home environment. 

4.8.3. Comparison of mean scores of perceived comfort of home environment between Aided and Unaided student teachers
TABLE 9
Data and Results of 
Tests of Significance of Differences in 
Perceived Comfort of Home Environment 
between Government and Unaided student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Aided
	200
	189.84
	16.577
	0.050
	NS

	2
	Unaided
	400
	189.77
	15.156
	
	



	From the table -9 it is found that the mean scores of perceived comfort of home environment between student teachers in the aided and unaided teacher training institutes were  189.845, 189.77 respectively. The standard deviation obtained were 16.57, 15.156 respectively. Here the calculated ‘t’ value is 0.050.The tabled value of ’t ' at 0.05 level of significance is 1.96.  Since the calculated ’t ' value is less than the tabled value , it can be inferred that  mean difference  in  perceived comfort of home environment between  student teachers in the  aided and unaided teacher training institutes is found statistically not significant. 
Discussion
	The mean scores of perceived comfort of home environment between student teachers in the aided and unaided teacher training institutes were analyzed. It is found that the mean difference in perceived comfort of home environment between student teachers in the aided and unaided teacher training institutes   is statistically not significant. Hence it can be concluded that student teachers in the aided and unaided teacher training institutes are almost equal in their perceived comfort of home environment. 
4.8.4.	Comparison of mean scores of perceived comfort of home environment between Government and Unaided student teachers                                                           
TABLE 10
Data and Results of 
Tests of Significance of Differences in 
Perceived Comfort of Home Environment 
between Government and Unaided student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Government
	200
	189.30
	15.03
	0.356
	NS

	2
	Unaided
	400
	189.7750
	16.15
	
	



	From the table -10 it is found that the mean scores of perceived comfort of home environment between  student teachers in the  Government and unaided teacher training institutes were  189.30 , 189.77  respectively. The standard deviation obtained were 15.03, 16.15 respectively. Here the calculated ' value is 0.356.The tabled value of calculated ' at 0.05 level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that mean difference in perceived comfort of home environment between student teachers in the  Government and unaided is found statistically not significant. 
Discussion
	The mean scores of perceived comfort of home environment between   student teachers in the Government and unaided teachers training institutes were analyzed. It is found that the mean difference in perceived comfort of home environment between student teachers in the Government and unaided teachers training institutes is statistically not significant. Hence it can be concluded that government and unaided student teachers are almost equal in their perceived comfort of home environment. 
4.8.5.	Comparison of mean scores of perceived comfort of home environment between the student teachers having background faculty Science and Humanities
TABLE 11
Data and Results of 
Tests of Significance of Differences in Perceived 
Comfort of Home Environment Between the student 
teachers having background faculty Science and Humanities
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Science
	351
	189.03
	15.27
	1.203
	NS

	2
	Humanities
	350
	190.49
	16.69
	
	



	From the table 11 it is found that the mean scores of perceived comfort of home environment between  student  teachers having background faculty Science and Humanities  were  189.03, 190.49  respectively. The standard deviation obtained were 15.27, 16.69 respectively. Here the calculated ‘t’ value is 0.356.The tabled value of ‘t’ at 0.015level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that  mean difference  in  perceived comfort of home environment between  student teachers having background faculty Science and Humanities  is found statistically not significant. 
Discussion
	The mean scores of perceived comfort of home environment between student teachers having background faculty Science and Humanities were analysed. It is found that the mean difference in perceived comfort of home environment between student teachers having background faculty Science and Humanities is statistically not significant. Hence it can be concluded that student teachers having background faculty Science and Humanities are almost equal in their perceived comfort of home environment
4.8.6	Comparison of mean scores of perceived comfort of home environment between the student teachers having background faculty Science and Humanities                                   
TABLE 12
Data and Results of 
Tests of Significance of Differences in Perceived 
Comfort of Home Environment between the Student 
Teachers Having Background Faculty Science and Commerce
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Science
	351
	189.03
	15.27
	0.002
	NS

	2
	Commerce
	99
	189.04
	15.82
	
	


	From the table 12 it is found that the mean scores of perceived comfort of home environment between  student  teachers having background faculty Science and Commerce were  189.03, 189.04  respectively. The standard deviation obtained were 15.27, 15.82 respectively. Here the calculated ‘t’ value is 0.002.The tabled value of ‘t’ at 0.05evel of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that mean difference in perceived comfort of home environment between  student teachers having background faculty Science and Commerce is found statistically not significant. 
Discussion
	The mean scores of perceived comfort of home environment between student teachers having background faculty Science and commerce were analysed. It is found that the mean difference in perceived comfort of home environment between student teachers having background faculty Science and Commerce is statistically not significant. Hence it can be concluded that student teachers having background faculty Science and Commerce are almost equal in their perceived comfort of home environment

4.8.7.	Comparison of mean scores of perceived comfort of home environment between the student teachers having background faculty Commerce and Humanities                                                    
TABLE 13
Data and Results of 
Tests of Significance of Differences in Perceived 
Comfort of Home Environment Between the student 
teachers having background faculty Commerce and Humanities
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Commerce
	99
	189.04
	15.82
	0.772
	NS

	2
	Humanities
	350
	190.49
	16.69
	
	



	From the table 13 it is found that the mean scores of perceived comfort of home environment between  student  teachers having background faculty Commerce and Humanities  were  189.04, 190.49  respectively. The standard deviation obtained were 15.82, 16.69 respectively. Here the calculated ‘t’ value is 0.772.The tabled value of ‘t’  at 0.05 level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that  mean difference  in  perceived comfort of home environment between student teachers having background faculty Commerce and Humanities is found statistically not significant. 
Discussion
	The mean scores of perceived comfort of home environment between student teachers having background faculty Commerce and Humanities were analysed. It is found that the mean difference in perceived comfort of home environment between student teachers having background faculty Commerce and Humanities is statistically not significant. Hence it can be concluded that student teachers having background faculty Commerce and Humanities are almost equal in their perceived comfort of home environment.
4.9.	COMPARISON OF THE MEAN SCORES OF   CONFLICT MANAGEMENT COMPETENCY BETWEEN THE SUBSAMPLES BASED ON GENDER, BACKGROUND FACULTY AND TYPE OF INSTITUTION
4.9.1.	Comparison of the Mean Scores of conflict management competency between males and females
TABLE 14
Data and Results of 
the test of significance of differences in conflict 
management competency between Male and Female Student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Male
	91
	87.32
	14.20
	1.350
	NS

	2
	Female
	709
	89.48
	15.52
	
	



	From the table -14 it is found that the mean scores of   conflict management competency between male and female student teachers were  87.32 ,89.48  respectively. The standard deviation obtained were 14.20, 15.52 respectively. Here the calculated ‘t’ value is 1.350.The tabled value of  ‘t’ at 0.01 level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that mean difference in conflict management competency   between male and female student teachers is found statistically not significant. 
Discussion
	The mean scores of   conflict management competency between male and female student teachers in teachers training institutes were analysed. It is found that the mean difference in conflict management competency between male and female student teachers is statistically not significant. Hence it can be concluded that male and female student teachers are almost equal in their conflict management competency.
4.9.2. Comparison of mean scores of conflict management competency between Government and Aided student teachers
TABLE-15
Data and Results of 
Tests of Significance of 
Differences in conflict management 
competency between Government and Aided student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Government
	200
	89.78
	16.57
	0.662
	NS

	2
	Aided
	200
	88.76
	15.03
	
	



	From the table 15 it is found that the mean scores of conflict management competency between government and aided student teachers were  89.78, 88.76  respectively. Here the standard deviation obtained were 16.57, 15.03  respectively. Here the ‘t’ value calculated is 0.344. The tabled value of  ‘t’ at 0.01 level of significance is 1.96. Since the calculated  ‘t’ value is less than the tabled value, it can be inferred that mean difference in   conflict management competency between government and aided student teachers is found statistically not significant. 
Discussion
	The mean scores of   conflict management competency between government and aided student teachers in teachers training institutes were analysed. It is found that the mean difference in conflict management competency   between government and aided student teachers is statistically not significant. Hence it can be concluded that government and aided student teachers are almost equal in their conflict management competency.
4.9.2 	Comparison of mean scores of perceived comfort of home environment between Aided and Unaided student teachers
TABLE 16
Data and Results of 
Tests of Significance of Differences In conflict 
management competency between Aided and Unaided student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Aided
	200
	89.78
	16.01
	0.419
	NS

	2
	Unaided
	400
	89.21
	15.32
	
	


	From the table 16 it is found that the mean scores of conflict management competency  between aided and unaided student teachers were  89.78, 89.21  respectively. The standard deviation obtained were 16.01, 15.32 respectively. Here the calculated ‘t’ value is 0.419.The tabled value of ‘t’ at 0.05 level of significance is 1.96. Since the calculated  ‘t’ value is less than the tabled value, it can be inferred that  mean difference  in  conflict management competency  between  aided and unaided student teachers is found statistically not significant. 
Discussion
	From the analysis of the mean scores of the mean scores of conflict management competency between aided and unaided student teachers, it is found that the mean scores of the mean scores of conflict management competency between aided and unaided student teachers are equal.
4.9.3.	Comparison of mean scores of conflict management competency between Government and unaided student teachers   
TABLE 17
Data and Results of 
Tests of Significance of Differences 
in conflict management competency of Home 
between Government and Unaided student teachers
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Government
	200
	89.78
	16.57
	0.347
	NS

	2
	Unaided
	400
	88.76
	15.03
	
	


	From the table 17 it is found that the mean scores of conflict management competency between government and unaided student teachers were  89.78, 88.76  respectively. Here the standard deviation obtained were 16.57, 15.03  respectively. Here the ‘t’ value calculated is  0.347. The tabled value of ‘t’ at 0.01 level of significance is 1.96.  Since the calculated ‘t’  value is less than the tabled value, it can be inferred that mean difference in conflict management competency between government and unaided student teachers is found statistically not significant. 
Discussion
	The mean scores of   conflict management competency between government and unaided student teachers in teachers training institutes were analysed. It is found that the mean difference in conflict management competency   between government and unaided student teachers is statistically not significant. Hence it can be concluded that government and unaided student teachers are equal in conflict management competency. 

