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CHAPTER 1

INTRODUCTION
· Need and Significance

· Statement of the Problem

· Definition of Key terms

· Variables selected for the study

· Objectives
· Hypotheses
· Methodology
· Scope and Limitations of the study
· Organization of the report
INTRODUCTION


‘Education is the complete development of the individuality so that he can make an original contribution to human life to his best capacity’ Nunn. “An Education isn’t how much you have committed to memory or even how much you know-Its being able to differentiate between what you do know and what you don’t” Anatole France. Aurobindo defines Education as “helping the growing soul to draw out that is in itself. In the words of Sankaracharya, "education is realization of the self”.

Education aims at developing the potential of the individual to maximum. It is an institutionalized and formal set up for the specific period. The quality of education we provide to our children depends to a large extend on the quality of teacher education we inject to our education system. Education is an important instrument for bringing out potentialities of human beings while effectiveness of a system of education is mainly dependent upon its teachers. 

Teaching is the profession that equips people to take up any profession. A teacher's purpose is not to create students in his own image, but to develop students who can create their own image. " what the teacher is more important than what he teaches”  Karl Menninger.

School is the first organizational setting to which children, during their socialization period are exposed.. The family is supposed to provide comfort and conveniences during this period while the school and peer groups are activity grounds for new challenges and problems.

Researches and experiments conducted, challenged the over dominance of the intelligence by replacing it with the concept of Emotional Intelligence. The concept ‘Emotional Intelligence’ was introduced in 1990 by Dr. John Mayer and Dr. Peter Salovey, and popularized by another American psychologist Daniel Goleman (1995).

Emotional intelligence may be defined as the capacity to reason with emotion in four areas: to perceive emotion, to integrate it in thought, to understand it and to manage it. Emotional competence is a new concept ,which is a learned capacity based on Emotional intelligence, that results in outstanding performance at work.

Competencies required for a teacher to equip students with knowledge, skills and values are subject matter mastery, approachability, influencing competency, communication skills etc. If the teacher holds a great storage of knowledge and other abilities and not having the capacity to influence the students, all the other abilities that the teacher holds will become futile. 
‘Influence means, wielding effective tactics for persuasion’. Goleman (1995).It is a component of Social skills and Social skills is a major component of Social competence. It is evident that a teacher being a social engineer should be equipped with this social competence.
A. NEED AND SIGNIFICANCE

Influencing competency is one of the essential competencies required for a teacher to influence the students to develop values in them, master important skills and acquire subject matter mastery. So the factors that can enhance the Influencing competency has to be identified.
The investigator from her own experience understands that these teachers who are committed, goal oriented, systematic and honest can influence students to participate in the activities lead by them. Every one agrees, it is indisputable that students can be influenced by those qualities of teachers. These are the components of Conscientiousness according to Goleman. Hence the investigator assumes that if one can enhance his Conscientiousness his Influencing competency will be enhanced.

Studies are to be conducted to find out whether Influencing competency and conscientiousness are related to establish this. From the review of research studies it was found that no study was reported in this line. Hence the investigator felt the need to conduct the study.

If the study reveals that there is significant relationship between Conscientiousness and Influencing competency, it can be concluded that Influencing competency is a dependent variable of Conscientiousness .So measures can be suggested and developed to enhance Influencing competency of teachers by organizing workshops to enable them manipulating their Conscientiousness .This signifies the study.
B.  STATEMENT OF THE PROBLEM

The present study is stated as “CONSCIENTIOUSNESS AND INFLUENCING COMPETENCY OF SCHOOL TEACHERS IN MALABAR”
C.  DEFINITION OF KEY TERMS

The definition of important terms used in the statement of the problem is presented in the section.

 Conscientiousness 


Conscientiousness refers to the competence of taking responsibility for personal performance.
 Influencing competency


Influencing competency means wielding effective tactics for persuasion.

School Teachers


The term refers to school teachers comprised of LPSA, UPSA, HSA, HSST and VHSST
Malabar


Malabar refers to North Kerala comprising of districts Kozhikode, Kannur,  Kasargode, Wayanad and Palakkad.
D.  VARIABLES OF THE STUDY


Gender, Marital status, Occupational status and experience were treated as independent variables. Conscientiousness is treated as dependent variable, to study the influence of Gender, Marital status, Occupational status and experience on Conscientiousness. Conscientiousness is treated as independent variable to study its influence on influencing competency. Influencing competency was treated as independent variable.
E. OBJECTIVES
1) To find out if there exist any significant relationship between conscientiousness and influencing competency of school teachers.

2) To find out whether there exists any significant relationship between conscientiousness and  influencing competency of school teachers in the sub samples based on

a) Gender

b) Marital status

c) Occupational status
d) Completed years of service
3) To find out whether there exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between the relevant sub samples based on 

a) Gender

b) Marital status

c) Occupational status
d) Completed years of service
4) To find out whether Gender, Marital status and occupational status have any significant main and interaction effect on Conscientiousness of school teachers.
5) To find out whether Gender, occupational status and level of Conscientiousness have any significant main and interaction effect on influencing competency of school teachers.

F.
HYPOTHESES

The present study is designed to test the following hypotheses.
1) 
There exists significant relationship between conscientiousness and influencing competency of school teachers.

2) 
There exists significant relationship between conscientiousness and influencing competency of school teachers in the sub samples based on

a) Gender

b) Marital status

c) Occupational status
d) Completed years of service
3) 
There exist any significant difference in the mean scores of conscientiousness and influencing competency of school teachers between relevant sub samples based on
a)   
Gender

b)   
Marital status

c)   
Occupational status

d) 
Completed years of service  
4) 
Gender, Marital status and Occupational status have significant main and interaction effect on conscientiousness of school teachers
5) 
Gender, occupational status and level of Conscientiousness have significant main and interaction effect on influencing competency of school teachers.
G.  METHODOLOGY

It deals with the precise description of the samples used for the study, tools and statistical techniques used.

Sample


The study was conducted on a sample of 406 school teachers working in various schools of Malabar area.

Tools used for the study.


Tools used for the collection of data were Conscientiousness Assessment Scale and Influencing competency Assessment Scale

Statistical Techniques Used for the Analysis of Data


The following statistical techniques were used for the analysis of data in the present study.

1. Preliminary Analysis- Mean, Median, Mode, Standard Deviation,  Skewness and Kurtosis

2. Pearson’s Product Moment coefficient of correlation(r).

3. Test of Significance of Difference between means for different categories-‘t’ test for large independent sample.

4. Analysis of Variance-ANOVA
H.  SCOPE AND LIMITATION OF THE STUDY


The present study was an attempt to find out the relation between Conscientiousness and Influencing competency of School Teachers in Malabar. It investigates the Conscientiousness and Influencing competency of Male and Female School Teachers, Married and Unmarried School Teachers, LPSA, UPSA, HSA, Higher Secondary School and Vocational Higher Secondary School Teachers. It also investigates Teachers with Service below 10 years, 10-20 years and above 20 years .Appropriate and standardized tools were used for collection of data, from a sample of 406 School Teachers. There for the investigator hopes that the study will yield reliable result which can be generalized. The results of the present study will help to empower teacher competencies.

To conduct the study the investigator prepared two tools- Conscientiousness Assessment Scale and Influencing competency Assessment Scale. These tools can be utilized by teacher educators who are interested to conduct researches on these variables. These tools can be used to assess Conscientiousness and Influencing competency of school teachers and college teachers.

Even though the present study was conducted with maximum possible care and specificity, certain limitations, which could hardly be avoided, have crept into the study. They are:
1. 
The investigator could not include the school teachers of all districts Malabar for want of time.
2.     The investigator could not include Navodaya and Residential school teachers.
3.     The investigator used stratified sampling for selection of samples.She could not rely on proportionate stratified random sampling.
I.   ORGANISATION OF THE REPORT

Chapter 1 of the report contains a brief introduction of the problem, need and significance of the study, statement of the problem, and definition of key terms, variables, objectives, hypotheses and scope and limitations of the study.

Chapter 2 gives a theoretical frame work of Conscientiousness and Influencing competency and review of related studies.

In Chapter 3, the methodology of the study is discussed in detail with description of tools used for measurement .sample for the study, data collection procedure, scoring and consolidation of data, and the statistical techniques used for analysis.
In Chapter 4, preliminary analysis, details of the major statistical analysis of data, interpretation of data, discussion and conclusion are described.

Chapter 5 contains major findings, tenability of hypotheses, educational implications of the study, and suggestions for further research.
CHAPTER II

REVIEW OF RELATED LITERATURE
· Theoretical overview

· Studies related to conscientiousness and  influencing competency
REVIEW OF RELATED LITERATURE


Since effective research is based upon past knowledge, review of related literature helps to eliminate the duplication of what has been done and provide useful hypotheses and helpful suggestions for significant investigation.”(Best and Khan 1995)


According to Best(1997) “Familiarity with the literature in any problem area helps the student to discover what is already known ‘what others have attempted to find out ,what methods of attacks have been promising, disappearing and what problems remain to be solved.”


The search for related literature should be made before conducting the study. This stage, though it often appears tedious, has several important functions, briefly listed below.

· To enable the researcher to define the limits of his field helps to delimit and define his problems.

· To avoid unfruitful and useless problem areas

· To avoid unintentional duplication of well established findings

· To understand the research methodology

· To provide insight into the statistical methods through which validity of results is to be established.

· To know about the recommendations of previous researches


The present study is to find out the relationship between conscientiousness and influencing competency of school teachers.


This chapter includes a theoretical outline of the variables conscientiousness and  influencing competency  and review of studies related to the variables conscientiousness and  influencing competency, and is  presented under two headings viz.,

A. THEORETICAL FRAMEWORK OF THE VARIABLES.

1. 
Conscientiousness
2. 
Influencing competency

B. REVIEW OF RELATED STUDIES

1. 
Studies on Conscientiousness
2. 
Studies on Influencing competency

A.  THEORETICAL FRAMEWORK OF THE VARIABLES.


Theoretical framework of the variables in the present investigation is outline briefly in this section.

1. Conscientiousness


The components of Conscientiousness by Daniel Goleman (Working with emotional intelligence) were considered as the basis to develop the tool. According to Goleman, emotional competence can be classified into two, Personal Competence and Social Competence .Personal competence further divided into Self awareness, Self regulation, and Motivation. Self control, Trust worthiness, Conscientiousness, Adaptability, and Innovation are included in Self regulation. 


Conscientiousness means taking responsibility for personal performance. People with this competence 

· Meet commitments and keep promises

· Hold themselves accountable for meeting their  objectives 

· Are organized and careful in their work 


From Big five dimensions of personality Conscientiousness means a dimension ranging from well organized, careful, self disciplined, responsible and scrupulous at one end to disorganized, careless, weak willed, and unscrupulous at the other.
2.   Influencing competency

Social competence further classified into Empathy and Social skills. Social skills include Influence, communication, Conflict management, Leadership, Change catalyst, building bonds, Collaboration and co-operation, team capabilities.


According to Cambridge Learners Dictionary influence refers the power to affect how some one thinks or behaves, or how something develops.


Influence means, wielding effective tactics for persuasion .People with this competence 

· Are skilled at winning people over

· Fine tune presentations to appeal to the listeners

· Use complex strategies like indirect to build consensus and support.

· Orchestrate open communication and stay receptive to bad news as well as good
Studies related with Conscientiousness and Influencing competency

Revnen Bar on (1997) conducted a study to develop an inventory to measure Emotional Intelligence. This inventory consisted of 113 items and taken approximately 30 minutes to complete. It gives an overall Emotional Quotient scores as well as scores for five composite scales and 15 subscales.


Tapia (1998) conducted a study to find out the relationship between the psychometric properties of Emotional Intelligence and general intelligence. Emotional Intelligence was measured by scores on EQ-I and intelligence by Otis Lennon School Ability Test. The findings of the study revealed that non significant correlation was obtained between OSLAT and EQ-I scores which indicate the lack of relationship between the construct of EI and general Intelligence.


Kirkcadly and Bar (1999) conducted a study on Emotional expression and implication for occupation stress. The study was conducted on 3 groups namely police officers, child care workers and educators in mental health care. The study revealed that there was no difference in the emotional expression between two groups of care workers, but there was significant difference between child care workers and police officers.


Charbones and Nicol (2001) conducted a study to examine the relationship between Emotional Intelligence and leadership in adolescents. Some aspects of Emotional Intelligence were found related with leadership of adolescents.


Palmer and Donaldson (2001) conducted a study to examine the relationship between Emotional Intelligence and life situation. The result of study revealed that Emotional Intelligence accounts for individual difference in life satisfaction. The findings of study provide preliminary empirical evidence that individuals tends to experience their emotions and use their Emotional Intelligence. The study also revealed that well conceptualized and developed Emotional Intelligence can account for the variance in life situations.


Rekha Menon (2001) conducted a study on Emotional Intelligence and its relation to academic achievement of secondary pupils of Kerala, and the study did not find any significant relationship between the variables of Emotional Intelligence and academic achievement.


Parker et (2002) conducted a study on Emotional Intelligence and academic success. The transition from high school to university was used as the context for examining the relationship between Emotional Intelligence and academic achievement. They found that pupil with lower Emotional Intelligence scores were poor in academic success. The study also revealed that academic success was strongly associated with several dimensions of Emotional Intelligence.


Salovey (2002) conducted a study on relationship between Emotional Intelligence, and perceived quality of social relationships. It was found that Emotional Intelligence was positively correlated with social relationships.


Hurt and Evans (2002) investigated whether any relationship exist between Emotional Intelligence and traumatic stress. It was found that Emotional Intelligence and traumatic stress were significantly related and the relationship was negative and males had higher Emotional Intelligence than females.  


Patil (2003) conducted a study on the role of Emotional Intelligence in educational management. It was found that Emotional Intelligence can play a crucial role in the successful management of educational organization.
Haskar Babu. V (2006) conducted a study on Emotional Intelligence and aspiration for moral education on 300 school teachers on .The investigator found that there was low relationship between Emotional Intelligence and aspiration for moral education of school teachers in the total sample.


Syed Mohammed (2007) conducted a study on Emotional Awareness and Leadership Competency of primary school head teachers in Kannur, Kozhikode, Malappuram and Palakkad districts of Kerala, on a sample of 175 primary school head teachers. It was found that there was moderately significant relationship between Emotional Awareness and Leadership Competency of primary school head teachers in the total sample.


Steven D. Brown., Robert W. Lent., Kyle Telander and Selena Tramayn (2010) conducted a study on Social cognitive career theory, conscientiousness, and work performance. The study suggested that the modified version of Social cognitive career theory, both with and without the inclusion of conscientiousness, can provide a valid template for understanding and predicting work performance in the workplace.


Lise Solberg Nes ., Charles R. Carlson ., Leslie J. Crofford ., Reny de Leeuw and Suzanne C. Segerstrom (2010) conducted a study on Individual differences and self-regulatory fatigue( optimism, conscientiousness ,and self-consciousness).The samples were patients diagnosed with chronic multi symptom illness (N=50) or pain free matched control(N=50). The study identified that Optimism and conscientiousness correlated significantly, but self consciousness did neither correlate significantly with optimism nor with conscientiousness.

 Carrie E. Bartley  and Scott C. Roesch (2010)  studied the role of conscientiousness 0n coping with daily stress on a sample of 366 college students .It was found that  Problem-Focused coping partially mediated the relationship between C and PA .

Rika Hosotani and Kyoko Imai Matsamura(2010) studied emotional experience, expression and regulation of high quality Japanese elementary school teachers. They interviewed 24 teachers. The finding suggests that the high quality teachers effectively use emotional competency in teaching.
 
Jaclyn M. Jensen and Pankaj C. Patel (2011) conducted a study on Predicting Counterproductive Work Behavior from the interaction of personality traits .The sample consisted of 503 employees. The relationship between agreeableness, conscientiousness, and Counterproductive Work Behavior showed that high (low) conscientiousness does not substitute for low (high) agreeableness. Thus, the interaction of agreeableness and conscientiousness suggests these traits      are beneficial for diminished Counterproductive Work Behavior only for individuals high on both traits.


Meera Komarraju ., Steven J. Karau., Ronald R. Schmeck and Alen Avdic (2011) studied, The Big Five personality traits, learning styles, and academic achievement. Participants were 308 undergraduate college students, including147 males and 161 females. It was found that three personality traits (openness, agreeableness, and conscientiousness) and all the four learning styles were positively correlated with Grade Point Average.


Nathan A. Bowling., Gary N. Burns., Susan M. Stewart and Melissa L. Gruys(2011) conducted a study on Conscientiousness and Agreeableness as Moderators of the Relationship Between Neuroticism and Counterproductive Work Behaviors. The sample consisted of 393 students. It was found that neuroticism interacts with both conscientiousness and agreeableness to impact Counterproductive Work Behaviors.