4.9.4.	Comparison of mean scores of perceived comfort of home environment between Government and Unaided student teachers having back ground Faculty Science and Humanities 
TABLE 18
Data and Results of 
Tests of Significance of Differences In 
conflict management competency between student 
teachers having background faculty Science and Humanities
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Science
	351
	88.56
	14.90
	1.363
	NS

	2
	Humanities
	350
	90.15
	16.69
	
	



	From the table 17 it is found that the mean scores of conflict management competency   of student  teachers having background faculty   Science and Humanities  were  88.56, 90.15  respectively. The standard deviation obtained were 14.90, 16.69 respectively. Here the calculated ‘t’ value is 1.363. The tabled value of ‘t’ at 0.01  level of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value , it can be inferred that  mean difference  in  perceived comfort of home environment between  student teachers having background faculty Science and Humanities is found statistically not significant. 
Discussion
	The mean scores of conflict management competency between student teachers having background faculty Science and Humanities were analysed. It is found that the mean difference in conflict management competency between student teachers having background faculty Science and Humanities is statistically not significant. Hence it can be concluded that student teachers having background faculty Science and Humanities are almost equal in their conflict management competency. 
4.9.5. 	Comparison of mean scores of   conflict management competency   between the student teachers having background faculty Science and Commerce.                                                    
TABLE 19
Data and Results of 
Tests of Significance of Differences in 
Perceived Comfort of Home Environment Between the 
student teachers having background faculty Science and Commerce
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Science
	351
	88.56
	14.90
	0.069
	NS

	2
	Commerce
	99
	88.44
	14.99
	
	



	From the table 19 it is found that the mean scores of conflict management competency of student  teachers having background faculty  Science and Commerce were   88.5613,88.4444 respectively. The standard deviation obtained were 14.9051, 14.9913 respectively. Here the calculated ‘t’ value is 0.069. The tabled value of ‘t’ at 0.05evel of significance is 1.96.  Since the calculated ‘t’ value is less than the tabled value, it can be inferred that  mean difference  in  conflict management competency  between   student teachers having background faculty Science and Commerce is found statistically not significant. 
Discussion
	The mean scores of conflict management competency of student teachers having background faculty Science and commerce were analyzed. It is found that the mean difference in   conflict management competency   of student teachers having background faculty Science and Commerce is statistically not significant. Hence it can be concluded that student teachers having background faculty Science and Commerce are almost equal in their conflict management competency.
4.9.6. 	Comparison of mean scores of   conflict management competency   between the student teachers having background faculty Science and Commerce                                                
TABLE 20
Data and Results of 
Tests of Significance of Differences in 
Perceived Comfort of Home Environment Between the 
student teachers having background faculty Humanities and Commerce
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Humanities
	350
	90.15
	15.95
	0.796
	NS

	2
	Commerce
	99
	88.44
	14.99
	
	



	From the table -20 it is found that the mean scores of conflict management competency of student  teachers having background faculty  Humanities and Commerce were   90.15 ,88.44  respectively. The standard deviation obtained were 15.95, 14.99 respectively. Here the calculated ‘t’ value is 0.069. The tabled value of ‘t’ at 0.05evel of significance is 1.96. Since the calculated ‘t’ value is less than the tabled value, it can be inferred that  mean difference  in  conflict management competency  between student teachers having background faculty Science and Commerce  is found statistically not significant. 
Discussion
	The mean scores of conflict management competency of student teachers having background faculty Humanities and commerce were analyzed. It is found that the mean difference in   conflict management competency   of student teachers having background faculty   Humanities and Commerce is statistically not significant. Hence it can be concluded that student teachers having background faculty Science and Commerce are equal in their conflict management competency. 

4.10.	COMPARISON OF THE MEAN SCORES OF   CONFLICT MANAGEMENT COMPETENCY BETWEEN STUDENT TEACHERS WITH DIFFERENT LEVELS OF PERCEIVED COMFORT OF HOME ENVIRONMENT 
4.10.1.	Comparison of mean scores of   conflict management competency   between the student teachers having High and Average Perceived Comfort of Home Environment   
TABLE 21
Data And Results Of Tests of 
Significance Of Differences  in   conflict 
management competency  Between the student teachers 
having High and Average Perceived Comfort of Home Environment
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	High
	148
	117.44
	6.162
	58.58
	S

	2
	Average
	570
	84.78
	5.55
	
	



	From the table 21 it is found that the mean scores of conflict management competency of student  teachers having Between the student teachers having High and Average Perceived Comfort of Home Environment   are 117.44 and 84.78 respectively. The standard deviation obtained was 6.162 and 5.55 respectively. Here the calculated ‘t’ value is  58.58. The tabled value of ‘t’ at 0.01evel of significance is 2.58. Since the calculated ‘t’ value is greater than the tabled value, it can be inferred that  mean difference  in  conflict management competency  between student teachers having  High and Average Perceived Comfort of Home Environment is statistically significant at 0.01 level.
Discussion
	The mean scores of conflict management competency of student teachers having High and Average Perceived Comfort of Home Environment were analysed. It is found that the mean difference in   conflict management competency   of student teachers having High and Average
	Perceived Comfort of Home Environment   is statistically   significant. Hence it can be concluded that student teachers having High and Average Perceived Comfort of Home Environment are not at all equal in their conflict management competency. 
4.10.2.	Comparison of mean scores of   conflict management competency   between the student teachers having High and Low Perceived Comfort of Home Environment   
TABLE 22
Data And Results of Tests of 
Significance Of Differences in conflict 
management competency Between the student 
teachers having High and Low Perceived Comfort of Home Environment
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	High
	148
	117.44
	6.162
	50.45
	S

	2
	Low
	82
	69.29
	7.324
	
	



	From the table 22 it is found that the mean scores of conflict management competency of student teachers having   High and Low Perceived Comfort of Home Environment are 117.44 and 69.29 respectively. The standard deviation obtained was 6.162 and 7.32 respectively. Here the calculated ‘t’ value is 50.45. The tabled value of ‘t’ at 0.01evel of significance is 2.58. Since the calculated ‘t’ value is greater  than the tabled value, it can be inferred that  mean difference  in  conflict management competency  between student teachers having   High and Low  Perceived Comfort of Home Environment     is statistically significant at 0.01 level.
Discussion
	The mean scores of conflict management competency of student teachers having High and Low   Perceived Comfort of Home Environment      were analyzed. It is found that the mean difference in   conflict management competency   of student teachers having High and Low   Perceived Comfort of Home Environment is statistically   significant. Hence it can be concluded that student teachers having High and Low Perceived Comfort of Home Environment are not at all equal in their conflict management competency. 

4.10.3.	Comparison of mean scores of   conflict management competency   between the student teachers having Average and Low Perceived Comfort of Home Environment   
TABLE 23
Data and Results of 
Tests of Significance of Differences in   conflict 
management competency between the student teachers 
having Average and Low Perceived Comfort of Home Environment
	Sl No
	Category
	N
	M
	SD
	t-value
	Level of significance

	1
	Average
	570
	84.78
	5.55
	18.41
	S

	2
	Low
	82
	69.29
	7.32
	
	



	From the table 23 it is found that the mean scores of conflict management competency of student teachers having average and low Perceived Comfort of Home Environment   are 84.78 and 69.29 respectively. The standard deviation obtained were  5.55 and 7.32 respectively. Here the calculated ‘t’ value is  18.41. The tabled value of ‘t’ at 0.01evel of significance is 2.58. Since the calculated ‘t’ value is greater  than the tabled value, it can be inferred that  mean difference  in  conflict management competency  between student teachers having    average  and low Perceived Comfort of Home Environment    is statistically significant at 0.01 level.
Discussion
	The mean scores of conflict management competency of student teachers having average and low     Perceived Comfort of Home Environment      were analyzed. It is found that the mean difference in   conflict management competency   of student teachers having   Perceived Comfort of Home Environment    average and low is statistically   significant. Hence it can be concluded that student teachers having average and low Perceived Comfort of Home Environment   average and low are not at all equal in their conflict management competency. 
4.11.	THREE WAY (2x2x3) ANOVA FACTORIAL DESIGN
	The analysis and discussion of results with regard to 3-way ANOVA technique are described in the following section.
4.11.1.	Main and interaction effect of Gender, Background faculty and perceived comfort of home environment on conflict management competency (2  3  3 Factorial Design)
	To find out whether the variables Gender, Background faculty and  perceived comfort of home environment have any main and interaction effects on conflict management competency  of student teachers in the teacher training institutes  and, 3 way ANOVA with 2x2x3 factorial design was done for 800 cases. The details regarding ANOVA are shown in   table 24.

TABLE 24
Main and Interaction Effects of 
Gender, Background faculty and Perceived 
Comfort of Home environment on Conflict Management Competency
	Source of Variation
	Sum of squares
	DF
	Mean Squares
	F - Value

	Main Effects
	41174.223
	5
	6863.58
	199.45

	Gender
	7.31978
	1
	7.31
	0.212

	Background faculty
	240.0932
	2
	120.04
	3.48**

	Perceived Comfort of Home environment
	40926.81
	2
	20463.40
	594.66*

	Gender x Background faculty
	230.6463
	2
	115.32
	3.351*

	Gender x Perceived Comfort of Home environment
	8.856607
	2
	4.42
	0.12

	Background faculty X Perceived comfort of home Environment
	222.4381
	4
	55.60
	1.616

	Gender X Background faculty X Perceived Comfort of Home environment
	350.8937
	4
	87.72
	2.549*

	Residual
	26909
	782
	34.41
	

	Total
	81700.229
	799
	
	


*Mark indicates significance at 0.01 level.
**Mark indicates significance at 0.01 level
	From the Table 24 it is found that the F value for the main effect of Gender on Conflict Management Competency is 0.212, which is less than 3.00 the tabled value  of ‘F’ for (1,782) degrees of freedom at 0.05 level of significance. This indicates that the main effect of the variable Gender on Conflict Management Competency is not significant at 0.05 level of significance. 
	The F –value for the main effect of Background faculty on Conflict Management Competency is 3.48, which is greater than 3.000 the tabled value of F for (2,782) degrees of freedom at 0.05 level of significance.  Hence it can be concluded that the main effect of the variable Background faculty   on   Conflict Management Competency is significant at 0.05 level.     
	The F–value for the main effect of Perceived comfort of home Environment on Conflict Management Competency is 594.66, which is greater than  3.000 the tabled value of F for (2,782) degrees of freedom at 0.05 level of significance.  Hence it can be concluded that the main effect of the variable Background faculty on Conflict Management Competency is significant at 0.05 level.
	The above results shows that  the variable Conflict Management Competency of student teachers does not vary  significantly with gender but it varies significantly with Background faculty  and Perceived comfort of home Environment. 

The Interaction Effect of Gender and Background faculty on Conflict Management Competency
	From the table 24 it is found that the ‘F’ value obtained for the interaction effect of Gender and Background faculty on Conflict Management Competency is 3.351 which is greater than 3.32 for (2,782) degrees of freedom at 0.01 level of significance. This implies that the variables Gender and Background faculty have significant interaction effect on Conflict Management Competency of student teachers in the teachers training institutes. 
The Interaction Effect of Gender and Perceived Comfort of Home Environment   on Conflict Management Competency
	The ‘F’ value obtained for the two way  interaction  of  Gender and Perceived comfort of home Environment  on Conflict Management Competency is 0.12 ,which is less than 2.37 for (2,782) degrees of freedom at 0.05 level of significance.  Since the calculated value is less than the tabled value, it can be concluded that the interaction effect of Gender and Perceived comfort of home Environment on Conflict Management Competency of student teachers in the teachers training institutes is not significant at 0.05 level. 

The Interaction Effect of Background faculty and Perceived Comfort of Home Environment on Conflict Management Competency
	In the case of background faculty  and Perceived comfort of home Environment,  the ‘F’ value obtained for the two way  interaction is1.61, which is less than 2.37, the tabled value of F (4,782) degrees of freedom at 0.05 level of significance. This implies that the interaction effect of background faculty and Perceived comfort of home Environment on Conflict Management Competency of student teachers in the teachers training institutes is not significant at 0.05 level. 
The Interaction Effect of Gender, Background faculty and Perceived Comfort of Home Environment on Conflict Management Competency
	When the three- way interaction of gender, background faculty and Perceived comfort of home Environment on Conflict Management Competency is considered  the  ‘F’ – value obtained is 2.54, which is greater than  2.37 the tabled value of F for (4,782) degrees of freedom at 0.05 level of significance. This implies that the variables Gender, Background faculty and Perceived comfort of home Environment have significant interaction effect on Conflict Management Competency of student teachers in the teachers training institutes. 
	It can be concluded that the Conflict Management Competency of student teachers in the teachers training institutes does not vary with gender. But it varies with the Background faculty and Perceived comfort of home Environment. Conflict Management Competency does not vary among the sub samples based on the variables gender and Perceived comfort of home Environment and among sub samples the background faculty and Perceived comfort of home Environment. Also Conflict Management Competency varies when the interaction of gender, background faculty and Perceived comfort of home Environment is considered. 

SUMMARY, FINDINGS, CONCLUSION 
AND SUGGESTIONS

	This chapter provides a retrospective view of the study, major findings, educational implications and suggestions for further research in this area
5.1. 	STUDY IN RETROSPECT
	The present study is entitled as PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY OF STUDENT TEACHERS IN TEACHERS TRAINING INSTITUTES OF KERALA. 
5.2. 	VARIABLES
	The investigator selected Conflict management competency as dependent variable and Perceived comfort of Home Environment as independent variable. The classificatory variables are Gender, Type of Institution, and Background Faculty.
[bookmark: _Toc245199359][bookmark: _Toc245199402][bookmark: _Toc245199580][bookmark: _Toc245200149]5.3.	OBJECTIVES
[bookmark: _Toc245199360][bookmark: _Toc245199403][bookmark: _Toc245199581][bookmark: _Toc245200150]	The objectives of the study are following
1.	To find  out  if   there  exists  any  significant  relationship  between  perceived  comfort of  home environment  and  conflict management  competency  of  student  teachers in teacher training institutes for the total sample.
2. 	To find out if there exist any significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on
	a) Gender b) Type of management of Institution c) Background Faculty 
3) 	To find out whether any significant difference exists in the mean scores of   perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of management of Institution c) Background Faculty  
  4)  	To find out whether any significant difference exists in the mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
      	a) High b) Average c) Low 
5)  	To find out the main and interaction effect of the variables Gender, Background Faculty and perceived comfort of home environment on conflict management competency of student teachers in the teacher training institutes 
5.4. 	HYPOTHESES
	The present   study is designed to test the following hypothesis.
1) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample
2) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the sub samples based on a) Gender b) Type Of management of Institution c) Background Faculty
3) 	There exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of management of Institution c) Background Faculty
4) 	There exists significant difference in the   mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
 5)  	Gender, Background Faculty and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes  
5.5. 	METHODOLOGY
5.5.1. 	Sample
	The study was conducted on a sample of  800 student teachers from 15 teacher training institutes  of various  districts in Kerala  .The sample selection was done using stratified random sampling technique giving due representation to factors like  Gender,  Type of Institution and  Background Faculty.
5.5.2. 	TOOLS USED
	The investigator used following tools for the study conflict management competency inventory (Abdul Hameed Mukthar Mahal and    Nizha Khan, 2009).
	2. Scale of  Perceived Comfort of Home Environment (Abdul Hameed Mukthar Mahal and  Rageena. P.M, 2006).

5.5.3.	STATISTICAL TECHNIQUES USED FOR THE ANALYSIS OF DATA 
	The data collected were analysed using the following techniques 
1) Preliminary Statistics 
2) Pearson’s Product Moment Coefficient of Correlation (r)
3) The Test of Significance of Means For large independent samples        
4) Three –Way ANOVA (2x2x1 Design)
5.6.	MAJOR FINDINGS OF THE STUDY 
	The major findings of the study are following 
1. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers   for the total sample( r = 0.92)
2. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of  male student teacher ( r = 0.95) 
3. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of  female student teachers    ( r = 0.91)
4. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers   in the government teacher training institutes( r = 0.90)
5. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  in the aided  teacher training institutes( r = 0.92) 
6. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  in the unaided  teacher training institutes( r = 0.93) 
7. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  having background faculty science    ( r = 0.91) 
8. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  having background faculty  humanities      ( r = 0.90) 
9. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  having background faculty commerce  teacher  ( r = 0.89) 
10. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers   in the government teacher training institutes ( r = 0.91) 
11. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers   in the aided teacher training institutes ( r = 0.90) 
12. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of male student teachers   in the unaided teacher training institutes ( r = 0.93) 
13. There exists a very high relationship between perceived comfort of home environment and conflict management competency of female student teachers    in the unaided teacher training institutes (r = 0.89).
14.  There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty science in the government teacher training institutes ( r = 0.91) 
15. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty humanities in the government teacher training institutes ( r = 0.90) 
16. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty science in the aided teacher training institutes ( r = 0.91) 
17. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty humanities  in the  aided teacher training institutes ( r = 0.92) 
18. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty science in the unaided teacher training institutes ( r = 0.93) 
19. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty humanities  in the  unaided teacher training institutes ( r = 0.88) 
20. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty  commerce in the unaided teacher training institutes ( r = 0.78) 
21. There is no significant difference in the perceived comfort of home environment  between male and female student teachers (‘t’ value =1.26)
22. There is no significant difference in the perceived comfort of home environment  between   student teachers in  the government and aided teacher training institutes (‘t’ value =0.34)
23. There is no significant difference in the perceived comfort of home environment  between   student teachers in  the  aided and unaided teacher training institutes (‘t’ value =0.05 )
24. There is no significant difference in the perceived comfort of home environment  between student teachers in  the government and unaided teacher training institutes (‘t’ value =0.35)
25. There is no significant difference in the perceived comfort of home environment  between   student teachers having background faculty science and humanities (‘t’ value =1.20)
26. There is no significant difference in the perceived comfort of home environment  between   student teachers having background faculty science and commerce (‘t’ value =0.002)
27. There is no significant difference in the perceived comfort of home environment  between   student teachers having background faculty   commerce and humanities (‘t’ value =0.78)
28.  There is no significant difference in the conflict management competency  between male and female student teachers (‘t value =1.350)
29.  There is no significant difference in the conflict management competency between student teachers in the government and aided teacher training institutes. (‘t’ value =0.67)
30.  There is no significant difference in the conflict management competency between student teachers in the government and unaided teacher training institutes. ( ‘ t ‘ value =0.35 )
31.  There is no significant difference in the conflict management competency between student teachers in the aided and unaided teacher training institutes. (‘t’ value =0.42)
32.  There is no significant difference in the conflict management competency  between student teachers  having background faculty science and humanities (t = 1.34)
33.  There is no significant difference in the conflict management competency  between student teachers  having background faculty science and  commerce (t = 0.07)
34.  There is no significant difference in the conflict management competency  between student teachers  having background faculty humanities and  commerce (t = 0.78)
35. There exists significant difference in the conflict management competency  between student teachers having high and average perceived comfort of home environment  (‘t’ value = 58.58 )
36.  There exists significant difference in the conflict management competency  between student teachers having high and low perceived comfort of home environment  (‘t’ value = 50.45)
37.  There exists significant difference in the conflict management competency  between student teachers having  average and low perceived comfort of home environment  (‘t’ value = 18.41 )
38. Gender has no significant main effect on  conflict management competency  of student teachers (F =0.212 , P>0.05 for 782 degrees of freedom)
39. Background faculty has significant main effect on  conflict management competency  of student teachers (F = 3.48 , P< 0.05 for 782 degrees of freedom)
40. Perceived comfort of home environment  has  significant main effect on  conflict management competency  of student teachers (F =594 , P<0.01for 782 degrees of freedom)
41. Gender and background faculty has significant interaction effect on conflict management competency of student teachers  (F= 3.35, P < 0.01 for 782 degrees of freedom)
42. Gender and perceived comfort of home environment  has no significant interaction effect on conflict management competency of student teachers  (F= 0.128,P > 0.05, for 782 degrees of freedom)
43. Background faculty and perceived comfort of home environment  has no significant interaction effect on conflict management competency of student teachers  (F= 1.61 ,P > 0.05, for 782 degrees of freedom)
44. Gender, perceived comfort of home environment  and background faculty has significant interaction effect on conflict management competency of student teachers  (F= 2.54, P < 0.05 for 782 degrees of freedom)