CONCLUSION

The review of related literature presented in this chapter mainly contains studies about conscientiousness .Studies about conscientiousness were very few. The investigator could find only six studies about conscientiousness. The studies were conducted on students. Most of the studies deals with Conscientiousness as a component of Big five personality traits. Studies on Emotional intelligence also included in this section. The investigator could not find any study which deals with Conscientiousness and Influencing competency of school teachers. The investigator believes that the present study will throw light to the future attempts in this area and will lead to more fruitful discussions in this field.
CHAPTER III

METHODOLOHY
· Variables

· Objectives

· Hypothesis

· Tools used for data collection

· Samples selected for the study

· Data collection procedure , scoring and consolidation of data

· Statistical techniques employed for analysis

METHODOLOGY


Methodology is the procedure or technique adopted in a research study. The success of any research work depends largely upon the suitability of the method the researcher followed in the study, tools used for collection of data, statistical techniques employed for analysis of data.. Hence methodology is of vital importance in any research work.


The methodology of the present study “Conscientiousness and Influencing competency of school teachers in Malabar” is presented under the following sections.

A.
Variables

B.
Objectives

C.
Hypothesis

D.
Tools used for data collection

E.
Samples selected for the study

F.
Data collection procedure , scoring and consolidation of data

G.
Statistical techniques employed for analysis


The details of each of the above are given below.
A. VARIABLES


Gender, Marital status, Occupational status and experience were treated as independent variables. Conscientiousness is treated as dependent variable, to study the influence of Gender, Marital status, Occupational status and experience on Conscientiousness. Conscientiousness is treated as independent variable to study its influence on influencing competency. Influencing competency was treated as independent variable.

B. OBJECTIVES

1.
To find out if there exists any significant relationship between conscientiousness and influencing competency of school teachers.

2.
To find out whether there exists any significant relationship between conscientiousness and  influencing competency of school teachers in the sub samples based on


a)
Gender


b)
Marital status


c)
Occupational status


d)
Completed years of service

3.
To find out whether there exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between the relevant sub samples based on 


a)
Gender


b)
Marital status


c)
Occupational status


d)
Completed years of service

4.
To find out whether Gender, Marital status and occupational status have any significant main and interaction effect on Conscientiousness of school teachers.

5.
To find out whether Gender, occupational status and level of Conscientiousness have any significant main and interaction effect on influencing competency of school teachers.

C. HYPOTHESES


The present study is designed to test the following hypotheses.

1.
There exists significant relationship between conscientiousness and influencing competency of school teachers.
2.
There exists significant relationship between conscientiousness and  influencing competency of school teachers in  the sub samples based on


a)
Gender


b)
Marital status


c)
Occupational status


d)
Completed years of service

3.
There exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between relevant sub samples based on 


a)
Gender


b)
Marital status


c)
Occupational status


d)
Completed years of service

4.
Gender, Marital status and Occupational status have significant main and interaction effect on conscientiousness of school teachers.

5.
Gender, occupational status and level of Conscientiousness have significant main and interaction effect on influencing competency of school teachers.

D. TOOLS USED FOR DATA COLLECTION


The sources of research depend on the availability of relevant data. So the investigation needs certain tools and instruments to gather necessary information.


The investigator employed the Conscientiousness Assessment Scale and Influencing competency Assessment Scale constructed and validated by the investigator herself with the help and guidance of her supervising teachers.

Description of the tools

1. Conscientiousness Assessment Scale


In the study the investigator assessed the conscientiousness of school teachers, using the Conscientiousness Assessment Scale constructed by the investigator herself with the help of her supervising teacher. The components of Conscientiousness by Daniel Goleman (Working with emotional intelligence) were considered as the basis to develop the tool. According to Goleman, people with this competence 

· Meet commitments and keep promises

· Hold themselves accountable for meeting their  objectives 

· Are organized and careful in their work


Based on the obtained components the investigator developed a scale of conscientiousness .The draft scale consists of 44 items.

A copy of the scale is given as Appendix III
Scoring procedure


Each statement of scale has five possible responses. The subject has to respond to each of the items by choosing anyone of the alternatives “Always”, "Often", "Sometimes", "Rarely", and “Never”. A score of 5,4,3,2 and 1 have been  assigned to the responses  “Always”, ”Often”, "Sometimes”, "Rarely”,  and “Never”  respectively .The order of scoring has to be  reversed for the negative items .The maximum possible  score is 210 and minimum scores is 42.

Pilot study


The first draft of Conscientiousness Assessment Scale consists of 44 items, the tryout of which was done in order to select valid items for the final form by empirically testing the discriminative power of each. For this the scale was administered on a sample of 370 school teachers, selected using stratified sampling technique. The response sheets were scored according to the scoring scheme.

Item analysis


The purpose of item analysis is to select item that have item characteristics .The procedure of analysis are discussed below.


The 370 response sheets obtained after preliminary testing were scored and the total scores of each sheet was calculated .Then these sheets were arranged in descending order of the total score and the highest 27  percent (100 sheets) and lowest 27  percent (100 sheets) were separated.


The Mean and Standard Deviation of the scores obtained for each item for the upper group and the lower group were calculated separately. Mean and Standard deviation along with critical ratios given in the table 1

TABLE 1
Critical ratio‘t’ value with Mean and Standard Deviation 
of the scores for the two groups in Conscientiousness Assessment Scale

	SI. No.
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	σ1
	σ2
	‘t’ value

	1. 
	4.52
	4.02
	0.61
	0.78
	5.1

	2. 
	4.56
	3.68
	0.70
	1.16
	6.5

	3. 
	4.12
	3.39
	0.71
	1.00
	5.9

	4. 
	3.97
	3.44
	0.93
	1.13
	3.6

	5. 
	4.09
	3.55
	1.15
	1.46
	2.9

	6. 
	4.57
	3.31
	0.73
	1.14
	9.3

	7. 
	4.77
	3.98
	0.45
	1.10.
	5.5

	8. 
	4.34
	3.56
	0.83
	1.10
	5.8

	9. 
	4.69
	3.82
	0.54
	1.00.
	8.3

	10. 
	3.05
	2.74
	1.23
	1.17
	1.8

	11. 
	4.32
	3.52
	0.68
	1.10.
	6.9

	12. 
	4.35
	3.64
	0.76
	1.90
	6.1

	13. 
	3.48
	2.97
	1.26
	1.28
	2.8

	14. 
	3.56
	2.91
	1.14
	1.21
	3.9

	15. 
	4.62
	3.58
	0.71
	1.07
	8.1

	16. 
	4.33
	3.27
	0.88
	1.22
	7.1

	17. 
	4.73
	3.62
	0.70
	1.12
	8.4

	18. 
	4.72
	3.96
	0.60
	1.09
	6.1

	19. 
	4.07
	3.25
	0.90
	1.18
	5.5

	20. 
	3.53
	3.24
	1.20
	1.13
	1.6

	21. 
	4.81
	3.59
	0.56
	1.18
	9.4

	22. 
	4.40
	3.42
	0.99
	1.17
	6.4

	23. 
	4.79
	3.50
	0.43
	1.45
	8.5

	24. 
	4.00
	2.91
	1.10
	1.17
	7.0

	25. 
	4.74
	3.59
	0.63
	1.14
	8.8

	26. 
	4.41
	3.47
	0.59
	1.05
	7.8

	27. 
	4.80
	4.05
	0.60
	1.02
	6.4

	28. 
	4.71
	3.58
	0.60
	1.12
	8.9

	29. 
	4.87
	3.86
	0.47
	1.07
	8.6

	30. 
	4.65
	4.00
	0.66
	1.01
	5.4

	31. 
	4.90
	4.23
	0.36
	0.94
	6.6

	32. 
	4.64
	3.75
	0.63
	1.16
	6.7

	33. 
	4.18
	3.34
	1.07
	1.27
	5.1

	34. 
	4.86
	4.10
	0.35
	0.97
	7.4

	35. 
	4.89
	4.01
	0.45
	1.12
	7.2

	36. 
	4.61
	3.81
	0.72
	1.03
	6.3

	37. 
	4.57
	3.75
	0.76
	1.13
	6.0

	38. 
	4.35
	2.86
	0.86
	1.07
	10.8

	39. 
	4.30
	2.99
	0.97
	1.43
	6.6

	40. 
	4.74
	3.52
	0.80
	1.33
	7.9

	41. 
	4.54
	3.58
	0.67
	1.07
	7.3

	42. 
	4.64
	3.33
	0.79
	1.38
	8.0

	43. 
	4.87
	3.87
	0.34
	0.89
	9.25

	44. 
	4.62
	3.96
	0.66
	0.98
	5.5


Preparation of the final Scale


 Out of 44 items Critical ratio of 42 items are greater than 2.58, the table value of t for 0.01 level of significance. Hence the investigator selected 42 items for the final scale and rejected two items.


A copy of Conscientiousness Assessment Scale Malayalam version is given as Appendix IV. 

Reliability


 “Reliability is the degree of consistency that the instrument or procedure demonstrate what ever it is measuring it does so consistently.” (Best and Khan2001)


Reliability refers to the extent to which the responses or behavior made by individuals are consistent across items, settings or times. Reliability of the tool was established by test retest method on a sample of 30 teachers keeping a gape of one month between the two administrations. The coefficient of correlation obtained is 0.79 .The value indicates that the test is reliable.

Validity


Validity refers to degree to which a test measures what it intended to measure when compared with accepted criteria .The validity for the tool was ensured using face validity .A test is said to have face validity when it appears to measure what ever the author had in mind, namely what he has thought he was measuring (Garret, 1973) The items in the present Scale were phrased in the least ambiguous way and the meaning of all terms were clearly defined. 

2. Influencing competency Assessment Scale

People with this competence 

· Are skilled at winning people over

· Fine tune presentations to appeal to the listeners

· Use complex strategies like indirect to build consensus and support

· Orchestrate open communication and stay receptive to bad news as well as good.


Based on the obtained components the investigator developed a scale of Influencing competency .The draft scale consists of 44 items.

A copy of scale is given as Appendix I
Scoring procedure


Each statement of scale has five possible responses. The subject has to respond to each of the items by choosing anyone of the alternatives “Always”, ” Often”, ”Sometimes”, ”Rarely”, and “Never”. A score of 5,4,3,2 and 1 was assigned to the responses  “Always”, ”Often”, ”Sometimes”, ”Rarely”,  and “Never”  respectively .The order of scoring was reversed for the negative items .The maximum score being 200 and minimum scores being 40.

Pilot study


The first draft of Influencing competency Assessment Scale consists of 44 items, the tryout of which was done in order to select valid items for the final form by empirically testing the discriminative power of each. For this the scale was administered on a sample of 370 school teachers, selected using stratified random sampling techniques. The response sheets were scored according to the scoring scheme.

Item analysis


The purpose of item analysis is to select item that have item characteristics .The procedure of analysis are discussed below.


The 370 response sheets obtained after preliminary testing were scored and the total scores of each sheet was calculated .Then these sheets were arranged in descending order of the total score and the highest 27  percent (100 sheets) and lowest 27  percent (100 sheets) were separated.


The Mean and Standard Deviation along with critical ratios given in the table 2

TABLE 2 
 Critical ratio‘t’ value with 
Mean and Standard Deviation of the scores 
for the two groups in influencing competency Assessment Scale

	SI No.
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	σ1
	σ2
	‘t’ value

	1. 
	4.13
	3.75
	0.71
	0.82
	3.5

	2. 
	4.77
	3.96
	0.57
	1.13
	6.4

	3. 
	4.68
	3.80
	0.60
	0.85
	8.5

	4. 
	4.19
	3.33
	0.94
	1.03
	6.2

	5. 
	4.91
	4.14
	0.35
	1.0
	7.3

	6. 
	4.78
	3.57
	0.64
	1.15
	9.2

	7. 
	4.46
	3.85
	0.58
	0.88
	5.8

	8. 
	4.55
	3.49
	0.78
	0.95
	8.6

	9. 
	4.08
	4.04
	0.55
	1.02
	0.3

	10. 
	4.49
	3.10
	0.76
	0.99
	11.1

	11. 
	4.67
	3.75
	0.48
	0.73
	10.6

	12. 
	4.85
	3.81
	0.48
	0.95
	9.8

	13. 
	4.75
	3.57
	0.67
	0.93
	10.3

	14. 
	4.73
	3.47
	0.57
	1.13
	10.0

	15. 
	4.24
	2.81
	0.82
	1.01
	11.0

	16. 
	4.35
	3.42
	0.88
	0.99
	7.0

	17. 
	4.85
	3.71
	0.56
	1.15
	8.9

	18. 
	4.89
	4.27
	0.51
	0.98
	5.6

	19. 
	4.63
	3.30
	0.72
	1.08
	10.2

	20. 
	4.08
	3.23
	0.94
	1.06
	6.0

	21. 
	4.54
	3.07
	0.87
	1.33
	9.2

	22. 
	3.13
	2.84
	1.56
	1.29
	1.4

	23. 
	4.85
	3.65
	0.67
	1.54
	7.1

	24. 
	4.66
	3.57
	0.55
	1.05
	9.1

	25. 
	4.72
	3.14
	0.75
	1.29
	10.6

	26. 
	4.32
	3.51
	0.75
	0.89
	6.9

	27. 
	4.80
	3.99
	0.59
	1.22
	6.0

	28. 
	4.03
	3.26
	0.76
	1.12
	5.7

	29. 
	4.23
	3.21
	1.05
	1.20
	6.4

	30. 
	4.54
	3.92
	0.64
	0.98
	5.3

	31. 
	4.50
	3.60
	0.64
	1.07
	7.2

	32. 
	4.76
	3.85
	0.67
	1.06
	7.3

	33. 
	4.56
	3.91
	0.88
	1.12
	10.2

	34. 
	4.54
	3.83
	0.72
	0.99
	5.8

	35. 
	4.77
	3.55
	0.57
	1.19
	1.0

	36. 
	3.85
	3.37
	0.87
	1.04
	3.6

	37. 
	4.41
	3.70
	1.04
	1.19
	4.5

	38. 
	4.53
	3.42
	0.79
	0.93
	9.0

	39. 
	4.82
	3.30
	0.61
	0.97
	13.3

	40. 
	4.03
	2.66
	0.98
	1.21
	8.8

	41. 
	4.67
	3.84
	0.65
	0.81
	8.1

	42. 
	4.74
	3.45
	0.48
	1.19
	10.08

	43. 
	2.74
	2.55
	1.43
	1.20
	1.02

	44. 
	4.39
	3.54
	0.77
	1.02
	6.6


Preparation of the final Scale


 Out of 44 items  Critical ratio  of 42 items are greater than 2.58, the table value of t for 0.01 level of significance and that of two items are less than 2.58, the table value of t for 0.01 level of significance. Hence the investigator selected 42 items for the final tool and rejected two items.


A copy of Conscientiousness Assessment Scale Malayalam version is given as Appendix IV. 

Reliability


 “Reliability is the degree of consistency that the instrument or procedure demonstrate what ever it is measuring it does so consistently” (Best and Khan2001).

Reliability refers to the extent to which the responses or behavior made by individuals are consistent across items, settings or times. Reliability of the tool was established by test retest method on a sample of 30 teachers keeping a gape of one month between the two administrations. The coefficient of correlation obtained is 0.81 .The value indicates that the test is reliable.

 Validity


Validity refers to degree to which a test measures what it intended to measure when compared with accepted criteria .The validity for the tool was ensured using face validity .A test is said to have face validity when it appears to measure what ever the author had in mind, namely what he has thought he was measuring (Garrett, 1973) The items in the present Scale were phrased in the least ambiguous way and the meaning of all terms were clearly defined. 

5.  SAMPLE SELECTED FOR THE STUDY


Population for the present study covers the school teachers of 3 districts viz. Kozhikode, Palakkad and Malappuram. The following criteria were considered for   selection of sample for the study

e) Gender

f) Marital status

g) Occupational status

h) Completed years of service

a) Gender


Gender has great influence in the findings of research. In many studies, it has been found that gender difference in many of the variables. So the investigator gave due representation to both Male and Female teachers in the present study.

b)  Marital status


While drawing sample marital status is considered. The investigator gave due representation to both Married and Unmarried teachers in the present study.

c)  Occupational status


Occupational status has great influence in the findings of research. LP, UP, High school, Higher secondary school, Vocational Higher Secondary school teachers were included in the sample.
d)  Completed years of service


While drawing sample service of teachers is considered. Teachers with service below 10 years, 10-20 years, above 20 years were included in the sample.

Sample size

Population for the present study covers school teachers of three districts, Kozhikode, Malappuram and Palakkad , which is a heterogeneous group. So the sampling technique used is stratified sampling. This process gives the researcher a more representative sample than one selected using other techniques. The different strata considered for the selection of the samples are male and female teachers, married and unmarried, LPSA, UPSA, HSA, HSST, VHSST, with service below 10 years, 10-20 years, above 20 years .The study was conducted on a sample of 406 school teachers. The details of the schools selected for the study is given in Appendix 5

The details of the basal sample selected for the study are given in 
Table 3.
TABLE 3

Breakup of the basal sample selected for study
	Gender
	Marital status
	Completed years of service
	Occupational Status

	Male
	Female
	Married
	Unmarried
	Below 10
	10-20
	Above20
	LPSA
	UPSA
	HSA
	HSST
	VHSST

	158
	267
	378
	47
	235
	110
	80
	60
	81
	145
	79
	54



Of the 425 response sheets received, those which were found incomplete were discarded .Thus finally a sample of 406 school teachers were obtained. The complete response sheets of the final sample were consolidated for further analysis and all entries were coded using numbers for facilitating computer feeding.