5.7.	TENABILITY OF HYPOTHESES
	Hypothesis 1 states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers. The correlation coefficient obtained for these variables shows very high correlation (r = 0.92).Therefore hypothesis 1 is fully accepted.
	Hypothesis 2(a) states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on gender. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on gender. The correlation coefficient obtained for males (r = 0.95) shows very high relationship and that for females (r =0.91) also shows very high relationship. Therefore hypothesis 2(a) is fully accepted. 
	Hypothesis 2(b) states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on type of management of Institution. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on type of management of institution. The correlation coefficient obtained these  variables are significant and obtained values shows very high correlation for student teachers in government teacher training institutes (r = 0.90), aided teacher training institutes ( r = 0.92) and unaided teacher training institutes (r = 0.93).Therefore hypothesis 2(b) is fully accepted.
	Hypothesis 2(c) states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on background faculty. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on background faculty. The correlation coefficient obtained these variables are significant and obtained values shows very high correlation for student teachers having background faculty science (r = 0.91), Humanities (r = 0.90) and commerce (r = 0.89).Therefore hypothesis 2(c) is fully accepted.
	Hypothesis 3(a) states that there exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers between relevant sub samples based on gender. The results of comparison of the mean scores of males and females in the perceived comfort of home environment and conflict management competency indicate that there is no significant difference in the perceived comfort of home environment and conflict management competency. Therefore hypothesis 3(a) is rejected with respect to males and females.
	Hypothesis 3(b) states that there exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers between relevant sub samples based on   type of management of institutions. The results of comparison of the mean scores of student teachers in government, aided and unaided teacher training institutes in the perceived comfort of home environment and conflict management competency indicate that there is no significant difference in the perceived comfort of home environment and conflict management competency.  Hence hypothesis 3(b) is rejected.					
	Hypothesis 3(c) states that there exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers between relevant sub samples based on background faculty. The results of comparison of the mean scores of student teachers having background faculty science, humanities and commerce in the perceived comfort of home environment and conflict management competency indicate that there is no significant difference in the perceived comfort of home environment and conflict management competency.  Hence hypothesis 3(c) is rejected.	
	Hypothesis 4 states that there exists significant difference in the   mean scores of conflict management competency between the sub samples based on high, average and low perceived comfort of Home Environment . The results of comparison of the mean scores of conflict management competency between the sub samples based on high, average and low perceived comfort of Home Environment indicate that there is a significant difference perceived comfort of home environment and conflict management competency.  Hence hypothesis 4 is accepted.  
	Hypothesis 5 states that gender, type of management of Institution and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes.  The findings reveal that there is no significant main effect of gender and type of management of Institution on   conflict management competency, but the main effect of perceived comfort of home environment on conflict management competency is significant. The interaction effect of the variable gender and perceived comfort of home environment is not significant. The interaction effect of the variable gender and type of management of Institution is not significant. The interaction effect of the variable perceived comfort of home environment and type of management of Institution is not significant. The variables gender, type of management of Institution and perceived comfort of home environment have no significant interaction effect on conflict management competency. Hence hypothesis 5 is partially accepted.
	Hypothesis 5 states that gender, background faculty and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes. The findings reveal that there is no significant main effect of gender on conflict management competency but the main effects of variables background faculty and perceived comfort of between perceived comforts of home environment is significant The interaction effect of the variables gender and background faculty on conflict management competency is significant.  The interaction effect of the variables gender and perceived comfort of home environment on conflict management competency is significant. The interaction effect of the variables perceived comfort of home environment and background faculty on conflict management competency is not significant.  The variables gender, background faculty and perceived comfort of home environment have significant interaction effect on conflict management competency. Hence hypothesis 5 is partially accepted.

5.8. 	CONCLUSION  
	The investigator reached the following conclusions after conducting the study.    
	Perceived comfort of home environment and conflict management competency of student teachers were analysed. Results shows that there is significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the teacher training institutes. The mean scores of male and female student teachers are equal in their conflict management competency. There is no significant difference between government, aided and unaided student teachers in perceived comfort of home environment and conflict management competency. There is significant difference in the mean scores of conflict management competency between the sub samples based on high, average and low perceived comfort of Home Environment  
	ANOVA results shows that there is no significant main effect of gender on conflict management competency but the main effects of variables background faculty  and perceived comfort of between perceived comfort of home environment is significant. The interaction effect of the variables gender and background faculty on conflict management competency is significant.  The interaction effect of the variables gender and perceived comfort of home environment on conflict management competency is significant. The interaction effect of the variables perceived comfort of home environment and background faculty on conflict management competency is not significant.  The variables gender, background faculty and perceived comfort of home environment have significant interaction effect on conflict management competency.  
5.9.	EDUCATIONAL IMPLICATIONS
	In the present study it was found that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the teacher training institutes of various districts of Kerala. The female and male student teachers are equal in their perceived comfort of home environment and conflict management competency. The results obtained from correlation analysis in comparison of scores perceived comfort of home environment and conflict management competency between relevant subsamples revealed notable difference in them. This shows that perceived comfort of home environment and conflict management competency are related variables so it can be concluded that perceived comfort of home environment of student teachers influence their conflict management competency. From this it can also be concluded that conflict management competency differ significantly between student teachers belong to different levels of perceived comfort of home environment
	The major findings of the study and conclusions drawn helped the investigator to put forward the following suggestions for the improvement of educational practice in the teacher education programmers
· The student teachers should be made aware of the importance of the healthy and comfortable home environment to improve conflict management competency.
· The student teachers should be made aware of their roles to maintain their home environment comfortable and healthy so as to improve their conflict management competency.
· Student teachers with low conflict management competency should be identified and guided properly to equip them with the ability to maintain the home environment more comfortable.
· An awareness programme should be conducted for the parents of student teachers so as to make them aware of the importance of comfort of home environment to enhance the conflict management competency.
· Studies should be conducted to find out the ways to make home environment comfortable.

5.10.	SUGGESTIONS FOR FURTHER RESEARCH
	The findings of the study helped the investigator to put forward   following suggestions.
· Relationship between conflict management competency and academic achievement of secondary school students can be found out.
· The study can be replicated on students undergoing undergraduate courses.
· The study can be replicated on student teachers in colleges of education.
· A study can be conducted to find out the levels of conflict management competency of teachers at different levels. 
· A study on conflict management competency in relation to intelligence can be conducted.
· A study can be conducted to find out perceived comfort of home environment and conflict management competency of student teachers in different socio economic status
· A study on conflict management competency in relation to academic achievement of student teachers can be conducted.
· A study can be conducted to find out perceived comfort of home environment and conflict management competency of student teachers in different socio economic status.
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DRAFT

Abdul Hameed Mukthar Mahal                           	Nizha Khan
Lecturer in Education                                          	MEd Student
Farook Training College                                      	Farook Training College                                      
Instructions
	Given below are some situations related with the student’s day to day life and in class room conditions. For every question four options are given. From among them please choose the most appropriate option according to your view.
1.   	What will you do when you realize that you forgot to take the seminar paper just before the presentation?
a)  You will inform the matter to the teacher and get for the permission to present the paper next day
b)  	You will say some excuses to postpone the presentation.
c)	You will inform the teacher that you cannot present the paper today.
d)	You will act like sick.
2.	What will you do when your intimate friend request you to submit assignment together with him or her only at the last date of submission?
a)	You will refuse friends request.
b)	You will say sorry to the friend.
c)	You will postpone submitting assignment for the friend
d)	You will help the friend to submit the assignment before the date of submission.
3. 	In your answer paper one of the answers has been checked but mark is not given. The teacher who valued the paper is very strict. What will you do in this situation?
a) 	You will ask the teacher why she/ he has not given the mark.
b) 	You will not do anything.
c) 	You criticize the teacher.
d) 	You will compare the answer paper with others and then ask for the reason to the teacher.
4.  	What will you do when someone point out your fault in front of others?
a)  You will analyze the criticism and take only those which is right for you.
b) 	You will oppose him
c) 	You will point out others part in your fault.
d) 	You will point out others fault just like made by you.
5.   	What will you do when a person ask for help who never keep promises to you?
a)	You will help the person without remember him  
b)	You will help the person without remembering him about the promises.
c) 	You will not help him and remember him about the promises.
d)  You will tease him.
6.   	What will you do when a classmate say gossips about you to your friends?
a)	You will not do anything
b) 	You say that the classmate’s character was not good to your friends.
c)	You will ask him directly the reason behind gossiping.
d)	You will ask about gossiping to the classmate through friends.                 
7. In your class a valuable thing is lost from your classmates bag but when you reach home that thing is found in your bag What will you do?
a) You  will give back that thing next day itself
b) You  will give back that thing without informing others
c) You will not do any thing
d) You will put that thing in the class secretly.
8. You and your intimate friend quarreled on an issue. You think that the fault is in your side. What will you do in such a situation?
a) You will avoid situations to see that friend
b) You will say sorry to that friend through another friend
c) You will say sorry directly to that friend
d) You will say that fault is in your  friends side
9. One of your classmates always interferes in all your activities. But you never like that.  What will you do in such a situation?
a) You will directly tell your dislike to  the classmate
b) You will avoid the classmate 
c) You will inform your dislike to him
d) You will not do anything
10. What will you do when your valid opinion is discarded in a class debate?
a) You will not do anything
b) You will respond with anger
c) You will explain your opinion with more evidences
d) You will ask reason for the rejection of your opinion
11.     	After completion of an assignment you understood that the content has             changed and you do not have the time to rewrite. What will you do in       such a situation?   
a) You will ask the teacher in charge to allow much more time for submitting the assignment
b) You  will submit the assignment as it is 
c) You will take leave by telling excuses
d) You will say that the content had changed because your teacher did not explained it well 
12.	What will you do when you forget to take the assignment from home to be submitted today itself?
a) 	You will inform the teacher about that 
b) 	You will inform the teacher only when the teacher asked about that
c)  	You will bunk the class, write and submit the assignment
d) 	You will go back home      
13. 	You came late to the class in the first period and the teacher in charge of the class is very strict. What will you do in such a situation?
a) 	You will tell pardon for late coming and get permission to enter into the class
b) 	You will go back home
c) 	You will wait outside the class
d)	You will enter the class after the first period
14.    	You have exams tomorrow but the day before your examination you have lots study before the exam. What will you do in such a situation?
a)	You will inform the guest about the exam and then go for your studies
b)	You will think that other members will take care of the guests
c) 	You will take care of the guest
d)	You will study only when the guest are in their own activity
15.	You have exams after two days and your intimate friend requested you to give that exams note book? What will you do in such a situation?   
a)	You will tell that I will give it that exam
b)	You will give the book and tell you didn’t studied yet
c) 	You will give the book without any condition
d) 	You will tell I cannot give it
 16.	What will you do when you are forced to sit near your classmate who was enemy with you when you go for the excursion because there are no vacant seats?
a) You will  sit near to him and  point out faults of your classmate
b) You will try to make friendship with him or her
c) You sit there and keep quiet
d) You sit there and analyze the reasons for how you and your classmate became enemies
17.	What will you do when your friend tease you in front of others?
a) You will tease back 
b) You will ask secretly about the reasons behind teasing
c) You will do nothing
d) You will  immediately ask the reason for  teasing
18.	What will you do when a friend depends on you very much and that will create inconveniences for you?
a)	You did not bother about the inconveniences and help the friend
b)	You will convince your friend about your inconveniences
c)	You will avoid the friend without making any ill feelings
d)	You will avoid that friend
19.	You and your intimate friend quarreled on an issue. You know fault is with your friend that the reason for the quarrel is your friend. What will you do in such a situation?   
a)	You will convince your friend that the fault with your friend
b)	You will inform other friends that the fault is with your friend 
c) 	You will end the relationship with friend
d) 	You will not respond 
20.	Your two intimate friends quarreled on an issue and you know that one among them is correct. What will you do in this situation?
a) 	You will criticize the friend on the wrong side
b) 	You will point out your friends fault and mediate the quarrel 
c) 	You will think that let them settle their dispute
d) 	You will criticize both your friends  
21.	When you go for teaching practice the concerned teacher ask you to handle all the extra periods which would create some inconveniences for you. What will you do in this situation?
a) 	You will take all the periods that has given to you
b) 	You will inform your inconveniences to the head of the school
c)	You will act according to the directions from the college
d) 	You will criticize the school and teachers
22. 	When you are going to your college, a blind person requested you to show him the way but you have to reach the college at time. The principal of the college was very strict. What will you do in this situation? 
a) 	You will take that blind person to his place and later explain it to your principal
b) 	You will explain your inconveniences to him
c) 	You will ignore him
d) 	You will ask another person to help him
23.	What will you do when you cannot submit the assignment due to some problems in your house and the teacher in charge is very strict?
a) 	You will explain the problems to the teacher and request to give you more time to submit.
b)	You will give explanation only when the teacher ask you about the assignment
c)	You will take leave on the submission date of the assignment
d) 	You will criticize the strictness of your teacher
24. 	During teaching practice while you are taking classes one of your students pointed out a mistake in content taught by you. What will you do in such a situation?  
a) 	You will not say any thing at that time and clear the mistake next day
b) 	You will apologize and clear that mistake 
c)	You will ignore that
d) 	You will counter question the student who pointed out your mistake
25. 	In your class one of your  classmate is caught for theft and you know the real person who has done that theft. What will you do in such a situation?  
a)	You will not do anything 
b)	You will inform the teacher in charge and classmates
c) 	You will tempt that classmate to inform everybody
d) 	You will inform intimate friends secretly
26. 	What will you do when a student teases you while you were taking classes during teaching practice period?
a) 	You will not do anything
b) 	You will tease that student
c)	You will ask for explanation after the class
d)	You will ask for explanation in the class itself
27.	What will you do when you understand that a classmate, who had close relationship with you, had some bad habits?
a) 	You did not mind his bad habits and continue friendship with him.
b) 	You will avoid him
c) 	You will strongly criticize your friend’s habit; try to help him to get rid of that bad habit
 d)	You will criticize that friend and continue friendship with him.
28. 	What will you do when the conductor of the bus refuses to give you concession while going to the college?
a)	You will give full charge 
b)	You will quarrel with the conductor
c)	You will show the concession card and get the concession 
d) 	You will give full charge and criticize the conductor in front of others
29. 	What will you do when two students of your class quarreled while taking classes during teaching practice?
a)	You will respond with anger
b)	You will ask the reason behind the quarrel
c) 	You will think let them settle their dispute
d) 	You will mediate the quarrel and try to make friendship between them
30.	What will you do when you understand that your intimate friend has stolen a thing from your bag?
a)	You will directly ask about the theft to your friend
b) 	You will criticize the friend in front of others
c) You did not take it seriously because of your intimate friendship with him
d)	You will inform that friend’s parents
31. 	When your are at your teaching practice you are asked to take more classes than those suggested from the college and that will create some inconveniences to you What will you do in such a situation?  
a)	You will teach only those portions suggested from college
b) 	You will inform your inconveniences to your concerned teacher
c) 	You will not bother about the inconveniences and teach all the topics given to you
d)	You will inform that you cannot take all the portions
32.	What will you do when the teacher in charge has given a topic and ask you to present it at the morning assembly?
a)	You will try to escape from that
b)	You will present it courageously
c)	You will not present it
d) 	You will handover that responsibility to another friend
33.	What will you do when a teacher shows partiality and criticize all your activities?
a)	You will ask the teacher the reason behind his/her partiality
b)	You will criticize the teacher
c) 	You will complaint to your parents
d) 	You will think that the teacher’s activities are for your good
34. 	What will you do when your friend insults you in front of others?
a) 	You will insult him back
b)	You will secretly ask the reason for the insult
c) 	You will not do anything
d)	You will end the relationship with that friend
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	Given below are some situations related with the student’s day to day life and in class room conditions. For every question four options are given. From among them please choose the most appropriate option according to your view.
1.   	What will you do when you realize that you forgot to take the seminar paper just before the presentation?
a)  You will inform the matter to the teacher and get for the permission to present the paper next day
b)  	You will say some excuses to postpone the presentation.
c)	You will inform the teacher that you cannot present the paper today.
d)	You will act like sick.
2.	What will you do when your intimate friend request you to submit assignment together with him or her only at the last date of submission?
a)	You will refuse friends request.
b)	You will say sorry to the friend.
c)	You will postpone submitting assignment for the friend
d)	You will help the friend to submit the assignment before the date of submission.
3. 	In your answer paper one of the answers has been checked but mark is not given. The teacher who valued the paper is very strict. What will you do in this situation?
a) 	You will ask the teacher why she/ he has not given the mark.
b) 	You will not do anything.
c) 	You criticize the teacher.
d) 	You will compare the answer paper with others and then ask the reason to the teacher.
4.  	What will you do when someone point out your fault in front of others?
a)  You will analyze the criticism and take only those which is right for you.
b) 	You will oppose him
c) 	You will point out others part in your fault.
d) 	You will point out others fault just like made by you.
5.   	What will you do when a person ask for help who never keep promises to you?
a)	You will help the person without remember him  
b)	You will help the person without remembering him about the promises.
c) 	You will not help him and remember him about the promises.
d)  You will tease him.
6.   	What will you do when a classmate say gossips about you to your friends?
a)	You will not do anything
b) 	You say that the classmate’s character was not good to your friends.
c)	You will ask him directly the reason behind gossiping.
d)	You will ask about gossiping to the classmate through friends.                 
11. In your class a valuable thing is lost from your classmates bag but when you reach home that thing is found in your bag What will you do?
a) You  will give back that thing next day itself
b) You  will give back that thing without informing others
c) You will not do any thing
d) You will put that thing in the class secretly.
12. You and your intimate friend quarreled on an issue. You think that the fault is in your side. What will you do in such a situation?
a) You will avoid situations to see that friend
b) You will say sorry to that friend through another friend
c) You will say sorry directly to that friend
d) You will say that fault is in your  friends side
13. One of your classmates always interferes in all your activities. But you never like that.  What will you do in such a situation?
a) You will directly tell your dislike to  the classmate
b) You will avoid the classmate 
c) You will inform your dislike to him
d) You will not do anything
14. What will you do when your valid opinion is discarded in a class debate?
a) You will not do anything
b) You will respond with anger
c) You will explain your opinion with more evidences
d) You will ask reason for the rejection of your opinion
11.     	After completion of an assignment you understood that the content has             changed and you do not have the time to rewrite. What will you do in       such a situation?   
e) You will ask the teacher in charge to allow much more time for submitting the assignment
f) You  will submit the assignment as it is 
g) You will take leave by telling excuses
h) You will say that the content had changed because your teacher did not explained it well 
12.	What will you do when you forget to take the assignment from home to be submitted today itself?
a) 	You will inform the teacher about that 
b) 	You will inform the teacher only when the teacher asked about that
c)  	You will bunk the class, write and submit the assignment
d) 	You will go back home      