The breakup of the final sample is given in Table 4

TABLE 4
Break up of the final sample selected for study

	Gender
	Marital status
	Completed years of service
	Occupational Status

	Male
	Female
	Married
	Unmarried
	Below 10
	10-20
	Above20
	LPSA
	UPSA
	HSA
	HSST
	VHSST

	152
	254
	366
	40
	225
	102
	79
	59
	77
	140
	77
	53


2. DATA COLLECTION PROCEDURE, SCORING AND CONSOLIDATION OF DATA

a. Data collection procedure


After having an idea of the sample, the investigator sought permission from the head of the selected schools for collecting data and made necessary arrangements for it.


The investigator explained the nature and confidentiality of the study to teachers and made them convinced. After giving necessary instructions the investigator administered the Conscientiousness Assessment Scale and Influencing competency Assessment Scale on school teachers. They were given enough time to mark their responses to all items. The response sheets along with tools were collected and scored for analysis.

b. Scoring and consolidation of data


The response sheets were scored according to the scoring scheme prepared. Each statement of scale has five possible responses. The subject has to respond to each of the items by choosing anyone of the alternatives “Always”, ” Often”, ”Sometimes”, ”Rarely”, and “Never”. A score of 5,4,3,2 and 1 was assigned to the responses  “Always”, "Often", "Sometimes”, "Rarely”,  and “Never”  respectively. The order of scoring was reversed for the negative items. Conscientiousness Assessment Scale contains 42 items. Influencing competency Assessment Scale contains 40 items. Scoring of both the scales was done by giving 5,4,3,2 and 1 scores to the responses “Always”, ” Often”, ”Sometimes”, ”Rarely”, and “Never” respectively .The order of scoring was reversed for the negative items.

3. STATISTICAL TECHNIQUES USED FOR ANALYSIS OF DATA 

The scores obtained from 406 school teachers were subjected to statistical treatment. The various statistical techniques used were given below.
a. Preliminary Analysis


The important statistical properties of the scores on the variables under study were analyzed as a preliminary step. The Mean, Median, Mode, Standard Deviation, Skewness and kurtosis were computed for the whole sample.

b. Pearson’s Product Moment Coefficient of Correlation

The most often used and most precise coefficient of correlation is known as the Product Moment Coefficient of Correlation (r).The degree of relationship is measured and represented by the coefficient of correlation.
r =  
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Where,


(X=Sum of the X scores

(Y=Sum of the Y scores


(X2=Sum of the squared X scores


(Y2=Sum of the squared Y scores


(XY=Sum of the products of paired X and Y scores


N=Number of paired scores


In this study correlation coefficient ‘r’ is used to find out if there exists any significant relationship between conscientiousness and influencing competency of school teachers.

c. Test of  Significance of Difference between means for different categories 


The statistical techniques test of significance of difference between means for different categories, is used to find out if there exists, any significant difference in conscientiousness and influencing competency of school teachers between relevant sub samples.


The formula is critical ratio Critical ratio  t  =  
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Where 
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 are the mean scores of the two groups, σ12, σ22  the variances of  the two groups, and N1 and N2 the number of cases in each group. If the obtained critical ratio is greater than the required value for significance the mean difference is considered to be significant.

ANOVA


Analysis of variance (ANOVA) has been defined as “the separation of variance ascribable to other groups”. (Fischer, 1950). In its simplest form the Analysis of variance is used to test the significance of the differences between the means of a number of different populations. It is an effective way to determine whether the means of more than two samples are too different to attribute to sampling error. ANOVA is an inferential statistical procedure by which a researcher can test the hypothesis that two or more population means are equal .A ratio of two variance estimate is computed ,and this ratio has as its sampling distribution, the F-distribution ,determine by two degrees of freedom values, ANOVA can be included one or more independent variables .If three independent variables are included simultaneously is an ANOVA the analysis is called a three way ANOVA. If four independent variables are included simultaneously in an ANOVA the analysis is called four way ANOVA.


In this study ANOVA is used to find out whether Gender, occupational status and level of Conscientiousness have any significant main and interaction effect on influencing competency of school teachers.

CHAPTER IV

ANALYSIS
· Objectives

· Hypotheses

· Preliminary Analysis

· Correlation of Conscientiousness and  Influencing competency  for the total sample and relevant sub samples
· Comparison of the mean scores of Conscientiousness and Influencing competency based on Gender, Marital status, Occupational status and Completed years of service.
· Main and interaction effect of Gender, Marital status, Occupational status, and Completed years of service and Conscientiousness on influencing competency. 
ANALYSIS

The main purpose of the study was to investigate the relationship between conscientiousness and influencing competency of school teachers. The collected data was analyzed statistically and the results have been presented and discussed in this chapter with reference to the objectives f the study. 
OBJECTIVES

1) To find out if there exists any significant relationship between conscientiousness and influencing competency of school teachers.

2) To find out whether there exists any significant relationship between conscientiousness and  influencing competency of school teachers in the sub samples based on

a) Gender

b) Marital status

c) Occupational status

d) Completed years of service

3) To find out whether there exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between the relevant sub samples based on 

a) Gender

b) Marital status

c) Occupational status

d) Completed years of service

4) To find out whether Gender, Marital status and occupational status have any significant main and interaction effect on Conscientiousness of school teachers.

5) To find out whether Gender, occupational status and level of Conscientiousness have any significant main and interaction effect on influencing competency of school teachers.

C. HYPOTHESES


The present study is designed to test the following hypotheses.

1)
There exists significant relationship between conscientiousness and influencing competency of school teachers.

2)
There exists significant relationship between conscientiousness and  influencing competency of school teachers in  the sub samples based on

a) Gender

b) Marital status

c) Occupational status

d) Completed years of service

3)
There exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between relevant sub samples based on 

a)
Gender

b)
Marital status

c)
Occupational status

d)
Completed years of service

4)
Gender, Marital status and Occupational status have significant main and interaction effect on conscientiousness of school teachers.

5)
Gender, occupational status and level of Conscientiousness have significant main and interaction effect on influencing competency of school teachers.

 C.PRELIMINARY ANALYSIS


As the first step of analysis the investigator has done a preliminary analysis. For this, important statistical concepts such as Mean, Median, Mode, Standard deviation, skewness and Kurtosis were computed for the whole sample. Details for the preliminary analysis for conscientiousness are presented in Table 5.
TABLE 5
Preliminary Analysis of Test Scores

	Variable
	N
	Mean
	Median
	Mode
	SD
	Skewness
	Kurtosis

	conscientiousness
	406
	170.80
	172.5
	175
	16.53
	-0.786
	1.38

	Influencing competency
	406
	163.75
	166
	173
	16.99
	-0.460
	0.27


DISCUSSION


The statistical constants of the selected variables for the total and sub samples were analyzed. The measures of central tendency Mode is slightly greater than Mean and Median. The value of skewness and kurtosis of conscientiousness indicates that the distribution is negatively skewed and slightly platykurtic. The low value of skewness and kurtosis conscientiousness indicates that the distribution is not remarkably deviant from normality .So the variable can be considered normally distributed.


In the case of influencing competency the Mode is greater than Mean and median. The value of skewness and kurtosis for influencing competency indicates that the distribution is negatively skewed and slightly platykurtic. The low value of skewness and kurtosis for influencing competency indicates that the distribution is not remarkably deviant from normality .So the variable can be considered normally distributed.


The frequency distribution of the scores of the variable conscientiousness and influencing competency of school teachers for the total sample is presented in Figure 1 and 2 respectively.
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FIGURE 1.  Frequency Curve of Conscientiousness Assessment Scale
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FIGURE 2.  Frequency Curve of Influencing Competency 
Assessment Scale 


The statistical constants and the graphical representations of the variables shows that the variable Conscientiousness and Influencing Competency of School teachers follows approximately a normal distribution. 


The second assumption of analysis of variance is the homogeneity of variance. Since samples are drawn from the normal population, we can assume that there is homogeneity of variance.


The third basic assumption of ANOVA is that the sample drawn should be random and independent. The design of the present study ensures that the sample should random and independent.
D. 
CORRELATION BETWEEN CONSCIENTIOUSNESS AND INFLUENCING COMPETENCY FOR THE TOTAL SAMPLE AND RELEVANT SUBSAMPLES

The coefficient of Correlation of conscientiousness and influencing competency for the total sample and relevant sub samples are presented in the Table 6.

TABLE 6
Co-efficient of Correlation of 
conscientiousness and influencing 
competency for the total sample (N=406) and 
sub samples based on Gender, Marital status, 
Occupational status, and Completed years of service of school teachers

	SI NO.
	Sample
	Correlation ‘r’

	1
	Total
	0.654

	2
	Male
	0.662

	3
	Female
	0.644

	4
	Married
	0.655

	5
	Single
	0.650

	6
	Below 10
	0.654

	7
	10-20
	0.673

	8
	Above20
	0.663

	9
	LPSA
	0.810

	10
	UPSA
	0.745

	11
	HSA
	0.493

	12
	HSST
	0.736

	13
	VHSST
	0.659


DISCUSSION OF RESULTS

Interpretation of co-efficient of Correlation
	Coefficient ‘r’
	Relationship

	0.00 to 0.20
	Negligible

	0.20 to 0.40
	Low

	0.40 to 0.60
	Moderate

	0.60 to 0.80
	Substantial

	0.80 to 1.00
	High to very high



As per table 6, the Co-efficient of Correlation between conscientiousness and influencing competency of school teachers obtained for the total sample is 0.654, which indicate that the relationship between conscientiousness and influencing competency is significant at substantial level.


The Co-efficient of Correlation between conscientiousness and influencing competency for Male and Female teachers are 0.662 and 0.644 respectively. This indicates that the relationship between conscientiousness and influencing competency of Male and Female teachers is significant at substantial level.


The Co-efficient of Correlation between conscientiousness and influencing competency for Married and Unmarried teachers are 0.655 and 0.650respectively..This indicates that the relationship between conscientiousness and influencing competency of married teachers is significant at substantial level


The Co-efficient of Correlation obtained for teachers with below 10 years of service  those between 10-20 years of service and teachers above 20 years of service are 0.654, 0.673 and 0.663 respectively, which reveals that there is substantially  significant relationship between conscientiousness and influencing competency in the sub samples based on completed years of service.

The Co-efficient of Correlation obtained for LP school teachers is 0.810.This indicates that the relationship between conscientiousness and influencing competency of LP school teachers is significant at high level.


The Co-efficient of Correlation obtained for UP school teachers is 0.745.This indicates that the relationship between conscientiousness and influencing competency of UP school teachers is significant at substantial level.


The Co-efficient of Correlation obtained for High school teachers is 0.493, which reveals that there is moderate level significant relationship between conscientiousness and influencing competency


The Co-efficient of Correlation obtained for Higher Secondary school teachers and those for Vocational Higher Secondary school teachers is 0.736 and 0.659 respectively, which reveals that there is substantially significant relationship between conscientiousness and influencing competency.

E. 
COMPARISON OF THE MEAN SCORES OF  CONSCIENTIOUSNESS AND INFLUENCING COMPETENCY BETWEEN RELEVANT SUB SAMPLES BASED ON GENDER,MARITAL STATUS, OCCUPATIONAL STATUS AND COMPLETED YEARS OF SERVICE


The mean scores of conscientiousness and influencing competency were compared between relevant sub samples based on Gender, Marital status, Occupational Status and Completed years of service using the statistical technique, Test of significance of mean difference of independent variables.
Norm

The conscientiousness assessed by using the conscientiousness assessment scale was categorized into 3 levels by finding the upper score and lower score, using the formula
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	Score 
below 163
	Low

	163 – 179
	Average

	Above 179
	High


COMPARISON OF THE MEAN SCORES OF CONSCIENTIOUSNESS BETWEEN RELEVANT SUBSAMPLES BASED ON GENDER, MARITAL STATUS, OCCUPATIONAL STATUS AND COMPLETED YEARS OF SERVICE
1. 
Comparison of mean scores of conscientiousness between male and female school teachers

TABLE 7

Data and Results of the Test of Significance of Differences 
in conscientiousness between Male and Female School Teachers

	SI No.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Male
	152
	168.02
	18.052
	2.644
	S

	2
	Female
	254
	172.47
	15.347
	
	



Table7 shows that the mean scores of conscientiousness obtained for male and female teachers are 168.02 and 172.47 respectively .The Standard Deviation obtained are 18.052 and 15.347 respectively .Here the‘t’ value calculated is 2.644 . The table value of‘t’ at 0.01 significant level is 2.58. 


Since the obtained‘t’ value is greater than the table value it can be inferred that there is significant difference in conscientiousness between male and female school teachers at 0.01 level of significance.

DISCUSSION


From the analysis it is found that the conscientiousness of female school teachers is significantly higher than that of Male school teachers.
2. 
Comparison of mean scores of conscientiousness between married and unmarried school teachers

TABLE 8

Data and Results of the Test of Significance of Differences 
in conscientiousness between Married and Unmarried Teachers
	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Married
	366
	171.02
	16.808
	0.787
	NS

	2
	Unmarried
	40
	168.85
	13.772
	
	



Table 8 shows that the mean scores of conscientiousness obtained for Married and Unmarried teachers are 171.02 and 168.85 respectively. The Standard Deviations obtained are 16.808 and 13.772 respectively. .Here the‘t’ value calculated is 0.787. The table value of‘t’ at 0.05 significant level is 1.96. Since the obtained‘t’ value is less than the table value it can be inferred that there is no significant difference in the conscientiousness between Married and Unmarried school teachers.

DISCUSSION


From the analysis of the mean scores of conscientiousness of Married and Unmarried school teachers, it is found that the conscientiousness of both Married and Unmarried school teachers are almost equal.

3. 
Comparison of mean scores of conscientiousness between school teachers with Service below 10 years and between 10-20 years

TABLE 9

Data and Results of the Test of 
Significance of Differences in conscientiousness between 
school teachers with Service below 10 years and between 10-20 years

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Below 10
	225
	171.89
	15.202
	1.716
	NS

	2
	10-20
	102
	168.45
	19.897
	
	



Table9 shows that the mean scores of conscientiousness obtained for school teachers with Service below 10 years and those between10-20 years are 171.89 and168.45 respectively. The Standard Deviations obtained are 15.202 and 19.897 respectively. Here the ‘t’ value calculated is 1.716. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between school teachers with Service below 10 years and those between 10-20 years.
DISCUSSION


Analysis shows that there is no significant difference in conscientiousness between school teachers with Service below 10 years and those between 10-20 years. Hence it can be found that conscientiousness of school teachers below 10 years Service and that between 10-20 years Service is almost equal.  

4. 
Comparison of mean scores of conscientiousness between school teachers with Service 10-20 years and above 20 years
TABLE 10

Data and Results of the Test of Significance 
of Differences in conscientiousness between School 
teachers with Service 10-20 years and above 20 years
	SI No.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	10-20
	102
	168.45
	19.897
	0.846
	NS

	2
	Above 20
	79
	170.73
	15.232
	
	



Table10   shows that the mean scores of conscientiousness obtained for school teachers with Service between 10-20 years and those above 20 years are 168.45 and 170.73 respectively. The Standard Deviation obtained are 19.897 and 15.232 respectively. Here the ‘t’ value calculated is 0.846. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between school teachers with Service between  10-20 years and those above 20 years.

DISCUSSION


From the analysis, it is found that conscientiousness between school teachers with Service between 10-20 years and those above 20 years are almost equal.

5. 
Comparison of mean scores of conscientiousness between teachers with Service below 10 years and above 20 years 

TABLE 11

Data and Results of the Test of 
Significance of Differences in conscientiousness
between teachers with Service below 10 years and above 20 years
	SI No.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Below 10
	225
	171.89
	15.202
	0.583
	NS

	2
	Above 20
	79
	170.73
	15.232
	
	



Table 11 shows that the mean scores of conscientiousness obtained for teachers with Service below 10 years and above 20 years are171.89 and 170.73 respectively. The Standard Deviations obtained are 15.202 and 15.23 respectively. Here the ‘t’ value calculated is0.583. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between teachers with Service below 10 years and above 20 years at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of teachers with Service below 10 years and above 20 years service is almost equal.
6. 
Comparison of mean scores of conscientiousness between LP school teachers and UP school teachers
TABLE 12

Data and Results of the Test of Significance of 
Differences in conscientiousness between LP and UP Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	170.59
	15.804
	0.226
	NS

	2
	UPSA
	77
	171.25
	17.407
	
	



Table12 shows that the mean scores of conscientiousness obtained for LP school teachers and UP school teachers are 170.59 and 171.25 respectively. The Standard Deviations obtained are 15.804 and 17.407 respectively. Here the ‘t’ value calculated is 0.226. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that conscientiousness of both LP and UP school teachers are almost equal.

7. 
Comparison of mean scores of conscientiousness between LP and HS  teachers

TABLE 13

Data and Results of the Test of Significance of 
Differences in conscientiousness between LP and HS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	170.59
	15.804
	0.183
	NS

	2
	HSA
	140
	170.15
	15.547
	
	



Table13 shows that the mean scores of conscientiousness obtained for LP and HS teachers are 170.59 and 170.15 respectively .The Standard Deviation obtained are 15.804 and 15.547 respectively .Here the ‘t’ value calculated is 0.183. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between LP and HS  teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both LP and High school teachers are almost equal.