13. 	You came late to the class in the first period and the teacher in charge of the class is very strict. What will you do in such a situation?
a) 	You will tell pardon for late coming and get permission to enter into the class
b) 	You will go back home
c) 	You will wait outside the class
d)	You will enter the class after the first period
14.    	You have exams tomorrow but the day before your examination you have lots study before the exam. What will you do in such a situation?
a)	You will inform the guest about the exam and then go for your studies
b)	You will think that other members will take care of the guests
c) 	You will take care of the guest
d)	You will study only when the guest are in their own activity
15.	You have exams after two days and your intimate friend requested you to give that exams note book? What will you do in such a situation?   
a)	You will tell that I will give it that exam
b)	You will give the book and tell you didn’t studied yet
c) 	You will give the book without any condition
d) 	You will tell I cannot give it
 16.	What will you do when you are forced to sit near your classmate who was enemy with you when you go for the excursion because there are no vacant seats?
e) You will  sit near to him and  point out faults of your classmate
f) You will try to make friendship with him or her
g) You sit there and keep quiet
h) You sit there and analyze the reasons for how you and your classmate became enemies
17.	What will you do when your friend tease you in front of others?
e) You will tease back 
f) You will ask secretly about the reasons behind teasing
g) You will do nothing
h) You will  immediately ask the reason for  teasing
18.	What will you do when a friend depends on you very much and that will create inconveniences for you?
a)	You did not bother about the inconveniences and help the friend
b)	You will convince your friend about your inconveniences
c)	You will avoid the friend without making any ill feelings
d)	You will avoid that friend
19.	You and your intimate friend quarreled on an issue. You know fault is with your friend that the reason for the quarrel is your friend. What will you do in such a situation?   
a)	You will convince your friend that the fault with your friend
b)	You will inform other friends that the fault is with your friend 
c) 	You will end the relationship with friend
d) 	You will not respond 
20.	Your two intimate friends quarreled on an issue and you know that one among them is correct. What will you do in this situation?
a) 	You will criticize the friend on the wrong side
b) 	You will point out your friends fault and mediate the quarrel 
c) 	You will think that let them settle their dispute
d) 	You will criticize both your friends  
21.	When you go for teaching practice the concerned teacher ask you to handle all the extra periods which would create some inconveniences for you. What will you do in this situation?
a) 	You will take all the periods that has given to you
b) 	You will inform your inconveniences to the head of the school
c)	You will act according to the directions from the college
d) 	You will criticize the school and teachers
22. 	When you are going to your college, a blind person requested you to show him the way but you have to reach the college at time. The principal of the college was very strict. What will you do in this situation? 
a) 	You will take that blind person to his place and later explain it to your principal
b) 	You will explain your inconveniences to him
c) 	You will ignore him
d) 	You will ask another person to help him
23.	What will you do when you cannot submit the assignment due to some problems in your house and the teacher in charge is very strict?
a) 	You will explain the problems to the teacher and request to give you more time to submit.
b)	You will give explanation only when the teacher ask you about the assignment
c)	You will take leave on the submission date of the assignment
d) 	You will criticize the strictness of your teacher
24. 	During teaching practice while you are taking classes one of your students pointed out a mistake in content taught by you. What will you do in such a situation?  
a) 	You will not say any thing at that time and clear the mistake next day
b) 	You will apologize and clear that mistake 
c)	You will ignore that
d) 	You will counter question the student who pointed out your mistake
25. 	In your class one of your  classmate is caught for theft and you know the real person who has done that theft. What will you do in such a situation?  
a)	You will not do anything 
b)	You will inform the teacher in charge and classmates
c) 	You will tempt that classmate to inform everybody
d) 	You will inform intimate friends secretly
26. 	What will you do when a student teases you while you were taking classes during teaching practice period?
a) 	You will not do anything
b) 	You will tease that student
c)	You will ask for explanation after the class
d)	You will ask for explanation in the class itself
27.	What will you do when you understand that a classmate, who had close relationship with you, had some bad habits?
a) 	You did not mind his bad habits and continue friendship with him.
b) 	You will avoid him
c) 	You will strongly criticize your friend’s habit; try to help him to get rid of that bad habit
 d)	You will criticize that friend and continue friendship with him.
28. 	What will you do when the conductor of the bus refuses to give you concession while going to the college?
a)	You will give full charge 
b)	You will quarrel with the conductor
c)	You will show the concession card and get the concession 
d) 	You will give full charge and criticize the conductor in front of others
29. 	What will you do when two students of your class quarreled while taking classes during teaching practice?
a)	You will respond with anger
b)	You will ask the reason behind the quarrel
c) 	You will think let them settle their dispute
d) 	You will mediate the quarrel and try to make friendship between them
30.	What will you do when you understand that your intimate friend has stolen a thing from your bag?
a)	You will directly ask about the theft to your friend
b) 	You will criticize the friend in front of others
c) You did not take it seriously because of your intimate friendship with him
d)	You will inform that friend’s parents
31. 	When your are at your teaching practice you are asked to take more classes than those suggested from the college and that will create some inconveniences to you What will you do in such a situation?  
a)	You will teach only those portions suggested from college
b) 	You will inform your inconveniences to your concerned teacher
c) 	You will not bother about the inconveniences and teach all the topics given to you
d)	You will inform that you cannot take all the portions
32.	What will you do when the teacher in charge has given a topic and ask you to present it at the morning assembly?
a)	You will try to escape from that
b)	You will present it courageously
c)	You will not present it
d) 	You will handover that responsibility to another friend
33.	What will you do when a teacher shows partiality and criticize all your activities?
a)	You will ask the teacher the reason behind his/her partiality
b)	You will criticize the teacher
c) 	You will complaint to your parents
d) 	You will think that the teacher’s activities are for your good
34. 	What will you do when your friend insults you in front of others?
a) 	You will insult him back
b)	You will secretly ask the reason for the insult
c) 	You will not do anything
d)	You will end the relationship with that friend

APPENDIX - IE
CONFLICT MANAGEMENT COMPETENCY INVENTORY
RESPONSE SHEET 

     Name     :                                               Name of the Institution:

     Sex         :  Male /Female                      Type of Institution        :
                                                                   Govt / Aided /Unaided  
     District  :                                               Back ground Faculty     :                                                 
                                                                   Humanities /Science /      
                                                                   Commerce

	Sl. No.
	a
	b
	c
	d
	
	Sl. No.
	a
	b
	c
	d

	1
	
	
	
	
	
	18
	
	
	
	

	2
	
	
	
	
	
	19
	
	
	
	

	3
	
	
	
	
	
	20
	
	
	
	

	4
	
	
	
	
	
	21
	
	
	
	

	5
	
	
	
	
	
	22
	
	
	
	

	6
	
	
	
	
	
	23
	
	
	
	

	7
	
	
	
	
	
	24
	
	
	
	

	8
	
	
	
	
	
	25
	
	
	
	

	9
	
	
	
	
	
	26
	
	
	
	

	10
	
	
	
	
	
	27
	
	
	
	

	11
	
	
	
	
	
	28
	
	
	
	

	12
	
	
	
	
	
	29
	
	
	
	

	13
	
	
	
	
	
	30
	
	
	
	

	14
	
	
	
	
	
	31
	
	
	
	

	15
	
	
	
	
	
	32
	
	
	
	

	16
	
	
	
	
	
	33
	
	
	
	

	17
	
	
	
	
	
	34
	
	
	
	





APPENDIX - IF
CONFLICT MANAGEMENT COMPETENCY 
SCORING KEY
  
	Q.No
	a
	b
	c
	d

	1
	4
	2
	3
	1

	2
	4
	3
	1
	2

	3
	4
	2
	1
	3

	4
	4
	1
	3
	2

	5
	4
	2
	3
	1

	6
	1
	2
	4
	3

	7
	4
	3
	1
	2

	8
	2
	3
	4
	1

	9
	4
	2
	3
	1

	10
	1
	2
	4
	3

	11
	4
	3
	2
	1

	12
	4
	3
	2
	1

	13
	4
	1
	3
	2

	14
	4
	3
	1
	2

	15
	2
	3
	1
	4

	16
	1
	4
	3
	2

	17
	1
	3
	2
	4

	18
	1
	4
	3
	2

	19
	4
	2
	1
	3

	20
	3
	4
	2
	1

	21
	2
	4
	3
	1

	22
	4
	3
	1
	2

	23
	4
	3
	2
	1

	24
	3
	4
	2
	4

	25
	1
	4
	3
	2

	26
	1
	2
	3
	4

	27
	2
	1
	4
	3

	28
	1
	3
	4
	2

	29
	1
	3
	2
	4

	30
	4
	3
	1
	2

	31
	2
	4
	1
	3

	32
	2
	4
	1
	3

	33
	4
	3
	2
	1

	34
	3
	4
	1
	2


 
 