8. 
Comparison of mean scores of conscientiousness between LP and HSS   teachers
TABLE 14


Data and Results of the Test of Significance of 
Differences in conscientiousness between  LP and HSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	170.59
	15.804
	0.351
	NS

	2
	HSST
	77
	169.52
	19.00
	
	



Table 14 shows that the mean scores of conscientiousness obtained for LP and HSS   teachers are 170.59 and 169.52 respectively. The Standard Deviation obtained are15.804 and 19 respectively. Here the ‘t’ value calculated is 0.351 . The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between LP and HSS   teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both LP and Higher secondary school teachers are almost equal.

9. 
Comparison of mean scores of conscientiousness between LP and VHSS teachers
TABLE 15

Data and Results of the Test of Significance 
of Differences in conscientiousness between LP and VHSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	170.59
	15.804
	1.167
	NS

	2
	VHSST
	53
	173.98
	14.799
	
	



Table15 shows that the mean scores of conscientiousness obtained for LP and VHS Teachers are 170.59 and 173.98 respectively. The Standard Deviation obtained are 15.804 and 14.799 respectively .Here the ‘t’ value calculated is 1.167. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between LP and VHSS Teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both LP and Vocational Higher secondary school teachers are almost equal.

10. 
Comparison of mean scores of conscientiousness between UP and HS school teachers

TABLE 16

Data and Results of the Test of Significance of 
Differences in conscientiousness between UP and HS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	UPSA
	77
	171.25
	17.407
	0.476
	NS

	2
	HSA
	140
	170.15
	15.547
	
	



Table16 shows that the mean scores of conscientiousness obtained for UP and HS school teachers are 171.25 and 170.15 respectively. The Standard Deviation obtained are 17.407 and 15.547 respectively .Here the‘t’ value calculated is0.476. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between UP and HS school teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both UP and High school teachers are almost equal.
 11. 
Comparison of mean scores of conscientiousness between UP and HSS teachers

TABLE 17

Data and Results of the Test of Significance of 
Differences in conscientiousness between UP and HSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	UPSA
	77
	171.25
	17.407
	0.588
	NS

	2
	HSST
	77
	169.52
	19.000
	
	



Table 17 shows that the mean scores of conscientiousness obtained for UP and HSS teachers are 171.25 and 169.52 respectively. The Standard Deviations obtained are 17.407 and 19 respectively. Here the ‘t’ value calculated is 0.588. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between UP and HSS teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness both UP and higher secondary school teachers are almost equal.

12. 
Comparison of mean scores of conscientiousness between   UP and VHSS teachers

TABLE18

Data and Results of the Test of Significance of 
Differences in conscientiousness between UP and VHS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	UPSA
	77
	171.25
	17.407
	0.934
	NS

	2
	VHSST
	53
	173.98
	14.799
	
	



Table 18 shows that the mean scores of conscientiousness obtained for UP and VHSS teachers are 171.25 and 173.98 respectively .The Standard Deviation obtained are 17.407 and 14.79 respectively .Here the ‘t’ value calculated is 0.934. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between UP and VHSS teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both UP and Vocational Higher secondary school teachers are almost equal.
13. 
Comparison of mean scores of conscientiousness between HS and HSS teachers
TABLE 19

Data and Results of the Test of Significance of 
Differences in conscientiousness between HS and HSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	HSA
	140
	170.15
	15.547
	0.264
	NS

	2
	HSST
	77
	169.52
	19.000
	
	



Table19 shows that the mean scores of conscientiousness obtained for HS and HSS teachers are 170.15 and 169.52 respectively. The Standard Deviations obtained are 15.547 and 19 respectively. Here the‘t’ value calculated is0.264. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between HS and HSS  teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both High school and Higher secondary school teachers are almost equal.

14. 
Comparison of mean scores of conscientiousness between HS and VHS school teachers

TABLE 20

Data and Results of the Test of Significance o
f 
Differences in conscientiousness between HS and VHSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	HSA
	140
	170.15
	15.547
	1.548
	NS

	2
	VHSST
	53
	173.98
	14.799
	
	



Table 20 shows that the mean scores of conscientiousness obtained for HS and VHSS Teachers are 170.15 and 173.98 respectively .The Standard Deviation obtained are 15.547 and 14.799 respectively .Here the‘t’ value calculated is 1.548. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between HS and VHSS Teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both HS and Vocational Higher secondary school teachers are almost equal.

15. 
Comparison of mean scores of conscientiousness between HSS and VHSS teachers
TABLE 21

Data and Results of the Test of Significance of 
Differences in conscientiousness between HSS and VHSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	HSST
	77
	169.52
	19.000
	1.435
	NS

	2
	VHSST
	53
	173.98
	14.799
	
	



Table21 shows that the mean scores of conscientiousness obtained for HSS and VHSS teachers are 169.52 and 173.98 respectively. The Standard Deviations obtained are 19 and 14.799 respectively. Here the‘t’ value calculated is 1.435. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between HSS and VHSS Teachers  at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of both HSS and VHSS school teachers are almost equal.

COMPARISON OF THE MEAN SCORES OF INFLUENCING COMPETENCY BETWEEN RELEVANT SUBSAMPLES BASED ON GENDER, MARITAL STATUS, OCCUPATIONAL STATUS AND COMPLETED YEARS OF SERVICE
1. 
Comparison of mean scores of influencing competency between male and female school teachers

TABLE 22

Data and Results of the Test of Significance of Differences in 
influencing competency between Male and Female School Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Male
	152
	161.76
	17.083
	1.835
	NS

	2
	Female
	254
	164.94
	16.857
	
	



Table 22 shows that the mean scores of influencing competency obtained for Male and Female School Teachers are 161.76 and 164.94 respectively. The Standard Deviations obtained are 17.083 and 16.857 respectively. Here the ‘t’ value calculated is 1.835. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between Male and Female School Teachers  at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both Male and Female School Teachers are almost equal.
2. 
Comparison of mean scores of influencing competency between married and unmarried School teachers

TABLE 23

Data and Results of the Test of Significance of Differences 
in influencing competency between Married and Unmarried Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Married
	366
	163.69
	17.263
	0.215
	NS

	2
	Unmarried
	40
	164.30
	14.447
	
	



Table 23 shows that the mean scores of influencing competency obtained for married and unmarried school teachers are 163.69 and 164.30 respectively. The Standard Deviation obtained are17.263 and 14.447 respectively .Here the‘t’ value calculated is 0.215. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between married  and single school teachers are at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both married and unmarried school teachers are almost equal.

3. 
Comparison of mean scores of b influencing competency between school teachers with Service below 10 years and 10-20 years

TABLE 24

Data and Results of the Test of 
Significance of Differences in influencing competency 
between school teachers with Service below 10 years and 10-20 years

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Below 10
	225
	164.48
	17.427
	0.750
	NS

	2
	10-20
	102
	162.93
	16.974
	
	



Table 24 shows that the mean scores of influencing competency obtained for school teachers with Service below 10 years and 10-20 years are 164.48 and 162.93 respectively. The Standard Deviation obtained are 17.427 and 16.974 respectively .Here the ‘t’ value calculated is 0.750. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between school teachers with Service below 10 years and 10-20 years at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of school teachers with Service below 10 years and those between10-20 years are almost equal.

4. 
Comparison of mean scores of influencing competency between school teachers with Service 10-20 years and above 20 years
TABLE 25

Data and Results of the Test of Significance 
of Differences in influencing competency between 
school teachers with Service 10-20 years and above 20 years

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	10-20
	102
	162.93
	16.974
	0.080
	NS

	2
	Above 20
	79
	162.73
	15.821
	
	



Table 25shows that the mean scores of influencing competency obtained for school teachers with experience 10-20 years and above 20 years are162.93 and 162.73 respectively .The Standard Deviation obtained are16.974 and 15.821 respectively. Here the ‘t’ value calculated is0.080. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between school teachers with experience 10-20 years and above 20 years at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of school teachers with Service between 10-20 years and those above 20 years are almost equal.

5.
Comparison of mean scores of conscientiousness between teachers with Service below 10 years and above 20 years 

TABLE 26

Data and Results of the Test of 
Significance of Differences in conscientiousness 
teachers with Service below 10 years and above 20 years

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Below 10
	225
	164.48
	17.427
	0.784
	NS

	2
	Above 20
	79
	162.73
	15.821
	
	



Table 26shows that the mean scores of conscientiousness obtained for teachers with experience below 10 years and above 20 years are 164.48 and 162.73 respectively. The Standard Deviations obtained are 17.427 and 15.821 respectively. Here the‘t’ value calculated is 0.784. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained‘t’ value is less than the table value it can be inferred that there is no significant difference in conscientiousness between teachers with experience below 10 years and above 20 years at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of conscientiousness of school teachers, it is found that the conscientiousness of teachers with Service below 10 years and those above 20 years are almost equal. 

6.
Comparison of mean scores of influencing competency between LP and UP teachers
TABLE 27

Data and Results of the Test of Significance of 
Differences in influencing competency between LP and UP Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	165.25
	16.445
	0.301
	NS

	2
	UPSA
	77
	164.45
	14.491
	
	



Table 27 shows that the mean scores of influencing competency obtained for LP and UP teachers are 165.25 and 164.45 respectively. The Standard Deviation obtained are 16.445 and 14.491 respectively .Here the‘t’ value calculated is 0.301. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between LP and UP  teachers  at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both LP and UP school teachers is almost equal.

7.
Comparison of mean scores of influencing competency between LP and HS  teachers

TABLE 28

Data and Results of the Test of Significance
 of Differences in influencing competency between LP and HS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	165.25
	16.445
	0.619
	NS

	2
	HSA
	140
	163.60
	17.528
	
	



Table 28shows that the mean scores of influencing competency obtained for LP and HS teachers are 165.25 and 163.60 respectively. The Standard Deviations obtained are 16.445 and 17.528 respectively. Here the‘t’ value calculated is 0.619. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between LP and HS  teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both LP and High school teachers are almost equal.

8.
Comparison of mean scores of influencing competency between LP and HSS   teachers

TABLE 29

Data and Results of the Test of Significance of 
Differences in influencing competency between LP and HSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	165.25
	16.445
	1.140
	NS

	2
	HSST
	77
	161.58
	20.105
	
	



Table29 shows that the mean scores of influencing competency obtained for LP and HSS   teachers   are 165.25 and 161.58 respectively. The Standard Deviation obtained are 16.445 and 20.105 respectively .Here the ‘t’ value calculated is 1.140. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between LP and HSS   teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both LP and HSS teachers are almost equal.

9.
Comparison of mean scores of influencing competency between LP and VHSS teachers
TABLE 30

Data and Results of the Test of Significance of 
Differences in influencing competency between LP and VHSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	LPSA
	59
	165.25
	16.445
	0.220
	NS

	2
	VHSST
	53
	164.60
	14.730
	
	



Table30 shows that the mean scores of influencing competency obtained for LP and VHSS teachers are165.25 and 164.60 respectively. The Standard Deviation obtained are 16.445 and 14.730 respectively .Here the‘t’ value calculated is 0.220. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between LP and VHSS  teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both LP and VHSS   school teachers are almost equal.

10.
Comparison of mean scores of influencing competency between UP and HS school teachers

TABLE 31

Data and Results of the Test of Significance of 
Differences in influencing competency between UP and HS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	UPSA
	77
	164.45
	14.491
	0.365
	NS

	2
	HSA
	140
	163.60
	17.528
	
	



Table 31shows that the mean scores of influencing competency obtained for UP and HS teachers are 164.45 and 163.60 respectively. The Standard Deviation obtained are 14.491 and 17.528 respectively .Here the ‘t’ value calculated is 0.365. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between UP and HS teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency  of school teachers ,it is found that the influencing competency of both  UP and High school teachers are almost equal .

11.
Comparison of mean scores o influencing competency of  between UP and HSS teachers

TABLE 32

Data and Results of the Test of Significance of
 Differences in influencing competency between UP and HSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	UPSA
	77
	164.45
	14.491
	1.016
	NS

	2
	HSST
	77
	161.58
	20.105
	
	



Table 32 shows that the mean scores of influencing competency obtained for UP and HSS teachers are 164.45 and 161.58 respectively. The Standard Deviations obtained are 14.491 and 20.105 respectively. Here the ‘t’ value calculated is 1.016. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between UP and HSS teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both UP and Higher secondary school teachers are almost equal. 
12.
Comparison of mean scores of influencing competency between   UP and VHSS teachers

TABLE 33

Data and Results of the Test of Significance of 
Differences in conscientiousness between UP and VHSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	UPSA
	77
	164.45
	14.491
	0.057
	NS

	2
	VHSST
	53
	164.60
	14.730
	
	



Table 33 shows that the mean scores of influencing competency obtained for UP and VHSS teachers are 164.45 and 164.60 respectively .The Standard Deviation obtained are 14.491 and 14.730 respectively. Here the‘t’ value calculated is 0.057. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between UP and VHSS teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both UP and Vocational Higher secondary school teachers are almost equal.
13.
Comparison of mean scores of influencing competency between HS and HSS teachers
TABLE 34

Data and Results of the Test of Significance of 
Differences in influencing competency between HS and HSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	HSA
	140
	163.60
	17.528
	0.769
	NS

	2
	HSST
	77
	161.58
	20.105
	
	



Table34 shows that the mean scores of influencing competency obtained for HS and HSS teachers are 163.60 and 161.58 respectively. The Standard Deviations obtained are 17.528 and 20.105 respectively. Here the‘t’ value calculated is 0.769. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between HS and HSS  teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both High school and higher secondary school teachers are almost equal.

14.
Comparison of mean scores of influencing competency between HS and VHS school Teachers

TABLE35

Data and Results of the Test of Significance of
 Differences in influencing competency between HS and VHS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	HSA
	140
	163.60
	17.528
	0.370
	NS

	2
	VHSST
	53
	164.60
	14.730
	
	



Table 35 shows that the mean scores of influencing competency obtained for HS and VHSS Teachers are 163.60 and 164.60 respectively. The Standard Deviation obtained are 17.528 and 14.730 respectively .Here the ‘t’ value calculated is 0.370 . The table value of ‘t’ at 0.01 significant level is 2.58.Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between HS and VHSS Teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both High school and Vocational Higher secondary school Teachers are almost equal.

15.
Comparison of mean scores of influencing competency between HSS and VHSS teachers
TABLE 36

Data and Results of the Test of Significance of
 Differences in influencing competency between HSS and VHSS Teachers

	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	HSST
	77
	161.58
	20.105
	0.934
	NS

	2
	VHSST
	53
	164.60
	14.730
	
	



Table 36shows that the mean scores of influencing competency obtained for HSS and VHSS teachers are 161.58 and 164.60 respectively. The Standard Deviation obtained are 20.105 and 14.730 respectively .Here the ‘t’ value calculated is 0.934. The table value of ‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is less than the table value it can be inferred that there is no significant difference in influencing competency between HSS and VHSS  teachers at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers, it is found that the influencing competency of both higher secondary school and Vocational Higher secondary school teachers are almost equal.

16.
Comparison of mean scores of influencing competency between Lower Conscientiousness and Average Conscientiousness of teachers
TABLE 37

Data and Results of the Test of 
Significance of Differences in influencing competency between
 Lower Conscientiousness and average Conscientiousness of teachers
	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Upto 163
	115
	149.37
	14.851
	8.595
	S

	2
	163-179
	157
	164.35
	13.698
	
	



Table 37 shows that the mean scores of influencing competency obtained for teachers with low Conscientiousness and average Conscientiousness are 149.37and 164.35 respectively. The Standard Deviation obtained are 14.851and 13.698respectively .Here the‘t’ value calculated is 8.595. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is greater  than the table value it can be inferred that there is  significant difference in influencing competency between teachers with low Conscientiousness and average Conscientiousness at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers it can be concluded that the influencing competency of school teachers with average Conscientiousness is slightly higher than that of school teachers with low level Conscientiousness.
17. 
Comparison of mean scores of influencing competency between   Average Conscientiousness and Upper Conscientiousness of teachers
TABLE 38

Data and Results of the Test of Significance of 
Differences in influencing competency between Average 
Conscientiousness and Upper Conscientiousness of teachers
	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	163-179
	157
	164.35
	13.698
	7.149
	S

	2
	Above179
	134
	175.39
	12.427
	
	



Table 38 shows that the mean scores of influencing competency obtained for teachers with average Conscientiousness and high Conscientiousness are 164.35and 175.39 respectively. The Standard Deviation obtained are 13.698 and 12.427respectively .Here the ‘t’ value calculated is 7.149. The table value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is greater  than the table value it can be inferred that there is  significant difference in influencing competency between teachers with average Conscientiousness and high Conscientiousness at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers it can be concluded that the influencing competency of school teachers with low Conscientiousness is slightly higher than that of school teachers with average level Conscientiousness.
18. 
Comparison of mean scores of influencing competency between   Lower Conscientiousness and Upper Conscientiousness of teachers
TABLE 39

Data and Results of the Test of Significance 
of Differences in influencing competency between 
Average Conscientiousness and Upper Conscientiousness of teachers
	SI NO.
	Category
	N
	M
	SD
	‘t’ value
	Level of significance

	1
	Upto 163
	115
	149.37
	14.851
	15.048
	S

	2
	Above179
	134
	175.39
	12.427
	
	



Table 39 shows that the mean scores of influencing competency obtained for teachers with average Conscientiousness and high Conscientiousness are 149.37 and 175.39respectively. The Standard Deviation obtained are 14.851and 12.427 respectively. Here the‘t’ value calculated is15.048. The table39 value of‘t’ at 0.01 significant level is 2.58. Since the obtained ‘t’ value is greater  than the table value it can be inferred that there is  significant difference in influencing competency between teachers with average Conscientiousness and high Conscientiousness at 0.01 level of significance.

DISCUSSION


From the analysis of the mean scores of influencing competency of school teachers it can be concluded that the influencing competency of school teachers with high Conscientiousness is slightly higher than that of school teachers with low level Conscientiousness.
F. 3- WAY ANOVA (2×2×3) FACTORIAL DESIGN


The analysis and interpretation of results with regard to 3- way ANOVA techniques are described in the following sections.

MAIN AND INTERACTION EFFECT OF GENDER, MARITAL STATUS AND OCCUPATIONAL STATUS ON CONSCIENTIOUSNESS

To find out the main and interaction effects of Gender, Marital Status and Occupational Status on conscientiousness, 3-way ANOVA with 2×2×3 factorial design was done for 406 cases. The sum of squares and ‘F’ values are given in the table.

TABLE 40
Main and interaction effects of 
Gender, Marital Status and Occupational Status on Conscientiousness
	Source of  variation
	Sum of squares
	DF
	Mean Squares
	F -value

	Main Effect
	2317710.586
	11
	2317710.586
	8481.795

	Gender
	911.762
	1
	911.762
	3.337

	Marital Status
	12.096
	1
	12.096
	0.044

	Occupational Status
	116.180
	2
	58.090
	0.213

	Gender x Marital Status
	129.800
	1
	129.800
	0.475

	Gender x Occupational Status
	549.198
	2
	274.599
	1.005

	Marital Status x Occupational Status
	174.238
	2
	87.119
	0.319

	Gender x Marital Status x Occupational Status
	385.739
	2
	192.870
	0.706

	Residual
	107663.286
	394
	273.257
	

	Total
	11955180
	406
	
	



Table 40 shows that the F value obtained for main effect of Gender on conscientiousness is 3.337.This value is less than 3.86 the Table value of F for (1,394) degrees of freedom at 0.05 level of significance .This indicates that the main effect of the variable Gender on Conscientiousness is not significant.


From Table 40, it can be found that the F value obtained for main effect of Marital Status on conscientiousness is 0.044. This value is less than 3.86 the Table value of F for (1, 394) degrees of freedom at 0.05 level of significance. Hence it can be concluded that the main effect of the variable Marital Status on conscientiousness is not significant.


The calculated F value of the main effect of Occupational Status on conscientiousness is 0.213. This value is less than 3.02 the table value of F for (2, 394) degrees of freedom at 0.05 level of significance .So it can be concluded that the main effect of Occupational Status on conscientiousness is not significant.


When the two-way interaction is considered, the F value obtained in the case of Gender and Marital Status is 0.475. This value is less than 3.86 the table value of F for (1, 394)degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of the variable Gender  and Marital Status on conscientiousness is not significant .


In the case of interaction effect of Gender and Occupational Status the F value obtained is 1.005. This value is less than 3.02 the table value of F for (2, 394) degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of the variable Gender  and Occupational Status on conscientiousness is not significant


In the case of interaction effect of Marital Status and Occupational Status the F value obtained is 0.319. This value is less than 3.02 the table value of F for (2, 394) degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of the variable Gender  and Marital Status on conscientiousness is not significant.


When three-way interaction of Gender, Marital Status, and Occupational Status was considered, the F value obtained is 0.706. This value is less than 3.02 the Table value of F for (2, 394)degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of Gender ,Marital Status and Occupational Status on conscientiousness is not significant.

 3- WAY ANOVA (2×3×3) FACTORIAL DESIGN

MAIN AND INTERACTION EFFECT OF GENDER, OCCUPATIONAL STATUS AND   LEVEL OF CONSCIENTIOUSNESS ON INFLUENCING COMPETENCY

To find out the main and interaction effects of Gender, Occupational Status and Level of Conscientiousness on Influencing Competency, 3- way ANOVA with 2×3×3 factorial design was done for 406 cases. The sum of squares and ‘F’ values are given in the table.
TABLE 41
Main and interaction effects of Gender, Occupational 
Status and Level of Conscientiousness on Influencing Competency
	Source of  variation
	Sum of squares
	DF
	Mean Squares
	F -value

	Main Effect
	96177781.997
	1
	96177781.997
	51927.827

	Gender
	27.697
	1
	27.697
	0.150

	Occupational status
	305.470
	2
	152.735
	0.825

	Conscientiousness
	38619.493
	2
	19309.746
	104.256

	Gender x Occupational status
	420.426
	2
	210.213
	1.135

	Gender x Conscientiousness
	320.156
	2
	160.078
	0.864

	Occupational status x Conscientiousness
	540.842
	4
	135.210
	0.730

	Gender x Occupational status x  Conscientiousness
	1176.862
	4
	294.215
	1.589

	Residual
	71863.192
	388
	185.214
	

	Total
	11003599
	406
	
	



Table 41 shows that the F value obtained for main effect of Gender on Influencing Competency is 0.150.This value is less than 3.86 the table value of F for (1,388)degrees of freedom at 0.05 level of significance .This indicates that the main effect of the variable Gender on Influencing Competency is not significant .


The calculated F value for the main effect of Occupational Status on Influencing Competency is 0.825. This value is less than 3.02 the table value of F for (2, 388)degrees of freedom at 0.05 level of significance .It can be concluded  that the main effect of Occupational Status on Influencing Competency is not significant.


From Table 41, it can be found that the F value obtained for main effect of Level of Conscientiousness on Influencing Competency is 104.256. This value is greater than 4.66 the table value of F for (2, 388) degrees of freedom at 0.01 level of significance. So it can be concluded that the main effect of the variable Level of Conscientiousness on Influencing Competency is significant.


When the two-way interaction is considered, the F value obtained for interaction effect of Gender and Occupational Status is 1.135. This value is less than 3.02 the table value of F for (2, 388) degrees of freedom at 0.05 level of significance .This indicate that the interaction effect of the variables Gender and Occupational Status on conscientiousness is not significant.


The F value obtained for interaction effect of Gender and Level of Conscientiousness on Influencing Competency is 0.864. This value is less than 3.02 the table value of F for (2, 388)degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of the variables Gender  and Conscientiousness on Influencing Competency is not significant.


In the case of interaction effect of Occupational Status and conscientiousness on Influencing Competency the F value obtained is 0.730. This value is less than 2.40 the table value of F for (4, 388)degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of the variables Occupational Status  and conscientiousness on Influencing Competency is not significant.


When three-way interaction of Gender, Occupational Status and Level of conscientiousness on Influencing Competency was considered, the F value obtained was 1.589. This value is less than 2.40 the Table value of F for (4, 388) degrees of freedom at 0.05 level of significance .This indicates that the interaction effect of Gender, Occupational Status and Level of conscientiousness on Influencing Competency is not significant.
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SUMMARY, CONCLUSION AND SUGGESTIONS

This chapter provides a retrospective view of the study, major findings, educational implications and suggestions for further research in this area.

A.  STUDY IN RETROSPECT


The present study is entitled as “CONSCIENTIOUSNESS AND INFLUENCING COMPETENCY OF SCHOOL TEACHERS IN MALABAR”.

B. VARIABLES


In the present study investigator treated Gender, Marital status, Occupational status and experience are treated as independent variables. Conscientiousness is treated as dependent variable, to study the influence of Gender, Marital status, Occupational status and experience on Conscientiousness. Conscientiousness is treated as independent variable to study its influence on influencing competency 

C.  OBJECTIVES

6) To find out if there exists any significant relationship between conscientiousness and influencing competency of school teachers.

7) To find out whether there exists any significant relationship between conscientiousness and  influencing competency of school teachers in the sub samples based on

a) Gender

b) Marital status

c) Occupational status

d) Completed years of service

8) To find out whether there exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between the relevant sub samples based on 

a) Gender

b) Marital status

c) Occupational status

d) Completed years of service

9) To find out whether Gender, Marital status and occupational status have any significant main and interaction effect on Conscientiousness of school teachers.

10) To find out whether Gender, occupational status and level of Conscientiousness have any significant main and interaction effect on influencing competency of school teachers.

D.  HYPOTHESES


The present study is designed to test the following hypotheses.

1)
There exists significant relationship between conscientiousness and influencing competency of school teachers.

2)
There exists significant relationship between conscientiousness and  influencing competency of school teachers in  the sub samples based on

a) Gender

b) Marital status

c) Occupational status

d) Completed years of service

3)
There exist any significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between relevant sub samples based on 

a)
Gender

b)
Marital status

c)
Occupational status

d)
Completed years of service

4)
Gender, Marital status and Occupational status have significant main and interaction effect on conscientiousness of school teachers.

5)
Gender, occupational status and level of Conscientiousness have significant main and interaction effect on influencing competency of school teachers.

E.METHODOLOGY

Sample


The study was conducted on a sample of 406 school teachers working in Kozhikode, Malappuram and Palakkad districts of Malabar.

Tools used 


Tools used for the collection of data were Conscientiousness Assessment Scale and Influencing competency Assessment Scale
Statistical Techniques Used 


The collected data were analyzed using the following techniques:

5. Preliminary  statistics

6. Pearson’s Product Moment coefficient of correlation(r).

7. Test of Significance of Difference between means for different categories-‘t’ test for large independent sample.

8. 3 way ANOVA( 2×2×3 Design and  2×3×3 design )
F.MAJOR FINDINGS OF THE STUDY


The major findings of the study are the following.

1. There exists substantial relationship between Conscientiousness and  Influencing competency of school teachers in the total sample (r=0.654)

2. There exists substantial relationship between Conscientiousness and  Influencing competency of  Male  school teachers (r=0.662)

3. There exists substantial relationship between Conscientiousness and  Influencing competency of  Female school teachers (r=0.644)

4. There exists substantial relationship between Conscientiousness and  Influencing competency of  Married school teachers.(r=0.655)

5. There exists substantial relationship between Conscientiousness and  Influencing competency of  unmarried school teachers.(r=0.650)

6. There exists substantial relationship between Conscientiousness and  Influencing competency of  school teachers with below 10 years of service.(r=0.654)

7. There exists substantial relationship between Conscientiousness and  Influencing competency of  school teachers with 10-20 years of service.(r=0.673)

8. There exists substantial relationship between Conscientiousness and  Influencing competency of  school teachers with above 20 years of service .(r=0.663)

9. There exists high relationship between Conscientiousness and  Influencing competency of  LP school teachers.(r=0.810)

10. There exists substantial relationship between Conscientiousness and  Influencing competency of  UP school teachers.(r=0.745)

11. There exists moderate relationship between Conscientiousness and  Influencing competency of  High school teachers.(r=0.493)

12. There exists substantial relationship between Conscientiousness and  Influencing competency of  Higher Secondary school teachers.(r=0.736)

13. There exists substantial relationship between Conscientiousness and  Influencing competency of  Vocational Higher Secondary school teachers.(r=0.65)

14. There is  no significant difference in Conscientiousness between Male and Female school teachers. (‘t’ value =0.009)

15. There is  no significant difference in Conscientiousness between Married and Unmarried  school teachers. (‘t’ value =0.432)

16. There is no significant difference in Conscientiousness between  school teachers with below 10 years experience and 10-20 years of service.(‘t’ value =0.087)

17. There is no significant difference in Conscientiousness between school teachers with 10-20 years experience and above 20 years of service.  (‘t’ value =0.399)

18. There is  no significant difference in Conscientiousness between school teachers with below 10 years experience and above 20 years of service.(‘t’ value =0.560)

19. There is  no significant difference in Conscientiousness between LP and UP school teachers.(‘t’ value =0.822)

20. There is  no significant difference in Conscientiousness between LP and High school teachers.(‘t’ value =0.855)

21. There is  no significant difference in Conscientiousness between LP and Higher Secondary school teachers.(‘t’ value =0.726)

22. There is  no significant difference in Conscientiousness between LP and Vocational Higher Secondary school teachers.(‘t’ value =0.246)

23. There is  no significant difference in Conscientiousness between UP and High school teachers.(‘t’ value =0.634)

24. There is  no significant difference in Conscientiousness between  UP and  Higher Secondary school teachers.(‘t’ value =0.557)

25. There is  no significant difference in Conscientiousness between UP and Vocational Higher Secondary school teachers.(‘t’ value =0.352)

26. There is no significant difference in Conscientiousness  between High school  and Higher Secondary school teachers.(‘t’ value =0.792)

27. There is  no significant difference in Conscientiousness between High school and Vocational Higher Secondary school teachers.(‘t’ value =0.123)

28. There is  no significant difference in Conscientiousness between Higher Secondary school teachers and  Vocational Higher Secondary school teachers.(‘t’ value =0.154)

29. There is no significant difference in Influencing Competency between Male and Female school teachers. (‘t’ value =0.067)

30. There is no significant difference in Influencing Competency between Married and Unmarried  school teachers. (‘t’ value =0.83)

31. There is no significant difference in Influencing Competency between school teachers with below 10 years experience and 10-20 years of service.(‘t’ value =0.454)

32. There is  no significant difference in Influencing Competency between school teachers with 10-20 years of service and above 20 years of service.(‘t’ value =0.936)

33. There is  no significant difference in Influencing Competency between school teachers with below 10 years experience and above 20 years of service.(‘t’ value =0.43)

34. There is  no significant difference in Influencing Competency between LP and UP school teachers.(‘t’ value =0.764)

35. There is  no significant difference in Influencing Competency between  LP and High school teachers.(‘t’ value =0.537)

36. There is  no significant difference in Influencing Competency between LP and Higher Secondary school teachers.(‘t’ value =0.256)

37. There is  no significant difference in Influencing Competency between LP and Vocational Higher Secondary school teachers.(‘t’ value =0.827)

38. There is  no significant difference in Influencing Competency between UP and High school teachers.(‘t’ value =0.716)

39. There is  no significant difference in Influencing Competency between  UP and  Higher Secondary school teachers.(‘t’ value =0.311)

40. There is  no significant difference in Influencing Competency between  UP and Vocational Higher Secondary school teachers.(‘t’ value =0.954)

41. There is no significant difference in Influencing Competency between  High school  and Higher Secondary school teachers.(‘t’ value =0.443)

42. There is  no significant difference in Influencing Competency between High school and Vocational Higher Secondary school teachers.(‘t’ value =0.712)

43. There is  no significant difference in Influencing Competency between Higher Secondary school teachers and  Vocational Higher Secondary school teachers.(‘t’ value =0.352)

44. There is significant difference in Influencing Competency between  school teachers with low Conscientiousness  and  those with average Conscientiousness .(‘t’ value =8.595)

45. There is significant difference in Influencing Competency between  school teachers with average Conscientiousness and  those with  high Conscientiousness .(‘t’ value =7.149)

46. There is significant difference in Influencing Competency between  school teachers with low Conscientiousness and  those with  high Conscientiousness .(‘t’ value =15.048)

47. Gender has no significant main effect on Conscientiousness of school teachers.(F=3.337,p ( 0.0) for (1,394) degrees of freedom.
48. Marital Status has no significant main effect on Conscientiousness of school teachers. .(F=0.44,p ( 0.05) for (1,394) degrees of freedom.
49. Occupational Status has no significant main effect on Conscientiousness of school teachers. (F=0.213,p ( 0.05) for (2,394) degrees of freedom.
50. The interaction effect of Gender and Marital Status on Conscientiousness of school teachers is not significant. (F=0.475,p ( 0.05) for (1,394) degrees of freedom.
51. The interaction effect of Gender and Occupational Status on Conscientiousness of school teachers is not significant. (F=1.005,p ( 0.05) for (2,394) degrees of freedom.
52. The interaction effect of Marital Status and Occupational Status on Conscientiousness of school teachers is not significant. (F=0.319,p ( 0.05 ) for (2,394) degrees of freedom.
53. The interaction effect of Gender, Marital Status  and Occupational Status on Conscientiousness of school teachers is not significant. (F=0.706,p ( 0.05)for (2,394) degrees of freedom.
54. Gender has no significant main effect on Influencing Competency of school teachers.(F=0.150,p ( 0.05) for (1,388) degrees of freedom.
55. Occupational Status has no significant main effect on Influencing Competency of school teachers. (F=0.825,p ( 0.05) for (2,388) degrees of freedom.
56. Level of Conscientiousness has significant main effect on Influencing Competency of school teachers. (F=0.104.256,p (0.01) for (2,388) degrees of freedom.
57. The interaction effect of Gender and Occupational Status on Influencing Competency of school teachers is not significant. (F=1.135,p ( 0.05) for (2,388) degrees of freedom.
58.  The interaction effect of Gender and Level of Conscientiousness on Influencing Competency of school teachers is not significant. (F=0.864,p ( 0.05) for (2,388) degrees of freedom.
59. The interaction effect of Occupational Status  and Level of Conscientiousness on Influencing Competency of school teachers is not significant. (F=0.730,p ( 0.05) for (4,388) degrees of freedom.
60. The interaction effect of Gender, Occupational Status and Level of Conscientiousness on Influencing Competency of school teachers is not significant. (F=1.589,p ( 0.05) for (4,388) degrees of freedom.
G. TENABILITY OF HYPOTHESES


Hypotheses 1 states that there exists significant relationship between conscientiousness and influencing competency of school teachers. The findings reveal that there exists significant relationship between Conscientiousness and Influencing competency of school teachers .The correlation coefficient obtained for these variables show that the correlation (0.654) is significant. There for hypotheses 1 is fully accepted.