APPENDIX - IIA
PERCIVEIVED COMFORT OF HOME ENVIRONMENT 
FINAL (MALAYALAM)

APPENDIX - IIB
PERCIVEIVED COMFORT OF HOME ENVIRONMENT 
FINAL (ENGLISH)

APPENDIX - IIC
PERCIVEIVED COMFORT OF HOME ENVIRONMENT 
RESPONSE SHEET 
APPENDIX - III
DETAILS OF TEACHER TRAINING INSTITUTES SELECTED FOR THE COLLECTION OF DATA


	Sl No
	Type of Management of Institution
	Name of the Institution

	1
	Government
	DIET, Tirur

	2
	
	GTTI, Malappuram

	3
	
	DIET, Chengannur

	4
	
	DIET, Kottarakkara

	5
	
	GTTI for Men, Kozhikode

	6
	
	GTTI for Women,  Kozhikode

	1
	Aided
	Sevamandir TTI, Ramanattukara

	2
	
	PSMOTTI,  Tirurangadi

	3
	
	NSSTTI,  Kaviyoor

	4
	
	IHMTTI,  Kollam

	5
	
	P.M.V.T.T.I, Peringara

	1
	Unaided
	MMETTI, Malappuram

	2
	
	MCTTTI, Malappuram

	3
	
	KMCTTTI, Mukkam

	4
	
	Marthoma TTI, Pathanamthitta

	5
	
	JSTTI, Pullickal





 
PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY OF STUDENT TEACHERS IN TEACHERS TRAINING INSTITUTES 
OF KERALA











NIZHA KHAN







Summary of the dissertation 
submitted to the University of Calicut for the partial fulfillment 
of the requirements for the Degree of

MASTER OF EDUCATION










FAROOK TRAINING COLLEGE
UNIVERSITY OF CALICUT
2009
INTRODUCTION
	Education is basically a social process which is concerned with how the student develops as an individual and in group relations. Its objective is to prepare the individual for participation in society, and it serves as a vehicle by which the culture of the group can be transmitted and perpetuated. Education is preparation for life. Education is experience. Education aims at developing the potential of the individual to maximum. It is an institutionalized and formal setup for the specific period .The quality of education we provide to our children depends to a large extend on the quality of teacher education we inject to our education system.  As society becomes more and more complex the demands on schools and teachers are increasing. Those responsible for education of teachers used to ensure that the professional development and training of teachers at all levels must respond to these challenges. The National Curriculum Framework for teacher education, 2005 said that the bottom line of teacher education should be the quality of teacher performance in terms of its impact on the learner and indirectly on larger social transformation.
	The mental, emotional, and social competencies are responsible for the success of a person. Among these social competence is an essential ingredient of modern civilization and the essential attribute of the fast moving society. For successful interpersonal interaction, a higher order of social competence is required. Among many social competencies, conflict management plays a vital role in the development of the personality. 
	Conflict is a state of unresolved differences within an individual, between individuals, an individual or group or one or two groups. Every day people encounter many internal as well as interpersonal conflicts. The student teachers are encountering conflicts within themselves as well as with classmates, family and society. Most of the people view conflict as a n opportunity for growth. According to Jong, 1993, one should realize that conflicts contain a small core of truly incompatible goals. So the student teachers should learn to view conflict as a powerful stimulus for growth and change. Conflicts are a natural part of life and therefore a natural part of school life. Learning to deal constructively with conflict is a life-skill student’s need. When students learn to resolve their own conflicts, the atmosphere at school is more pleasant for everyone. Teachers can spend more time in teaching and students can spend more time in learning the main paradigm of professional education is sufficiently changed in actual roles of teacher and students Old methodology was based on concept of classroom as the ultimate place of knowledge receiving where teacher plays the role of source and transmitter of information and knowledge and learners play the role of receivers. Teacher could learn from his/her experience. But now with rapid technologies' changes very few teachers can teach from their own experience.
	Since the teachers have the potential to influence the lives of students and guide them, understand themselves and society and turn their conflict into dynamic opportunities for development. In institutionalized settings we work in teams and when team members respond ineffectively to conflict, it can lead to anger, hurt feelings, and resentment. As these feelings increase, conflict escalates into disputes, viewpoints become polarized, and verbal personal attacks may occur.   Relationships are impaired and the potential for good outcomes decreases. If the dispute continues to build, team members may find themselves on separate "sides" in a due process hewing. Alternatively, when team members respond effectively to the presence of conflict, it can lead to improved understanding, stronger relationships and more effective problem solving. While there will often be tension as issues are worked through, a commitment within the team to successful conflict management can prevent conflict from escalating to the level of a dispute. Through successful conflict management, the team is then able to discern better solutions for meeting students' needs. So the management of conflict is productively a skill and the student teachers must have the ability to manage their conflict in their professional life.
	Rich environments provide support for the personality development .Apart from heredity various environments play a significant role in shaping the individuals. Family or home had a major role in contributing to the personality development of individuals. Family or home had a major role in contributing to the personality development of individuals. Also the education and occupation of parents, religion, and caste have a strong bearing on the success of any individual in life. Environmental forces help an individual to form and develop various capabilities. The healthy family and positive attitude of parents and family members bring desirable impact on children in picking up desirable qualities. 
STATEMENT OF THE PROBLEM
	The present study is entitled as PERCEIVED COMFORT OF HOME ENVIRONMENT AND CONFLICT MANAGEMENT COMPETENCY OF STUDENT TEACHERS IN TEACHERS TRAINING INSTITUTES OF KERALA. 
VARIABLES
 The present investigation have following dependent, Independent and classificatory variables. 
  

Independent Variable
	Perceived comfort of Home Environment is treated   as independent variable 
  Dependent Variable
	Conflict management competency is considered as Dependent Variable
  Classificatory Variables
	Gender, Background Faculty, Type of institution is considered as classificatory variables.
OBJECTIVES
	The objectives of the study are following
1.	To find  out  if   there  exists  any  significant  relationship  between  perceived  comfort of  home environment  and  conflict management  competency  of  student  teachers in teacher training institutes for the total sample.
2. 	To find out if there exist any significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on
	a) Gender b) Type of management of Institution c) Background Faculty 
3) 	To find out whether any significant difference exists in the mean scores of   perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of management of Institution c) Background Faculty  
  4)  	To find out whether any significant difference exists in the mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
      	a) High b) Average c) Low 
5)  	To find out the main and interaction effect of the variables Gender, Background Faculty and perceived comfort of home environment on conflict management competency of student teachers in the teacher training institutes 
HYPOTHESES
	The present   study is designed to test the following hypothesis.
1) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample
2) 	There exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the sub samples based on a) Gender b) Type Of management of Institution c) Background Faculty
3) 	There exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers   between relevant sub samples based on
	a) Gender b) Type of management of Institution c) Background Faculty
4) 	There exists significant difference in the   mean scores of conflict management competency between the sub samples based on perceived comfort of Home Environment  
	a) High b) Average c) Low   
 5)  	Gender, Background Faculty and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes  
METHODOLOGY
Sample
	The study was conducted on a sample of  800 student teachers from 15 teacher training institutes  of various  districts in Kerala  .The sample selection was done using stratified random sampling technique giving due representation to factors like  Gender,  Type of Institution and  Background Faculty.
TOOLS USED
	The investigator used following tools for the study conflict management competency inventory (Abdul Hameed Mukthar Mahal and    Nizha Khan, 2009).
	2. Scale of  Perceived Comfort of Home Environment (Abdul Hameed Mukthar Mahal and  Rageena. P.M, 2006).