Hypotheses 2 (i) states that there exists significant relationship between conscientiousness and influencing competency of school teachers in the sub samples based on Gender. The findings reveal that there exists significant relationship between Conscientiousness and Influencing competency of school teachers for the sub samples based on Gender .The correlation coefficient obtained for Male teachers (0.662) and that for Female teachers (0.644) show that the relationship is significant at substantial level. There for hypotheses 2(i) is fully accepted.


Hypotheses2(ii) states that there exists significant relationship between conscientiousness and  influencing competency of school teachers in  the sub samples based on Marital Status. The findings reveal that there exists significant relationship between Conscientiousness and Influencing competency of school teachers for the sub samples based on Marital Status. The correlation coefficient obtained for Married teachers (0.655) show that the correlation is significant at substantial level and that for unmarried teachers (0.650) show that the relationship is significant at substantial level. There for hypotheses 2(ii) is fully accepted.


Hypotheses 2 (iii) states that there exists significant relationship between conscientiousness and  influencing competency of school teachers in  the sub samples based on Occupational Status. The findings reveal that there exist significant relationship between Conscientiousness and Influencing competency of school teachers for the sub samples based on Occupational Status. The correlation coefficient obtained for LP teachers (0.810) show that the correlation is significant at high level, and that for UP teachers (0.745) show that the relationship is significant at substantial level. The coefficient of correlation obtained for High school teachers(0.493) show that the correlation is significant at moderate  level, The coefficient of correlation obtained for Higher Secondary school teachers (0.736) and that for Vocational Higher Secondary school teachers (0.659) show that  the relationship is significant at substantial level .There for hypotheses 2(iii) is  accepted.


Hypotheses 2 (iv) states that there exists significant relationship between conscientiousness and  influencing competency of school teachers in  the sub samples based on Completed years of service. The findings reveal that there exist significant relationship between Conscientiousness and Influencing competency of school teachers for the sub samples based on Completed years of service. The correlation coefficient obtained for teachers with service below 10 years (0.654), between 10-20 years (0.673), above 20 years (0.663) show that the correlation is significant at substantial level. There for hypotheses 2(iv) is fully accepted.


Hypotheses 3(i) states that there exists  significant difference in the mean scores of conscientiousness and  Influencing competency of school teachers between relevant sub samples based on Gender. The results of comparison of mean scores of Conscientiousness and Influencing competency between Male and Female teachers show that there is no significant difference in Conscientiousness and Influencing competency between male and female school teachers. Hence a hypothesis 3(i) is rejected.


Hypotheses 3(ii) states that there exists  significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between relevant sub samples based on Marital status. The results of comparison of mean scores of Conscientiousness and influencing competency between Married and Unmarried teachers show that there is no significant difference in Conscientiousness and Influencing competency of school teachers. Hence hypothesis 3(ii) is rejected.


Hypotheses 3(iii) states that there exists  significant difference in the mean scores of conscientiousness and  influencing competency of school teachers between relevant sub samples based on Occupational status. The results of comparison of mean scores of Conscientiousness and Influencing competency among LP, UP, HS, HSS and VHSS teachers show that there is no significant difference in Conscientiousness and influencing competency among LP, UP, HS, HSS and VHSS teachers. Hence a hypothesis 3(iii) is rejected.


Hypotheses 3(iv) states that there exists significant difference in the mean scores of conscientiousness and influencing competency of school teachers between relevant sub samples based on Completed years of service. The results of comparison of mean scores of Conscientiousness show that there is no significant difference in Conscientiousness and influencing competency among school teachers with below 10 years, 10-20 years and above 20 years of service. Hence a hypothesis 3(iv) is rejected.


Hypotheses 4 states that Gender, Marital status and Occupational status have significant main and interaction effect on conscientiousness of school teachers. The findings reveal that the main effect of Gender, Marital status and Occupational status on conscientiousness is not significant.


The two way interaction effects of Gender, Marital status and Occupational status on conscientiousness of school teachers are not significant. The three way interaction effect of Gender, Marital status and Occupational status on conscientiousness of school teachers are not significant


Hypotheses 5 states that Gender, occupational status and level of Conscientiousness have significant main and interaction effect on influencing competency of school teachers.


The findings reveal that the main effect of Gender and Occupational status on Influencing Competency of school teachers is not significant. The main effects of level of Conscientiousness on Influencing Competency of school teachers is significant


The two way interaction effects of Gender, Occupational status and level of conscientiousness on Influencing Competency of school teachers are not significant.


The three way interaction effects of Gender, Occupational status and level of conscientiousness on Influencing Competency of school teachers are not significant

CONCLUSION


Based on the analysis the investigator reached the following conclusions.


There is significant relationship between Conscientiousness and Influencing Competency of school teachers. Gender, Marital status and Occupational status have no significant main and interaction effect on Conscientiousness of school teachers. The three way interaction effect of Gender, Marital status and Occupational status on conscientiousness of school teachers is not significant.


Gender and Occupational status have no significant main effect on Influencing Competency of school teachers. Level of Conscientiousness has significant main effect on Influencing Competency of school teachers. The two way interaction effect of Gender, Occupational status and level of conscientiousness on Influencing Competency of school teachers is not significant. The three way interaction effect of Gender, Occupational status and level of conscientiousness on Influencing Competency of school teachers is not significant

H.  EDUCATIONAL IMPLICATION


The study is intended to find out whether the variable Conscientiousness related with Influencing Competency of school teachers. The investigator has undertaken the study with the assumption that Influencing Competency of school teachers is related to Conscientiousness of them. The result shows that, there is significant relationship between Conscientiousness and Influencing Competency of school teachers. i.e., the variable Influencing Competency depends the Conscientiousness of school teachers.


Based on the findings of the study the investigator put forward the following suggestions to develop the Influencing Competency of school teachers.

1. Orientation program may be conducted to teachers to make them aware of importance of developing Conscientiousness for mastering Influencing Competency.

2. Workshops may be organized to teachers for making them responsible and accountable in their duties.

3. Workshops may be organized to teachers for developing the habit of keeping promises in them.

4. Workshops may be organized to teachers for making them committed to the profession.

5. Package may be developed to conduct workshops in order to make them more responsible and accountable in their duties.

6. Package may be developed in order to conduct workshops to teachers for developing the habit of keeping promises in them.

7. Package may be prepared to conduct workshop to teachers in order to improve their commitment to profession.

I. SUGGESTIONS FOR FURTHER RESEARCH


Based on the findings of the study investigator put forward the following suggestions for further research.

1. A study may be conducted to develop a strategy for improving the Conscientiousness of school teachers. 
2. A study may be conducted on school teachers to develop a package for enhancing their commitment to the profession and to test its effectiveness experimentally.

3. A study may be conducted on school teachers to develop a package for improving the habit of keeping promises and to test its effectiveness experimentally.

4. A study may be conducted on school teachers to develop a package in order to make them more responsible and accountable in their duties and to test its effectiveness experimentally.
5. A study may be conducted on school teachers to compare the influence of components of Conscientiousness on Influencing Competency.

6. A study may be conducted on school teachers to determine which component of Influencing Competency contributes more to their Influencing Competency.
7. A study may be conducted on school teachers to determine which component of Conscientiousness contributes more to their Conscientiousness.
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\nÀt±-i-§Ä 

aäp-Å-hsc kzm[o-\n-¡m-\pÅ Ignhv Af-¡m-\pÅ am\-I-am-Wn-Xv. Xmsg  sImSp-¯n-cn-¡p¶ Hmtcm {]kvXm-h-\bv¡pw FÃm-bvt¸mgpw, an¡-t¸m-gpw, Nne-t¸mÄ, A]qÀÆ-ambn, Hcn-¡-ep-anÃ F¶n-§s\ A©v {]Xn-I-c-W-§Ä km[y-am-Wv. Hmtcm {]kvXm-h-\bpw hmbn¨ tijw AXv \n§sf kw_-Ôn¨v F{X-t¯mfw icn-bmsW¶v {]tXyIw \ÂIn-bn-cn-¡p¶ D¯-c-t]-¸-dnÂ {]kvXm-h-\-bpsS {Ia\¼dn\v A\p-tbm-Py-amb  IÅnbnÂ KpW-NnÓw (x) D]-tbm-Kn¨v AS-bm-f-s¸-Sp-¯p-I.

CXn-eqsS e`n-¡p¶ hnh-c-§Ä hfsc cl-ky-ambn kq£n-¡p-¶-Xm-sW¶pw Kth-j-Wm-h-iy-§Ä¡v am{Xta D]-tbm-Kn-¡p-I-bpÅp F¶pw Dd¸v \ÂIp-¶p.  

1.
kplr-¯p-¡Ä¡n-S-bnÂ XÀ¡-§Ä D­m-Ip-t¼mÄ ]cn-l-cn-¡m³ Ign-bm-dp-­v.
2.
kwL-ambn Fs´-¦nepw {]hr¯n sN¿p-t¼mÄ IqsS-bp-Å-h-cpsS A`n-{]mbw t\m¡msX sN¿m-dp­.v

3.
Ip«n-IÄ X½nÂ {]iv\-§Ä D­m-Ip-t¼mÄ H¯p-XoÀ¸m-¡m³ Ign-bm-dp-­v.

4. 
Bsc-¦nepw Xam-i-bnÂ ]cn-l-kn-¡p-t¼mÄ ]cn-`-hn-¡m-dp-­v.

5. 
kplr-¯p-¡Ä Fs´-¦nepw t\«w ssIh-cn-¨-X-dn-ªmÂ Ahsc A`n-\-µn-¡m-dp-­v.

6. 
kl[ym-]-IÀ Fs´-¦nepw klmbw Bh-iy-s¸-Sp-t¼mÄ sNbvXp-sIm-Sp-¡m-dp-­v.

7. 
Ip«n-Isf Bkz-Zn¸n¨v ¢mkp-IÄ FSp-¡m-dp-­v.

8. 
Ip«n-IÄ Ah-cpsS {]iv\-§Ä Ft¶mSv Xpd¶v ]d-bm³ aSn-Im-Wn-¡m-dp-­v.

9. 
Rm³ _Ôp-¡-fpsS ho«nÂ sNÃp-¶Xv AhÀ¡n-jvS-am-Wv.

10. 
A]-cn-Nn-X-tcmSv AhÀ¡v XmÂ]cyw D­m-Ip¶ hn[-¯nÂ s]cp-am-dp-¶-XnÂ ]cm-P-b-s¸-Sm-dp­v.

11. 
Ip«n-IÄ Fs´-¦nepw {]iv\-hp-ambn kao-]n-¡p-t¼mÄ ]cn-l-cn-¡m³ km[n-¡m-dp­v 

12. 
Fs´-¦nepw t\«-§Ä D­m-Ip-t¼Ä D¯-c-hm-Zn-¯§Ä ad-¶p-t]m-Im-dp-­v.

13. 
ho«p-ImÀ Fsâ A`n-{]mbw Ah-K-Wn-¡m-dp-­v.

14. 
_Ôp-¡Ä Ah-cpsS DbÀ¨-sb-¸än ]d-bp-t¼mÄ {i²m-]qÀÆw tIÄ¡m-dp-­v. 

15.
A[ym-]-IÀ X½n-epÅ {]iv\-§Ä H¯p-XoÀ¸m-¡p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.

16.
Ip«n-IÄ¡v {]tNmZ\w \ÂIp¶ A\p-`-h-§Ä hnh-cn-¡m-dp-­v.

17. 
kplr-¯p-¡Ä Ft¶mSv klmbw Bh-iy-s¸-Sm³ aSn-Im-Wn-¡m-dp-­v.

18. 
Rm³ km[\w hm§p¶ IS-bnÂ DÅ-hÀ Fs¶ hniz-kn-¡m-dp-­v.

19. 
tIÄ¡p-¶-h-bnÂ Bß-hn-izmkw hfÀ¯p-¶-co-Xn-bnÂ kwkm-cn-¡p-¶-Xn³ ]cm-P-b-s¸-Sm-dp-­v.

20. 
Iem-a-Õ-c-§Ä \S-¡p-t¼mÄ D­m-Ip¶ {]iv\-§Ä _Ô-s¸-«-h-cp-ambn CSs]«v ]cn-l-cn-¡m³ Ign-bm-dp-­v.

21.
A]-cn-Nn-XÀ Ah-cpsS t\«-§-sf-¡p-dn¨v ]dbp-t¼mÄ Ah-K-Wn-¡m-dp-­v.

22.
kl-{]-hÀ¯-I-cpsS Ipä-s¸-Sp-¯ep-IÄ {]iv\-am-sb-Sp-¡m-dn-Ã.

23. 
Ip«n-IÄ Bth-i-]qÀÆw Fs´-¦nepw \Ã Imcyw sN¿m³ XpS-§p-t¼mÄ t{]mÕm-ln-¸n-¡m³ aSn ImWn-¡m-dp-­v. 

24. 
kplr-¯p-¡-tfmSv klmbw Bh-iy-s¸-«mÂ F\n¡Xv e`n-¡m-dp-­v.

25.
kl-{]-hÀ¯-IÀ Ah-cpsS {]bm-k-§Ä Ft¶mSv ]¦p-hbv¡m³ aSn-¡m-Wn-Im-dp-­v.

26.
Ip«n-I-fnÂ Bthiw hfÀ¯p¶ {]hr-¯n-IÄ sN¿n-¡m-dp-­v.
27. 
_Ôp-¡-fp-sStbm AbÂ¡m-cp-sStbm ho«nÂ ac-W-ap-­m-Ip-t¼mÄ kµÀin-¡m³ aSn-Im-Wn-¡m-dp-­v.

28.
 kv¡qfnÂ Rmt\Às¸-Sp¶ hnZym-`ym-k-{]-hÀ¯-\-§Ä kl-{]-hÀ¯-IÀ¡v 
{]tNm-Z-\-am-Im-dp-­v.

29.
klbm-{Xn-I-cp-ambn s]s«¶v kulrZw Øm]n-¡p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.

30.
hnZym-À°n-I-sf-s¡m­v Ah-cnÂ Bß-hn-izmkw hfÀ¯p-¶-hn[w {]hÀ¯-\-§Ä sN¿n-¡m-dp-­v.

31.
Rm³ ¢msk-Sp-¡p-t¼mÄ Ip«n-IÄ¡v aSp¸v A\p-`-h-s¸Sp-¶-Xmbn tXm¶m-dp-­v.

32.
kplr-¯p-¡Ä Ah-cpsS {]bm-k-§Ä ]d-bp-t¼mÄ Rm³ Biz-kn¸n-¡m-dp-­v.

33. 
kl-{]-hÀ¯-I-cp-ambn kwkm-cn-¡pt¼mÄ Ahsc kt´m-¸n-¡p-¶-XnÂ ]cm-Pb-s¸-Sm-dp-­v. 

34.
Ip«n-IÄ¡v ]Tn-¡p¶ hnj-b-¯nÂ XmÂ]cyw P\n-¸n-¡¯¡-hn-[-¯nÂ {]hÀ¯-\-§Ä sN¿n-¡m-dp-­v.

35.
_Ôp-¡Ä Ah-cpsS _p²n-ap-«p-I-sf-¡p-dn¨p ]d-bp-t¼mÄ Biz-kn-¸n-¡p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.

36. 
kl-{]-hÀ¯I-cp-ambn kwkm-cn-¡p-t¼mÄ Ahsc Nncn-¸n-¡-¯-¡-hn[w kwkm-cn-¡m-dp-­v.

37.
{]bm-k-ap-­m-Ip¶ hmÀ¯-IÄ tIÄ¡p-t¼mÄ hni-Zmw-i-§Ä Xnc-¡m³ aSn-Im-Wn-¡m-dp-­v.

38. 
Akp-J-ap-Å-hsc kµÀin-¡p-t¼mÄ Ahsc Biz-kn-¸n-¡m³ Ign-bm-dp-­v.

39. 
kplr-¯p-¡Ä Ft¶mSv D]-tZiw tXSm³ aSn-Im-Wn-¡m-dp-­v.

40.
Imbn-I-a-Õ-c-§Ä \S-¡p-t¼mÄ D­m-Ip¶ {]iv\-§Ä ]cn-l-cn-¡m³ Ign-bm-dp-­v.

41. 
kl-{]-hÀ¯-IÀ Fsâ hogvN-IÄ Nq­n-¡m-«p-t¼mÄ AXnsâ hni-Zmw-i-§Ä Xnc-¡m-dp-­v.

42.
_Ôp-¡Ä¡v Kuc-h-apÅ Fs´-¦nepw {]bm-k-ap-­m-Ip-t¼mÄ D¯-c-hm-Zn-¯-t_m-[-t¯msS s]cp-am-dm-dp-­v.

43.
Bsc-¦nepw Ipä-s¸-Sp-¯p-¶-co-Xn-bnÂ ]cn-l-kn-¡p-t¼mÄ AXv Ah-K-Wn-¡m-dp-­v.

44.
acn-¨-h-cpsS _Ôp-¡sf kµÀin-¡p-t¼mÄ Ahsc Biz-kn-¸n-¡m³ Ign-bm-dp-­v.
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\nÀt±-i-§Ä 

aäp-Å-hsc kzm[o-\n-¡m-\pÅ Ignhv Af-¡m-\pÅ am\-I-am-Wn-Xv. Xmsg  sImSp-¯n-cn-¡p¶ Hmtcm {]kvXm-h-\bv¡pw FÃm-bvt¸mgpw, an¡-t¸m-gpw, Nne-t¸mÄ, A]qÀÆ-ambn, Hcn-¡-ep-anÃ F¶n-§s\ A©v {]Xn-I-c-W-§Ä km[y-am-Wv. Hmtcm {]kvXm-h-\bpw hmbn¨ tijw AXv \n§sf kw_-Ôn¨v F{X-t¯mfw icn-bmsW¶v {]tXyIw \ÂIn-bn-cn-¡p¶ D¯-c-t]-¸-dnÂ {]kvXm-h-\-bpsS {Ia\¼dn\v A\p-tbm-Py-amb  IÅnbnÂ KpW-\NnÓw (x) D]-tbm-Kn¨v AS-bm-f-s¸-Sp-¯p-I.

CXn-eqsS e`n-¡p¶ hnh-c-§Ä hfsc cl-ky-ambn kq£n-¡p-¶-Xm-sW¶pw Kth-j-Wm-h-iy-§Ä¡v am{Xta D]-tbm-Kn-¡p-I-bpÅp F¶pw Dd¸v \ÂIp-¶p.  

1.
kplr-¯p-¡Ä¡n-S-bnÂ XÀ¡-§Ä D­m-Ip-t¼mÄ ]cn-l-cn-¡m³ Ign-bm-dp-­v.
2.
kwL-ambn Fs´-¦nepw {]hr¯n sN¿p-t¼mÄ IqsS-bp-Å-h-cpsS A`n-{]mbw t\m¡msX sN¿m-dp­.v

3.
Ip«n-IÄ X½nÂ {]iv\-§Ä D­m-Ip-t¼mÄ H¯p-XoÀ¸m-¡m³ Ign-bm-dp-­v.

4. 
Bsc-¦nepw Xam-i-bnÂ ]cn-l-kn-¡p-t¼mÄ ]cn-`-hn-¡m-dp-­v.

5. 
kplr-¯p-¡Ä Fs´-¦nepw t\«w ssIh-cn-¨-X-dn-ªmÂ Ahsc A`n-\-µn-¡m-dp-­v.

6. 
kl[ym-]-IÀ Fs´-¦nepw klmbw Bh-iy-s¸-Sp-t¼mÄ sNbvXp-sIm-Sp-¡m-dp-­v.

7. 
Ip«n-Isf Bkz-Zn¸n¨v ¢mkp-IÄ FSp-¡m-dp-­v.

8. 
Ip«n-IÄ Ah-cpsS {]iv\-§Ä Ft¶mSv Xpd¶v ]d-bm³ aSn-Im-Wn-¡m-dp-­v.

9. 
A]-cn-Nn-X-tcmSv AhÀ¡v XmÂ]cyw D­m-Ip¶ hn[-¯nÂ s]cp-am-dp-¶-XnÂ ]cm-P-b-s¸-Sm-dp­v.

10. 
Ip«n-IÄ Fs´-¦nepw {]iv\-hp-ambn kao-]n-¡p-t¼mÄ ]cn-l-cn-¡m³ km[n-¡m-dp­v 

11. 
Fs´-¦nepw t\«-§Ä D­m-Ip-t¼Ä D¯-c-hm-Zn-¯§Ä ad-¶p-t]m-Im-dp-­v.

12. 
ho«p-ImÀ Fsâ A`n-{]mbw Ah-K-Wn-¡m-dp-­v.

13. 
_Ôp-¡Ä Ah-cpsS DbÀ¨-sb-¸än ]d-bp-t¼mÄ {i²m-]qÀÆw tIÄ¡m-dp-­v. 

14.
A[ym-]-IÀ X½n-epÅ {]iv\-§Ä H¯p-XoÀ¸m-¡p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.

15.
Ip«n-IÄ¡v {]tNmZ\w \ÂIp¶ A\p-`-h-§Ä hnh-cn-¡m-dp-­v.

16. 
kplr-¯p-¡Ä Ft¶mSv klmbw Bh-iy-s¸-Sm³ aSn-Im-Wn-¡m-dp-­v.

17. 
Rm³ km[\w hm§p¶ IS-bnÂ DÅ-hÀ Fs¶ hniz-kn-¡m-dp-­v.

18. 
tIÄ¡p-¶-h-bnÂ Bß-hn-izmkw hfÀ¯p-¶-co-Xn-bnÂ kwkm-cn-¡p-¶-Xn³ ]cm-P-b-s¸-Sm-dp-­v.

19. 
Iem-a-Õ-c-§Ä \S-¡p-t¼mÄ D­m-Ip¶ {]iv\-§Ä _Ô-s¸-«-h-cp-ambn CSs]«v ]cn-l-cn-¡m³ Ign-bm-dp-­v.

20.
A]-cn-Nn-XÀ Ah-cpsS t\«-§-sf-¡p-dn¨v ]dbp-t¼mÄ Ah-K-Wn-¡m-dp-­v.

21. 
Ip«n-IÄ Bth-i-]qÀÆw Fs´-¦nepw \Ã Imcyw sN¿m³ XpS-§p-t¼mÄ t{]mÕm-ln-¸n-¡m³ aSn ImWn-¡m-dp-­v. 

22. 
kplr-¯p-¡-tfmSv klmbw Bh-iy-s¸-«mÂ F\n¡Xv e`n-¡m-dp-­v.

23.
kl-{]-hÀ¯-IÀ Ah-cpsS {]bm-k-§Ä Ft¶mSv ]¦p-hbv¡m³ aSn-¡m-Wn-Im-dp-­v.

24.
Ip«n-I-fnÂ Bthiw hfÀ¯p¶ {]hr-¯n-IÄ sN¿n-¡m-dp-­v.
25. 
_Ôp-¡-fp-sStbm AbÂ¡m-cp-sStbm ho«nÂ ac-W-ap-­m-Ip-t¼mÄ kµÀin-¡m³ aSn-Im-Wn-¡m-dp-­v.

26.
 kv¡qfnÂ Rmt\Às¸-Sp¶ hnZym-`ym-k-{]-hÀ¯-\-§Ä kl-{]-hÀ¯-IÀ¡v 
{]tNm-Z-\-am-Im-dp-­v.

27.
klbm-{Xn-I-cp-ambn s]s«¶v kulrZw Øm]n-¡p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.

28.
hnZym-À°n-I-sf-s¡m­v Ah-cnÂ Bß-hn-izmkw hfÀ¯p-¶-hn[w {]hÀ¯-\-§Ä sN¿n-¡m-dp-­v.

29.
Rm³ ¢msk-Sp-¡p-t¼mÄ Ip«n-IÄ¡v aSp¸v A\p-`-h-s¸Sp-¶-Xmbn tXm¶m-dp-­v.

30.
kplr-¯p-¡Ä Ah-cpsS {]bm-k-§Ä ]d-bp-t¼mÄ Rm³ Biz-kn¸n-¡m-dp-­v.

31. 
kl-{]-hÀ¯-I-cp-ambn kwkm-cn-¡pt¼mÄ Ahsc kt´m-¸n-¡p-¶-XnÂ ]cm-Pb-s¸-Sm-dp-­v. 

32.
Ip«n-IÄ¡v ]Tn-¡p¶ hnj-b-¯nÂ XmÂ]cyw P\n-¸n-¡¯¡-hn-[-¯nÂ {]hÀ¯-\-§Ä sN¿n-¡m-dp-­v.

33. 
kl-{]-hÀ¯I-cp-ambn kwkm-cn-¡p-t¼mÄ Ahsc Nncn-¸n-¡-¯-¡-hn[w kwkm-cn-¡m-dp-­v.

34.
{]bm-k-ap-­m-Ip¶ hmÀ¯-IÄ tIÄ¡p-t¼mÄ hni-Zmw-i-§Ä Xnc-¡m³ aSn-Im-Wn-¡m-dp-­v.

35. 
Akp-J-ap-Å-hsc kµÀin-¡p-t¼mÄ Ahsc Biz-kn-¸n-¡m³ Ign-bm-dp-­v.

36. 
kplr-¯p-¡Ä Ft¶mSv D]-tZiw tXSm³ aSn-Im-Wn-¡m-dp-­v.

37.
Imbn-I-a-Õ-c-§Ä \S-¡p-t¼mÄ D­m-Ip¶ {]iv\-§Ä ]cn-l-cn-¡m³ Ign-bm-dp-­v.

38. 
kl-{]-hÀ¯-IÀ Fsâ hogvN-IÄ Nq­n-¡m-«p-t¼mÄ AXnsâ hni-Zmw-i-§Ä Xnc-¡m-dp-­v.

39.
_Ôp-¡Ä¡v Kuc-h-apÅ Fs´-¦nepw {]bm-k-ap-­m-Ip-t¼mÄ D¯-c-hm-Zn-¯-t_m-[-t¯msS s]cp-am-dm-dp-­v.
40.
acn-¨-h-cpsS _Ôp-¡sf kµÀin-¡p-t¼mÄ Ahsc Biz-kn-¸n-¡m³ Ign-bm-dp-­v.
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\nÀt±-i-§Ä


[À½-t_m-[-Im-cy-£-aX Af-¡m-\pÅ am\-I-am-WnXv Xmsg sImSp-¯-ncn-¡p¶ Hmtcm {]kvXm-h-\bv¡pw FÃm-bvt¸m-gpw, an¡-t¸m-gpw, Nne-t¸mÄ, A]qÀÆ-am-bn, Hcn-¡-ep-an-Ã, F¶n-§s\ A©v {]Xn-I-c-W-§Ä km[y-am-Wv. Hmtcm {]kvXm-h-\bpw hmbn-¨-tijw AXv \n§sf kw_-Ôn¨v F{X-t¯mfw icn-bm-sW¶v {]tXyIw \ÂIn-bn-cn-¡p¶ D¯-c-t]-¸-dnÂ {]kvXm-h-\-bpsS {Ia-\-¼-dn\v t\tc A\p-tbm-Py-amb IÅn-bnÂ KpW\NnÓw (x) D]tbm-Kn¨v AS-bm-f-s¸-Sp-¯p-I.


CXn-eqsS e`n-¡p¶ hnh-c-§Ä hfsc cl-ky-ambn kq£n-¡p-¶-Xm-sW¶pw Kth-j-Wm-h-iy-§Ä¡v am{Xta D]-tbm-Kn-¡p-I-bpÅp F¶pw Dd¸v \ÂIp-¶p.

1.
Ip«n-IÄ¡v _p²n-ap-«pÅ ]mT-`m-K-§Ä Xnc-¡m-dp-­v.
2.
Dt±-in¨ ka-b¯v Dd-§m³ Ign-ªn-sÃ-¦nÂ aäp-Å-hsc Ipä-s¸-Sp-¯m-dp-­v.

3.
kabw hfsc Nn«-tbm-Sp-IqSn hn\n-tbm-Kn-¡m-dp-­v.

4.
_knÂ Ib-dp-t¼mÄ Xnc-¡p-Iq«n Ib-dm-dp-­v.

5.
]Xn-hmbn ka-b¯v {]mXÂ Ign-¡m³ ]äp-¶-Xv aäp-Å-h-cpsS kl-I-cWw sIm­m-sW¶v k½-Xn-¡m-dp-­v.

6.
kv¡qfnse IÀ¯-hy-§Ä IrXy-ambn \nd-th-äp-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v. 

7.
kz´w D¯-c-hm-Zn-¯-¯nÂs]« Imcy-§Ä sN¿m³ ad-¶mÂ Ipäw k½-Xn-¡m-dp-­v.

8. 
`£Ww Aan-X-ambn Ign-¡m-dp­v.

9.
kv¡qfnÂ ]Tn-¸n-¡m-\m-h-iy-amb ]pkvX-I-§Ä, Ip«n-I-fpsS tcJ-IÄ Ch ASp¡pw Nn«-bp-ambn hbv¡m-dp-­v.

10.
kplr-¯p-¡-tfm-sS¸w DÅ-t¸mÄ hmtXm-cmsX kwkm-cn-¡m-dp-­v.

11.
GsXm-cp-Imcyw sN¿p-t¼mgpw hyà-ambn Bkq-{XWw sNbvXv {]hÀ¯n-¡m-dp-­v.

12.
kplr-¯p-¡-tfmSv hm¡p-]m-en-¡p-¶-XnÂ hogvN hcm-dp-­v.

13.
kz´w ]cn-{iaw sIm­v ho«nÂ t\«-ap-­m-bmÂ AXp Xpd¶p ]d-bm-dp-­v.

14.
`£Ww ka-b¯p Ign-¡p-¶-XnÂ Aew-_mhw ImWn-¡m-dp-­v.

15.
Ip«n-IÄ¡v _p²n-ap-«pÅ ]mT`mK-§Ä ]cn-tim-[n-¡m-dp-­v.

16.
Ffp-¸-¯nÂ sXc-sª-Sp-¡-¯-¡-hn-[-¯nÂ hkv{X-§Ä {Iao-I-cn-¡m-dp-­v.

17.
IpSpw_¯nse D¯-c-hm-Zn-¯§Ä IrXy-ambn \nÀÆ-ln-¡p-¶-XnÂ Aew-_mhw ImWn-¡m-dp-­v.

18.
ho«nse Imcy-§-sfÃmw `wKn-bmbn \S-¡p-¶Xv ho«nse aäw-K-§-fp-sSbpw klI-
cWt¯mSp-Iq-Sn-bm-sW¶v k½-Xn-¡m-dp-­v. 
19.
Dd-¡-¯n\v IrXy-amb ka-b-\njvT ]men-¡p-¶-XnÂ ]cm-P-bs¸Smdp­v
20.
Pohn-X-¯nÂ D­mb t\«-§Ä¡v kzbw hln¨ ]¦v Bh-iy-ap-Å-t¸mÄ hyà-am-¡m-dp-­v.

21.
Ip«n-IÄ¡v Fs´-¦nepw {]hÀ¯-\-§Ä \ÂIn-bmÂ AXnsâ ]ptcm-KXn At\zjn-¡m-dp-­v.

22.
ho«nÂ Fs´-¦nepw D¯-c-hm-Zn-¯-s¸« Imcy-§Ä sN¿m³ ad-¶mÂ AXn\v
ho«p-Imsc Ipä-s¸-Sp-¯m-dp-­v.

23. 
]mT-§Ä ]Tn-¸n-¡pt¼mÄ IrXy-ambn kne-_kv ]n´p-S-cp-I-bpw, dnhn-j³ \S-¯p-Ibpw sN¿m-dp-­v.


24.
Xtâ-X-Ãm¯ D¯-c-hm-Zn-¯§Ä Gsä-Sp¯v sN¿m³ aSn ImWn-¡m-dp-­v.

25.
`£-Ww- Ign¡pt¼mÄ hmcn-h-en¨v  Ign-¡msX A¨-S-¡-t¯m-Sp-IqSn Ign-¡m-dp-­v.

26.
GXp-Imcyw sN¿p-t¼mgpw ap³Iq«n Bkq-{XWw sN¿m-dp-­v.

27.
cmhnse `£Ww ho«nÂ \n¶v Ign-¡m³ ]ämsX h¶mÂ AXn-\pÅ ImcWw aäp-Å-h-cm-sW¶v ]d-bm-dp-­v.

28.
Ctâ-WÂ amÀ¡v \ÂIm-\mbn A[ym-b-\-hÀj-¯nsâ XpS¡w apXÂ IrXy-ambn Nn«-tbm-Sp-IqSn Ip«n-IÄ¡v {]hÀ¯-\-§Ä \ÂIm-dp-­v.

29.
tPmen Øe-¯p-­mb hngvN-IÄ¡v aäp-Å-hsc Ipä-s¸-Sp-¯m-dp-­v.

30.
IS-bnÂ km[\w hm§m³ \nÂ¡p-t¼mÄ kz´w Dugw hcp-¶-Xphsc Im¯p\nÂ¡m-dp-­v.

31.
kv¡qfnÂ ¢msk-Sp-¯n«v Ip«n-IÄ¡v a\-kn-em-bn-sÃ-¦nÂ Ip«n-Isf Ipä-s¸-Sp-¯m-dp-­v.

32.
ho«nÂ Ffp-¸-¯nÂ sXc-sª-Sp-¡-¯-¡-hn-[-¯nÂ ]pkvX-I-§Ä {Iao-I-cn-¡m-dp-­v.