STATISTICAL TECHNIQUES USED FOR THE ANALYSIS OF DATA 
	The data collected were analysed using the following techniques 
1) Preliminary Statistics 
2) Pearson’s Product Moment Coefficient of Correlation (r)
3) The Test of Significance of Means For large independent samples        
4) Three –Way ANOVA (2x2x1 Design)
MAJOR FINDINGS OF THE STUDY 
	The major findings of the study are following 
45. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers   for the total sample( r = 0.92)
46. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of  male student teacher ( r = 0.95) 
47. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of  female student teachers    ( r = 0.91)
48. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers   in the government teacher training institutes( r = 0.90)
49. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  in the aided  teacher training institutes( r = 0.92) 
50. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  in the unaided  teacher training institutes( r = 0.93) 
51. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  having background faculty science    ( r = 0.91) 
52. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  having background faculty  humanities      ( r = 0.90) 
53. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of student teachers  having background faculty commerce  teacher  ( r = 0.89) 
54. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers   in the government teacher training institutes ( r = 0.91) 
55. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers   in the aided teacher training institutes ( r = 0.90) 
56. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of male student teachers   in the unaided teacher training institutes ( r = 0.93) 
57. There exists a very high relationship between perceived comfort of home environment and conflict management competency of female student teachers    in the unaided teacher training institutes (r = 0.89).
58.  There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty science in the government teacher training institutes ( r = 0.91) 
59. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty humanities in the government teacher training institutes ( r = 0.90) 
60. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty science in the aided teacher training institutes ( r = 0.91) 
61. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty humanities  in the  aided teacher training institutes ( r = 0.92) 
62. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty science in the unaided teacher training institutes ( r = 0.93) 
63. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty humanities  in the  unaided teacher training institutes ( r = 0.88) 
64. There exists a very high relationship between  perceived comfort of home environment and conflict management competency of female student teachers  having background faculty  commerce in the unaided teacher training institutes ( r = 0.78) 
65. There is no significant difference in the perceived comfort of home environment  between male and female student teachers (‘t’ value =1.26)
66. There is no significant difference in the perceived comfort of home environment  between   student teachers in  the government and aided teacher training institutes (‘t’ value =0.34)
67. There is no significant difference in the perceived comfort of home environment  between   student teachers in  the  aided and unaided teacher training institutes (‘t’ value =0.05 )
68. There is no significant difference in the perceived comfort of home environment  between student teachers in  the government and unaided teacher training institutes (‘t’ value =0.35)
69. There is no significant difference in the perceived comfort of home environment  between   student teachers having background faculty science and humanities (‘t’ value =1.20)
70. There is no significant difference in the perceived comfort of home environment  between   student teachers having background faculty science and commerce (‘t’ value =0.002)
71. There is no significant difference in the perceived comfort of home environment  between   student teachers having background faculty   commerce and humanities (‘t’ value =0.78)
72.  There is no significant difference in the conflict management competency  between male and female student teachers (‘t value =1.350)
73.  There is no significant difference in the conflict management competency between student teachers in the government and aided teacher training institutes. (‘t’ value =0.67)
74.  There is no significant difference in the conflict management competency between student teachers in the government and unaided teacher training institutes. ( ‘ t ‘ value =0.35 )
75.  There is no significant difference in the conflict management competency between student teachers in the aided and unaided teacher training institutes. (‘t’ value =0.42)
76.  There is no significant difference in the conflict management competency  between student teachers  having background faculty science and humanities (t = 1.34)
77.  There is no significant difference in the conflict management competency  between student teachers  having background faculty science and  commerce (t = 0.07)
78.  There is no significant difference in the conflict management competency  between student teachers  having background faculty humanities and  commerce (t = 0.78)
79. There exists significant difference in the conflict management competency  between student teachers having high and average perceived comfort of home environment  (‘t’ value = 58.58 )
80.  There exists significant difference in the conflict management competency  between student teachers having high and low perceived comfort of home environment  (‘t’ value = 50.45)
81.  There exists significant difference in the conflict management competency  between student teachers having  average and low perceived comfort of home environment  (‘t’ value = 18.41 )
82. Gender has no significant main effect on  conflict management competency  of student teachers (F =0.212 , P>0.05 for 782 degrees of freedom)
83. Background faculty has significant main effect on  conflict management competency  of student teachers (F = 3.48 , P< 0.05 for 782 degrees of freedom)
84. Perceived comfort of home environment  has  significant main effect on  conflict management competency  of student teachers (F =594 , P<0.01for 782 degrees of freedom)
85. Gender and background faculty has significant interaction effect on conflict management competency of student teachers  (F= 3.35, P < 0.01 for 782 degrees of freedom)
86. Gender and perceived comfort of home environment  has no significant interaction effect on conflict management competency of student teachers  (F= 0.128,P > 0.05, for 782 degrees of freedom)
87. Background faculty and perceived comfort of home environment  has no significant interaction effect on conflict management competency of student teachers  (F= 1.61 ,P > 0.05, for 782 degrees of freedom)
88. Gender, perceived comfort of home environment  and background faculty has significant interaction effect on conflict management competency of student teachers  (F= 2.54, P < 0.05 for 782 degrees of freedom)
TENABILITY OF HYPOTHESES
	Hypothesis 1 states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers   for the total sample. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers. The correlation coefficient obtained for these variables shows very high correlation (r = 0.92).Therefore hypothesis 1 is fully accepted.
	Hypothesis 2(a) states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on gender. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on gender. The correlation coefficient obtained for males (r = 0.95) shows very high relationship and that for females (r =0.91) also shows very high relationship. Therefore hypothesis 2(a) is fully accepted. 
	Hypothesis 2(b) states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on type of management of Institution. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on type of management of institution. The correlation coefficient obtained these  variables are significant and obtained values shows very high correlation for student teachers in government teacher training institutes (r = 0.90), aided teacher training institutes ( r = 0.92) and unaided teacher training institutes (r = 0.93).Therefore hypothesis 2(b) is fully accepted.
	Hypothesis 2(c) states that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on background faculty. The findings reveal that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers for the sub samples based on background faculty. The correlation coefficient obtained these variables are significant and obtained values shows very high correlation for student teachers having background faculty science (r = 0.91), Humanities (r = 0.90) and commerce (r = 0.89).Therefore hypothesis 2(c) is fully accepted.
	Hypothesis 3(a) states that there exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers between relevant sub samples based on gender. The results of comparison of the mean scores of males and females in the perceived comfort of home environment and conflict management competency indicate that there is no significant difference in the perceived comfort of home environment and conflict management competency. Therefore hypothesis 3(a) is rejected with respect to males and females.
	Hypothesis 3(b) states that there exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers between relevant sub samples based on   type of management of institutions. The results of comparison of the mean scores of student teachers in government, aided and unaided teacher training institutes in the perceived comfort of home environment and conflict management competency indicate that there is no significant difference in the perceived comfort of home environment and conflict management competency.  Hence hypothesis 3(b) is rejected.					
	Hypothesis 3(c) states that there exists significant difference in the mean scores of perceived comfort of home environment and conflict management competency of student teachers between relevant sub samples based on background faculty. The results of comparison of the mean scores of student teachers having background faculty science, humanities and commerce in the perceived comfort of home environment and conflict management competency indicate that there is no significant difference in the perceived comfort of home environment and conflict management competency.  Hence hypothesis 3(c) is rejected.	
	Hypothesis 4 states that there exists significant difference in the   mean scores of conflict management competency between the sub samples based on high, average and low perceived comfort of Home Environment . The results of comparison of the mean scores of conflict management competency between the sub samples based on high, average and low perceived comfort of Home Environment indicate that there is a significant difference perceived comfort of home environment and conflict management competency.  Hence hypothesis 4 is accepted.  
	Hypothesis 5 states that gender, type of management of Institution and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes.  The findings reveal that there is no significant main effect of gender and type of management of Institution on   conflict management competency, but the main effect of perceived comfort of home environment on conflict management competency is significant. The interaction effect of the variable gender and perceived comfort of home environment is not significant. The interaction effect of the variable gender and type of management of Institution is not significant. The interaction effect of the variable perceived comfort of home environment and type of management of Institution is not significant. The variables gender, type of management of Institution and perceived comfort of home environment have no significant interaction effect on conflict management competency. Hence hypothesis 5 is partially accepted.
	Hypothesis 5 states that gender, background faculty and perceived comfort of between perceived comfort of home environment have significant main and interaction effect on conflict management competency of student teachers in the teacher training institutes. The findings reveal that there is no significant main effect of gender on conflict management competency but the main effects of variables background faculty and perceived comfort of between perceived comforts of home environment is significant The interaction effect of the variables gender and background faculty on conflict management competency is significant.  The interaction effect of the variables gender and perceived comfort of home environment on conflict management competency is significant. The interaction effect of the variables perceived comfort of home environment and background faculty on conflict management competency is not significant.  The variables gender, background faculty and perceived comfort of home environment have significant interaction effect on conflict management competency. Hence hypothesis 5 is partially accepted.
CONCLUSION  
	The investigator reached the following conclusions after conducting the study.    
	Perceived comfort of home environment and conflict management competency of student teachers were analysed. Results shows that there is significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the teacher training institutes. The mean scores of male and female student teachers are equal in their conflict management competency. There is no significant difference between government, aided and unaided student teachers in perceived comfort of home environment and conflict management competency. There is significant difference in the mean scores of conflict management competency between the sub samples based on high, average and low perceived comfort of Home Environment  
	ANOVA results shows that there is no significant main effect of gender on conflict management competency but the main effects of variables background faculty  and perceived comfort of between perceived comfort of home environment is significant. The interaction effect of the variables gender and background faculty on conflict management competency is significant.  The interaction effect of the variables gender and perceived comfort of home environment on conflict management competency is significant. The interaction effect of the variables perceived comfort of home environment and background faculty on conflict management competency is not significant.  The variables gender, background faculty and perceived comfort of home environment have significant interaction effect on conflict management competency.  
EDUCATIONAL IMPLICATIONS
	In the present study it was found that there exists significant relationship between perceived comfort of home environment and conflict management competency of student teachers in the teacher training institutes of various districts of Kerala. The female and male student teachers are equal in their perceived comfort of home environment and conflict management competency. The results obtained from correlation analysis in comparison of scores perceived comfort of home environment and conflict management competency between relevant subsamples revealed notable difference in them. This shows that perceived comfort of home environment and conflict management competency are related variables so it can be concluded that perceived comfort of home environment of student teachers influence their conflict management competency. From this it can also be concluded that conflict management competency differ significantly between student teachers belong to different levels of perceived comfort of home environment
	The major findings of the study and conclusions drawn helped the investigator to put forward the following suggestions for the improvement of educational practice in the teacher education programmers
· The student teachers should be made aware of the importance of the healthy and comfortable home environment to improve conflict management competency.
· The student teachers should be made aware of their roles to maintain their home environment comfortable and healthy so as to improve their conflict management competency.
· Student teachers with low conflict management competency should be identified and guided properly to equip them with the ability to maintain the home environment more comfortable.
· An awareness programme should be conducted for the parents of student teachers so as to make them aware of the importance of comfort of home environment to enhance the conflict management competency.
· Studies should be conducted to find out the ways to make home environment comfortable.
SUGGESTIONS FOR FURTHER RESEARCH
	The findings of the study helped the investigator to put forward   following suggestions.
· Relationship between conflict management competency and academic achievement of secondary school students can be found out.
· The study can be replicated on students undergoing undergraduate courses.
· The study can be replicated on student teachers in colleges of education.
· A study can be conducted to find out the levels of conflict management competency of teachers at different levels. 
· A study on conflict management competency in relation to intelligence can be conducted.
· A study can be conducted to find out perceived comfort of home environment and conflict management competency of student teachers in different socio economic status
· A study on conflict management competency in relation to academic achievement of student teachers can be conducted.
· A study can be conducted to find out perceived comfort of home environment and conflict management competency of student teachers in different socio economic status.
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DEALING WITH CONFLICT

(This model depicts how I deal with conflict between myself & others)
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