33. 
Pohn-X-¯n-ep-­mb t\«-§Ä¡v kzbw hln¨ ]¦v k½-Xn-¡m³ aSn-Im-Wn¡m-dp-­v.

34. 
Ip«n-IÄ¡v _p²n-ap-«pÅ ]mT-`m-K-§Ä ho­pw ]d-ªp-sIm-Sp-¡m-dp-­v.

35. 
kz´w A{i-²-aqew ho«nÂ A\n-jvS-kw-`-h-§Ä \S-¶mÂ D¯-c-hm-Zn-Xz-¯nÂ 
\n¶v Hgn-ªp-am-dm-dp-­v. 

36.
hyàn-]-c-ambn {i²n-e-`n-t¡­ Ip«n-IÄ¡v {]tXyI-{i² \ÂIm-dp-­v.

37.
]mT-`mKw ka-b¯v ]Tn-¸n-¨p-Xo-cm-¯Xv kne-_kv IqSp-X-em-b-Xp-sIm-­m-sW¶v ]dbm-dp-­v.

38.
Pohn-X-N-cy-IÄ IrXy-ambn Nn«-s¸-Sp-¯p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.
39.
AbÂ¡mÀ¡v Fs´-¦nepw Bh-iy-§Ä h¶mÂ th­-hn[w klm-b-§Ä sN¿m-dp-­v.
40.
]T-\¯nÂ Aew-_mhw ImWn-¡p¶ Ip«n-Isf Ah-K-Wn-¡m-dp-­v. 

41.
{i²-tbmSpw IrXy-X-tbmSpw IqSn Imcy-§Ä sN¿m-dp-­v.

42.
kv¡qÄ {]hÀ¯-\-k-a-b-¯n-\p-tijw ]mtTy-X-c-{]-hÀ¯-\-§fnÂ kl-I-cn¡m³ aSn-Im-Wn-¡m-dp-­v.

43.
kz´w {]hr¯n Gsä-Sp-¯mÂ IrXy-X-tbm-Sp-IqSn sN¿m-dp-­v.

44.
Pohn-X-¯n-ep-­mb tIm«-§Ä¡v kzbw hln¨ ]¦v AwKo-I-cn-¡m-dp-­v.
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\nÀt±-i-§Ä


[À½-t_m-[-Im-cy-£-aX Af-¡m-\pÅ am\-I-am-WnXv Xmsg sImSp-¯-ncn-¡p¶ Hmtcm {]kvXm-h-\bv¡pw FÃm-bvt¸m-gpw, an¡-t¸m-gpw, Nne-t¸mÄ, A]qÀÆ-am-bn, Hcn-¡-ep-an-Ã, F¶n-§s\ A©v {]Xn-I-c-W-§Ä km[y-am-Wv. Hmtcm {]kvXm-h-\bpw hmbn-¨-tijw AXv \n§sf kw_-Ôn¨v F{X-t¯mfw icn-bm-sW¶v {]tXyIw \ÂIn-bn-cn-¡p¶ D¯-c-t]-¸-dnÂ {]kvXm-h-\-bpsS {Ia-\-¼-dn\v t\tc A\p-tbm-Py-amb IÅn-bnÂ KpW\NnÓw (x) D]tbm-Kn¨v AS-bm-f-s¸-Sp-¯p-I.


CXn-eqsS e`n-¡p¶ hnh-c-§Ä hfsc cl-ky-ambn kq£n-¡p-¶-Xm-sW¶pw Kth-j-Wm-h-iy-§Ä¡v am{Xta D]-tbm-Kn-¡p-I-bpÅp F¶pw Dd¸v \ÂIp-¶p.

1.
Ip«n-IÄ¡v _p²n-ap-«pÅ ]mT-`m-K-§Ä Xnc-¡m-dp-­v.
2.
Dt±-in¨ ka-b¯v Dd-§m³ Ign-ªn-sÃ-¦nÂ aäp-Å-hsc Ipä-s¸-Sp-¯m-dp-­v.

3.
kabw hfsc Nn«-tbm-Sp-IqSn hn\n-tbm-Kn-¡m-dp-­v.

4.
_knÂ Ib-dp-t¼mÄ Xnc-¡p-Iq«n Ib-dm-dp-­v.

5.
]Xn-hmbn ka-b¯v {]mXÂ Ign-¡m³ ]äp-¶-Xv aäp-Å-h-cpsS kl-I-cWw sIm­m-sW¶v k½-Xn-¡m-dp-­v.

6.
kv¡qfnse IÀ¯-hy-§Ä IrXy-ambn \nd-th-äp-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v. 

7.
kz´w D¯-c-hm-Zn-¯-¯nÂs]« Imcy-§Ä sN¿m³ ad-¶mÂ Ipäw k½-Xn-¡m-dp-­v.

8. 
`£Ww Aan-X-ambn Ign-¡m-dp­v.

9.
kv¡qfnÂ ]Tn-¸n-¡m-\m-h-iy-amb ]pkvX-I-§Ä, Ip«n-I-fpsS tcJ-IÄ Ch ASp¡pw Nn«-bp-ambn hbv¡m-dp-­v.

10.
GsXm-cp-Imcyw sN¿p-t¼mgpw hyà-ambn Bkq-{XWw sNbvXv {]hÀ¯n-¡m-dp-­v.

11.
kplr-¯p-¡-tfmSv hm¡p-]m-en-¡p-¶-XnÂ hogvN hcm-dp-­v.

12.
kz´w ]cn-{iaw sIm­v ho«nÂ t\«-ap-­m-bmÂ AXp Xpd¶p ]d-bm-dp-­v.

13.
`£Ww ka-b¯p Ign-¡p-¶-XnÂ Aew-_mhw ImWn-¡m-dp-­v.

14.
Ip«n-IÄ¡v _p²n-ap-«pÅ ]mT`mK-§Ä ]cn-tim-[n-¡m-dp-­v.

15.
Ffp-¸-¯nÂ sXc-sª-Sp-¡-¯-¡-hn-[-¯nÂ hkv{X-§Ä {Iao-I-cn-¡m-dp-­v.

16.
IpSpw_¯nse D¯-c-hm-Zn-¯§Ä IrXy-ambn \nÀÆ-ln-¡p-¶-XnÂ Aew_mhw ImWn-¡m-dp-­v.

17.
ho«nse Imcy-§-sfÃmw `wKn-bmbn \S-¡p-¶Xv ho«nse aäw-K-§-fp-sSbpw klIcWt¯mSp-Iq-Sn-bm-sW¶v k½-Xn-¡m-dp-­v. 
18.
Dd-¡-¯n\v IrXy-amb ka-b-\njvT ]men-¡p-¶-XnÂ ]cm-P-bs¸Smdp­v
19.
Ip«n-IÄ¡v Fs´-¦nepw {]hÀ¯-\-§Ä \ÂIn-bmÂ AXnsâ ]ptcm-KXn At\zjn-¡m-dp-­v.

20.
ho«nÂ Fs´-¦nepw D¯-c-hm-Zn-¯-s¸« Imcy-§Ä sN¿m³ ad-¶mÂ AXn\v
ho«p-Imsc Ipä-s¸-Sp-¯m-dp-­v.

21. 
]mT-§Ä ]Tn-¸n-¡pt¼mÄ IrXy-ambn kne-_kv ]n´p-S-cp-I-bpw, dnhn-j³ \S-¯p-Ibpw sN¿m-dp-­v.


22.
Xtâ-X-Ãm¯ D¯-c-hm-Zn-¯§Ä Gsä-Sp¯v sN¿m³ aSn ImWn-¡m-dp-­v.

23.
`£-Ww- Ign¡pt¼mÄ hmcn-h-en¨v  Ign-¡msX A¨-S-¡-t¯m-Sp-IqSn Ign-¡m-dp-­v.

24.
GXp-Imcyw sN¿p-t¼mgpw ap³Iq«n Bkq-{XWw sN¿m-dp-­v.

25.
cmhnse `£Ww ho«nÂ \n¶v Ign-¡m³ ]ämsX h¶mÂ AXn-\pÅ ImcWw aäp-Å-h-cm-sW¶v ]d-bm-dp-­v.

26.
Ctâ-WÂ amÀ¡v \ÂIm-\mbn A[ym-b-\-hÀj-¯nsâ XpS¡w apXÂ IrXy-ambn Nn«-tbm-Sp-IqSn Ip«n-IÄ¡v {]hÀ¯-\-§Ä \ÂIm-dp-­v.

27.
tPmen Øe-¯p-­mb hngvN-IÄ¡v aäp-Å-hsc Ipä-s¸-Sp-¯m-dp-­v.

28.
IS-bnÂ km[\w hm§m³ \nÂ¡p-t¼mÄ kz´w Dugw hcp-¶-Xphsc Im¯p\nÂ¡m-dp-­v.

29.
kv¡qfnÂ ¢msk-Sp-¯n«v Ip«n-IÄ¡v a\-kn-em-bn-sÃ-¦nÂ Ip«n-Isf Ipä-s¸-Sp-¯m-dp-­v.

30.
ho«nÂ Ffp-¸-¯nÂ sXc-sª-Sp-¡-¯-¡-hn-[-¯nÂ ]pkvX-I-§Ä {Iao-I-cn-¡m-dp-­v.

31. 
Pohn-X-¯n-ep-­mb t\«-§Ä¡v kzbw hln¨ ]¦v k½-Xn-¡m³ aSn-Im-Wn¡m-dp-­v.

32. 
Ip«n-IÄ¡v _p²n-ap-«pÅ ]mT-`m-K-§Ä ho­pw ]d-ªp-sIm-Sp-¡m-dp-­v.

33. 
kz´w A{i-²-aqew ho«nÂ A\n-jvS-kw-`-h-§Ä \S-¶mÂ D¯-c-hm-Zn-Xz-¯nÂ\n¶v Hgn-ªp-am-dm-dp-­v. 

34.
hyàn-]-c-ambn {i²n-e-`n-t¡­ Ip«n-IÄ¡v {]tXyI-{i² \ÂIm-dp-­v.

35.
]mT-`mKw ka-b¯v ]Tn-¸n-¨p-Xo-cm-¯Xv kne-_kv IqSp-X-em-b-Xp-sIm-­m-sW¶v ]dbm-dp-­v.
36.
AbÂ¡mÀ¡v Fs´-¦nepw Bh-iy-§Ä h¶mÂ th­-hn[w klm-b-§Ä sN¿m-dp-­v.
37.
Pohn-X-N-cy-IÄ IrXy-ambn Nn«-s¸-Sp-¯p-¶-XnÂ ]cm-P-b-s¸-Sm-dp-­v.

38.
]T-\¯nÂ Aew-_mhw ImWn-¡p¶ Ip«n-Isf Ah-K-Wn-¡m-dp-­v. 

39.
{i²-tbmSpw IrXy-X-tbmSpw IqSn Imcy-§Ä sN¿m-dp-­v.

40.
kv¡qÄ {]hÀ¯-\-k-a-b-¯n-\p-tijw ]mtTy-X-c-{]-hÀ¯-\-§fnÂ kl-I-cn¡m³ aSn-Im-Wn-¡m-dp-­v.

41.
kz´w {]hr¯n Gsä-Sp-¯mÂ IrXy-X-tbm-Sp-IqSn sN¿m-dp-­v.

42.
Pohn-X-¯n-ep-­mb tIm«-§Ä¡v kzbw hln¨ ]¦v AwKo-I-cn-¡m-dp-­v.
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INSTRUCTIONS
This is a scale to assess Influencing Competency of school teachers. There are five alternative responses viz. always, often, sometimes, rarely and never to each statements. Read each statement carefully and select the responses which you find most suited to you and put an (×) mark in the appropriate box against the number of each item in the response sheet. The data obtained will be kept confidential.

1. When there is a dispute between friends I can resolve it.

2. While doing a group activity, I do it with out considering opinion of others.

3. When there is a problem between students I can settle it.

4. I get annoyed while any one mock at me for a joke.

5. I congratulate friends if I know they achieved something.

6. I help co-teachers when ask.

7. I make students enjoy while taking classes.

8. Students hesitate to disclose their problems to me.

9. Relatives like my visit to them.

10. When students approach me with a problem I can settle it.

11. I forget my responsibilities when I achieve something.

12. Family members ignore my suggestions.

13. When relatives talk about their achievements I listen to it carefully.

14. I fail to compromise the issues between teachers.

15. I describe experiences which can inspire students.

16. Friends hesitate to ask me for help.

17. The shopkeepers from whom I purchase believe me.

18. I fail to develop confidence in those who listen to me

19. I was able to resolve the problems arisen during fine arts competitions are staged.

20. I ignore when strangers talk about   their achievements.

21. I am unwilling to encourage students who start doing things with over enthusiasm. 

22. Friends help me when I ask for it.

23. My colleagues are reluctant to share their difficulties with me.

24. I make students do things which induce  excitement in them.

25. I am reluctant to visit neighbours or relatives when there is a death.

26. The educational activities  in which I involve becomes an inspiration to my colleagues. 

27. I fail to develop friendship easily with co passengers.   

28. I make students work so as to develop self-confidence in them.

29. I feel that students get bored when I take class.

30. I console my friends when they disclose their difficulties to me.

31. I fail to please my colleagues while interacting with them. 

32. I make students work so as to develop interest in the subjects of study in them

33. I make my colleagues laugh when talking with them.

34. I show reluctance to seek the details when I hear  something problematic.

35. I  am successful in consoling  the patients when I visit them.

36. Friends are reluctant to seek advice from me.

37. I solve the problems arisen during  sports  competitions.

38. When colleagues point out my faults I ask for the details. 
39. Behaves responsibility when relatives faces some serious  problems

40. I can console relatives to dead while visiting them.
APPENDIX VI
FAROOK TRAINING COLLEGE 
University of Calicut

Conscientiousness Competency Assessment Scale (2011)

(Final)

Abdul Hameed Muktar Mahal



Binila. V

Associate Professor




  M.Ed Student






INSTRUCTIONS

This is a scale to assess Conscientiousness of school teachers. There are five alternative responses viz. always,  often, sometimes, rarely and never to each statements. Read each statement carefully and select the responses which you find most suited to you and put  an (×) mark in the appropriate box against the number of each item in the response sheet. The data obtained will be kept confidential.

1. Enquire students which topics are difficult for them.

2. I blame others if I can’t sleep as I planned 

3. I utilize time very systematically.

4. I am hasty when getting into bus.

5. I admit it is with the co-operation of others that I can take break fast in time.

6. I fail to perform correctly the duties at school.

7. I admit my mistake if I forget to perform any of my responsible duty.

8. I take excess food.

9. I keep reference books and student records neatly and properly.

10. I plane properly while performing any task.

11. I fail in keeping promises to friends.

12. I disclose if there is achievement at home with my effort.

13. I am careless in taking food on time.

14. I analyze the topics which are difficult to students. 

15. I properly arrange dress in order to select the easily.

16. I am careless in performing domestic responsibilities properly.

17. I admit that all the household matters are going well with the co-operation of other family members.

18. I fail to observe proper time schedule for sleeping.

19. If I give any activity to students I enquire about the progress.

20. When I forget to do any household duty I blame other family members for it.

21. I follow syllabus properly and revise while teaching.

22. I am reluctant to do the duties of others.

23. I keep manners while taking food.

24. I plane in advance while performing any task.

25. I blame others of I fail to take break fast from home.

26. I assign activities to students as part of continuous and comprehensive evaluation in the beginning of academic year.

27. I blame others for the failures at the work place.

28. I wait in queue till my turn comes for buying things from shop.

29. I blame students if they don’t understand my class.

30. I arrange books at home, in order to select them easily.

31. I am hesitant to reveal the efforts I have taken for my achievements in life.

32. I revise the topics which are difficult to students.

33. I get away from the responsibilities when unpleasant things happen at home due to my carelessness.

34. I give special care to the students, who need individual care.

35. I argue that lessons can’t be finished because of heavy syllabus.

36. I fail to maintain a systematic life style of daily routine.

37. I help neighbors when needed.

38. I neglect students who are careless in studies.

39. I do things with care and accuracy.

40. I am hesitant to co-operate with curricular activities after school hours.

41.  I do the duties, which I take myself accurately.

42. I admit my faults for my failures in life.

APPENDIX VII
LIST OF SCHOOLS
	Sl. No. 
	


Name of Schools

	1
	GVHSS  for Boys, Koyilandy

	2
	GVHSS  Mopla, Koyilandy

	3
	GVHSS  for Girls ,Nadakkavu

	4
	GVHSS  Balusseri

	5
	GVHSS  Meppayyur

	6
	GVHSS  Meenchanda

	7
	GVHSS Atholi

	8
	GGHSS Koyilandy

	9
	GHSS Ganapat,Chalappuram

	10
	Poilkave HSS, Koyilandy

	11
	Thiruvangoor HSS, Koyilandy

	12
	GUPS, Westhill

	13
	GUPS, Anthatta

	14
	SNBM GUPS ,Meladi

	15
	GLPS ,Kothamangalam

	16
	GLPS, Matakkara

	17
	GLPS, Ezhukutikkal

	18
	AUPS,Panthalayani

	19
	AUPS, Veemangalam

	20
	Amritha Vidyalayam, Koyilandy

	21
	MES Central School, Koyilandy

	22
	BAVANS, Koyilandy

	23
	Desabandu HS ,Palakkad

	24
	Panthaloor HSS, Malappuram

	25
	MVHSS,Ariyaloor

	26
	MSP HSS, Malappuram
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